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WELCOME ADDRESS 
Frank W'. R. Hubert 



"What a great tini§|_in the field of education 
t6 face the tremendous challenge and promise 
of rearranging our lives, and the houses we 
live in so that alt people will be able to 
profit; folly from the character and personality 
of our;ihstitutibnal programs.*' . . _ 

Teabher education has been ari active part of Texas 
ASH OhiversityV^_wbrJ< for more than half a eehttiry^"* And 
even though offr CGllege of Education is only ten 'years 
old, weih the ebJJege have approximately 10% of the 
University's eordllment; in fact, one of our depart^ 
mehtSi Curriculum arid Instr^^^^ largest 
sirigVe departmerit on this campus.. 

_ Oust recently' ! f^d the bppd to review some 

of the statistics frdnl^the State CiDjordiriating Bd^^^ In 
the Uriiversitys iristead of having average <laily a^ttend-^^ 
arice as the basis for estabVishirig a fdUridatiari pTOgram,. 
we hav§ that precidus little unit cditfrodity called the 
student credit hdiir. we - re reimbursed for iristructiijnal • 
salaries arid for dtbir expenses according td that,unit. 

The top two iristituttdris in Texas fort prdductng , 
semes Iter credit hours at the undergraduate level are ^ 
within 25' miles of each qther. Tfee first of t;+ieseVjat : 
San Marcds> is Southwest Texas State Universi ty . A?^, of 
the 1978-79 academic year it is the highest producer of 
Semester credit hours at the undergraduate level Ip ^ 
teacher educat ton , : A few mi Tes north along I n ter*s ta te *35 
stands the Untyerii ty of Texas % the secpntj largest • 
prbducer of semester credit /hd^rs at the undergraduate, 
lefej.: Texas ASM 

semester hour|..^^^ the doctoral level, we^re^^s^con^^^^ 
In the past several years^ ^ and eyen, more j n the. future ^ 



FrarikM R- 
Hubert is ^ 
Dean of the 
College of 
Edueattorii, 
■Texas ASH 
•Driivensity. 
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I 2 HUBERT - _ : . 

9 : Qdr emphasis has been dri graduate educatibri, althbugh hot 

at any saerifiee tb the resburees which bur University 
allocates tb undergraduate ihstructibn. 

We're elated at /th^ bpi^brturiity tb hbst this cbriference 
agaihi and we Vre pleased with bur ebbperative relationship 
vrlth the Texas Education Agehey over the ^as.t'seyeral years. 
; . :^ In iny role oyer. the past eighteen months as a niember bf the 
* . state Adv^isory Gouheil , I ' ve beebme tremehdbusiy impressed 
; ^ . wltti the great volume bf worR^ which, not only the staff 
^ of the Texas/Edueation Agency, but also the staff bf the 

Advisbry Gburieil perfbrras in ybur t^giialf and that bf the 
people in education , industry, and gbverrimerit all bver this 
. , state; / ; ■ 

' It is aifas'cinatirig period in which we f ind^btirsel ves 
in vbc^atibnal education, I was at a^Tfieetirig. in St . Ldtiis: 
recently, where If bund but what 94-142 really means. This 
meeting was bf deans bf teacher educatibn insti.tutibhs which, 
.have Dean's Grants. iWith these greTrits the te:itWer educatibn 
seetbrs bf colleges ^hd i^riiversitiGS redesign their 
preservice prbgrams to accbmmbdate the nW knowledge base* 
skills, and capabilities required for teachers today in . 
tMinstreamirig situations. At that meeting a representative 
from tfte Bureau of EdUcatipii of the Handicapped said that 
he ha(f discovered What 94-142 meant. The 142 represented 
the average mean IQ which Deans of Education have, and the 
94 represented the real world, . . 

But what a great time in the field of ^education to 
\^ace this tremendous challenge and .promise of rearranging 
our lives and the houses we live in so that all people will 
be able to profit fullyfrpm the character and personality 
of our institutional programs. Let's rule the entire ^ _ 
educational spectrum. At ASM we '^re delighted to- Be a part 
of this effort and are so' pleased that you're here to - 
share this conference with us. Please remember_t you're 
welcome here, that we're delighted that you're here, and 
you honor us with your presence. 
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KEYNOTE ADDRESS 
mrc Hull 



"Even though we have made tremenddUs strides to 
improving the education of handicapped youth* we 
can't hop on one of those white horses and ride off 
into never-ending meadows, Instead we should: put 
ourselves on tha sure-footed mule, hitch up the 
plow, and go for another furrow.'* 

The theme of this yearns ponfer^ team work, 

and I can say in complete honesty, that the only way the 
youth of Texas is going to receive adequate career and 
ygcational preparation ^s through a team effort. Even . 
, though we had the full support and almost complete 
funding from the vocational division, when we had our_ 
first vocational education conference for special ne^^ 
learners^ we had very few^partici pants from vocational 
education. From a show of hands today, you cansee there 
is a- major difference. ,It!s beginrting to show that the 
team spirit is having its place a;nd is being felt, 

tast year, at our second conference, we made .another 
innovation that was very important. W§ finally began to 
involve handicapped and disabled persons in the con- 
ference. This year I am delighted to see that we are 
cohtihuihg that trend. I can only say that in the future 
hot only must we have them in bur statewide conferences 
and in bur local cbhferehces, but I think that we are 
going to see' that we need input frbm hahdicapjaed persons 
and citizens all albhg. the way. We heed ybur injjut' in 
terms bf building the right programs, in giving Us 
assistance at the Ibcal schbbl level, assistance at the_ 
advisory bbard level, at the state level and the federal 
level. 



I am delighted that this is being reflected in this 
year's commitmerits. We have made a lot of progress * byt 



Rare Hull is 
Assistant 
Birectbr bf 
Special Education 
for the state 
bf Vermont. 
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let me just say that we are only getting underway.. We have _ 
some exemplary programs, some exeelleht examples of vbeatibhal 
education for ttie handicapped,,, some excellent job jDlacement 
programs. You are go-ing to see some of these. You are also 
" going to hear from people who have really understood that 
key need for vocatibhal guidance for the adolescent youths 
and especially the adolescent youth who have-^xperiehced 
learning problems throughout their educatibrilft career. 

But even though we ha,ve certain elements in place, very 

few of us wbuld be so bold as to say we have the entire 

5ystem_of curriculum materials^ in place that takes the chfld 
through early education, into the lower grades, thrbugh 
elementary school, junior high school^ and oh into high - 
school . Even thj^gh we have sbme well -packaged arid sbme high 
priced assessment systems iri plate, we have hardlyeveri begun 
to get the kirid of moriitoririg systems that cari tell us who 
tffeally needs what assistarieearidwhen they need that assis- 
tlnce. We do have a: way of labeling handicapped persons and 
•getting the federal gbverrimerit flbw-thrbugh dollars. But 
I'm rib t really talking abbut that kind bf ideritificatibri, I 
am talkirig abbut the dynamic ideritificatibri system that tells 
us frbm day to day what sujDjDbrt a child needs, 

^ We alsb need ari assessmerit system that is far more 
respbrisive tb thfi^-4>(Hamics bfemplbymerit , I could name 
systems that could gTve you lots Winfdrmatidri about small 
mbtbr cbbrdiriatibrii large mbtdr cbdrdinatipn , career interest, 
career aptitudes^ arid all those kinds of things. But there 
are very few systems that can honestly provide information 
that ypu cari use iri'terms of placing a child in a Ipca] job, 
a system that is respdrisiv? to the many, many variables that . 
are going tb determirie the job a student will be in, a system 
respdrisive td an ecdnomy th^t varies from region to region, 
frdm time td time, and even from industry to industry. 

We can point with pride to this conference as an example 
of inservice and preservice personnel development^ And yet 
I don't think that many school districts could honestly sa^ 
that they have put in place a_personnel development system 
that gives on-going support, that helps to keep_each person 
irr the^|«|tem fully abreast of proraising practices^ that has 
suffic i^l^R -rrfhcentives to make it both possible to enrol 1 in 
uni versnPPcourses and^to participate freely and actively 
in the loc^ally required inservice trainirig activities that 
are taking place. Even when we do have incentive systems 
they are- not the kind that^help the reluctant learners 
among us' learn about working with haridicapped persoris. 

^ What Tm trying to say is^imply this; Everr though we 
havemade tremendous strides toward imprbving the educatibri 
of handicapped youths, even though we have involved 
vocational education, career education and special educatidrii 
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we stm Have miles to go. Up n>y way where people talk in 
simple ways, they might say. we can't hop on one of those 
white horses arid ride off thtb never-ending green meadows , 
iHstead, we shbu^J>d^"'ptrt>^burs^ on the sure-- footed mule,', 
hitch up the plow, and go for another furrow. I hope that 
each one of you here today will sepydur role in that way. 
Not that the job could be done a$ long as you had the 
money, the persoririel , arid the people that_ they have in 
larger cities, but that each exemplary program has to 
begiri with very small begirtnings, with "a great promise,^ 
a great hope, arid a great conrittment to^imply make things 
work. 

The schools really doing sbmethirig fbr hatidicapped 
ybuth^have made the system wbrk. Thatis the ceriter of 
rry preseritatibri today. To make a system work here are 
some of the things that I coris^der to be of great :impor- 
tarice: _ 

First bf alU let me be a little more specific' iri 
terms of team work arid cbbperatibri at varibus levels. 
Since leaving the- university seetbr,. I have gotten a good 
perspective dri what 's'gbi rig bri iri bur Ibcal schbbls. Iri 
fact^ Ifter wbrkirig iri the state department bf such a \ : 
small s^te I could tell ybU by riaine every supeririteriderit 
in the state of Vermdriti l am bri a first-riame basis with j 
every director of special edUcatidri iriVermbriti and bri a ^ 
first-name basis with all fifteen vdcatidrial directbrs 
in Vermont. .With that kind of a system drie really sees 
the hard-Core reality of what is going ot\ in public 
education. I can honestly say that whether studerits 
receive appropriate vdcatidrial educatidri experiences 
deperids on whether the special educatidri dlrectdr^ the 
vocational education director, and the various staffs that 
they represent, actually get together arid wdrk tdgether. 

If I were a vocational teacher asked to have a handi- 
capped person placed in ms cl^ss, I wocild be very tempted 
to saythis: "Yes, I_will give full consideration td that 
placement. But I'll do it inthe context of an lEP meeting 
at which I^m present and at which my vocational director, 
or JTiy counselor or someone else from the vocational staff 
will take part. And I_wi ll_consider it if L can be 
guarariteed all the support from special education that the 
studerit rieeds^'V If you vocational^ teachers are not given 
full assurance that the special education support system 
is going to be ri^ht there with you all the way, I would 
say, "NoM' 

_ V Why is it that we have special education certifica- 
tiojT^ staridards? Why is it that we require even a VAC* 

*Vocational Adjustment Coordinator - 



to be a special educator? Why is it that we think. that 
special education needs a preserviee and anibservicei arid 
a post service^ and a masters arid a doe tbral level pf^dgrara 
if we can't get the full support of all of that trairiing in 
specialization? itisVery true that the law. Public Law 
94-482, says that we are gdirig to extend 10% of the basic 
grant to set up a system whicb will give geritiine bpporturil ties 
to haridi capped persons to participate iri vocational education. 
That's good. There is nothing wrong with hav.irig 10% of that 
money. _But_frankly what I ara beginning to see iri.mariy parts 
of the country is that special educatiori departmerits are : 
relyingon that. They are saying vocational educatidri^s got 
the money for it, so let's let vocational educatidri create 
the system. 

_I say it can't be done that way. For one thing 10% is 
an absolutepittance, arid* at the_ very best the 10% funds 
were a license to make vSeatibrial educatiori do ariythirig^ I 
no longer thirik that. In iny role as assistant directdr 
of special educatiori, I have come to realize that it's got 
to Be a team effort. And that the>eal bucks for handicapped 
persons are in special educatidri. The problem is' that too many 
of us in special education have created ^dur dwn programs 
instead of really being a suppdrt system to handicapped 
persons placed in the least restrictive environment.: 

As, you start out to become a real team I would like to 
suggest that each df ydu take the time to think about what 
your goals are, Vdcatidrial educatidfi and special education" 
have'almost diametrically Opposing goals. Let me clarify 
what I mean. Wferi ydur vdcational educator comes out of an 
: advisdry edUricil meeting^ or his trafde coninit tee inee tings, 
that guy has been with prestigious leaders iri the copiunity. 
He's beeri with pedple like the mayor or the president of the* 
largest cdrpdratidn in his town, people who live and who 
wdrkand whd are a vital part of that community. When those 
prestigidus^pedple say to him, "John, I tell you what. I 
hired drie df ydUr graduates getting put of ag^ and he acted 
like an Aggie — or, whatever else his ^Handicap was." The 
vddatidrial educator can't ignore what this^ndivi dual says. 
' The vdcational educator has a very deep commitment to the 
employers in his cdmmunity. 

Special education people have the same kind of ebrnmit- - 
merit to parents. They respond to individual childreri. As a 
special educator, the pressure that 1 get doesn^t come from 
corporate presidents or from personnel managers — itcdmes 
from moms and dads. It com§s from advocacy groups. It 
comes from a whole different system arid a differerit source. 
The special educators Who want to do the best they cari fdr 
handicapped students and for parents and for/ad^ocacy grdUps 
that can be very influential behind that child, will have to 



remember' t ha ty^^^ educator Is being told in no 

uncertain' t;erfti®^:tj^'t^ going into his 

prbgram are .tt| %urn ou^^pepB-lej viho can go ri ght> i ritd 
•emjil'oyment/;^;^te! vf';^^ together and 

vtslk about t|iKeJSfd\d^t^^^^ thrusts that we have* 
thise two dwffesetit mind-sets 

■ ' ■ - - - -' 

Brinqihg^^^^ cdbperajjbn.|rid team wbrk is not just 
a Ideal- prdbl§ra.'> Let me givey^u sdme rea live examples 
frdm my bwn .S'tate. This year' I met with the directbr 
df vocatidnal educatidn and ittyt^bdssi the directdr of 
special education. We were,.tal king about what we can do 
tb adgguately provide programs for handicapped persons. 
In the course of the conversation I kept feeling a real 
sense of resistance from the vocational educator. I 
learned frpm him that he ^ad gone to the Vermont General 
Assembly Just a few day s/be fore and presented a bil-V for 
a special allbcatidn of State mdnies to match his funds. 
There's a requirement which says when you put money into 
the handicapped and disacte/'ahtaged you've got to match 
it on^a 50-50 basis with state and local mon^y. Our local 
people had no way of raising their 50^, s^ the direibtbr 
of vocational education w^nt to the legislature and asked 
for a special appropriatibn so he could free upalot of 
money for disadvantaged persons .He was plea 
report €hf legislature had understood thene and agreed. 
I told the directorthat it wasa great idea. I asked 
him if_he had considered doing~the same thing for the 
16%^sit aside for the handicapped? He looked at me and 
said^ ''What are you talking about? You guys in special 
ed. get all the mqney in the sta^te.^' He thought of us 
as these big fat rich people, 'wt^h al^l the money. ^ He 
didn*t need to match the 16% set aside. Had he sought 
matching funds for the hahdicapped, we_could have easily 
pulled back the money we were using for the match. We 
could have done prevoeatiohal programs, career education 
programs fh the earlier levels^ all kinds of things" 
support vbeational education for the" handicapped. 

All I'm saying by this example is that if we "are not 
cboperatirig at the state level , if we are riot really 
talkirig tb each bther arid interact i rig with each bther^ i 
not tbb much is gbirig tb happ'feri, especially iri the area 
bf mbriey. We cari cbbperate arid we bfteri db iri sbme ways. 
We might serid_bur state pl^ri to vbcatibrial educat arid 
vice versa. _ But let rrie say that the real tduchy thirig 
is mdriey. The real hbriestcbritributibri arid the real 
harig-up in the way tfiirigs get gbirig at the state level 
is where the bucks are. Arid I have seldbm seen a 
vdcatidrial directdr arid a special educatdr get tdgether 
and say^ "Listen^ I'm gdirig fbr this many millidn dollars 
and you gd for that many millidn ddllars and this is hdw 
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those dollars are going to totally iDt§r^^sh so th^it 
everything you do, I can augment.^ .1 c^^ 9ive you exatf)P- |f 
here in Texas where there are programs "t^^t are betng <^^'^i!j"" 
cated. I can gfve yoij examples fjerg in X^^as wher^ hot ^D^^ 
are we havl^ng duplication in terms of . sP^^ial educ^itior)-^^? 
vocational ■education, we are also having duplication ^wi*" 
rehabilitation coimission. If we realli ^^nt^a lasting- -~ - 
impact it^s going to come about when al 1 ?f the ag^ncie^ ^^^^ 
are t.^'ying to provide services at th^ st^^^ level get 
tpgether in building budgets, 

A few weeks _ago there was i con^^r^^^^ ih Washihgt?^ , 
which brought together state vocational ^^^"ectors, stat^ 
special education directors, arid state ff^^bilitatioh . 
directors^ It_was great to hWr the nat''9^1a1 leaders rri^^e - 
a firm commitment^ saying, *'Y$s, we will ^Qbperate^ ge:^il ' 
try to do_our thing through team worK-' ^fter tHese meP^Q^^ 
about what they were going to do at t>ie jj^^^e^al level n?^r^ 
order to cooperate:^ we broke up into sm^'i groups in wB*^^ 
the state directors of vocational education ^p^j special . 
education were together. My director o'f ^^Qcatlonal'^edU^^^^i^^ 
and special education and rehabili tatiofl^^^^ethe most . . • 
agreeable folks you ever saw in your erif^^ life, "YdU. 
we'll cooperate, come up with a plan^ di? ^]l these g*"^^t.. - 
things." And, when they got back to Ver^^nt, the first "9 
they did was to assign the '^you bets" ti? of th^ir under- 
lings. And believe it or riot I was the :^^e whp wa^ tol<^» 
"You're going to be the brie to pull it ^" ' together-/* 

After tryi rig ,^ I warited' to cry . I'ffl^36 years old. j'^^ 
jot kids and a wife arid everything to ni^'^^ JTie happy, by* ^ • 
^ust warited to cry because all these Pei^Pi^ at the hvgh^,_ _ 
level were sayirig, "Bey, we* re going to J^^Ve a gre^t jnai^J^^S^ 
take place arid fnarveldus things are goir^ to happen,*' ^ 
the people dbWri_there iri the trenches w^*^^. carrying on 3^ 
absolute war. The people from rehabi]it^''''on looked at ^\ 



and saidi "You guys in special educatior^^ally do have 
a lot of money. Do you know if there_w^y^^_^jbe some Jgy ^- 
ybu could set Up a training program ^r:^tr^^^%^ T^Uj^ 
We've got to work with now? Wfe can't fiH^ jobs. E:rnp1py^~^^ 
demand people who work. Gan't you help get those ^e^^^J®^ 
people into something?" Every five minuf^^ they cairne ri9^t 
back to that: "Can*t you give^us |) Utt'^. money to get^ 
something going?" One guy had_a_brainst<^^^ and said. . 
know what we can do. We'vji got this bi^ QOyernment her^- 



Let's see if we can get tRe governor to [J'^^e a bunch Qf. 
retarded people and set the program off--- And I honestl^ 
wanted to cry. Our mission was to_deve1?P a cobperativ?.'; 
agreement, to lay Jt right out there in ^^^e fiew, inriov^^'^ve 
and creative way to honestly ftork tog^itP?^* pooling our 
bucks and pooling our resources and our cbnriitm^^^^ 

to help the handicapped persons get bett^^ access to 
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vdcatidnal traihirig. 

' » - . - 1' 1 - ■ _. ^_ .._ 

J Hell, let me leave eboperatibri and interagency 
planning alone and talk for a mbment about Ibrig-rahge _ 
planning,' If you really want to make the system work fbr 
you,, you need Idrig-rahge plaririihg,: Let me give you three 
examples. Four or five years ago I met with a group of 
very special educators working at the secondary level , / 
trying to do what they could to insure that handicapped 
adblescents get into some meaningful jbns, get some 
vocational training.. But we knew many things would impede 
bur progress. One of thbse barriers was that these _ 
dedicated special educatbrs were just that ~ special 
educatbrs. Many had cbme up thrbugh elementary grades 
or had at best cbme thrbugh juriibr high schbbl programs. 
iNbw they werie being cast iritbra new role called a 
P|vbcatidrial adjustment cbbrdi hat VACVs are an 
Impbrtarit ingredient in edUcatibnt On-the-jbb training 
is perhaps the best way tb get Individualized trairvi fig 
for handicapped persbhs^ I wbuTtfh'J: do anything to hurt 
the VAG prbgram. Buti five years a^di when the VAC'S' 
were getting started^ they said ^ "Would someone help us 
get' sdme special certification sd that we /can be legiti- 
mate and sd that we can ask East Texas and Texas 
UT and dtheruhiversi ties td give us the kind of 
that we real Ij^ heed? Hdw dd we go out there and^ 
jobs fdr hahdicapped pedple and how do we work 
of the cohcerhs that>erqpl6yers have?*' The VAC' 
relevance in their training. ^ 

Here's what happened .^-Ito one developed^' a Ighg- 
range plan. If five years ago we cduld have gone to 
Don Partridge and whoever was then director of vocational 
education and simply said, "Look, we're not going to 

pressure you, we aren-t really going to try to pull 

anything off tKat would make you nervous i but we would 
like to have a long-term plan. We^ would like to know 
that five years from now our_ people ar^golng to be 
people who know what their job is , are 5f fective1y_ - 
trained for_doing that, and have opportunities to k)nestly 
gain the competence for doing that role,'** all of that 
would have happened. But there ^wasn' 
five years later I think we are'^just 
five years ago. ^ 



A&M and 
training 
develop 
with all , 
's wanted 



't any plahnlhg and 
^bbdt where we were 



We*- have another problem: aides for Ahe voca/tiohal 
education classroom. Three years ago at^^ statewide 
conference, the house almost came down, when sbme^he frbm 
vocational eeftication said they were goi(|ig to start- 
putting money into aides that cam go in 

?ducati bh classroom and give you. honest 
hen we gbt ^together the next year and sb 
i— , 1 



the vbcatibrial 
-gbbdness support, 
bhe as[ked 
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where. tW'se aides were^ the money hadn't come throagh that 
: way. Again, , he re is an exa^^ needing a long-range plani 
Don't buyinto task forces, eTther^_ Studies and task forces 
are important but when their outcome is postponing 
the decision, rattier than_solving_the problem, there will be 
few positive -benefits^ And not only dojwe need long-range 
planning but we need to take a strong look at systems 
development. 



I 'm no;^ talking about just supporting' the 
thi vocational special needs learner . I'm tal 
able to look 'at an enti re network of_agenciesi 
and departments within a^school system — to s 
them together_so they intertwine: and intennesh 
way and lead-to_spme positive results on behal 
not hereto give you a good lecture bh how to 
But I want to give eve ?y word of reiflfbrcemeht 
can to the greait heed that we have for putting 
into place. 



system behind 
king about being 

curriciilum^^ 
omehow ©X^g 

in ah effective 
f of: kids . I'm 
develop systems. 

that. I possibly 

total systems 



I wahtvto talk for a moment about the individualized 
education plah. i think the lEP arid the opportunity to _ 
develop iEP's. has become the very heart and sgUl of 94-142. 
I want to^raise some grave ebhcerns to you. 1 am seeing in 
rny own state, that the planning that goes behind' the lEP 
is hot being done cooperatively. When the cbriferehce is 
held, the lEP has already been: prepared by individuals on 
their own. Nine out of ten pareritsAare; simply told what is 
going to happen to' their child, .Parents should be brought 
in for ideas and thoughts and information that the lEP is 
goihgto influence what program their child is placed in. . 
Tm afraid that^the lEP is going to be little more than a 
piece of paper if the planning is all done by people 
individually rather than as a team cooperatively. 

Ihave seen some cases that really make me nervous 



Special educators get together and 
even decide that a child should be 
education without a repre$entati yig 
ev^ -Being present. That just won 
support in that process of working 
a program for handicapped persons. 



design the program and 
placed in vocational^ 
frorn vocational education 
t work- I give you full 
together as you develop 



Another concerTi inv^olyes an opportunity we <:ah take 
better Mvantage of. If you^witV look in the fine print of 
Public Law 94-142, it says that.parents can be represented by 
an advocate when they come for a_tneeting about the lEP, ' 
someonethe parents want to represent them, or^someohe the 
school district suggests, _ Wheh you come to a particularly 
dii'ficult problem, when you have a youth ih which there are 
manyexceptional ly difficul t factors to deal with, I woUl 
invite you to bring in advocates on behalf of that parent 
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-Bririg in people who Have walked ifi thcjse steps arid have 
seen those barriers before iri. their own lives. You 
coUldri*t do better than to bri rig iri haridicapped citizeris 
from your own community. . ' v 

: Let me tell you something that we are almost ready. ±a_ / 
do in Vermont. We are getting ready to develop an exten- 
sion to the individualized edueatibo program which you 
might want to consider^ We will call it an individualized 
employabili ty program. You are required to mbaitbr ' 
whether br not lEP's are being carried out in the way in 
which they areiwritteri. What we f bund in Verrtibnt was that 
most of bur lEP's spoke to the, dis«bili ty^i If you had a . 
speech handicap_ybu might find that the lEP bnly dealt , 
with speech. If you had a particular learrii rig handicap 
your lEP brily dealt with that area bf learrilrig. I began 
tb say to ""pebplei "Lbbki that's rieat^ but if ybu are 
haridicapped ari'd Af you are dowri arid iri rieed.bf full 
coritiriubus suppbrt services theri I feel it is absolutely 
crucial that ybu iricbrpbrate career., education arid 
vpcatibrial educatibri into that lEP* even if the brilj^ 
problem is severe stutteririg. " Vbu cari't tell me tmt a 
severe stutterlrig prbblem will not become a barrier (to 
emplbymerit. If ybu dbri't think it is* try stuttering 
the next time ybu go to a superintendent of schools and 
ask for \a job. I say that an i ndi yi dual i zed employabili ty 
plan cduHd become a natural extension of an individualized 
educati^ program. - / 

I hope that at some point in time, either thrDugh 
literature or through some workshops^ we will be able to 
demonstrate to you what the impact of that long-range 
pl^an has been. ^ What we envisioned in our individualized 
empToyability plan is simply an extension Jo the lEP so 
that in every handicapped child^s record not only is there 

on an |EP_but also on an individualized employabil 

program_i nput_frtm vocatj^onal ed^ 

guidance counselors, from general^gui^^^^ - 
from'^sychologists.^ f rom the_coifpunityV for whoever else ' , 
we think must be there. In t^at- emplbyabi 1 i ty plan, we 
will have a permanent i origbirigVecbrd is riot ^ .1 

. 'destroyed arid renewed each year, but rather one that- looks 
at all strengths that that child must achieve to be truely 
emplbyable at the end of a program. I recommerid that, as 
ari idea. - 

Pebple are talkirig a*lot about wainstreamirig.: I'm 
all for mairistreaming. I've seen greatresults; But I 
h^ave sbme reaVworries. Two years^ agb I stood in this 
very. robm_ speaking toa group of vocatibnal educatbrs. 
And I really tried to lay it on them about their need 
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to iheorporate handieapged. persons into the mainstream.. 
I guess: everyone haS tiie right to change' their minds. Now, 
don/ 1 think I'm gbirig to say rm not for mainstreamirig. But 
I am genuinely and deeply ^concerned ; about some things that 
I have seen going on the the name of mainstip^eaming, tn the _ 
name of least restrictive ehviroDment, jn the name of sd-caVled 
progress in special education; I have seen mothers so brain- 
washed aboutthe great benefits of social iritegratibn that 
they would allow their child to be pulled but bf a cdmpre- 
hehsive prbgram with vbcatibrial edUcatibai functibnal math 
and functibnal reading, social skill develQpmehti recreational 
develbpment, pulled biit bf this cbmprehehsive high schbbl and 
put i Mb the schbbl that is clbsest tb their hbme^ a schbbl 
with^JpO students, whbse bh^bptibh fbr the sbphombr^ year 
was^fef^ld Histbry^ English ^ Earth Science, arid Busiriess' 
Math. ^ 



If mainstreamirig triearis 
student has already 
streaming is firie, 
persbri in here butj 
bppbrturiity to Ibbf: 
is gbirig tb be part 
disGuss the support 
aridHji^ balarice. If 
forget- it. 



givirig the studerit less thari the 
^theri we had better forget it. Main- 
I'm fbp mairistreamirig as much as any ' » 



folks, it's a one-to-one case. It's an 
at every child and have every bo\ly who 
of that mainstreaming come*" together and 
system, the duration, and the outcome, 
you cion't have that balance, I say 



One thing I have learned about myself^ about the people 
vJ have loved and cared for is that there a^^e many things_ 
jtHat put quality into life. One day I sat down and listed ^ 
% series of things that I have found in my own 36 years of 
walking through life, that really .added quality, I listed_ , 
things 1 i ke friends, a raeantngful hobby , the love o^ nature, 
a^family that you^ love and care for and feel comfortable with; 
things like music',_sportsr watching the Ball^ Cowboysi going 
fpr_awalk_tn the evening, watching^televisioh, sitting down • 
to a_nice meal^' And then I began to think: What are we 
doing tg chjl^dren when we stop thinking about the quality of 
life and start thinking about rightsfas a principle? I invite 
you for the remainder of this conference: and the remainder of 
your lives to think about life's quanty, and make that your 
highest priority for your students. 
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THE TEAM APPROACH: IT WORKS 
FQiR TWO SCHOOLS TN TEXAS 



Linda H. Parrish, Moderator 



'In the long run, what makes our program 
work is coqperation among the teachers. 
It^just can t work unless you have that 
going." Pat Ownby, Piano ISO. 



Parrish: The theme of oar conference is Team 
Leadership. In 1976^ there was a National Conference 
with a theme design like ours today. It was designed 
for vocational teachers, speciaUeducation teachers^ 
and administrators to meet, get to know each othfer, and 
share some ideas (about strategies, teaching conefebts, 
|,and content^withiVi vocational education. Their aim was 
. not merely to comply with the laws we hear about, but to 
appropriately prepare handix:apped ypaths for employment. 
That s exactly what we're trying to do. We* re trying to 
give people a chance for emplbymeht. That major 
conference in 1976 has had .a domino effect on us . States 
as progressiviB as Texas have taken that domino and mad^. 
It apply statewide, because It is a very good idea. 
Many^loc^aKschggl districts have taken the concept even 
farther and gotten their vocatibnal and special 
edueation people together. So we- think that the Texas 
Education Agency, specifically the Oeeopatlonll ' 
Edufcation and Technology pivisibn, should be conroended - 
for funding such an activity as this, so that vocational 
education and special education people In Texas can get 

I^M fc^"^;^^^''^ We think Texas 

ASM Should be commended for having such a specific 
emphasis In. their graduate programs In' voCT«onal 
education for special needs students. Most of all we 
thank you for having the interest to take time from a 
^usy schedule to attend this workshop, the day after- 



Linda: Parrish Is 
coordinator of the 
Vocational Special 
Needs Program at 
TAMU. 
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Lelarid Dysart 
is Vocational 
Director at 
Piano ISb. . 



Easier* 
part. 



a tittle whith r know : took extra pi a n^^^^^ bh your 



w^Bt 



Today, we're going to discuss issues^ Tomdrrbw, we 
^Bt ypu to have all types of friteractions and dis^ 
with very good people ia the field;^^ There^vare TOnj? • ^M-.. 
; sessions. On the third day, we want you ;tQ; work together " 
td devejop someyforwardVplans. -This ; 
approach is most effective in^proyiding |ppropHate / . 
educat4dfr: When we got together to^decid^' how-^^e shQuld^^ > 
start this corfference, Wfe decided to h in Tjexas 

who are really working with \i^cationa1edu ^^^v : 

handicapped students tell, us^how It ':s done. Well i our: : . 
steering cpninittee met last fall to try to chod^ sehool 
district. There are several jn Texas . who^ are, cl^^^ that: 
big schodls; iHtleschobIs, alU% of ^schools in Texa^.- 
So we decided to get one large^and one small >^^^^ That way, if 
there are some procedjural^^ diffBrences. based dh.s^opT ^izei 
we hope to hear of th^^Rj^ 

Representing /fhe large school , we;Jiave Plahb, Texas. 
Now how large Piano, texa's? I 've been assured ttiat its 
very big and stnl Trowing. From Plaho, we have^^USland 
Dysart, Vocs^tional Adm^inistratorr P Swnby^ Special : 
Education director;- and Ron Pavageaus^utb Paint and Body 
teacher. They will speak for appro:^iraately 30 minutes to 
tell you some things they are doing iri R^laho. / ^ 

When pey're thr^ gSing tb ha>^ _ ^ > 

representatives fy'om Brehham School District. Brenham was ^ 
the first public school in Texas, and they had the first 
accredited high school in Jexas,^ sb they ' ve 'beeh3rdund a . 
'good time. From Brenham^ we have Ed Casburni the 
Superintendent ^ Jim- Tom Hbuse, the Vocational Director; and 
derry McGaslahd* the Vbcational Adjustment Coordinator; and 
Susi? Seidell HeallJJi Occupatidh teacher So before you, we 
have two /different types of schddlt sending representatives 
from vbcational i special educatibn,^ and administration. 
Right nbWi turn it dver td the representatives from 

Plahb. ' ^ . ' 

4 ^ ' ' , ' 

K . _ . _ ... 

Dysart: First, I want to give you sort^of a,n overview 
of what bur progrfeifis are. like* Then Dr^ OwnBy will tell 
ybu Sdmething about our special education program. We have 
about 20 industrial programs in Piano, including Auto Paint 
and Body a^nd Autd Mechanics. We also have nine agriculture 
programs, "and both useful and gainful homemaking. The 
students we're talking about would fit into all these 
programs. We have about 1.200 students in all our ^^ocatiorial 
programs in Piano. Our senior high school houses only the 
eleventh and twelfth grades, so most of bur vocational 
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in our senior ^- 



: programs and our *s hop programs 'are Ipcated 

high school: We frave about 50 iOda^ 
.piano* and about^d,QOO students' in our 'School^ d.isf^ 

WS have one of the best superintendents in ^:he stat6; 

He's, behind us 100%.. If i,t Weren't for hiin, wouTdn ' t 
■.b^e'-hgre tell you spme thirty . 

a^^o^ut the spec ^*al educatldrj; program we have:'^n:^^Pla!jov 

■ . ' ' ' , J- ' ' ' ' • ■ - ' 

\/ / 'pphb^: I think. most of .you knav? enougl:! about^ . 
Special education programs I' d 1 i • tpltal l<>a 
;We'istarted working together^ in .special education and \ 
vocational education;. About four ^nd; one-half years 
ago^ I waSr^Very. fri^ trying 
to . firid joiit wha t a /'spec i^^^^ 




supposed to . do ' <-I^$^w t hait? we needed sgre, ki nd . of 
vocational trajm ;ba£ I 'didn * t know wha*:^ j/r^k^^^ 



ring |:hol?e^jnagieal^^ so I went to see/ 

e^i^ocation 4Trectorv l^ydep-^^^ : 

r»kr jia' to y i s i t ,sey e rWl ^ EH ^ rq g ram s ^ ^ t he ' voc a?i o nal , 
at i o^n, '^jl^p gra m » R d laiio. H i g b Sc Boo 1 , / _ Botti o f u s 
to the; same ppncTusiqn^ tha^ specjial e.duqatiqn_ - 
couM . not come up with a vocatioiiaT^^ for 
djui;*andjcapped_ ki ds that wqul d' compare to the exi sting', 
vpc|t.jonaKeau . ^ So' ' 

Maydefi suggested^tR^t, we. g6\a ppt pur special - 

education "ki Js ' ijt his vocational ^dJUcatlPrt prbgT^^rrii : He 
suggested that -we start back the 'hext /fall ; .-^elK^ 
students very tareful ly , and see how it prbgr^^^ 



^ V He said he wotild take it -upon^ himsel f to Work with 
his staff rnembers to get them usgd tqj:tHe idea, fchad 
him come talk to rny special edueafei on support starl^^ 
several times,jSo that they could begin to urider^taffd 
.what vocational education is all about. I think this^ 
is really where we had our greatest; problems. He 
a iways accused rpe of having more tnitials than anybody 
else, but' I think. Mdcatiorial educatioiS has as many 
initials as speciaf education does. And. hone of them 
make any s^hse unless^ you're trained at jt. So ohe of 
the barriers-^we had was jiist learning tp tarlk to each 
other. ' I have taken a vocatidhal education course, so 
I do uftderstahd a little bit of it now. 



That fall wfe started on a very smal 1 scale. 
Because Mn. McDanlel was sp willing to work with us, I 
gave him a special educat1on\aider jJhSisslgned and told 
him tp h'if^e somebody he felt would fit 1h with vocatipna] 
education to, Afloat and be assighed ful 1 time to vocatipnal 
education at the sepfdr high school. /This person would 
work with the vocational education teachers, helping 
them modify the program.to m^et the needs of our> special 
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fid,ticatiqh kids; This aide is still with us^ and I would 
likg for beland to tell you just a little about how he's 
Working now; ' ' 



0 Dysart: We really couldn^t do without this aide^ 
He works withalT ourvocational students, not just the 
special education ones. Mr^ Beavers is a unique person; 
he'd be very hard to replace. He had retired from his 
own business in Piano. He said he didn't want to make a 
lot of money, but he'd be glad to work on sort of a tripl 
basis for a ha^f^day. His real livelihood was a small*<i^ 
engine repair business. Ngw, he goes from one shop to^^ 
the other, all day long, working_with_ these special - 
education students in all programs ---^Auto Paint and Body, 
Auto Mechanics , Printing, Electronics^Radio-Televjsion, 
eosmetology, and so on; He^lielps students with problems 
in reading or with some phase of content , or whatever is 
giving them trouble. He really knows what he's doing, 
and eah work with those students; At the endof every 
week, he fills out a report on every single special _ 
edueatioh student we have Tn^:vtfie vocational departirignt. 
Ihis report goes into the special education department;^ 
The studehts_ require a lot of individual att^ntion^ aria 
he's very callable at this; He has a tremendous amount 
of freedom, but he uses his time wisely; I believe that 
every district could find a man like this; Mr; Beavers - 
justhapperied to fit into our school district this way, 
but I fcielieve there's a man like Mr. Beavers in every 
district. 



From our slow start, we now have 29 special 
education students participating in vocaitional education 
this year at Pland Senior High School. That is 36% of the 
students in special education. * 

_ _ \ J _ _ _ _ _ _ '. . . _ 

Basically, td' start our team effort^ the_ vocational 
education director and I met and exchanged a lot of ideas 
and we tried to work with our staff. Now ^ he and I_ 
continue working together * but we feel that the real 
emphasis neleds to be placed on the teaching level. 
Whenever new forms have to Jje developed^ fOi^ iristahcei for 
vqcational education, special education,^ or ARD meetings * 
or when we have a new procedure we want to set up, Leland 
and I will get together and discuss it. We're right down 
thp hfll. fro^^^^^^ big problem. The 

Vocational counselor has been reaMp^ terrific in helping 
us get our kids in the right classes, and he^s very 
interested in working with In the long run* 

wbat_makes our program work is cooperation among the 
teachers.^ It just can^t work unless you have that going. 
So we try to keep lines of communication open. 



27 



ERIC 



THE TEAM. APPROACH 17 



Prior to placing a special educatidh child in a 
vdcitidhal edUcatiori prdgranli we Have a meeting iietween 
, the special education lead teacher on that campus and 
^—the prospective vdcatidhal educatidh teacher. ^We 

discuss at least fdtir things at this meeting: the 

student's ability td prdfit frdro the program, the child's 
handicappthg cdnditidh^ the academic level that this 
child is functidhihg dh^ and the ways we haVe found _ ' 
best to handle this studeoti academically, emd 
andjdcially. If the child ddes go ihtd the class^ the 
teacher will be well prepared to work with this student, 
Then it's up tb the. teacher td say* yes or nd^ on whether 
, whe feel^s the child can participate in the program with 
'rT)odifi'^:at Now I know this goes against what Dr. 

Hull said abjput group decisidh< but we want td be ver*y 
fair to Vdcatidhal education persdhHel frdm the start. 
Then, of cdiirsei we dd have the placement meeting. The 
traditional dhei of course^ is chaired by the principal. 
The parents are there* or they sigh a waiveri and the 
person who evaluated the child. The special educatidh 
teacher is there and from vdcatidhal educatidh we have , 
the director or his superyisdr, the vdcatidhal cduhseldri 
.and the student's prqspective vdcatidnal teacher. At 
this meeting, the lEP is developed for the student for 
that year jn vocational education. 

We have had a blind student in commercial foods. 
We have not been able tpdo any follow-up on this 
student^ because imnediately aifter graduatign his family 
moved to Georgia. This, I thought, was a real- chal lenge 
for yoca ti ona 1 educa t i dn> The boy moved to PI ano, a s a 
senior from the State School for the Blind. He was a 
fine student and had good mobility skills. He had all of 
his academics out of the way^ and he had two in teres tsj_ 
wrestling and cooking^ H& wanted very much td be in the ^ 
cddkihg class. So the commercial foods teiacher took him 
in her class and worked with him all yeaf. At the end of 
the year, she made a statement that' she felt that his 
being blind did not detract from, his learning in the 
program. 

A mentally retarded Itudeht that we^^^ now, in her 
3Uhidr year was placed in the child-development block. 
She alsd participates in the VA6 program, working in a 
day-care faci-lity in the afternoon. Alice is retarded; 
she: has difficulty uhderstandihg abstract Piage^^^^^ 
cdhceptSi but the teacher says she's the best one in the 
class at actually using the ideas with the kids in the 
lab. At this _^oihti I'd like. to ask Rdn to co^ne up and 
tell about some df the special educatidn students he's ^ 
. working with. ^ 
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Pavageau: .Being prepared for these students is one of 
the Best ways we can help them, and working with the special 
education teachers, ^we can tJe preparedzf or problems we have 
to^cope^with. One of bur students is Frank, with a learning 
and language disaBlllty,' He's also a VAG student,^ He has 
a second-grade reading level , a fourth-grade spelling level , 
and a fourth-grade math level. You can see that In the 
Auto Paint andBody field that I teach, this would give 
him some problems with reading directibhsi so being 
prepared for his particular problems gives me ah edge in 
helping him. At the beginning of Frank's first year^ he 
got very upset at the simplest instructions. He ebuldh't ' 
follow through on instructions because h^ couldn't read 
directions^ This caused problems in the jclass; We 
started working with himi arid right ribw he is brie of rny _ 
best students. He's^a seriibr, arid he wbrfcs pairiting delsel 
trucks, arid taking gare of the mairiteriariee bn them. 

- Ariother stud^^ti Dbririie, has a learriirig arid language 
disability. He^s brairi Irijured^ arid has a fifth-grade _j 
reading level, Tburth-grade spell i rig level, arid third-grade 
math level. Bbrinie alsb has aprbblem^because he is 
hyperactive^ v^hieh, as you ebtild imagirie^ will give ydU a 
Ibt of j3rbblems iri the shbp. He cari't cbriceritrate over 15 
miiiutes bri a prbjeet. Theri he starts pi ayi rig i_ bother ihg 
btTier studerits. Beirig prepared for a student like this is 
brie of the biggest ways we can help him, I give Donnie 
small prbjects to work drit where his attentidh span won't 
drift away. _M have placed Ddhnie in a wdrk prdgram now, 
working bri fiberglass bdgts. He fixes small cracks and ^ 
dirigs in thefiberglass boats * which follows this training, 
because He'll wdrk dh small jobs. I think we have put him 
in afield where he can probably prdgress at his own speed, 
arid I think that Donnie and Frank both are successes 
because we ieducators cdoperated to work out the problems 
we were cdnfronted with. Had we not shared the_ problems, 
some of us probably would have labeled these_two_ students 
as mean or discipline problems, because of the way they 
acted. 

Ownby: I'd like to mentiori some .advarite 
teachers get from this cooperation^ They are begiririi tb 
identify spmeof theregular students as handicapped br 
requiring special_services. As a result, I hope we cari give 
them some help, modifying programs to meet the students' 
needs. Finally, our kids, iri niost cases, are gbirig tb 
stay in the profession in which they have beeri trairied, 
which helps in that five-year follow-up. 

We would like to end now with belarid talking about 



two more of our kids. The first is 



He s also 
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learning disabled, arid he's reading on the begiririirig fifth- 
grade leyeU spelling on middle second grade, arid math 
abilities, middle sixth grade. 

dysart: I'm talking about Jerry from theiristructor's 
point of view. The Instructor isinthe machine shopi ^ 
and Italked wtth him for a longtime^ He said, this 
boy is here every day, he is never late, and he doesn^t 
ever put anything up until the end of the class period. 
If he takes a_break, jt*s a mirtinBl breaks He never gives 
any problem in the classroom;_he works all the time. He's 
v^ry receptive to anything the instructor asks him todo* 
The machine shop instructor told me that he feels like 
the Plan A* students really work harder than the average , 
ories. He's very proud of derry. He takes a persbrial 
iriterest iri this studerit, partly because he has to. t ^ 
Vocatibrial educatibri is a little xliffererit frbm other 
types bf educatiori. We have to give sb much persbrial 
iristruction, most of it iridividualized iristruetibri. Wheri * 
the teacher works with a studerit as muth as he does, he 
becomes prbud of him arid kriows hiji quite well. 

Now this particular teacher wa^very skeptical about 
^jfcirig Plan A students, j Most vbeatiorial teachers are ' 
skeptical about taking Plan A students, arid you cari 
uriderstarid why. Iri a machine shop class* his math needs 
to be pretty good* because they do a lot of technical 
measurements with micrometers in ten thousandths of an 
inch. They add and subtract those measurements. A 
this boy's math wasall right. Now he fJt into this ^ 
program. Vocational directors and administrators are a 
little skeptical about taking some of these students ^ but 
you heed to talk to the teachers and work with therrij 
always ^trying to fit the right student into the right 
program. That's very impdrtarit. In this case, this boy's 
problem was reaxling. His rrtath was fine, so he would fit 
into the machine shop program. Cosmetology is a very 
difficult program in which to place a Plan A student, 
because they have to have a state licensiC arid they have 
to pass the state board e/am at the end qfHhe year. You 
do the student a disservice if you putj^yV^ 
wrong program. Even as a vocational Course, technical . 
electronics is probably one of the hardest courses in our 
high school ; i t^ s much more 1 ike a high-1 ev^ physics_ ^ 
course. It is a lot of theory, a tremendous amount of 
math, algebra, trigonometry, and so forth. The teacher is 
very particular^ He is on a daily schedule; everything 
has to run exactly "so, or he can't operate. The teacher 
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took this student because his math was good, but the teacher 
fehew that he was a Plan A studejnt, so he was very skeptical 
about taking him in. Once he got him in the program, he 
fdtioa out hi had to prepare this boy's papers. The boy^^ 
would tell him what he wanted, and Mr. Hall, the instructor,, 
would help htm work the papers. Then the boy would go home 
at night, and his mother would type up the papers with the 
boy dictating. The next day, John Hall would get the 
papers and grade them* and that's the way this boy took this 
course. He couldn't readt^'really, and he couldn't writ^ 
ButjBverythirig else he didi all his handwork, was just 
perfect. Now this is about two years ago. He entered our 
VICA cdntesti and won the district. He deserved it; no one 
had a t^etter project than this boy did. That just goes to 
shdW you What another one of these students can do if you 
fit the right, student into the right programs. 



Parrish: thank you very much. Piano, Now we'iyVhe^r 
from Brenham. Mr. Casburn, would you like to starybff? 




v^we are 
hoWV 



Casburn: . I too would_1ike to say ho.w plj 
to be a part of the program today, I don^t ki 
fimil'iar you are with Brenham, We are a compnity of about 
lOiObb people, almost a one-county school .^bbut 50% of our 
students rjde a bus. The school_district^populatibh is 
3,600. I think the key to our. program both in special 
education and in vocational is corSnitmehti so I'd like to 
give you just a brief background to help you understand our 
system^ We have a full -day kindergartjan program, arid a 
very strong early childhbad program, which starts 
identifying some handicapping coriditibris. ^ We ruri a motor . 
development program, arid an t/tD program connected with 
that. This idea of sharing starts there. Br^riham has a 
yery strong Title i prbgratn, team teaching with the 
regular teacher coordinated with the Title T teiachers^ We 
have a trainable unit starting iri the el emeritary grades. 
There are five schbbls, arid all of bur students in one 
grade;^^go tb the same school^ K-1 arid 2 are ah elemeritary 
school'^bf abbut SOO. .The next school houses grades 3 and 
4; middle sehobl is S and 6^ juriior high is 7 and 8. Each 
bf these has about 500* arid our high school , 9-12, houses 
abbut 1^100, In our juriibr high* we have EMR, L/LD, VEH, 
arid GVAE programs. . From the VEH prdgram come mpst of the 
VAGstuderits iri high school. High school continues- a 
eVAE prbgrarai cbritiriues some of those students in the VEH__' 
prbgraftii arid adds the VAC prdgram. *It takes a large amount 
of jcobrdiriatidrii so that the child is not lost in there wUh 
aTT the guidelines bf the programs. The secret is conriitment 
arid admiriistrative clarity. You can't work two bosses, so 
the teacher has to be respdnsible ultimately to the special 
education director or the vdcatjional director. The duties 
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iridst be separated and the teachers must tihderstahd what 
they are. VAG, as you know, is, special education, but 
we do sdmething different which gets it into tlie vbeationa 
realm. Dur teacher who is here today is housed in the 
vocational building and really associates more with the 
vocational teachers and students tfian with special 
education in the high school. We do the opposite with 
VEH, which is more of a voc^idrial program than a 
special edtieation program, even though they both ^ 
through the ARD committee. That's li^dause the shops are 
located on a different campus than thfe juriibr high or the 
high school , and that^s a facility p^KIem. But our _ 
special education director looks out T@r the needs of 
those youngsters, even t^imjgh bur vbeatibhal dfreetor 
takes- care bf the fundi hg^d pap^ wbrk. So we try to 
be stire that we understand who's administratively 
responsible tb the Agency foir which reports and how the 
students are desighated. Th^h locally, we set tip our 
guidelines of who works with ^the teachers and takes: care 
of those needs, such that wedbn't have two people iQbking 
at the same program. Basicjally* that's what I'm trying 
tb say tb you as you set up ^our program. First* you 
must be cblrtnitted to it^ br /your personnel wori-t be 
dedicated to the idea, ; Sec^ohd^ you have tb set Up your 
adnji hi strati ve guidelines sb that ybu have a clear set of 
responsibil i ties,. And hoW to carry bUr program further * 
I'd like to turn, it over to Mr. Jim Tom House* our 
vocational director!v 4' 

Hbuse: Our part of the presentatidn is going to be 
divided into two segments. First. Pm going to tell you 
very briefly about our vocational department, and then 
I'm go i ng to ta 1 k a bou t some cp i nc i dences . We have 1 8 
teachers in pur vocational department, 15 housed on a 
high school campus, and three housed pnKthe junior high 
campus. We have a yocatipnal directpr, a ypcatipnal 
counsel or, and two auxiliarypers^ Our only full - 

tirpe shop program is Auto Mechanics. We have three hpme 
economics teachers who^are in useful^ homemak|ng^ We also \ 
have Home and Family Living, and Home Management. Then 
we have vocational office education, with a half-unit of 
pre-lab and a haH-unit of co^op^ Our vocational 
agriculture department has two production teachers and One 
cb-bp teacher. As^Dr. Casburn told you^ we have CVAE on 
the juhibr high level: General Construction Trades, Home 
Economics, and Home and eomraunity Service. We hayetwo 
VER programs^ beginning in the 8th or 9th grade, and 
ebntinuing all the way through l^th. In high school, 
there's , a shop that is also Seheral gbhstructibn Trades, 
and Vbeatibhal Education ifor the Handicapped Hornemaking, 
in grades ^8 through 12. 'Then, we have all six cb-bp 
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programs: Vocational ASbi^Slture, Distributive Education, 
Hdme Economics Cooperative Education (HEeE), industrial 
Cdoperaitive Trainifi^ (^S^)^ Vocational Qffice^ Education 
(VOEK and then Health O^ci^iP^tions (H0eE). The Health 
Occupations teacher "is^ h^lf-unit of co-op and a half- 
unit of pre-lab. sP^ ^^^c^^^s health care science^ a 
sophomore, junior i^ve^ ^ot'l'se. ' 

Now for the Cb^nc^^Snt^^s, The whole thing has been 
a bunch of happy cd^nc^^^n^^s. I'd say one of the 
happiest was in hiring ^bs* McCaslandas the Vdcatibhal 
Adjustment Coordinator- sfr^rtly after she was hired, 
they were looking fO^J^ o^'^lce for her and moved her 
into one of the two of;^'!^e^ in the Vocational Building. 
When they hired a cj^un5elori_ they moved her to the office 
of a VOE coordinator- is in our building, which 

makes it very good. Mr^^ McCasland is bur Mr. Beavers. 
Not only does she s^^v^ ^s Vocational Adjustment j 
Coordinator; she Served ^s the head of the Special 
Education Department t^^^th^^ high school. We have two ^ 
academic teachers, two '^H teachers, and twd aides^ and 
she serves as the c^br^'^hator. That's one of the happy 
coincidences. 

Another is the "^a^* tl^^t,^ being a small school * we 
have very little turn i^^^r- We've had DE for 12 years 
now, but we've bhlj^ had Jtwc* DE cberdihatbrs* I've been 
the only director. We'^^ ODly had two counselors. The 
teachers become fafnili^rwitH the school district and the 
students. They are ^bie t'o Understand what's going on, ' 
and we get along vefS^ vJ^ll- Our newest teacher, another 
happy cbiheidehcei H^S- S^ideli in Health Occupations. 
Health QccuFfatibhs ^s 1^ its third year, ar^^^ Seidel 
is ah RN, and a^^ hom^-t?^^ glM - She's going to take over 
how and tell you sbrfl® of h?^ impressions as a Vocational 
teachers and some tl^^ tilings she has done as a HOCE 
Coordinator. 

Seidel: I feel 1*^^ ? real prfyilege to be here to 
share what I 'm doih^^si^^ to J earn from you. NgwI'd like 
to tell you about ori? pu^ very special students. 
Laurte is a 19-yeav*^old fefr»^le» and was classified • 
academically as a toPh^^^re^ She enrolled in my Health* 
Care Science class in tn^ fall of 1978. During the 14 
weeks that she was to f?%in in my classroom ^ I became 
aware of certain li(tin^^1onS- Laurie was a very _ 
cooperatfve girl. $he alw^^s seemed eagerto please, and 
this is one of the f^ea^^Rs J became so concerned with her. 
I felt^at her unclgr-^^^Hi^venient in the classroom was 
riot a result of iatfi o? Personal motivation, but 
possibly from cause$ tp^^ couldn't control. Laurie's 
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reading and cpmprehsnsion abilities were considerably below 
the rest of the class. Later testing scbres ind-ieated that 
taurie's reading and coitipre.hensibn abilities were at the 
third- or fourth^grade level . Laurie was tanable to answer 

' questions or even discuss material that she had read. 
RealizTng that she might have a visual learning problem, 
i begari to l^ettire and Use more class discussion^ Vut 
taurie/cbhtiritied to have problems. Even with combinations 
of visual arid audi tbry methbds, Laurie'.s grades were - o 
extremely low, although at this time, the rest of the / 
•class was really pulling along. Eight weeks into the 
^sehobl year,. I started a skills lab portion of ^Health 
Eare jSeienee. This is a time when the students learn 
jjrbpir hand washing techniques, and how to take a pulse, - 
mooa pressures and temperature. They learfl how to make a 
hosjsital bedi and assist patients, and so forth. We would 
go over the tecHpique in class and I would demoristrate it. 
Then the studeDts would practice over and over until they 
could db it. "suddenly* Laurie was achieving. After being 
allowed to repeatedly practice the simple tasks, hand 
washing^ making the bed, feeding the patient, she was able 

/^tb demonstrate these skills sa^tisfactorily. I werit to 
Jerry fi^asland,. our VAC. Jerry was genuinely interested 

in this student and .told me all about the pbssibilities. 
With some hesitation and lots of thought, I decided to htake 
a referral to the high school principal 's office. Atth^ 
same time, I continued to work with Laurie on her ski Us*' 
By this time, the Christmas holidays rolled arburid^ Wftin 
we returned to school in Janijtry, Laurie came to report to 
us that she had found^^ job in. a local nursing home on her 
own. Within a' few weeks, Laurie was tested, an ARD meeting 
was. held, and Laurie was accepted into the VAC program, 
Laurie will graduate from Breriham High: School in Hay ^ 1979. 
She continues to receive excellent eValtiatibris from her . 
employer at the nursing home. Laurie's very happy; she 
loves her job,^ and- she likes knowing that she's a 
productive member of society. She's orie of our real 
success stories. 

I'm also the cbordiriatbr of Health Occupations. Hy 
co-op students wbrk iri Various health care agencies in 
the comtnuhityi-^ None of those students have obvious _ 
physical defects^ or handicappirig conditions. I felt it 

might b(& berieficial to them to know in some way how 

disabled a jjersbn feels, so each student in rny classroom 
was to sjserid a day iri the life of a handicapped person. ^ 
The studerits chose their, haridicaps at random. We simulated 
bliridriess with eye paitches. We taped mouths, and that was 
; really something fbr high school students! We wrapped 
limbs iri hbpesbf simulating a- loss of limb. The students 
irbde around iri wheel chairs as quadraplegics and 
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paraplegics; The students were very hesitant, but they 
went ahead with the program. The lessons they learned 
remained long after the day Was over. All of the students 
now feel that they are better able to understand and to 
meet the needs of a handicapped person. The rest of the 
high school also benefitted. If you have no handicapped 
students, it may be a worthwhile project for you. And 
now I'd like to share a poem written by one of the 
studentsiwho participated in the handicapped project: 
f 

See things tliat are hot there. 

Going places you don't know where, - 

A darkness that comes, and demands to stay. 

Not knowing the night from thi^ day. 



In a worlci where bhly one can live. 
Nothing but loneliness your poor heSrt give. 
The message I'm trying to get aicross in this 

rhyme, ^ 

Is a handicap known by the name of blind. 

McGaslahd: As you may guess, I am the VAE. Qur 
program at the high school is a three-phase program. 
First, we have the academic skills. We have two special 
education teachers that give us th^ emphasis on practical 
math, English^ and so on. Then we have a vocational 
programs Which has already been explained to you i the 
VER program.:. Then there's jny program, which is the 
/combination of the whole thing. 

Our students in high school ar^ not placed just by 
chance. Most of them come up •through the ranks* but we 
also get some students from the other classes, We^re 
working with one student right now who is in the regular 
curriculum. He is a sophomore* with about three hours 
credit. He is very much interested in Auto Mechanics, 
and we are working on placement for him. We have 
notified the parents and we have had a meeting. We 
thought we we rf going to place this student* but out of ■ 
that meeting we decided we were not going to place him 

right now. He said to us that he really hadn't been 

trying in class. He hadn't been trying to get along with 

his teachers, hadn't been taking any books home. We 

decided 'to make a deal with him, even though he qualifies 
for our program.' We are watching him the rest of this 
year. We could have given him the easy way out, but we, 
chose hot to, abd sure enough* that student i^ really 
coming along. Probably we're going to place him next year, 
a half day in Auto Mechanics and a half day on the job. 
But it . is not an automatic thing with us. . - 



35 



ERIC 



THE TEAI1 APPROACH 



I came to the eohcluMdh a long time ago that, as a 
VAe,,J|ye got to ebmmuhicate with parents, teachers, with , 
anybody who can give me some help in knowings what to do 
with and for thesei students, I go to their houses, even 
when we have the ARe committee meetings and write the 
lEP; If that parent chooses hot tbbe at that meeting, 
I take that lEP to that houses and I go over it with them, 
hoping they will understand what we are talking about, 
ebnsequehtly, when iity parents heed something, they tend to 
call me. In other words, we communicate^ and that's a lot 
of what makes our program work. 
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. EXPLORATION OF ISSUES 
^ Katy Greenwood, Moderator 



"The_ broad topics df^cdncern are pefsdrinel 
developmehtr accdUhtabilitys cdrnmuhicatioris 
cdbperatldh and cddrdin Several concerns 

seem to fall into dne topic called developing 
ani^ refining the delivery system."^ , 



Greenwood: As members of the IssuesExpldratidh 
Panel we have individuals from the Te^as EdUcatidn Agency^ 
Texas Rehabttltation Commission large schddl district^ 
a small schddl district and a cdirsnuhity cdllege, "From 
the Texas Education Agency we have Hay den McDaniel in 
ypcational education, Eleanor Mikulin In special educatidn* 
and Bill Grusy in. the ppst-secon division. 
Representing the Texas Rehabilitation Cortinission Is Frank 
Perdue. Representing a larg^ district, we have 

Ronald Pressly^ VoGational Cou^^ from Odessa, and ^ 
representing a sirall schogU^^^^ 

Georgetown. JoAnn is a fonner vgcat^^^ 

currently completing her doctorate in yocatipnale 
and has just completed a very interesting ihternsM 



how agencies interact and cooperate to provide services 
for vocational education and the handicapped. 
Representing acommunity college, we have Larry Bonner from 
Richmorrd College, part of the Dallas Community College 
District. 



|.ast , night the prqjept staff took the issues 
statements that_ybu made an^ cameup with the key issue^^ 
that you seem mpst concerned about. _ The broad topics are: 
personnel' devel^;>>tfeftt, accountability concerns^ , 
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cop^unication, cooperation and coordination. Several 
concerns seemto fa11 into one topic called developing .and 
refining the delivery system in vocational education for 
the handicapped. 



_ So, weMl focus first on personnel deyefppment.; The 
specific concern seems to relate to both cross-training^ 
opportunitiesfor various personneland sp?cifip training 
for VAC^s (Vocational Adjustment Coordinators). We^ll 
direct our first questions concerning personne] development 
to the staff ^at TEA. Are you ^working pn^certlficatlon 
requirements which will provide cross^training for VEH and 
VAC p^sonnel? What new proyi^ do 
you envision for yocat'ional^^unselors , vocational 
supervisors, or administrators? 

McDaaiel: At the present tirtie, there's no cross- 
training, but there will be. / 



^ Greenwood: Okay, we have othlBr* concerns about the role 
of the VAC. ^ What plans are currently envisioned to establish 
guidelines, curriculum, and accountability procedures for VAC 
programs? I think Eleanor l^ikulin will answer that. 



Mikulih: I can address sbftie of these issues.^ 
Guidelines are in the process of being developed for VAE'|. 
He are about 85% ebmplete in developing a job deseriptibri 
for VAC'S. Again, as far as eertifieatioh goes, special 
•edueatibh eertifieatibh will be the only requirement, but • 
training is planned in the future for VAC's. As for \ 
curriciilum, we are at present in the process of piloting a 
plan for secondary programs for handicapped students.. It __ 
is in the middle bfLthe first year, ^lext year this plan will 
go into effect in -18 school districts represehting the entire 
state. Every service center and 18 school districts from 
thd si«e of Hamlin to Hbustdn are involved in the project; 
SOi after next year* there wiU be a curriculum guide from 
which school district^ may work. 

Greenwood: thank you, Eleanor. Another question:' Are 
aides currently being provided to vocational teachers * and 
to what extent, and whatt personnel development is provided 

for these aides prior ^o- their entry? 

• ' ■ 'I • . ' 

_ Mcbani el: There will be aides this year. Now, please 
secondary people, don't write me' a letter and ask for them, 
because we have to be sure it's legal and how to do it. It's 
cleared and there will be aides; you will receive a letter 
on how to get theni and so forth. We haven't done any 
training at this time; we have not had them yet. We have to 
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be careful because if one school doesn't get thern*. they 
eatise trouble so we haven't been able to put theoi out until 
we can serve? ever^bodyi We thihk ttiat funds will be 
available no^. Walt for that letter arid when it comes put 
in for your aides for the coming year, 

Greehwbbd: Th^hk you very much. We also have a _ 
concern regarding post-secondary inservice training. TEA 
is providing inserviee for slacoridary programs.; To what 
extent is ihservice being provided for cownunity college-, 
persbhhel? ^ ^ . 



I think it would be in orders first* to make 
a cbmmerit that in the pdst-secbhdary division we here-tb-for 
have had very Tittle invblyement in the programs for the 
handicapped. We havp had handicapped in bur programs ever 
since we have had pbst-secbhdary institutions jbgt w^ have 
3 ust accommodated t^^^ the regular rbutiner^hrbugh 
mainstreamlhg,_but we did hot identify a program fdf the 
handicapped. Sa/we have hot had specific training for 
.pbst-secbhdary teachers. 

Greehwbbd: thahk ybuT Ahbther issue was accpuntability 
In vqcatidnal educatibh particularly, .accbuntabil ity 
g'uestidhs have been with us for about five years. Questions 
of evaluatibji, of data collection, of management information 
systems, ana so forth crept into your concerns yesterday^ 
questions like how do we count people? How do we account 
for money? How do we measure success? We will open this up 

to the entire panel , but we would 1 ike to ask the local 

level people specifically, how do you dete thg present 
level oY performance of handicapped students as required 
on the lEP? Or, how db you proceed in set^ a vocational 
assessment jjrogram fgr^these special students? Can either 
doAnn or Ron speak to that issue? " 

Pres$ly: don^t have anything specif ically^^^^^ 
this time^r accountabi 1 ity> We do try to take each 
student wr^ is rec*mmended to us by the special education 
people, but we don't have anything set up at this time. 
.. ' _ ...... ....«•>...- 

Ford: f From a smaller sthogl we. 
certainly: don* t eith:er. It is strictly bri ah individual 
basis^i u*^'li zing the personnel ;tlaat ar^ avaij^ 
attempting to make^he best cfecision for ^ach student as 
they occdr. No formal program js actually established. . 

Sreehwood: Okay,, thank you. Another question regarding 
funds in TEA-. Can the state set aside funds in vocational 



Bill Grusy is ' 
the director of 
pbst-secondary ;^ 
programs within 
the Department of 
Occupational 
Education and 
Technology at 
the Texas Education 
Agency. ^« 



Ronald Pressly 
is a voeatiorial 
counselor at 
Ector ISO. 



do Ann -Ford _ 
is a principal 
in Georgetown. 



3^ 



9 



ERIC 



jdf GftfeENWdOd, 14{)DERAT0R 



;*ducation for-the handicapped students presently be tracked 
for accountability pur^^ and evaluation of prdgrani 
effect^vpiiess? - 



McDen'iel: ^I^don't^^ exactly what you itiean by program 
effectiveness, but, yes, funds can be tratked down to the 
last dime.^l*^ -don ^t know exactly what's going to happen 
when we allocate funds^ because those funds be] qng to you 
until you drop thera back^ and you drop back mill ions every 
year.. ^ that's something we haye to' guess on, so it is* very 
difficult for me to give ah answer as to where we. stand. ; 
Nov/, for the handicapped itself , there & re funds available, 

don't see any problem with it- do a good aob ;n 

financiog. niatchihg these up to where we can spend as much 
as possible^ Unfortunately ^ we can't outguess or ^v^n get 
a pattern from what happenjhd at the local level from the 
previous year or two or three years ^ so we can't make firm 
plans for the future. • 

. .-r; . . . , : , . ... = I. . 

'Greenwood: Another question had to do with enrollment ^ 
data. To what extent are figures available on how many 
handicapped studehtsi by condition^ arg currently in 
vocational classes bv program are£? 

_ McDahiel:/^ that's mirie again. We now have a new 

secondary fbrni for orpnizatidn report; Fdrtn .103, which h|s 
the breakdown, of students as to their handicapping Conation 
and where they are. This can be put on computer and wer can 
break this but now. We started this about a year ago, as you 
. remember i and so we will have a tab on that. 

Sreeriwbod: Another question regarding evaluation a^^^^ - 
accountability criteria was how can success be measured; in 
vocatioha.1 edueatibri for the handicapped?^ Will_ the same 
accountability criteria apply for handicapped students as 
for regular vocatibhal education students? In other words, 
will placement bri the job be the criteria for success? Has 
this question been addressed at TEA or in the local schools 
or anywhere else? I'd like to leave that question open for 
the pahili fbr anyone who would like to address it,' 

Pressly: fhe only criterif for success in vocational 
education ls platcement in a job. This may_bccur right after 
graduation^ it might occur before graduation, or it may be 
several- years aft^r graduation, but, if we have succeeded 
in teaching these youngsters a skill that they can sell, 
then they can gQ out and sell it. 0f course, even with our 
regular students, weafeh't bite a 100% there, so we don't 
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expect to place 100% of these handicapped youngs ters either. 
But whertwe do, we know we have succeeded. 

Greenwood: Okay, another broad issue that was defined 
had to do with all Rinds of cbrmuhicatidn linkages * 
cooperation, and coordination . We had questions concern^ 
how we can ebtnmtinicate. better between agencies * how we TSfT 
cbninuriicate better to our community^ how we can coninunicate 
better to parents, how we can increase cdop^^ in a 

regulatory way i and gh attitudinal way. We l4ave questions 
that reveal to us many concerns about how this wHole system 
can work irr a^mbbther manner^ how it dan begin to 
cooperate, cbiiilm(itcatei and cbbrdi hate. So 4 in the 
beginning bf thistbpic let's ask JbAhn Ford to respond to 
the question as tb what extent there is dupHcatipn^f _ _ _ 
effbrt or cooperation arwihg agencies serving the harraicapped- 
What strategies db ybli ehvisiQh Would improve communicatfon, 
cobperatibni and cbbrdi hatibri?" 

Ford; 1^11 , I ^ve jxist dbhe a needs assessment with the ^ ^ . 
schbbl districts in the state^ and I certainly think your _ 
concern about coWuhicatibh is bhe felt ^ross the state of 
Texas. It showed up agaih and again on lfni§ instrument. 
There is a real prbblem* -is you are well aware, in __: 
cbiitiuhication within the schbbl di^ferict and the agencies 
^that %erve these students within the community. The c^y 
seerns to be bverwhelrtilng in the state for same sort of ^ 
uhifbrmity tb be develdped that would allow^^chools to^be 
able tb deal with an intermediate source, perhaps, or at ' 
least some direct source. As I see the issue at this time, 
if the situation is tb improve, we*re going to have to 
cbhtinue to^^^ce bur problem and our concern because it^s 
the same. prc^Wn that these agencies seem to be facing too, 
in trying to cbmmunicate with us gut in the field. It^sa 
very real one that we're facing locally as we work with our 
parents more closely for the first time. We're realizing/ 
the need for a better channel for communication. If I had 
the solution for this problem I'd bottle^it, cap it and 
sell it and retire tomorrow^ but it is something that we all 
are going to have to worlc on. A good reTatibnship is just 
a matter of improving the system so that we can better serve 
this youngsters. : . 

^ ^^^ Greenwood: Can anyone else speak to this particular 
■qoestionj what evidence dp you hdv^ that ebrnnuhication is 
iri|*«2isingi cooperation is improving. Anyone else. 

Mikulin: it Is often said that Texas Educatibn Agency 
lives in a building to themselves arid does ribt everi 
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conwdnicate Setweeh fibbrs/ I would like to tell you that 
this Is not lees.true. I live dn'the third floor n\yself,_^^ 
flayden and Bill live on the fourth floor and the fifth floor 
is above that. Je^s Cogdell is also on the fourth floor. 
We cornnunicate rather readily. Down to specifics. I 

"mentioned. a plan for secondary prdgrarrtning for handicapped 
stddents-a rhomerit ago. This plan has b§ert developed 
originally by ah Iriteragency cdrmiittee ^c^^^ of members 

frbm:regdlar education which are in a. different building. ' 
So, we even i^eritaerdssthe alley to Join the regular 
educators to work on'the plarii the corrtnittes was composed 
of people that are in Dr.: Davison's shop in academic 
education, or general education^ and persons in secondary 
education and vbeatibnal education. In addition, special 

■ education had a few things to do v^ith developing the plani 
so we are coordinating from that standpoint. I'm sure that 
there will.be continued cobrdihation between both vocational 
edueatibh and sjiecial education. ^ ^ 

Greenwood: Thank you. Another similar question and 
one we- n explbre a little bit further is, what evidence 
do we have ^ what plans are in the mill for cooperative 
planning tb perief it the handicapped student; joint meetings 
of vbcatibh^l edueatibh i administrators and special 
edueatibh admihistratdrs, joint planning sessions at TEA, 
schbol superihtendehts with dther vocational education 
grbups "^br special educatipn groups, school counselors with 
other groups? Can ydu givfe testimony on thi? effect? 

Hfikul ifl:'' It may seem to you that the plan_ for 
secCHldary prdgrartriing is the only thing happehihg at the 
agency, but it is exciting to us and|we are using school 
persdnnel to meet and work out problems to develop this plan. 
The 18 school districts that I mentioned earlier have 
representatives from, admin is trati oh. for a 

buildln'g principal , l_vgcatiioal director, a special , 
'education director and a person from regular <|ducatioh._^^ 
These people make up the team from eacfeof the 18 scho0T> 
districts, so this is one instance when all areas of, * ?.- 
education are communicating and work together to gplafin for 
educating the handicapped student. ''"'-'V ' 

Gripnwbod: Any Q^^ cormiehts bh this particular 
lestjortt^How 9^n Tf^e* make sure that public schools know 
it sfrvices are available? Will services continue at 
^bb'th.^s^con da ry 



and post-secondary levels? 
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Perdue: First of all* yes, services will continue. 
But could I back up dust a minute and add a testimony to - 
what was said earlier? Another evidence of cooperative 
endeavors amQhg educators and particularly special 
education, vocatibhal education^ regular education^ and 
cbiBnuhity, statei arid federal agencies * goes something like 
this. The schools are realizing that they have a number of 
severely handicapped youngsters who heed sheltered workshop 
training which rnay enable the youngster to become 
vocatibhal ly independent some ^^^^ They're looking toward 
developing sheltered workshops on campus for school age and 
above school age youngsters i and I think it's great, I 
persbhally hive been in several planning tneetings. Now, we 
go to meetings all of the tinier and not all of them are 
happy, 3 by flrl kind of meetings where we get a lot 
accdmpl ishedi blit in these meetings a great deal has been 
accomplished and as a matter of fact the people go forward 
by saying* "We are gbing to do thiSj" or *'We are going to do 
that," They have set dates for accdmpl ishing their goals. 
I think this is evidence that there's a great deal of 
cbbperatibh going on. People want to dp it and have a goal 
in mind. 

Back' to the question here on the sheet . How can you 
make sure the public schools know what services are «^ 
available? Now from TRC's standpoint, we have done several 
things in the past year in trying to acquaint people, school 
people and others what services are available, rd like to 
indicate that our services cut across special education^ 
regular education, vocational education, and post-secondary 
education. We are allowed to come and work cooperatively 
with students in all of thes§ areas. Even school drop outs 
or potential school drop, outs may be eligible for our 
services. ^ 

_ One of the things we've done ihthe last year is to 
encourage andeven require supervisors and cburiselbrs working 
with public schools to have meetings with special education 
directors, vocational adjustment cbbrdihators, high school 
counselors, school nurses, physical education teachers, 
counselors (special education^ or whatever). We want them' 
to meet with ahybhe who comes across handicapped students 
who Sight be served by our program. I've personally been 
involved in some of these meetings in the southern part of 
the state. I know that as a result of those meetings we have 
better eontnuhi cation because people know what services bur 
agency can provide. Naturally, when we get iritb these 
meetings, we get iritb "'Specific individuals whb might need 
our services and sometimes we work it out right there on 
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the spot wto may be eligiBle, when to refer to those ^ 
youngsters, and so forth. 

We're also working cooperatively wUh^^T^ Tech 
Research and training Center on and 
haying statewide conferences where weare inviting school * 
representatives from regular education, special education, 
vocational education, and so on^ We are also .developing, 
or revising a brochure that we developed^ for high school 
counselors to know what services are available through the 
Texas Rehabilitation Cornmissiqn. This^gives the breakdown 
of all the services that we provide and how they may be 
provided, 

In spite of all these things, I want to encourage 
whoever may be responsible at your school for mak^ referrals 
to the agency. We Ve not getting a fraction of the 
appropriate referrals from regular education, particularly 
in thellth and_12th grades, that we should be getting for 
youngsters who need vocational training or whatever after 
high school graduation. _These are some of the things ihat 
we We been trying to do over the past year, but we wbufid 
certainly be open for ideas about how we might communicate 
the services available through the agency. 

_ " _ " _ ' ^ " _" _ ' " — 

Our services are still available. Our funding has been 

cut, and cut, and cut, to the extent that we are having a 

difficult time, financially speaking, but' we are still 

hanging in there trying to serve students. ^1 might encourage 

you to refer youngsters to us in spite of all the cuts in 

1 funding,: because we' re ^ti 11 out to make overrides or 

exceptions to policy where individual students need our 

services. We want you to be very strongly encouraged to 

work with the more severely handicapped. 

Greenwood: Thank you very mUchi Mr. Perdue. Another 
question dealt with educating the cdmmuhityi letting parents 
know. The question Isi whose responsibility is this? Is 
it the local school? Is it also the state agency? Who is 
doing what to educate cohTmuhity arid parents concerning 
vocational dppdrturilties for the handicapped? 

4 L _ _ _ 

Pressly: Well, I certainly feel at the local level that 
this responsibility is the school district's. I think the 
various agencies give us the support information we need. We 
at the local level are able to communicate better 
i ndl yi dual ly wi thi n pur own cpmmuni ties and pur own d1 s t r1 cts". 
I think this Is definitely our responsibility at that level. 
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^ V Addiehce: ih^our system, we don't have any set plan, 
but the VAC aRdthe vocational counselors pretty 
closely in trying to get out Information to the various 
handicapped students. The VAe'sdo a whole lot more than 
we do, but theycorae^to us and want to know where they can 
put a particular student^We^re usually show them 

where. SoTOttraesthereare personal it involved that we 
wouldn't want to place a particular student with a _ 
particular teacher. After a while we Know which teachers 
we can work with and so forth. 



Greenwood: Anyone el^e? Thank: you very much. Another 
concern had to do with putting the whole system together. 
We have had two laws within the last two yearsthat are 
creating hew systems of del^jvery; We've^had other_ forces 
that impact on those systems, and these have led to concerns 
as to how this whole system is put together. There were 
questions about funding, questions abogt at what level funds 
will come, articulation questions, pre-vocatiohal , post- 
secondary, arid so bri, so we grouped this urider a category 
called developirig and refiriirig the delivery system in 
vbeational education for the haridicapped. Brie question was, 
what is currently being dorie iri career brieritatidri or 
pre- vocational edueatibri iri Texas for the haridicapped? 

HcDaniel: Well we have occupational brientatibri arid we 
eriebtirage the haridicapped tb get irito this, arid we have 
industrial arts^ which we are haviria problems getting funded 
urider the vocational furidi rig part of it. They're still 
doing their part arid Ithirife becoming clbser to the 
handicapped studerit. They are putting but an effort tb 
bring tRem iri to handle them in smaller classes whenever 
liecesJary- 

Boririer: the cbntnlinity colleges and also some of the 
other four-year colleges are providing career planning 
courses which are credit and hon-credit. TRC is spphsdring 
several job readiness and career planning courses throughout 
the state. 

Greenwood: Thank you, Larry. What provisions are 
available to make sure articulation re^^^^ 
handicapped occtirs between the secondary and post-secondary 
levels? 



McDaniel : Me' It say there's not much more than for a 
regular students. It's a diffic because these 

twotypes of agencies have to do it themselves 1 oca My. All 
we can do is encourage. 
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Sreenwdod: Thank you. We had several questions 
concerning opportunities for the handicapped at the post- 
aecondary level. Is there an equivalent to the lEP? Who 
signs it^ and so forth? - 

Srusy: 9n the question of who fundSi I suppose that 
you all know that there is set aside 10% of the federal 
monies, which has gone into the state for the handicapped 
and this is in turn matched by the state. Through a meeting 
of the minds, we decide who gets what in the secondary and 
post-secondary institutions. This is accomplished at this 
level. The law further states, as we We mentioned earlier, 
that the primary way in which these persons would be handled 
is through maihstreamihg in their regular programs and then _ 
it continues to say that the federal monies will be used for 
support services in those programs, not for their so-called 
regular program cost. This of course applies to post- 
secondary, as well as secondary. I mehticined earlier that 
we have gone through the schools with the guidelines and 
we've told them to mainstream whehevfr possible and advise 
us of those support services .which are called "excess cost'" 
in the law. These could be funded with the handicapped 
monies. With our regular state apprdpriatidns, we will fund 
the base cost for the program. 

Bonner: A person with a disability can enter our 

college.. We are. not aware that a person has a disability 
until after admission, and as for opportunities. _ if they 
have the essential mental and physical traits to complete 
the course requirements they can achieve as a so-called 
normal individual. Who pays, at purcpllege? The majority 
of the individuals pay their own tuition, books ,_andspeci 
fees. Some receive assistance from the^Texas Commission 
for the Blind* Texas Rehabilitation Commission^ the BEOS* 
grant* schdlarships^and other awards. We do a degree plan 
on all students coming in^ The only additional thing for 
handicapped students would be a list of the auxililary aids 
needed. We do not have an individual education plan. 
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to other program plans. This ealis -fi^ developing a 
vocational object! »e, a vbeatiohal gO^' ; determining what 
will be done in the way of traihirii, counseling 
guidance, or placement; how it will d'^'ie, by whoiiis and the 
cost and even the conmitmeht oh tfi^ Pf'^t of the client 
(what they will do, how they will be invoiVpdL It is 
done in conjunction with the client ^O^i" lEP is done in 
conjunction with the student and the P^ref^ts.^ 

^ Greenwood: Thank you. We h^ve ^^ve|^ai questions 
concerning the Ap conmittees and th^.iEP s. There are 
several questions dealing with hoW tli''S^p''bcess can be 
shortened^ how it can be streamlined' W ybu have any 
suggestions on that? . 

Mcbanieli I don't thihR you're 9^11^9 t 
suggestions on iU it's a very d^ff'^^U^t thing to do and 
I have all the sympathy in the wofld **itfi Dallas* Ft. Worth* 
Houston and El Pasb: How are we ^oifiQ t<7 do this and do it 
right? If ybu oh the local level , wli^Q yQU uriderstand one 
another, something can be done. The ^OcS^ibnal ARD ^ 
committee wasn't set up by the ag^ne^'- wa|^ put into 
effect by the agency and the v(Jtat^or^Ldir>ecfors themselves 
are the ones that decided oh it* witli.|l??nbr and some 
others in on it. This whble thin^ wij^' riot be suctessful 
overnight. I want to say this* tnou^""^ I have found in 
local school systems that sUpervigPrf ^f special education 
Jiid hot understand; vopatibrtal edtj^ati'?'!. You on the local 

' level are riot eorrSwhleatihg as tb wh?|,e3Ch has and what^s 
"gbihg oh. Vocational education dS'^sp t particularly 

. turn students aiway, but VOcatiOheil zo'^he'^ are specialized 
arid students shbuldh't be in they-g un^^s? they actually have 
a desire and a use fbr it. So, tP^s^ ^tr? things that we 
would like for ybU to_ bring out eit tP"^ meetings. 

As tb hbw we can streamline the Pj^oC^ssi I'd ask;you to j 
think about what we can do and Jet *^iic7W. IJl call iri 
15 local directors sometime befo^^ $g |t eiribe r an d^,i>c"us s 
this Whole thing. We've done thi? bef^re^nd'Wil of the 
things you've asked for, you>e gotten. I hope to cbhtiriue 
thisj but we need some help from ^ou»^o tell us how you 
think the ARD cottmittee can be, ittip'^oved. tjhat can you do to 
speed it up? How can we help? j as^y»"e Sou, if it will 
help you there, .we '^gij^goinfi to pyt ii^*^ effect. 

Greenwood: Thank you, Hayden- ^^'^ other que^ti-^n 
involving the lEP was, to what extent air^ students involved 
in writing the lEP? > 
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Mikuliri: I would ^rmagine it's different for each 
student. 5f the guidelines for both special educatidri arid 
vocational education say that a student may be a member of 
the ARB c5p then certainly if you 

are plahniSg for the student's future^ we would hope the 
student woald bre included in developing the educational 
' plan. J . 

Greenwood: Are funds still available from the Texas 
Rehabilitation eommissibri for building construct ion an^ 
rertovatibn? if so, how can these be obtained? 

Perdue; The deadline for applying for establishment 
grants from the Texas Rehabilitation Gbrnmissioh was February 
15. So, for this year t+ie; ar\swer is no. But hext year is_ 
aridther storyi We don't know what next yearns g^^^ to hold ^ 
but ke^p: in mind that whenever any :reHabiTitatidh_^^^ 
or scjnobl districts want to apply for a grants the deadline 
for writinig your letter of intent to apply is^February the 
15th. Weliave the state. divided into seven regions. If 
you're going to make'applicatidn for ah establishment grsnt, 
be sur^ to communicate carefully with the director of the 
region you live in. Let the directdr know what your plans 
are, get support in deteniiihihg th#t ydur need is a great 
need, becaus.e he has td pridritize all the letters and all 
the requests. corning ihtd his regidn. When grants are funded 
or awardedy they are. awarded on the last day of September, 
which is the end of our fiscal year. 

Greenwood: Thank you very much. The prdJect staff . 
wanted ydur analysis of issues early in the wdrkshop. We 

did not think all your cdncerns would .be s'dlved by ten 

o'clock this mdrning, but the panel has given sorrie i^ 
and some thought to ydur questions and will continue to do 
so thrdughdut the workshop. This wiH be evident in the 
mini-sessidns and the planning sessidntombrrow. If you will 
jot down your cdntinued questidns, particularly in_thiese_ 
four^areas, and either give them to rne riow or give them to 
Tied ^tomorrow, we will continue to focus on these particular 
issues. Wewant to thank the panel for their participation, 
we appreciate their effor"ts, indiyidua^^ and cooperatively 
in pfdviding quality vocational education for the 
handicapped. 
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THE SEVERELY DISABtEB 
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"^s people beeome productive, competent 
people, they tend to be perceived as ^ 
less devfiant and more competent and _ 
more socially 'acceFttable by the people 
around them." 

I'd like to do three thingsiin- the time that we have. 
One is to address the question of whether vocational pre- 
paration should be a part of the educational process in 
serving the severely, profmindly handicapped student. 
Next, I want to ask what fee should teach if we have _ 
vocational preparation. And then i want to address how 
we are going to do it, given that wie' re just now in the 
beginning processes of extending those services to 
people considered mildly handicapped. 

As a foundation for addressing those three questions, 
I'd like to talk to you about the work we are doing at 
the University of Oregon, and the kind of services we, are 
providing. I invito you to step back a little bit from 
those day-to-day hassels in vocational preparation for 
handicapped individuals and think about some broader 
long-term issues, about what role the public school 
system should be playing in the lives of severely 
handicapped people, about Ibrig-terni projections of work 
opportunities for severely"*handicapped people. 

I will start with an overview of what welre doing 
right now in adult services. In 1972, I started work at 
the University of Qregbh. As we projected community 
services for handicapped individuals, looked at popuia-. 
.tlon trends, and tried to figure out what services we 
were providing and would be asked to provide over the 
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next fJw years i the group that seemed to be cared for the_ 
least in the present system were the severely or profoundly 
retarded. The average age of developmentajly disabled 
people -is increasing* so that the long-term --focus will be 
more arid more on adult services, rather than on schpbl-age . 
services. As a result of mandated public school education 
for all children* a lot of individuals ages 20 and 21 are 
expecting services in the community which typicaUy have 
not been there. -Some planners say that Texas needs a lot 
more sheltered workshops. But do sheltered workshops, as 
they are currently designed, really meet the needs ef 
severely handicapped people? Let's take a community study 
to fihd^ut what procedures will be necessary, what we will 
in fact Beed to do, what communities will have to know, 
what mecfianisms will need to exist and how, that kind of 
program will be structured. - 

At Oregon, we did that. All of you have seen a lo4-^ 
of university showcase programs, I suspect, and as you look 
at them, you know and they know that you really couldn't do 
that with adults if you have a conmunity setting. We. hope 
our success as a university-based research jarogram will 
always be tneasured by the overall quality of services in 
the region in which we are trying to have an impact. 

First, I need to ^iscuss sbme value jjjdgemehts we made 
in providing copiunity services. It appeared to us that it 
is impossible to talk about a normal lifestyle in Ibe United 
States without focusing on work af a central ; el emeht, I 
suspect that as regional vocational educators you will agree; 
with that much more readily than ether audiences I have_ 
addressed. You would be surjarised at the number of people 
who are willing to say that work is important for most 
people, but if ylu score tew on an IQ test* it's npt 
important for yab. So we:made a value Judgement that work 
is an important element of any cortWunity lifestyle, for 
just about any person in bur sbciety, regardless of the 
degree of disability. 

✓ 

That led us to figure but how to provide work for 
sbraebrie with severe language deficits or no language at 
with IQ's ranging from "I can^t test this person; they v 
'don't pass any items*" to an IQ of 20, 25^40, 38. Jow do 
ybu provide realistic opportunities in communities fo)^ 
pebple like that? We started by teaching the studeritsi 
designing tasks sb they can be accomplished. Then we 
figured but the kinds of environments, the kinds of ^ 
social structures where the, handicapped people can work 
in bur sbciety. And then, after all that, we came back tb 
asking what happened to the people^s lifestyle. What other 
things db pebple have that relate to quality of life? 
Those ar-e the three issues oQr research group is worki^ng^with. 
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We started by creating a small sUb-cdhtract assembly 
shop at the University of Oregon. Arid serving in that 
shop, selected as randomly as this sort of system would 
allow us to select* them, are people who werepabeled 
severely retarded, but without any mador additional 
physical disabilities. This last was a limitation we ' 
imposed._ Whether it was a good limitation I don't know, 
but it focused our attention more on issues of training 
than on issues of engineering. 

Me looked for people who live in the community who 
met our criteria. JhCT we went to the state institutions 
and 1^00 ked for people who were adults and met our criteria, 
and randomly selected people to leave the institutions^ 
We ended up with^a group of 15 people, who ranged in age 
from 19 to 52. Their average IQ was 18. Three of them 
had some expressive language^ two others had enough 
receptive language that they could follow simple step 
directions. None of them had skills that would allow 
them to imitate the motor movements involved in these 
vocational tasks. 

We then Ibdked at dur economic cornmunity and tried 
to figure out what wdrk we should do in this ypc§tion 
program. He made that decision on an economic: rather 
than a surface dr research basis. ' There^s always a 
temptatida in a university setting to work onN tasks that 
are theoretically interesting, whichhelp you write 
research publications. The entire econonny in our area is 
based dh the University df Oregon and a few wood products 
industries that didn't lend themselves very well to sub- 
contract wdrk in a small assembly shop, so we fo'uhd 
durselves Iddking at the broader economic markets in 
Portland, Seattle, and the Bay area ^ Because of the ^ 
distances* involved, we needed toget a lot of labor in 
a small box that didn't weigh too much so we edtild ?hip 
it back to the customers^ That led us fairly quickly td 
electronics and otherkinds of small -parts assembly. 
Over the last six years, we've built cam switch actuators 
for oscilliscopis that function a lot like your television 
selector. It is a multiple switch ranging from 17 to 56 
parts. We trained one individual to complete the entire 
product using tweezers, small pliers, and so fdrth. We 
do some gross sodderihg of circuit bdards*. but we've never 
been very successful at fine sbddering. We have major 
contracts for ^putting together some sp_£ockets fdr chain 
saws. So we combined people chdsen by service criteria 
and tasks chosen through economic criteria. Our next 
problem was to develop skills and to maintain those skills 
once developed. 

^ 
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Vdcational education for quUe a long time has been a 
focus for techniques to analyze manual skills into . 
cbmpbnents* and to specify criteria and develop teaching 
program^ based on these criteria. These techniques were 
developed in the vocationally oriented tasks long before 
specfal education latched onto the termihology^df task 
analysis programming, so I suspect that you already 
understand the teaching process. We s.tart with the task, 
we figure out the quality standards, we define the 
behavioral elements to meet those qual ity standards, and 
then we go about teaching those behavioral "elements. 
Prdbabiy the only distinction in the wiy we did this is that 
the steps we break things downinto are much finer. In 
fact, most tasks can be conceptualized as discrete chains 
of responses ,^SD that eachtime ypu do something you create 
a certain situation to which you respond in a certain way 
which breeds another situation, to which you respond, and 

on and on in a fairly chain-like fashion. 

# ■ 

So the first part of trying to match that group of 
people with that group of tasks was going bitk to the 
literature and learning a whole lot of engineering about 
task analysis, about job design and redesign, abbu-t a lot 
of theithings t^at have been in the military industrial 
.literature for q time. We did hbt invent any 

hew processes for that^we adapted it tb the_ extent that 
r«e ended up with much finer steps in the analysis than we 
would have for teaqhihg workers in industry. In fact, we 
had finer steps than we would have. had for teaching mildly 
handicapped people in either schobl or work eip^irdnments. ^ : 
No nev^ technology, was necessary. ;v 

Training wa;s a little different for two or three . 
reasons.: First, welre talking about people with very 
limited language skills. We're talking about people who 
jDrobably ebuldh-t do a thing after we stowed them -what to * 
do. -We're talking abbut people who prpbably cquldn 
it after we physically guided their Itand around exactly 
like we wanted them to do something. I think we^ve 
developed some. procedures that have fairly wide general ity 
for other pbpulatibhs. In a sense, afterygu've decided 
what it is you're going to teach, training only involves 
three things: 1) Provide 'some assistance, so the person 
will respond cdrrectlj^,^ 2) Reinforce or reward correct 
respbridingi and 3) Have very good assessment soyou can 
figure dut exact]y how much^assistance and reinforcement 
to provide as the person repeats the task. You're trying 
to get Independent correct performance with the least 
possible amount ,of help and the least possible amount of 
readjustment. 

Over time, you^ the person to perform more and 



more Independently. YouVre making a guess every tiirie ;^ 
exactly how little help they need, if you helped with 
the hand last time, can you do it from the wrist this 
time? If you said, "Turn its^ver^ lasttime, can you say, 
, "Try again," thistim^ If ybu provided a complete: rabdfel 

/of the whole thing one time, can you only model thS first 
step ar two the next^ time? You're constantly trying to 

•figure what least possible amount of help you can provide 
and still have the person respond correctly io you can _ 
reinforce the correct ^"sponse^ It's conceptually simple, 
but practically very difficult. ^ 

^^^^^ There",^ a great deal of w^ in the particular 

ways you do assistance^ assessment, and reinforeement,- as 
you learn to developyour talents. Tadihg but assistance 
is sti.tl an art; we don't have a cookbook to suggest that 
this is the way to train^ What We have are some general 
principles and a lot of responsibility for the pe^bh 
who> right there doing the training. Ybu're starttrig 
with people where they^are, accommodating to Individual 
differences. You* re not saying that everybbdy has to be 
a certain "way, or that everybody has tb respbnd tb printed 
materials in order to be in a vocational preparation 
program. We have a system that's designed arpund some 
generic concepts, systems bf assistance, reinforcement, 
and assessment. It's our dob as people responsible for 
direct service to figure out how to accdrfitedate the 
ihdividuar differences with which .we're iSced in applying 
these major eoheepts.' Okay, >sq muGh for training. 

As a tralrier works with an t^^^ student, he or 

she w^ll allow the student to progress through the entire 
task and will collect data oh the specific responses in 
the tasks that are performed correctly and Incorrectly. 
As a person makes a correct response to i»ne step of the 
task, the trainer will make a slash mark on the numeral 
bppbsite that. step. After the person has completed the 
entire assembly* the number of slash marks will be^ 

counted and a circle or square is drawn around that 

humber* which gives* you a graph ,of the progress over time 
of the number of steps performed independently by the 
worker. It involves a lot of data transcription. The 
system was originally developed by Richard Saunders in 
Kansas* Tor wDrking with special education kids and is 
very* very usefiil to Us in takiiig data xDn vacatiohal 
performance. 

After a person has learned the task, the next step 
is wintaining performance on that task over extended 
time periods. Most of you in education have- a very 
pleasant luxury. After a person masters a task, you go 



on to another task. This allows you^tq take advantage of : 
the interest intrinsic in gradually moredifficult material . 
In adult servicf^environments, t^at^^s less likely to 
happen. It's^^^so less likely th| own working 

environ^nentsr We have an interesting criteria for adults 
in ^ur^ociety. As adults, we^ re not necessarrly expected 
to learn something nfew every day the way a child is. 
Instead, ws'ile expected to* be very good at something and do 
that gver and 0^ again. We tend to value children in bur 
SQciety and ^aise them and attribute worth to^them when 
they atfe very good at acgui ring new skills. We tend to 
praise adults and val^^ 

very good at doing sbmething that we like^ to have somebody 
else do. 

_ By^ny_ standard you might impose on sheltered work- 
shops, the tasks done in sheltered workshops are ihterestirig 
and colorful .'But i can tell you, both the staff and the ■ . 
workers still get bored. *it_doesh*t matter how ihterestiiig 
it is — after you' ve done it enough times it stops being" 
interesting, then the issue becomes one of how to go abbtit 
designing a work envirohmeht so that people can db repetitive 
work over extended periods of time and enjoy dbing it. The 
problem is not that different from what a. lot o the 
management literature in b^stnes^ is facing right now. 

Re lobk^ at theprobJfem in much the same way we 
looked :at the issue bf training: What/s in the_litefatu 
What can we take that other people havedbrie? Theliterature 
. is full bf studies that say if ybU reinforce the person with 
this and this and this, every time they finish so many 
prbducts, the work rate will gb way Up arid everybody wrill be 
happy. Ybu figure that what they did was measure performance 
during ten five-hfinute work periods. It's considerably 
different when you measure perfbn|wince in an eight-hour day 
five days a w6ek. 

In bur workshops i we can't ju tell someone with some 
severe/lariguagp deficits that there is a relationship 
between what i*^ do and what we get;. We can't tell them 
that we expect certain quality standards to be met ove^ 
arid over arid over again^ Instead, we have_ to cqramur^^ 

by cdntingency , by making very sure that the worker^ 

experiences something different when things are done right 

versus when things are done wropg^ We do that by 

establishing a partial immediate payment sjfftem that ^ 
functions a little like a token econoniy. People ^get_ 
partial payment in cash irrinediately for products that are 
completed correctly, and they getto re-do prodacts that 
are completed incorrectly . To get a handle on teaching by - 
contingency, think of a simple game with a deck of cards. 

' ^ Jt • ^ 



You arbitrarily say that all nines* sevens ^ and red cards 
are correct and everything else is ihcdrrect^ You are 
trying to communicate that rule to a friend without any, 
instruction at all, but rather by having them give you a _ 
card and say yes^orno. Uith most of us* it wouldn't take 
too long to figure out what the rule was. But think for 
a, moment how hard it would be 'to figure but what the rule 
is if_, about every fourth or fifth time, the person trying 
to teach felt sorry for us and decided to tell us . 
something was_right,6ven if it was wrong. So we manage 
production supervision by cbnSuhlcatiog through ; 
contingency^ In fact, y/e differentially reward higher 
prc^uction rates by using this partial immediate payment 
as aconsequehce for work done correctly* accurately, 
and quickly. 

For those of you who are interested in some of the 
broader set-up questions, we have pedple working at 
iridividual work stations, completing a long cycle-time 
product. We avoid assembly lines almost completely. Li n€ 
Balancing means that the work moves evenly down the line 
and you don't have some people wai ting on others to 
finish products. We've tried^td dd line balancing, but . 
It's a difficult task,^ even with normal workers. So 
we've learned that efficient design of the work itself 

IS one of the most impdrtant aspects of behavior 

management in the wdrk environment. It's certainly much 
more pleasant td reward pedple for work accomplished w^ 
than it is to punish sdmebddy for deyiapt behavior which 
occurred because they didn't have anything to do. 

We've also used several smaller techniques, like 
setting a kitchen timer for the person's average 
prdd|ictidn rate during the past week^ We provided an 
additional bdfius in th^ir partial immediate payment for 
working more rapidly than they have in the p^st. That 
tends td set a goa^ that is easily attainable, and it 
leads td gradual improvement in productivity and accuracy, 

We khdw how to do vocational training; know how 
td adapt some traditional analyses so thht the more 
severely, profoundly handicapped people xah learn these 
tasks; we know how to supervise prdductioh so that a 
fairly high production rate maintains over time. Why is 
it that nobody's doing this? For one thing, we were 
making a very different assamption from the one that was 
being made in most community programs serving handicapped 
adults. The assumptions_we were making was that the • 
person who was going to be right there eight hours a day 
was a competent, skilled, professional person * who wdu14 
be" able to figure out (how to apply traini ng principles td 



individuaT workers* how to/app1y production supervi^ibri 
contingencies to individual workers, who would have some 
job design skill s^ task analysis skills, who knev? how to 
do some tneasuretneht,- change programs over time in response 
to data and that sgrt of thing. And what j<e found was ^ 
that people who have that kind of education and background 
working in coranunity facilities, worked in the front office 
«<1th a rug, not back there where the people were; The 
folks who were there eight h0urs a day are usually seated 
employees who were going to, be gone In two weeks. 

We've got a lot of data that Investing money in; 
program managers, counselors, and evaluators really is a 
very useful way of getting a lot of mildTy handicapped 
people into jobs. don't have much data at all that 
suggests that thdse strategies work for the severely 
handicapped people. In fact, we've got a lot of data that 
suggests that they don't. So the strategy we took was ter 
make the jobs all very different In serving severely : 
handicapped people. Rather than ask a community facility 
to iiave both professional support service staff, and 
professlenal direct service staff, we developed some 
specialised models. Now the people who are there eight 
hours a day are the professionals. It! s turned but really, 
well St) far. We have shops running in Eugene, Sregbn.; 
Seattlei Washington; Spokane, Washington; Reno* Nevada; 
and Bend;, Oregon. And we're negotiating frbm^Ahchbrage 
down to West Tacoma right now to set up addltibrial 
programs. Each of these serves severely arid prbfbuhdiy 
retarded people doing electronics- airid other small -parts •• 
assembly work. We're showing that', if we cari design a 
structure, severely and profouridly handicapped people can 
earn ribn-trivial wages^and can participate" in the economic 
mainstream of their community, i 

Now a brief look at^the enttj^e program: The work 
system is designed around what atiy gqbd busiriess would 
have. We get a tasfc that Is a. pbtential cdritract, such 
as a 19-piece assembly of a printer for a desk-top 
computer. We try to figure out exactly how We're going 
to build It. We figure out exactly what kin^ of. fixtures 
woul* substitute fbr sbmebrie's third' harid whiert necessary, 
and what the least expensive way wbUld be. We design 
the work stations and make a task analysis with the stop 
watch. We provide direct training tb an Individual worker 
and fa.de out that tralrier's assistaribe QVer .time until the 
person IS wbrki rig independently iri a production setting^ 
We coordinate that work with what other people are doing 
on the same task arid put that into tlie cbntext of 
organized materials. 
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The organlzatlpnal model weuse based on a .n 
cohsortlum of workshops or a consgrt jam of programs, all 
af .which use falfl^^ tightly deflned operatiohal procedures. 
It's a bit like a franchise operation. We start out with 
a program as a manual that specif jesjob descriptions, 
data cpllectlon procedures, file content, and so 
Those programs then join Into a business cooperative, so 
' that they share resources for computer, d^ prbcessing, 
sales, engineering, operations managements, and so oh.: 
We have one sales person working primarily out of Portland, 
Seattle, sending Industrial sub^contracts as much as 4B0 
or 500 miles away, which is a fairly long' distance for 
us. We think that kind of sales cooperative will wo«', 
because of the procedural standardization in the programs 
we're working with. We know a lot of sheltered 
workshops have tried to do thatsort of joint contracting 
before. Usually what happens is some conflict in the 
system, because some workshops are better able than 
others to turn out higher qual ity products in times so 
they tend to get the better contracts. After three or 
four years, tension buil^is within the system. 

^ . Our data iystem is tiesigned around a fairly simple 
concept; people have to make decisions at all levels. 
There are some very important decisions made every day 
on the production floor. Others are made every week or 
month bythe appropriate manager; and still others are 
made every month or quarter or year by the state 
management. We try to use the data system to get the 
Information to the people as they need the data. One 
very obvious example, every sheltered wdfkshdp in the 
country takes data bh individual productivity and keeps , 
it oh file as required by the Department of Labcfr for two 
years. In visiting some 70 or eighty wdfkshdps over, the 
last two or three years i I've drily seeri two or three that 
return the data so the prdductidn si4>eryisor can see the 

day-to-day variability and charige 'iri individual 

productivity. Yet it's the supervisdr who's .making most _ 
of ttie decisions that will affect the individual 
prbductivity! 

We alsd asked i What happens as a function gf_ , . 
prdvidihg wdrk oppdrtunities to severely and profoundly 
retarded adults? Was that initial value judgement we 
roadei stressing the importance of work^ really accurate? 
Should we instead have been providing more activity- 
orierited programs? It is hard to measure something like 
thati because in a sense what we'redojng is asking; what 
is the quality of life? What'-s a Better life style? Over 
the past three or four years, we' ve 'been-tak]ng data on 
such things as social behavi or in an unstr uctured leisure 
T^"^^ • • ' — ~ 
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time. I can give you a great deal of data to suggest that* 
as people become productive * competent people, they tend to 
be perceived as less deviant and more competent and more _ 
socially acceptable by the people around them. There tends 
to be other generalized skill acquisition and less _ - 
dissatisfaction In the living environment. Social behavior 
tends tq be more open, and bri and ort. 



Let me tell you about one gentleman, 36 years^old, 
who entered our shop after 35 years insthe lowest 1 eve 1^ 
ambulatory ward of the state institution. Now, although 
he still doesn't work at 1Q0% productivity, he's competent 
on about seven different assembly tasks. So he fits _ 
better within the university community. Another individual 
is 32. His teeth were pulled in the Institution because 
he bit people as a kid. He now assembles, does a lot of 
component prep work for circuit boards, assembles test 
adapters, and has done some wiring harness work. He jogs 
four miles a day, attends church independently, goes to a 
local spa twice a week. He still has no language.^ The 
third individual has spent one year In a public school 
setting, before thei TMR class decided he wasn t smart 
enough to attend. He spent about eight years in^ 
institutions,' oh the lOwest-level ambulatory ward. He 
has no expressive language skills, but h^'s developed • 
fairly good receptive skills now. First, he learned _how 
to put together a 26-piece print. head assembly out of the 
grocery store labeling gun. Then he learned how to build 
a cam switch actuator* and to stuff circuit board , 
coraponentsi Over the next six months, he learned how to 
assemble 14 different kinds of_cam switches. Right now, 
we could prbbabiy bring any cam assembly task into the_ _ 
environment ahd in the course of an" hour, have him working 
fairly ebmpetently at it. He has been averaging above 
minimum wage. We've been able to kiep him busy for the 
last ^3 1/2 years. ; 

in the few minutes we have left, let me address the 
question of vocational preparation fbr severely and 
profoundly handicapped students. Three basic questions 
^gain: 1) Should we do it? 2) If we're going to do it, • 
whSt should be the content of vocational preparation? 
and 3): What are the ^techniques we should be thinking 
about? - 

I think the "should we do it" question resilly involves 
bur prediction of what's going tb happen over the next 
few years. If you think very broadly abbut education, 
there are two strategies. Grie wbuld be that wh?t we are 
doing is preparing people for competent living in the 
environments we are projecting over the n ext 40 -45 y ears. 
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E5^ec1a11y for vqcatifonal preparation from a ydeatibria] 
preparation standpoint, we assume the person has a work 
^life of about 40 yearS'i We^re in the business of 
predicting what that work environment will be Itke for 
the ne*t 40 years. Then we try to figure exactly what 
skills will maximize a person's independence^ competence, 
earnings, and so forth in the predicted environment. 
That^s onestrategy, and I think it is one that'mdst of 
us have accepted. 

The alternate would be based on something like 
Postman and_Weingartner*s work. They're talkihg^about 
education as a subversive activity. You can project that 
to an alternate way of thinking abb^it educattbh. Ybu 
can use the educational process as a method fbr shaping 
thefuture into what ybu want it tb be. American 
education has always been some combiriatibh of thbse two 
things. I suppose it would probably be more committed 
to the former than to the latter in ah institutibnal 
sense. That puts us in the situatibnbf trying tb 
predict vocational ehvirbnments, or whether vbcatidhal 
ehvirbrimehts will be available to people that are 
labeled severely and profoundly handicapped in today's 
public school programs.. 

There are a Ibt bf ways to predict the future. The 
first and most bbvibus way wbuld be to say things are 
gbihg to stay pretty much the way they are dyer the next 
40 years. If weVre goiiig tb prepare people labeled 
severely and prdfduhdl'iy retarded fbr the adult 
envirbhinehts they are in tlbw* we should teach them to 
sit quietly by the televisidri as it changes from program 
to prbgram withdut panicking tob^uch, to string beans, 
cut out paper ddllSi and enjdy tlie service club's sympathy 
parties that come, dur way in the activi ty center. ^There' 
are very few active creative things expected of adblts 
labeled severely and profdundly retarded in our society 
right ndw. So, if we're going to predict that th^%gs are 
gbing td stay the way they are^ then I guess we'd 
td say, no, you shouldn't do vocational preparation. 



Another way to predict the future is to askp 
who an? directly involved in services what they think 
shduia happen, by projecting their values. _Peop1e who 
are^vrin the process of doing adult services really think 
that vocational opportunities should be provided. It is 
simply a guestion_^ how to do it. If we project people's 
value systems, ther^.will be some major changes. 

If we look at what's happening in the courts and in 
Congress, we see that al l the cha nges that occurred as a 
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result of the political activism of women; apdiblaefcs ever . 
the-last 20 years have been 'extended tojiandicagped 
individuals. All those qhahges have>Been extended in the 
law to anyone Who e^ah either dfmofiStrate th|^a handicap . 
is present or who can shbw^$-?^pcial presumpMto-that a . 
handicap is present. :^ligal basis to^ lMJi;?.,^^^^;^^ 
iS' there. There is ihcreasingly less lega^Btittcat?o||^ 
for providing voeatiohal opportunities to^s|p; handicapped 
peopleivbutr not for other handicapped peotil|;. 



In a sense, what has happened is that^ffeople like^me 
and some others have generated the factual ^basis for _those_ 
legal actirities, by showing that yes, severely handicapped 
people ca« learn; yes. they t:an be very productive. That s 
all the information that's really needed for the court, 
but it's hot enough for ybU and me to go out and deliver 
the service. We don't know very much about the economic _ 
and social impact. We don' t know very much about the^i deal 
service structures. We don't know very much yet about the 
administrative arrangements that will have to be developed 
in order to really provide those Structures. And we re _ 
all likely to get. caught in the middle. I understand that* 
but I also think We're going to be pushed by the courts 
and by Congress * to. develop those administrative structures. 

There are other reasons for predicting that vocational 
opportunities Will be provided to adults. In the last ten 
years, there have been two very thorough economic studies 
dealing with cost benefits: Both concluded almost the same 
thing, that Vocational ilrvices were useful and cost ^ 
beneficial from about IQ 40 on up, and that for IQ- 40^ down, 
people don't know how to d6N^ at yet. And it certainly 
wouldn't be cost beneficial. \ 

' unfortunately, they might have asrked the right 
question, but things are changing so quickly that I think 
their answers are already out of date. We have developed 
many sbcial service entitlements/over the last three or 
four years. If you look at what^hahdicapped people are 
entitled to under the welfare systems we have* they are 
entitled to SSIP, SSDiP, Title 19 or Title 20 benefits.^ 
They are entitled to supportive residential options, and 
-much more. The cost of not providing vocati^al services 
has skyrocketed over the last few years. The' cost of 
maintaining individuals in ihstitutions has „gone from an 
average of $20 a day not very long ago, to an average of 
$70 or $80 a day how, and there are very few experts in 
the field who believe it is possible to meet current, 
federal guidelines for the Title 19 program, which is 
funding most of the institutions right now, at less than 
$80 to $100 a day. The state •direc tor of developmental 
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disabilities iriCal^ fight now that from 

the time a deveTdiwen ly dlsabl ed person tUfJis 21 * 
society as a whole is Iddkihg at about a million ddllers 
per person of public support * during a person 's projected 
1 ifetime. , ^ 

So the issuels ho longer what we've been talking 
about with fehabilitatidh for a long tirile^ how much tax 
ddllafs does it take to rehabilitate somebody arid how 
many tax ddllafs that persdH is going td fetUfri to 
sdciety. The feal firiaricial issue that we've got to 
face is cari We* by pfdvidirig sdme kind of vdcatidrial 
pfepafatldrii fedlice this immense social service 
cdnsumption thiit we're prdjecting for hancfjcapped 
/indiyiduals? Each of those social service entitlements 
are hard-won political battlesl ?y the same token * I 
think It's encumbant on us to think finahciajly and 
economically at^out the ultimate benefit of what we are 
doing, in tertns of dollars. If you were in the Office 
Igf Management budget, writing federal, policy, would you 
be supporting vdcational preparation for severely 
handicapped pebplerHy prediction is that five years 
from now that answer will be yes, and perhaps it will be 
sooner than that. 



I was invol ved in the fol low-up to the Phi la 
P.A.R.C.* casei tha the 
judge affinried that all han 

right to free public education as appropriate to the 
needs^ That went back to court withth^^ 
one group of parents who had two severely handica 
children. They were chargingthat theirchildr^ did 



not receive appropriate education, and one of the.major 
things they cited was that there had been no vocational 
preparation for these two severely retarded mul ti- 
handjcapped children. The person wh^ adjrector of 
vbcatidhal education for the Philadelphia school 
district in the depbsitidh said, "Well, as a matter of 
course, we hive all these different vocational preparation 
programs, and about four or five of them are open td 
mildly handicapped people^ ahdi you know we even include 
markedly handicapped people ify our sort and assembly 
program, but not in the others, arid clearly we dori't have 
severely handicapped people Iri any of thera." After 
several of us finished testifying, the judge said, "What 
you all are tell irig me is that this is a neanderthal 
ddcumeriti fight?" 



Orice agairi^ we'fe gdirig to be pix 




by the courts 
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before we'ra ready to be pushed :^_We re f ^"9. J°- PMSh^^^ 
by the courts beeaUse we're documenting individual potential , 
not because we've developed broad systems of service. And 
we're going to be caught ih the middle trying^ to develop a 
system to service, simply because there is a lot of 
discrepency between what we know how to do and some _ 
resear?R-Based sense. I think you and I understand^a lot 
of the. reasons why that discrepency is there, and it^has^ 
nothing 'to do with maliciousness. Our court systemjsn t 
tuned in to responding in epctly that way. 11 be 
asked to develop those systems a bit sooner than we wanted 
to. But yes, we shSuVd provide the training. 

Exactly what services ^should we be nroviding? Most of 
this will notngrnew to those of you involved in vocational 
education, although I find it often new to P^^ople involved 
in special education. What are the skills that^are really 
going to help somebody in the 30-year wo'^fi"9^fii story we re 
projecting? The day of a single work task, the day. when the 
single eompetehce for the single task Jakes you v^y 
productive, are long gone. And you should not be impressed 
any longer when somebody like me stands up and says^ Gee 
whiz, look what a wonderful task I taught somebody -how to 
do " If you're going to survivS^n any sub-contract 
facility, or even in most product^n en vironinents right 
now, you'd better be able to change rapidly from task to 
task to task. You'd better^be able to learn those tasks 
rapidly, and so forth. Research going on how in computer- 
control robot assembly is' drastically changing the economics 
of automation in production. As a result, instead of, 
having a millioff units per year over a certain time frame, 
you have to have a planl^that's cut by a tenth. The _ 
tasks we've been seeing in sheltered workshops ~ high- 
volume, long-term tasks — are vanishing rapidly, if they 
haven't already done so. 

The same thing is true bo a broader sca,le when we talk 
about placing moderately handicapped people in competitive 
iobs There's a great deal of data that, from the first^^^ 
larly wave of institutionalization in the '60:s, even mildly 
handicapped people brought out of the institution and^ __ 
placed ifl coSnunity jobs seldom had stable jobs that asted 
over a long period of time. Rather people got jobs, iQSt 
jobs, got on welfare, got off Welfare, were on food stamps_ 
for a While, then to the sheltered workshops, got a new job, 
and so forth. And activity in that work environment is _ 
possible onl^ if you have either skills that are geoeric 
or across several job clusters or if you're very rapidly 
able to acquire hew skills. 

A third projection argues for the flexibility of ^ 
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skills that we teach. Most analyses of future labor 
markets suggest that the production component of the labor 
market would be shrinking in size relative, to service 
pccupatlons. That's nothing new. That's been around for 
a long time. But one thing about service occupations I 
think we should know; Service occupations r more often 
than not, require performance of some definable set of 
skills, across several somewhat different environments. 
So you have to have skills that you can perform, and 
perform with a c^tain level of competence, even though 
you £[re perfornrfrTg in slightly different situations one 
time after anotter. 



Al 1 _ t hos e pro j ec 1 1 o n s , 1 1 s eems to me , add some very 

Interesting practical , technical 

we^ye been doing research on. , Our research started with 
teaching si ngli^^tas^ to individuals. After coming head 
to head with som&^f the real financial problems involved 
in running a sub-contract assembly shop,_w^^ 
doing that and started trying to teach strategies for 
circuit Board assembly, sothe person build a new 

board, we designed strategies for cable ha^^ work, 
so that we could match the sample cues to reduce the 
training time, and we developed simple systems so that 
the people who had ho lahguageand couldn't read could 
^till acquire some of the information required for a 
task, through symbols or pictures. That's the vocational 
preparatibh we all need to be thinking about now, for the 
moderately and severely . handicapped individuals. 



_ How do we do it? 1 think one of the best concepts 
rve heard was the one that tbu Brown from Madison 
mentioned a long time ago: We can probably teach any 
sort of skill to jtist about anybody,-^ as long as the IQ 
of the_ trainer and the trainee add up to 20B. The more 
severely handicapped your students^ the more time* effort, 
ihgehuityi ahd_sheer traihing skill will be demaii^ed from 
the -tfaiher. The more severely handicapped^ the students, 
the more you're going to have to be precise* about what 
you teachi the more you're going to have to be precise 
about how you teach iti and the less you're going to be 
able to assume that the person will learn anything by 
chance. 
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.CAREER EDUCATION AND VOCATlONAt EBUCATIDN: 
NECESSARY PARTNERS IN LIFELONG jCAREER DEVEtOPMIgT 
FOR HANDICAPPED CHILDREN, YOUTH, AND ADULTS 

doAhri Sehoepke 

^ 



"It is important to teaieh learning skills and 
tfie attitude' of seeking irifbrrndtion required to 
meet cdnreht needs tliroughout. life. ' It is 
incorrect to think of the first years as\ those of 
students, the middle ^ears as work, and the last 
as fortner worker." 



Lifelong learning is perhaps 'first a phildspphy that 
assumes that both individuals and society are suWect to . 
changeMndividuals proceed through various stages of-_ 
developmeht physiologically^ embtipn^lly^ sdcially,_and 
intellectually rand have different learning needs attach 
developmental level. Changes are bccurrin^in society at 
a pace Sufficiently fast that it becomes inat)propriate to 
attempt to teach individuals all that they ne>ad to_know_ 
in their life^time; much of th^S»ta and proce|ses_t^^ 
will become obsolete arid errdhedus-durin^ tharc li^ 
Hence, tt Is important _td teach learning skills and 
attitude of seeking irifdrmation requireytp meet curf 
needs throughout 1 if i. Accdrdi n^ to thi s phi loso^^ 
incorrect to thirik df the first years as those o^f|;5i^ 
the rai dd 1 e years as wrker ^ and the 1 ast^as f onT!et;:|?ol 
Public schools should not be planned to prepare^p 
a static job^ bu^t^hduld facilttate the learning accol 
to present needs. The^ student will expeci to Return 
' :atidriai ageicy whenever learningneeds occur 



ronediating early educational deficits, ^pgradiflg^eurre^^^ 
vdcatidnal skills, acquirin g new ones, acquiring i^.* V >^ 
aVdcatidnal skills-, and learning about themselves ^nd 
society. Responsible government agpncies would tfjj^^ 
provide learning programs for early childhdbd educdA^rri^^^ 
elementary and secondary education, higher edueatior^ 
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adulteaucatiohi and would also recognize learning 
experiences dtitside of schools. Adults have and will 
cdntihLie to have learrjfihg heeds. In the United States the 
iricreased enrbllnieht ih adult educ as well as in 
vbcatidrial technical ^ cdrrtnuhity cdllege* arid university 
prdgrirns reflgct Uhniet learning needs df adults. Public 
Law 94-482i the lifeldhg learning legislation^ was passed 
because so many uncddrdihated progrards existed that Congress 
felt a need fdr assessing adult learmng needs and for 
determinlhg wliyi^ federal resources anU programs fnigh.t best 
be used to help meet these needs. Specifically the 
objectives established by this legislation are to: 

• plati, assess, and coordinate projects related 
to lifelong learning : >. __ ^ ^ 

• assist states toplan for and assess the status 
of lifelong learning and : _ ^ _ ^-^ 

• improve a wide range of activities that affect 
the availability of opportunities for lifelong 

. learning. 

iareer 



Inthe early days of vocational guidance, the counselor 
worked primarily with persons considering epipl 051^ 
Althgugh sgme of these individuals, wdrai^till enrolled in: 
secondafry school programs , employment '^^^ immediate 
concern. As the goals of vbcatibnal gtiidanee werej 
incorporated more extensively intb secMdary sehbbT programs* 
across the nation, the fbcus bi^oadened yhtil tbday career 
education Is a ebncern In the el anehtary school- Hodpl 
programs have been developed for the various age groups, 
based bh d,evelbpmental capabilities of the students and are 
being implemented. Thus, a philosophy compatible with^ 
llfelbhg learning exists in the career education programs 
which are based bn developmental characteristics of the A 
learner.. Unfbrtunately these programs. are available td" the 
haridieapped, arid especially the severely handicapped, less 
ofterivthari they are to the ridh^^haridi capped. - 
■■' A ' - ■-- z-^;'.-'.,. . . 

Jur pbsitidll is that pebf^ best by 

viewing each as a whiile- persdrti^^^^^ hifljpfe eMtions and ; 
gdals. The.deflnitidn pr*pose'd^^|rol^ is* our ' 

working definitidh: ' j- ^ 

Career educati- 
'\ systematically 
• . family and comi 
to facilitate ea 
for economic, ,sp^ 
fulfillment {p 
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Eareer deyelojstnerit is thus designed tp further each 
individual's "^life career development", reflecting, concern 
for the Whole indtvidual in the various roles played in 
many settings, and recognizing that, as people develop, 
they continue to change and posisess different heeds at ;^ 
different stages of their lives (Gysbers and Moore, ,1973), 



THE SPECIAL SiTUATIdNlirTHE HANDIGAPPED 



While lifelong learning and the ideals it fosters are 
important to all, they are crucial in the development of 
the total life roles of handicapped individuals. These 
individuals, because of the fragmentation, short duration 
and limited focus of existing educational, . . 

rehabilitation, and training programs^' and the attitudinal 
barriers' erected by society , have not been prepared to 
function fiilly in many of the roles to which they aspire. 
Thu$, if and when they do enter the mainstream -of !|ociety, 4, 
it is often in a "one-down" position. This lack, df training 
and employment is statistically documented by Hallorani 
Levi tan and Taggart^ and others* who attest to the fact that 
employment rates for handicapped are far lower than for 
non-handicapped. Full-time employment is»the nonii for the 
non-handicapped, but hot so for the handicapped. The * 
handicapped persons had less education.: Compounding the 

employment problem is membership.^ a minority status. 

Being black and. handicapped or befctg a wblti^n and handicappe^ 
means extra disadvantages. ' ' 

The^heed for additional Career e'ducatign programs is 
documented by other sttfdies reportrng evaluation results o- 
rehabilitation clients from a\ Variety of settings^ . Only 
about 25% have been employed in reguTar jcompetitive jobs, 
while about half have become unemployed. 

In studying the post-secondary ,schpgl adju^ent of 
educable retarded students from ten Minneapolis high schools 
during 1966-1972, Brolin and his colleigues (1975) found _^ 
that students in' a work-study group attained a. significantly 
better overall degree of vocational adjustment than those 
who followed a traditional, academic curriculum. However, 
even the work-study group had serious adjustment, problems. 
Forty-four percent of all the, students were unemployed at 
follow-up. Speaking at the President's Committee on >, 
Employment of the Handicapped ^ Wscardi (1976) has reported 
that only four million of eleve?r^llioh -employable 
handicapped individuals are actually employed. Re states 
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that factors contributtn 

inappropriate or Inadeqiyart schools and 

inadequatepost-schoo! services. _ In general, we may 
descrifaethe severely hahdicapped, the population of primary 
''concern for lifelong learnlng and career deyeldp^^ needs, 
as indtytduals who reside In our cornnanJtles^ who may or may 
not have been previously Institutionalized, and may or may 
nqt have participated tn specj^al education, rehabiTltatloh 
or traijiing_ prog rams. Thelrmajor commonality, regardless: 
of handicapping condition. Is that, v^ile they are not In 
an institutional setting, neither have they been prepared 
to function at full potential as active members of sbeiisty. 
teft in a vague irt-betweeh status, they often lose skills 
th^ may have learned frbni previdus prbgr^ and may not 
have acce?s to further skill deyeldpment^prbgram§ ahd^ a 
integrated system of support services. Thus, their state 
of objective eheapsulatibh or isblatlbh may be attributed 
to 1) Uck of cohtihuous lifelong programs tb. develop the 
vast arrly of role skills, 2) t/ie barriers willingly or 
unwittingly placed befb re these individuals by society i 
barriers which may be attitudinal, or architectural^ 
and 3) the actual limitations imposed by the disability, 
even With the progress made by medicine arid techriblbgy, 

Shrey^_ (1971^) recognized the limitations of Vdcatidnai 
aridlrehafeil itatibri agencies. He suggested that post- ^ 
erapVoyrtferit servicesare necessary to assist individuals 
with per^sbrial -social adjustment at home * at work, and in 
the cominuaity. He suggested classes dealing with social arid 
conirturiicatlbri -ski lis. arid recrea^ activities as needed 
alternatives to typical rehabil itation apprpaches._ The 
Michigan Vocational Rehabil itation Service, after a t«o-year 

period i came to similar cdnc"* ysioris. Both fourid a • 

substantial ampunt j?f unemp^d|Snent aniprig former clients, and 
a sizeable number of clients desired post-closure services. 
While pdst-employnient services 'are authorized in the 1973 
Rehabil itation Act^ they are riQt beirig. reridered in a quantity 
sufficient to meet' the needs of all clients. f 

Appell (1977) stro^ly advocates instructing handicapped 
individuals in vocational preparation programs iri personal 
arid social skills as "vocational failure Ts hot predicted ori 
lack of vocational skills as much as the inability to acquire 
and use social interaction skills'* (p. 77). Barriers to 
vocational skil 1 ^programs also need to be removed. 



Brol in {1978)_has developed a three-way classification 
systerg within Project PRICE whicfi he refers tb as major. ' 
domains. These are daily living skills, persorial -social 
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Written in relationship to these three areas^and form the 
groundwork for the Lifelong Career development Project. 

Prof es s i on a 1 Att i tudes^ and^he Handicapped 

Phelps (1976) has indicated that educators have 
traditionally used definitions based on a medical model for 
handicapped individuals. Such labeling works to the 
detriment Of the individual.' An alternative definition 
proposed by Phelps refers to.afi individual with special 
needs as someone who is: ,/ 

having difficulty su^eeding in a r^^^ 
or special, career-oriented educational 
program due to the effects of a disability, 
disadvantagfj and/or dysfunctional sehodl 
placement, and who requi^res individually 
prescribed, unique and more powerful 
teaching techniques, supplemehtal or 
supportive services which vary in type 
and extent depending on individual need, 
and additional resources from society 
fqr^his/her education and far his/her , 
acceptance by society (p. 27). 

By acceptihg sucha defiriTtldrii we are a / 

responsjbilitytor the development of dpportunities and 
programs that will fill these special needs. These 

programs most point to eonfjetencies and skills that the 

handicapped must;attain. The attitude involved in the new 
definition proposed by Phelps is tsne cf hope and belief in 
the capacities of clients. It is coilsisteat with those who 
believe in lifelong education. Who believe that programs 
can make a difference^ and who request positive program^ 
geared to .achievable goals. 



DELIVERY SYSTEMS AND CONSUMERISM 



Fideral legislation providing foj* rehabilitation 
sirviciis- for the physically disabTed||^as first passed 
approximately sixty years ago. 

Since this first federal law wasVpassed, the program 
has broadened .its scope:not on^ly to> wider variety of ' . 
clients suph as the aiioti on ally disturbed but also to those 
whose di abilities' are more severe.^ Hoehne (1977) has 
expressed that the philosophy of this system is to provide 
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services as. "a matter of equity * enlightenment, justice and 
basic Individual right" (p, 373), He concludes that the 
present del ivery' system works well for those persons who 
receive services but explains that there are many 
handicaj)ped individuals .^^lo' dp not meet eligibility criteria^ 
of the program or whCise problems are such that this delivery 
system is not responsive to then. Weaknesses seen by 
consumers in most of our human service delivery systems 
Iriclu^ large caseloads^ inadequate funding, and 
bureaucratic red tape- - 

there are weikrvesses in the system, b|t its strengths 
are many. One reason why the rehabil i tatif n program is ' 
effective is that it Is concerned! solely with assisting ^ ^ 
handicapped individuals. Man&gement Services Associates^ 
an independent (ndn-governmental ) firm specializing In the . 
planning and e\/aluatidn ff^ government programs in the field 
of human services-* studti^ the effectiveness of state- 
federal programs for the blind in organizational, structures 
in the states. They concluded that the same skills used in 
management and program- del i very work well in tangible ; 
endeavors i such as materials procurement^ but do hot work 
well In l^g^gible flels, such as human^service .del ivery 
systems, Success can be attained in combined human service . 
fields ''gnly if the personal client rel^^ are 
preserve#-and' the intensity of the relatloWships maintained. 
^The repbtt claims that the failure of welfare programs to 
meet nefas is due to the failure to resolve the problems 
that cr|i^e*tHe needs*' (Hoehne, 1977, p. 379), Two myths are 
involyef^^n the thinking of those management-oriented _ ' 
person§^'^|iq,:-j*TSh t develop "umbrel la"_agehcies. The first 
is thaf -because somf functions sound alike they are alike, 

of seale^" implying that "more" is 
When talking. of people prdblems* 
: The "umbrella" agency philosophy 
ioTis, such as "differences in 
strategy* clients being served, and 
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- - LIFELONG CAREER DEVELOPMENT 

doubts helpful ih brihging.^bgether persd With all kinds 
of disabilities. In addition dissatisfactidns a 
mentibned. President Nixtih_Had vetoed two rehabilitation 
acts passed by Congress, Their pretests to the attentipff 
of their congressmen strongly eridugh to be heard\ and they 
were asked to testify about the strengths^ weaknesses * and 
heeded changes in^_ the rehabil itatidn prdgram prior to the 
passagejof the 1973 Rehabi 1 itatidn Act, As a result of. 
this legislation, the cqtisimier and the prdvider of 
rehabilitation services ^are mandated td Wdrk together. ; ' 

Specific cbnsumeractivi ties required by the 1973 
Rehabi^litatibn *Act include advisory councils fdr state 
agencies^ affirmative actidn personnel pdl iciest client 
assistance prbjectstd develop a model of client advocacy^ 
individual ized written rehabi litiatidn plans for^each cliehft 
to- be develbped in p cooperative manner ^ parti^fiatian in 
training prdgrams, and a reordering of priori tj^ in favor 
of the severely handicapped. ,^ 

Section V df this legislation is "civil rights . 
legislation" and is being sued by Congress to direct HEW 
and the Office of Civil Rights to policeprogramf for the 
handicapped^ as provided by the Rehabil itation Act , the 
Education for all Handicapped Children Act^ and the 
Educational Amendments of 1976. New opportunities^a 
prp^ims should develop which will offset mariy of the 
external discriminatory^ variables such as architectural 
barriers; hopefully tBese_wili lead to change in the 
subjective state of mg^jj^gf these hahcli capped individuals. 
Without these new progratns, {he obstacles to overcoming 
feelings of anomie and entrapment may be so great and the 
coping skills required so far beyond the resources 
available in any one person's repertoire, that even thbse 
who are highly motivated to achieve may abandon their- plan, 
these laws make it possible for consumers and prbviders to 
focus oh removal of physical and attitudinal barriers rather 
than label !.the restricted individual a "mental health" 
case; one need not accept these barriers as permaihent in 
*orderto accept his/her disability, . 

It is iraportaht to emphasize at this^pdiht that the 
success of . any program should be measured by the prdgress of 
individual piarticiparits toward holistic development^ optimal 
life adjustment, and apbsitive self concept. The initial 
step to make thesegoals a reality is td dffer opportunities 
to learn life skills in a manner mdst apprbpriatfe: to 
individual needs. In the past* spec>al needs persons other 
have not been given t|iese opportunities. Personal 



luetivityi mottvatioR:. self-e^ improvfmerit in. the 

quality of life, arid an fnferease In the number of dptibns 
available to the handicapped iridividual are but a few of the 
by-products on a coritiriuuin of personal growth possible, briee 
specific sfeil 1 rieeds are assessed arid appropriate le^riirig 
opportunities arid support services offered'. Programs. will 
be successful to the exterit that our attitudes are helpful 
rather than harmful , we accept the handicapped as ' 
iridiyf^uals With varying personalities, potentials, arid 
gbali, arid acceptthe respbrisibil ity to develop appropriate 
processes for implementing these programs. Dariielv0976) 
pbirits out. that the rise bf cbrisumer irivolvemerit reflects 
a pblitical and social maturatip/i on- the part bf disabled 
citizeris arid that the career efEtuc^lbn prbfessibrial cari riow 
iievelbp a more riearly equal -tb--ecju£i'V'Te]atioriship wi 
clients. Iri the rehabilitatiop/pi^ess the clierit must now 
b^ treated as ari adult capabl^'of rna^^ career decisibns. 
Tfie cQnsuriier can be a resource^^^^^^^ both the 

rehabil itation -process and tjie:9f9n:|u be strengthened. 
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In order to implemerit li^^f^g learning^ pfograrsi^for 
the handicapped i we mustj IpotrTSt ag^nci(?s_v^^^^ 
rjcogniz^e the need for leajjcrtng_'bppQrtunit 
d f d i ve r s i f i e d ba c k g ro u n^jf ? Wh i1. ac' 1 a r ge^ n urn be f f e dj|jra 1 
apd state agencies' are designed, to alleyiate a^^^^w^^^ 
hyman needs, it is difficult to conceive of'an agency t^ 
provides for multi ^learning needs to a greater fextent ■ tija:n 
does the community college. • --^ >^ 



The yrUyerslty.^of W was awarded a three- 

year Research^arid Demonstrataon S^^^ from the U. S. Office. 
0$. Education *r Bureau of Education for the Handicapped (BEH) 
for .September i , 1978 - August 31, 1981, to desigri a 
Lifelong Career Development Model -for Severely Raridicapped 
individuals. The project, entitled the "Lifelong Career 
Development (tCD) Project," is an offshoot of a previous 
BEH project (Project PRICE) which was conducted at this 
university from 197^-1 977. " 

, ' Tba bCD will foeus on sevenmajor handicapping 
/coriditiotis: bliridriess and visual impairment; deafness and 
hard of Hearing; mental retardatiori; cerebral palsy;_epilepsyi 
brthopedie handicapped;. and multiple haridicapped. LCD Will 
emphasize th/s lifelbng learning arid guidance rieeds of 
individuals in these groups, as they relate primarily to the 
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22 carieer development competencies identif^^ Project 
PRICE as most criticalfor community functioning. Its 
objective is to stydy the extentto which community ' ; 

can become substantially invQlyed in corttrituting to the 
lifelong career development needs of severely handicapped 
individuals. The project is intended to: 

1. develop. a conceptual career devel^opment prototype model 

» that can be implemented at a community^c assure 
and coordinate continuous delivery of services t^ 
severely handicapped individual s throughout their 
1 ifetime; /-r''' 

2. develop a staff dgv^pment training program arid 
material s to train various types of community personnel 
to provide lifelong, career development services to 
severely handicapped inSividuals; 

3. implement and^ield test the staff development training 
model to determine its applicability for community 
settings; arid • 

4. implement and field test the cbmpreherisi ve career 
development training program for_ severely handicapped 

' individuals which will effectively meet their lifelong 
learhirig needs. 

' The final products of the LCD project will consist of: 

1 . A bifelbriq GareerPevelopment Inservice Trainer's Guide . 
For commuriity^b 1 leges to train their own staff, other 
agericy and school persbrrriel , parents, and employers to 
prbvide career development services to various types of 
severely handicapjDed individuals. 

2. A Career. Development Program^ Resbu and Imfi^^in entation 
vGiiide , ^For explaining techniques and procedures to 

teach, trains cdurisel and otherwise assist handicapped 

t individuals to learn various career development 

jcompetericies. /This Guide Will also contain .information 

'about instructional/guidance materials, |guipnent, 

funding sources * support services, materials/development, 
vocational assessment systems and procedures and other 
pertinent data. Procedures for implementing the LIFELONG 
CAREER DEVELOPMENT MODEL in community settings will be 
contained in this Guide. 

3. Wo rking ^a^ pers on special topics related to career 
development. These publ ications. wi 1 1 be available 
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thrdughout the coufse of the project by contacting the 
project director. 

4. Newsletters. ^ ^ 
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The initial field/pilot of the project is currently underway 

at three cdmraunity colleges. The final field^esting, 

however^ will be conducted at three new sites. The three (-3) 
cdninunity cdl leges have been selected as coordinating ' 
agencies fdr the field-based model are very different from 
dne aridtheri One is Ideated in a rural area of north 

central Mitihesdta. It has been very successful in 

mobilizing the varidus cdmmunity agencies in that city and 
its area sd that they are informed pfthe project an^ have 
agregcj? td participate/ Television and radio public has 
cured and several local cppiunity organizations have 
ered their services for the project St^ 
comnunity college represents a mid-sTzed geographical 
and serves seven counties in_north central Iowa. This 
unity college has been engaging in an Experience Based 
eer Education (fBCE) project for_the_handicapped 
over the past two years, in which we also have been 
involved. Jhus^^he interest is very high from the 
coHTOunity coTldpfstandpojnt for this project, and 
ef f ecti vely gajfl^gr'thQ^qpoperatiori of a wide array 
community and^^ that deal with handicapped- 

persons. Jhe^t^pi& the St. 

Lgyis^urban settirfgi^B^^'icfT 'a myriad of agencies arid other 
resources exist. f^Was just receritly begun serving 
handicapped students arid has a wide array of staff members 
available for project use. - Gooperatibn ^f rdm agencies in 
"^this. COTmuriit^tollege district has also beeri excellent. 

Each o#.the three ebrmiunity ebl leges has designated a 
1 .coordjriator to serve as liaisbri with the project staff 

tB^;^rigSe_ in the many activities we request. They have 

be^n extrlmeTy cooperative arid are spending a great deal of 
time' arrangirig and br^anizirig their cbl lege and cdmmunity 
for the varibus activitiesrequired fdr prdject involvement. 
We alsb^have the suppbrt bf fbur advisory cdmmittees to 
provide consul tatibri , evaluations and review of materia]?, 
and to assist _with cbdrdiriatiriqthe prdject: AUMC Advisory 
Cbmmittee, a Community Cdlleg.& Advisory Committee and 
coordiriatdr^ a Cdmmunity AdVi sing Conmittee at each site 
<j^irivdlving cdncerned citiii^ni and agency representatives); 
and a National Advisory Commiyttee. 
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Needs Assessment Survey 



A comprehensive, fjeld^based needs assessment study 
wasdeviseddurtng^the first ^ of the project to 

detenntne the competency at"^^ and learning heeds of 

disabled persons, and to gef ah indication of what services 
are not_avail able to each disability group from cbinnuriity 
agencies, thereby_reyeaHng the role^communi ty college and 
family willneed to assurae^ifall competencies are to bej 
taught to severely handicapped persons. The data WiU also 
serve as information for the community college in a referral 
raVe. A third major outcome of the dat§ will be the_ 
i^^eptif ication bf training needs by N^arious personnel in 
meeting the heeds of the severely haridicapped. 

Individuals from agencies in the three community 
college areas, including those at the college and their 
students, were trained to conduct personal surveys of 
disabled persons, relatives, employers, and agency _ 
personnel. General information and ah explaha^tioh of the 
project were provided to al^l interviewers. Our samples ^ 
were drawn from caseloads of agency workers^ from the 
cbmmuhity cbllege^ arid from the cbnWuhity at Ijifge. Four 
survey ihstrumeots were devised arid used to answer a series 
bf questibris. Iiifill describe these instruments, our 
:SMples, arid prelijpih Nsiilts. Final data analysis with 
a:lV d-^j^qtirvft be available in published form 

from tF^t|)rb3^Q4^^ . ^ 

■ ttp^lV$t;:f bHn was the Pi SeiBled Person Que ^ionnai re 

|Form_ffm^ e con si sted pf-rjei subjects distributed 
across the ?^ev^^^ survey was designed 

to indjpateJ 

K 



2. 



The general coipfefirtS^^^^^^ disability group 

by campus, thus pinpoint-^ng learning needs. 

If there wasa significant difference iri competericy 
level among the seven disability groups. 

The employmeri't status of ^ach disability group | 
(competitive or sheltered, types of jobs held by each 
group). 

The pirbportiori of subjects by disability and by campus 
who^woul^ike to receive training from appropriate 
commurii ty agericies. ; 



Competencies . Of'the 2^comjDi^encies thbse iri which 
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each group did least well are as follows: {the|r are hot fh 
rank order) 



buying and caring for clothihg 
acquiring self-confidehce y 
mobility 

managing finances ^ 
maintaining emplo^mieht ^ ^ 
'selecting ahd plahnfhg occupational choices 



managing ftnahces 

selecting, managing ahd maihtalhihg a home 
family livihg 'ahd raising children 
engaging in civic activities 
, , acquirihg self-corifideoca 

commuhi eating adequately with others 
■ i-y - '-iv _ _ . .V 
Mental ly Retarded _ 

managing f ami ly fihahces 

family 1 ivirig and ^raising chi Idreh 

engaging in civic activities _ 

kribwihg and explbrihg occupational possibilities 
selecting and planning dccupatidrial choices 
seeking i securing and maintaining employment 

Cerebral Pal sied 

managing family finances 

select'ijig, managing i and maintaining a home 

plahhihgi buying and preparing food 

biiyihgr and caring for clothing 

mdbil iiy )^ 

> seeking s Securing and maintaining employment 
Epilepsy 

family 1 iving and raising chi Idren 
acquiring self confidence 

knowing and exploring occupationa] possibil i ties 
selecting and planning_occupatiqnal choices 
util i zing recreation and_ lei sure 
possessing physical/manua> skills 

' Qj^thopedical ly Handii:apped 

selecting , managlTig and maintaining a home 
family living and raising children 
buying and caring for clothing 
mobility 

acquiring sjelf confidence . • : 

knowing andf exploring occupational possibilities 
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Multiple Handicapped 

'ffiahaging family finances __: | 

se1:e£ting, managing arid maintaining a home ^ 
:?im1-T:y living and raising children 
buying and caring f^r clothing 

mobility . 

knowing and exploring occupational possibilities 



,: Employment ., Of the 161 subjects_55_(approximately 
33%) are currently employed (45 in competitive employment, 
10 in sheltered settings). Eleven percent ar6 currently 
in school or training programs- We therefore have 
approximately 56%^ ^ho are spending their time in mother ways. 

One open-ended question posed to the disabled person 
and relative concerned their perception of what barriers 
prevent them from attaining desired career and personal 
goals. The responses included: 

handicapping coffdition ^ - 

transportation * 

1 the attitudes of others 

lack of trai^ning/skills/academie preparation/inadequate 

edycational background ^ 
lack of self-confidence 
the job market and lack of experience 
lack of motivation 

The Disabled Person's Relative Questionhaire (Form-&^)^ ^ 
was directly administered to 165 Relatives, spread across -f^ 
the seven disability groups. It was similar to the Disabled 
Person Questionnaire. The relatives, as expected, were 
primarily spouses or parents. We wanted to find out the , 
competency level, as perceived by a relative, as well aA_ 
their perception of barriers to goal attainment. In general, 
an older relative's perception is more in agreement with 
the disabled, person's score, whereas a younger relative 
felt the disabled person was able to do more. Hard data 
for this questionnaire is not yet available: 

We g^tfedinsiqht into family dynamics by interviewing 
both the: dfsa'bied person and relative; in addition, we'v^ ' 
rece4ved^l^tters of interest from several parents and hope 
thisJwill, in the future* indicate a willingness to 
participate in the program. 

The Agency Ouestidnnalre (Form C) was administered to 
40 agencies in the three sites to determine the number of 
services available to disabled persons through area Agencies 
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relative to the 22_cqmpetencies^ A diverse variety of 
agencies we re_5^rveyeS representing rehabili tati on ^ 
employment, education, social services health care arid 
so on. 



Specifically, byasking agency representatives to 
respond to all 118 questions we wilJ find out if services 
are available relative to all competencies and for all 
disability groups^ if there is a significant difference 
between needed services and availciWe services, and what 
types of assistance the agencies would need in providing 
career development services^ We foijnd that less than half 
of all agencies surveyed provided sj^Rices related to 
i^ancial matters; housing; self r-awareness and persorfality 
development; family, marriage and housekeeping skills; legal 
rights arid re'sponsibilities, leisure time activitiesi and 
transportation. After close perusal of remaining^data we 
will be able to match needs arid services to determine where 
gaps exist. 

^ the_last form used^as the Attitudes TowarJiiMsjSled , 
Persons Questiorinaire (ATDP: Yuker, Block, and Youngj 1970) 
which is a measure'of perceived differences between disabled 
arid riori-disabled persons. Scores fall oh a continuum of 
iridi vidUal ized versus stereotypical attitudes toward ^ 
di.^abled^' with_stereotypical attitudes having a negative 
conrtdtatiori. The scale Was adffiinistered to 1 18 iridividuals 
represeritinq two^ groups, on- each campus eor^ colWge 
persbrirtel ihcludiria faculty arid^ staff arid a represeritaiibn 
of area busiriesses arid employers. The mean scopes for the 
two groups on each campus were statistically different on orie 
campus only, with the staff scoririg in a more positive 
direction. All mean scores fall withiri the 50th to 75th 
perceritile rank on test)manual ndrms. Hd^/ever, the standard 
deviations for all groups were large^ iridicatirig a general' 
need for workshops, presentations or educatidrial materials 
to engender s more positive attitudinal shift. 

The community college seems to be the ideal agency to 

coordinate and provide services, offering 

counseling - . 

testing _ - 

career development seryiTires^ > 
basic adult education programs 

remedial programs in many areas of communication and 

mathematical skills ^ 
vdcatiorial and technical programs of short-term duration 
* two-year transfer programs 
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special sfiort-terni aeademie ebtirses 
hon-eredit pppular interest courses 

^ - - '■' 
As an agency or iristitutiori - ' ■ . .. 

it commands a positive image^ri the cbnrtiuriity 

i ts doors are %peh to bp-th d^ arid evening 5tyde«:||i 
full-time arid part-time students i studerits of all 
ages and of al 1 backgrounds _ * 

vocatibrial/^chriical programs offered in the community 
college are gerierally based bri rieeds assessment 
surveys of immediate arid surrburidirig communities 
bf which they are a part _ 

many bf the Student jDerscmriel staf'f are highly visible 
in that_they interact with Ibcal secbridary s 
arid staff arid assist fpi^erifial studerits with 
admissibri, advisement |uq^ enroll merit including 
* placemerit iri apprbpriate level courses 

many of the cbmmuriity colleges have developed wide- 
rarigirig butreach prggrams iriclutfing special programs 
arid persbririel for the disadvaritagred and halidicapped 

most of the cbmmuriity colleges are housed in fairly 
new facilities with fewer architectural barriers 
than older* more established facilities 

monies are now av^lable through the Regional Ed^ 
Program for Hc[3Picapped Persons, administered by 

the Bureau^pf ;Educatjon for the Handicapped, to 

administrator 
, students with spe&ial prograrmning and other 
assistance. " ^ 

(_ The programs and services of the community college 

referred to above are designed to assist the handicapped 
individual _whose physical and intellectual abilities and 
whose goals are in accord with college or vocatiorial/ 
technical instruction. Some cornnunity colleges have already 
extended their services to groups not usually served by 
such% agencies of higher education. 

1. Broward £ommunity: £o1 leg^e has developed a prbgranj 
offering practical cbntinuing education cburses, ^ 
cemipahiQriship, arid sbcial activities tb mentally » 
r^airded yourig adults. IristruQtiori is provided 
'bffth in bid skills which have been lost through 
lack or use of lack of reinforcement and in new V 
skills needed for survival. v * 
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The_Jtate_jfJ^ 

retarded indi vi dual s , The gpal^for tHj^jSp 
"'Integration into regular coninuflity .cotl|p^^ 
fijr the enrichment such experi^ices wouM''proVi" 

3. Feather River College has an "Enabler Pr^t^^m 
provide services to all ph^ical, jdeve.lopmental ^ 
learning ^ disabled and other health^impal red students 
The major goa^l is to allows a1 l^disablfd: students to. 
fully participate in all colle9e>;progcitrns ahfl . :^ 
activities.. They provide mobility tf'aining, _ 
cdunselfngv liaison with athej; agencies, spfcial^ 
equipment and facilities, and job preparation anS^ 
pVaiceitient. / ' 

full range of special services for the deaf and , 
ha^had recent expansion into services for the 
visually impaired. ' . 

^ _ i -i 

in the cgurse'of the bCD projippt wfeJtave fceen in 
touch withapproximately 26 eonwdriity colleges providing 
special programs across the nation. ' Whil^ we believe that 
the number of community college programs designed for ' 
various disabjlity groups issmall, their presence reflect; 
the richness and diversity of the community college. 

■ f , \ _ _ . _ _ _ 

We have taken, the position that severely handicapped 
individuals face lifelong career education needs parallel 
to horv-handieapped persons and that programs to m^oyide ^ 
these services do hot now exist. Through the development- 
and implementatibn of the Lifelong Career Development 

Project., it will be pbssib-le for those- handicapped . 

individuals served, to find the suppfert and coordinated 
seryiees necessary to enable them to function at their 
fullest potential an^ effectively meet their lifelong 
i arning needs. 
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_ zTBE.CBALLENGEi 
KEEPING THE-FLAME. BURNING 



Jane Razeghi 



-"Accept that ultimate challenge, plan ahea^ 
tdwar^aAl the resources you haven' t tapped 
tPIll the challenges you haven't met.' 



yet. 



in_wrappihg up this terrific 
just three t.^hgs I'd like to do. 
reiterate what I 
can go from there 
i didn't hear you 
And then, I'd like 



cdriferencei there are 
First* I want to 
ybu.saying as a summary, so you 
Then, Td like to mention two things 
say, a minor thing and a major thing, 
to present you with just a few ideas. 



a couple of words or phrases I heard oyer 
rn just send them back to you, so that 
year, when y6U hear one of these words or 
sayi "Ahhh^ Texas A&M Conference. T 
"RlSr'sUch gf-eat times." I heard "team- 
I liked it when Marc Hull said. 

And of; course, there were 
"communi cation , " - '^'commi tmen.t . " 

^. . _^ Marc Hull coined a new phra^^ 

when he said "ihdividuajizjsd employatjlity 
|yst getting the lEP under way r^nd marc's 
another direction with another goal to aim 



There are 
and over again 
in th'is qggmi^j 
eh r a s es^^^^^^^ 
r^membuHlpV^yWe _ 
work"; effort , " 

"You still iee the vis ion, 
words like "cooperation," 
Those are all key words- 



pUn.": We're 
already off in 
for. 



Kthought I heard you say that you 'v^:^'ma'de a lot of 
progress, but you're just getting under way. There are 
still some things you want to accomplish. You have. miles 
and miles to go before you get there, before you find the 
flight kind of assessment to take in handicapped heeds antf 
relate them to employability. You asked repeatedly how to 
make the system work. My interpretation of the system is 
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"interagency cooperation.'* There's a whole big picture : 
out there^ and there should be a s^stematiyc way of doing 
things:- You're trying at one local level. You've got 
some committed people here and there. But you want to 
Rind of pull it all togetber. You're saying, "How do 
we do this 5 how do we really make it work?" 

I heard you ask some interesting questions of the _ 
issues PaheK Y^u wanted to know about cross-training 
between special education and vocational eduea^ and 
you wanted career gQidelines for that prograrp. You 
wanted vocational aides in the classroom, which is 
understandable^ and trained ^pst-seco<idary teachers. 
You wanted to know how to put the whole' system together* 
and how to get funds tt support the related servicCes in 
vocational education^ These are major issues. \^ 

^ T<DW about*^the thing? I didn't hear ybu say. One is 
a minor concern; maybe it's picky^ but I'd like to think 
it hc^ some pretty broad applications. In everything I 
heard about Public Law 94-142, neVer did anyone define 
special education_as specially designed vocational educa- 
tion for handicapped students. This is critical * 
because this is part of the definition as wf.it ten in 
p. L. 94-142 and can be used. for funding. Someone said • 
they needed special dfiveneducatibn handbooks for han- 
dicapped kids. Well, the funds can be cbvered through / 
P. L.. |4-142. The people, at the Bureau of Education 
for^tfie Handicapped are very >espdrisi ve^ and if you 
wanted to spend funds that way* ydU could. 

The second tHing I didnVt hear you say was inj 
response to the recent national conference Marc men'^_ : 
tioned in his presentation ^ the interagency, conference 
for all state directors in vocational education, special 
education, and vocational rehabilitation^ These peo^ 
pie were invited to Washington to start plannigg^ter^T 
agency cbbpefatidni to make "^a commitment, 
writing their action plans for interagenty cbopSjISfion ' 
oh behialf .bf the handicapped. _ Wouldn't^ it have been' 
terrific if you had invited here, to this statew^^^^ 
ftieetihg* your state directors of vocational education, 
special education, and vocational rehabilitation, or 
^t least theirJlesignees,_so they could say, "Hey, 
we're at least^ommitted to try interagency coopera- 
tion," It would have been inspiring for you, I'm sure, 
because then you could have gone ahead and worked with 
all the problemsthat would come because of that com- 
mitment. It seems to me th<ft you're C9ninitted from the 
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^M.*^^ I know some of you are;^e|il]3^ excited; wi tn. 
feli^ and interagency and that you -j^^^^^^^ con- 
I'tl^feT^^ goal. But wHat is it going to 

if get the people together 4vhd really do something, 
'that comrnltTO^ to fhteract* to ^^cpordinate ef forts , 
at"1east designate someone wfefd^can really maRe this hap- 
pen and stand behind that cdninit|hent and support it? 

r "rifi really l:hri lied that yoD:have involved handicapped 
pidple in your cdnferehce. Keep it up; it-'s critical,- 
because when you have the dis^bVed w^th you, you can really 
begin, to assess or measure your goals. The fact t| t^^^^ ^ 
parents, advocates , and consumers can often pro viilfe. pres- 
|ure within a state, and withina nation, even within a 
SSchobT district,_to^ as a professional can -t, because 
/you wipt to maint^ your job. Th^t doesn't mean you can't 
"provide the input to these people. Consumers ha ve_a_ very, 
strong advocacy role now, and people expect thfemtbVstand, 
upt and be noticed and to take the_]ead. Disabled people 
look to^ education as a way to eliminate depen^ncy cost, so 
they have a great stake in it, and will support you. 

^ ^ I want to share n^y^corm^^ to coordinating services 

and focusing on employment. I know some of you have many 
problems, but there's ho reason why you can't set a specific 
^goal. We put a man oh the moon by settling a specific goal. 
You can say to yourselves, by next April,. 1980,' we '11 have 
those three state directors here, and they'll either speak 
to interagency cooperation of th^ir eoramitment, br they'll 
have' it in writing, or they'll have their designees here... 
That's a small goal, but it ebiSld prove to be a majbr'gbal. 

There's a tremendous potential here, arid it's up^tb 
y^o to make it happeri. Tou dbri't warit to be riext y^a>|jWttere. 
yon are this year; you warit to keep rabvi rig ahead, YhoLt^^V^^ 
gotten where you are from a cbu'ple of years of platinirip arid 
ta 
you 

same to move forvard. Arid^'frdm what I've se^ri at this cdn- 
'fererice^ ydu've:gdt what it takes. 



ilkirigi, iriteractin> arid cbninunicafirip. You' ve:;ha^^^^^to^^^^ 
)u've had tdsef'gdalSi arid ydll'l 1 have to keep dpi rig the 



In cldsing, I 'm just^ going to ask you to accept that* 
jtimate* challenge, to think about planning ahead, toward 
llv the resources that^you haven't tapped yet or all the ' 
feilenges you haven't, met. Keep alive that hope, keep the; 
famef al i ve! -- * ; 
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"Theielfcsq . much^to 1 i ke i ; empt i bna3 1 y ♦ 
i^ysWK^i and:we need 

to hap^pfeop'ie ^ind the^ost and^ hot 
let Ppple settle for second , best , or 
thW be^tiCbat to really ^rnake the 
most out of^^Tife. ' ' 



I 'm going to put ratch here^ the pod^^^^^ It * 5 



still set'on California time^ so I f?ave exact^ two fiou«s 
and thirty minutes for. tjb^ messafle;. Of coufse* you Roow 
what it means when a preacher takes his watch off arid lays 
it on the podium — nothino, ^bsolutfly hdthing; 

^ I> glad to be_ here today. I know thaV the results 
of this conference and what ^ou've learried arid what is 
gping to_be_ accomplished out there iri bur stat|^iri the 
next year is going to be done by'ybu, not by me. You're 
the exgerts, I'm as a guest. I hbfie tttat what I 

have to share witfi yoopin ,the riext few fi^inutes wil 1 be 
helpfuT and will motivate'ybu to go back and hel& yoUr 
goals arid id^ls come tb pass. My preseritatibh: today is 
gbirrg tb be nferg of a story than a^ message or a 
dbcumehtary-br artythirig like that. Pd URe to aust share 
wfth yjbu some exferieriees that I-hay| had in going from 
beirij ari average persbh^^ j^ like y§G^ to being 
haritilieappe(^^ Of course some of you ar|iR-t tog average . . 
. . Nbw, it's okay to laugh: We he^d to get that straight 
rtflht ribw because I want to have a good tirtle^ and it will 



help me if ybU Just go a 
raise your hand^ or sa 
because that' wi 31 help 




d and laugh. And if you want to 
nien!" you just go right ahead, 
feel right at home. 



Randy Gatl away : 
is the Area 
Director for 
Baptist Student 
Union in ^ 
Riverside,/ 
Cal iforriia. 
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: begart 1 if r^£fc;^U^^ average kid on the block. 
I:rode rr(y bicycle ^i^^th re w rock? at windows and/did 
everythjirig that all the ^ther kids cll.W I had t^' hands 
and- I could swim ahd aUit^^ Q^ I was. a real _ 

active kidl * I vi^ted toj^db and so wiien . I' was *I4 

got a part-tinie dob 'a^fe^-ich^^^ worked in a gas 

^statibn\ L learned ^hbw^^^^^ old tires and Ijew to 

pump gas 5hd_ grease fafs. I 

every thitlg else a5*)ealt;hy*ads1escent ltt|ld db. When^ I was 
16 I got a partrttitit'dS^^ at a cdhstrucrfon cdnip^any and I 
! learned how to bUiTd:, slwimming podU and sand lj||est and gun 
out and do all kinds Sf.cdhstructibn. When I was_l 7_ I got _ 
a Jdb in a factdry; My 18th birthday Came in September when 
I was :wdr;king iri a factdry that had^i^rown; from about -SdO 
'pH>,lPy?^^ to d^r 3,000 employees irf about twojfears.^; 
Undir^S:tandably1|^e managerrtent was kind of shakiJ^. They J ^ 
hir^d ^3 iist about anyone they could find for mahSgenlerTt ^/a 
co^unicattdn" was bad. One _ group woy Id ;^be wtitklng' oyer- h^i^ 
andVdt knowing what the other was day.- ^ 
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Now I had a job In the electrical departmfe^t^of th 
factdry. " I started off as a help|r and tten bec^ 
B electrician and one day, in March, after I* 4_beeS^^ 
about id months they asked "a senior electri 
go up on top of a bujlding ariddo some work on^a transformer 
bank.- They promised us that the^electricity would all be» 
turned off , that everything would be safe that a cbntratctor 
Would come 111 and disconnect the high, vol tage lines way iip 
the road and we wouldn*t have anything to worrj^ aboe:t. %So 
we went upl and-performed the tests that we c(|tild fb.make"^ 
^ure 'that it safe,, and it was. Everything cf)|eked out. 
We began^orH^KsW o*cl^^ in jbhe morning. At ''about nine 
oVclock som©|^H|ade a mistake. Someone was Careless. 
Sbmeone notT^Hgit^l^^t^ was off and, withbut asking, 
turned . it bdBronlpSnd ia^580 vo]ts*went ^lirbugh me arfd • 
through my partner. Se iteg - was killed iriltantlyi just 
incinerated Ifke a matcHp^k. We wiere^w^ckihg on tbp bf 
tRe trah^fdrmersV tightiriiTig^^^^^^ firiat cbnnectibns; when the 
electricity: came ;6n. S^org^'' was blown <)ver the sidi bf the 
Building arid landed three stbries belbw obVthe gfburid. I 
was blown at a slightly different angle ali^, landed on the 
edge bf the rbpf,^ When I carj$ to^ a f^w 'minutes later* the 
electricity that h'ad passed tbrbugh me had destroyed n\y - 
right arm^ and my left harid|p^i t had melted the steel tools 
' in my tbol kit,: destroyed two ribs and set my clothes^bn 
fire. Sboje men were pounding ori me trying tb put the fire 
out, because my clothes were still smoldering, "icameto and 
said, *'Lord, please save me!" ' . 
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|;|>|lieve I survived that rno.m^ as ari.ahswer tb that* 
pragilffr' The fire depa^tmient came and got me dbwh.^^bthe __ 
building. Usual 15^ the ffhe^ department's great, rJpK, Well 
they, almdst kiV\ed^me_getting me down, ^They got:^PffH the 
stretcher and it had too* "much slack in the ropes and they 
dropped it. I felt like a yo-yo at the end of that- rope, 
but they finally g^ me dpwo ^a^^ to the emergency room where 
tite people recognized thai^ WfiS in desp^ shape, arid 
that I would need the best doctor money could buy if I were 
going to survive. They called a little. Spanish man from 
Old Mexico, Dr. Valentine Graciaj tremendous plastic surgeori, 
a burn specialist, who ^as working in Fort Worth ^^ere tP^ 
accident happened. -By the time Or* ^Sracia had rushed to the 
hospital, I was already goi>g_into convulsions Brid bri^ the 
Verge .of de^th'. He did the emergen^; procedures, a 
tracheotoiny and all the other treatments to try to ke^p me 
al ive. V • i ^ 

-c ■ 'j:^ ___ ' ^ 

By oow my parents had come, tb the tiospital , with 

friends and n^y pastor and bthersl Br. Gracia tOld my , 
parents after tKat if L^^could. live 48.iiQurs I.might have a 
chance, buUhe didn't think I'd rpaice it# Well , people -began 
to pr ay ^ and r lived the 48- hours, aqd.^then anqth^l^ 24^' 
^hgurs, and then it lobk^. li kfe death had come. They took me 
to the operatirig room anff Dr. Gracia csal led in five other 
SDecialists to help. He kriew he*d h^v^ to amputate. 
-"^^ - - - ' • • "-^p shock. The 

there's tiothifrg we qan 
_ There's nothing. We 

But this little 5|)ariisft dbctpr had a tregiendous dri%e 
arid fight to saVe rny li?e. J He lielieved he could save jny P 
^-^Re had an argument with the arielthestologv^t^a^d witli: the 
"^^other dbctbrs. The anethesioldgist tol^ rae all^^dUt^ r-:*^^ 
^ater, so I kribw this Is true. They had such a hpatd^^ 
argument that Dr* Gracia trabbed the other doctor an 
to sfiake him arid then hit him and tftrew him down and all 
^the^^ime^they'reyin little green suits, little green hats. 
J«e o%er_gUy firially said* "Okay, okay, ril^put^him to 
sleep." They tell me that just in the nick of time they 
completed the surgery and vital signs began to get 
stronger arid..! began to perk up. Jhat was ^the first of 38 
surgeries^ getting patched up, skin graftsanda teridgri 
graft to hook my elbow back up. The biceps muscle was 
burried ^ri two at the elbOW,_and they got that hooked back uft. 
After a year and a half 1n the hospital, i had just about 
wasted away. /l weighed 89 pounds when I got out, and I was 
six feet talf. Now that is the def iriition of skinny. 
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1 had a dreamot getting someartif^ 
law onls„fequired th^iiisuraniie company that Was responsible 
for the%ed1cal bills to pay 'H5d toward the purchase of 
artificial arms, those of yo* familiar with burchasing 
prosthetics know that's a joke} So I went to' the Texas 
Rehabilitation Commission and they paid the r^est and got my 
first set for nre. 

weref begirrning 



Now* this was just when ?lep$ronlc>rrns 
to be inyented and I expected to^ bg^ Six;^Mn 
Man. "I niean, r e1cpeeted^bitt«ries''and^m^^ and all kinds 
of things. I fdund but^ihe^^^^^ eTectront6 arms were 
still exier^'merttat^^d t^ back then. 

If I were to g|ir.one if' would work abqfft a week and it would 
break, and I_wduld_haife to ma%3 it to ehicagt^ to get it 
fixed. So^ they gave me an old tried and true, bet tne 
describe it for.you. Right_here in the 20th| century, the 
most reliable artificial arm s£il 1 has a hoo|< witti rubber 
bandstand strap^^around my back to hold it bp. When I ^ 
reach" out the hooks open and when. I relax fehey close. So 
they gave me that- and a mechanical arm for my rightside 



and I began to pra<?tice with them, and J dic^' all the things 

abdut thesej. 
amputees hih/e 
the amputees 
tea in my 
ke any chan|:es. 



tfet you^re supposed to do; I was laughing 
goblets here today. -In all ^the old irovies^ 
to use goblets wlrieh are so hard to user and 
always spill their drirlks. .1 poliyied my iced 
coffee cup today because I didn't want to ta 



But when I wa^ starting but 1 cdhstahtiy sptlled my' 
t^^^nd made all the other predictably clumiy moves.' I- 
e^ntualTy 'learned how to aft/rite^ th^ough^ with a big bTd| ^ 
"^erayon, and I learned hew • to drive' a:._car again, and I ' _ 
learned how to tal^i my gUsses on and* off * put my theraj?ist 
made one mistake.' She was tod kind. She never forged mp _ 
to 3P ahead andVfigHt-'the .ftght i^ij^earn hoi* to get dri'ssed. 
It was time ^6-M^T)a-Ck Mme ^ sOT§houl d have made me stay 
and toygh it d'a^ld where f cbu>ld|^ 

begin ab^le'td drQls^ and without be*^^^ ablef to ^et my_|iirms 
jgniiahd off by niyself i.'I;i:duld ndt be independent. ' Birt she 
^^gSase^^ me\. ■anyway, and I went_back__hpme^^t^^ 
^mercdntiniied to- care ^'f or me and buttQn_nnyJshi^^ a^^^^ 
sdme t:hihgs 1 i ke-' that. It was several more yearsf before I 
made the tfdft^ition to. independence. One summer^:.! j^^^ 
vdlunteerlcTto' be .a sunfmier nissiqnary and work with'' some 
foreign stut*ent«;i and While I was there I realnz#d that I 
had to master tNs. I invented some ways to get into a • 
shirt by pUtt1=*i5'the collar of a shirt inja clip board arid 
hanging it bi:€' "nail on the wall a|d backi^ig up to itrand' 
getting_this arm in and this arm and wiggling down into the 
end of the shirt, And! got some velcrb sewed under the 



buttons so I could aust rip it off and stick it back on, I 
w^^to another limb shdp ahd got them to make the arms Where 
I fcould put them 6n and off. All this ts say that it would 
have been better if I had been forced to do these things 
early in t^ehabilitatibh. If you're working^ with 
handicppped people^ help thesis drive them to go lihead and 
become Ahdepeni^ if possible, because it's a great 
feeliRj^after reing* trapped for three or four years and_ 
depentlfng on others. I became^free after three years of 
college. 

V. I haven't told you about cdlliige yet. When I got my - 
new arms and I could barely write* I was trariehdoUsly self- 
conscious. See^ even in tt^h schdal before I got hurt * I 

•^would take -an "F" rather than stand up in front of a group. 

^ I waf^thatps'hy; That has changed, a lot! Three years ago 
•I got to speak to a group of 14,0tf0 young people in one - 
meeting, and didn't mind it a bit. But back then I -was^ very 
s^lf-conscipus. _ I wal ked on that col 1 ege_ campus of M l ,000 
and_a student who was^ active in one^b 

on campus found^me and introduced himself to me and took me 
over to the Baptist Student^ ^ became ggrt of 

a support cfroup, a fellowship on that, campus. Thei' took;^^^ 
op trips. They took me ^everyw^^ they went and helped me 
get over my self -^conscipusness and my embarrassment about my 
artificial arms aWd spilling things. 

- ^ y^- ----- ■ - :Jgfe - 



There were some v^rj^ interesting people in that group. ^ 
One was Wayne Ashl^ock^ OiXe£.hight when we<|Were on a trTp, we 
were having dinner with liPPite girls and tttree guys. One was, 
a 



very pretty girl. know, even amputees like pre 

lirls^ > Sffi^was r(^a¥Ty trying to be bh my P's afii' 




not get ahy||as6ed potatoes in rny ear^ or accideitta 
green Beans "al 1 over: .the table. I was being Very cS) 
:Abbut halfway through dihne^r Wayne get me aside and- sa 
^" Randy, everybody/ s scared they're going to hurt your ; 
feelings, so tonight at supper I'm going -to jembarr^fes you 
real good and '^st laligb, and tl^n everybody/ v(iT 1 know they 
don't haVe to. be nerVdUs. ;It:'3^1:^e okay. " So here I wa-sr/v 
trying to be real codli atiitil^fe looks up and says, '^1 
I just thought of sdmethtHgif ^'WOat's that, Wayne?" I 
ask. He cdraeS' back with ^ "I bet it's really hard to pick 
ydur rtdse with thdse things. " And of course, I wasn't 
for that! I gasped ami everybody else, at the table gasped 
with and then NkrKed at me real closely. Then I 
remembered, "Laugh ^^dumrpyi" so I startied laughing ^ and whmjw, 
I laughed it broke the ice. They realized that 'I was humifi^ 
too. They, didn^x have to be ?if raid about mentioning^n^ hand* 
or making softe/^ioo-te^^ like suggesting baseball. 
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_ And from that experience I began to lea^r^^ to help 
people relax a little bit. It;:^lps people when I use a 
little bit of humor, r 11 shake hands with someone ^ you 
know^ and I'll say, "If I squeeze too_ tight, just scream. " 
A little quip 1 ike that helps people^el ax and 
know that^I'm at peace with- jjiysaJft^ can 
relax, too. Then we ean talk honestly aBout it. I don't 
call it a handicaps I' qa11 it aKs^wgnvenience. The . . 
difference between_me and you is itj^akes me a little bit 
longer to get inyjsnow skis on arTd"^it^s a lit^ 
for me to get out of the water and back in_the bqfft when I 
ski. ^hd while there are some things I cannot di^, I just . 
sacrifice those and I major oh the things that I can do 

■ ■ . ' . -. _r . 

When nny wife and i go. /to a restaurant now, L find it 
ihteres^g to watch the different peoples' reaction to 
someone who's. had some difficulty. Half the people -in the 
restaurant will get uptight^ especially peopT^with little 
kids. These little kids will look: at^me and fh^ir eye? 
will get as big as parieitkes, and they'll say, "Moniny, Momrny, 
look." Well, half the parents Will' get uptight. "Shut up. 
Don't look," they say. And theiSJf of cp,urse the kid wants 
to look t^jce as.>bad. 'And then; other parents will say, 
"That mane's lost his arm, arid /flat's a me hand." Arid if 
I can get the parerit's attentiori I say, "Serid him bri over, 
I'll sBb\fe'tiim how it works. " arid the: kid^ eotne oVer and I 
sayi "tt'dpehs and it closes and I cari pick up iny peri and 
I cari pick up Iriy spdori^V Arid they saiy^ -"Ohi Wb>v, that's 
neat^" arid then they'll go back and si f down ahlJ firiish 
their supper. ;-^ • • rv^^ 'v - ^ 

I think people in general ^dd thatl^^^^ see sdmecNpie 

who's got a difficulty we feel empathy, we feel pairi fof*^^^^^^ 
the, we feel fear. What if ^ttiat ever ,hap^en€?d to ,me? If > 
we cpuld^lM^^terTi;^ tell 

ji^^?-^K|||HP?V"^ get huftf j wh^^ 

How|§B^^^^ just honestly 

CDiml^Je ab^ things iQjiife, we'll b^ a 

big^ep towards being a d^ty, being togfehter. 

Well , ;I injoyed learning^. How ^t relate to people^_ My 
college career included engineering, i/^d^^al ways wanted to 
Be an (^gineerj studied_engineeringj did^^lA- in engineering, 
but i was beginning to develop 'an_interaiiW^ 
know many of you are here today beca,us$ ypu care,ra±)out 
helping peopJe become all that they coo||?^be. 4^,egan to 
care about tiat, and i began to get involved in '*i'fferent 
ministry projects working in povi^rty communities^ working 
iri» convalescent homes, and other ministries. Arid I 



to feel a call towards Ghrii^^work, so when I graduated 
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I took a job' as a Christian -worker on a college campus, 

. . JDuring the year I was out of col lege, the dream of 
gettiog married wis beccwiTng a definite possibility for my 
life> When I wai^ a fre^'^an I said, "Oh Lord, let it be 
this year, let me meet heir. ^ Then the sophomore year, the 
same thing* and all fiv^ years in engineering curriculum. 
You knew. "Hurry^iip,^ When wiU I ever.rtfeet some one that 
could love me? During the year I had this^Jpb working on 
different campuses around that state for a year^ I met 
Maryann and we-fe]! in love and later were married, and have 
been married almost .foijr years, now. 



As you counsel handicapped people, they wi]l wonder, 
"Will I ever be able to^ma rryf ^^Could^nyone ev^ 
You know there^s abou.t two Jfct^^^^ out there in the 

world and about two billl§^^ ^and of caj^rse, some o 

them are maj^^d, and sgme are too old and some_of them- 
too young. J that^^Wo billion there is someone 
codld 1ove_you and share ttieir life nWth you and enjoy doing 
iitj and after all you^qnl#Mieed one! ^i^ouhd my one. Sur? 

I've lost two hands, but 
wf'^rk on that,^we talk aba8ut!itjiat and we're corran'itt|d to 
making it work. ^> 




There's t5o much r^to-14-fe,*efnqtiorial ly, pfj^sieally, 
spiritually, and we ne^ to hlrlp people find the most arid riot 
let.peppTe sett*^ for seeorid: be^fe, or third'best, |)ut to 
; challenge peopfB to be all that they.^can be laicl^ -to rial.1^ 
^inake the very most of life. I work how with l-bout 
college^ students dirpctly.^|»d .indirectly. Jt' , 
see ebllege studerfts who ih^'driftirigi' to find*B 
and a purpose in their life. ■Softiethirig to do- 
that will make a-dafferirice. - I believe there- . 
;but. there for every peflorii wl^ther they have aHns or 
whether they have ear*s or eyes. There is something 
meanirigful- and impbrtant that every one of us can do, and; 
we heed to do whatever we can to help our students or clients 
become alVth^^,c:ati become. ^ ' 

I am wheire I am today because I was thrust out into 
society and forcelJ to compete, forced to function fn a normal 
Society* In college, I had to get cyit there and/ dd^ my best^ 
I was very careful nat use ng^ handicap as a cgutc^^ I wquld 
not even introduce myself toShe teach€fr^uri^ll aS:er^ 
first exam, so that, there would be no questiori about my 
wariting special favors. After the first exani, if I had done 
well, I'd go up and int|'oduce myseljf, and if not, well I'd 
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wait dntil'tlle secorici ie^^^^ We rieed to help^pebple_fight 
their way tc^^tje tQp a^^ they cp become. 

Before 

cJa^hce to .ask' 
scRool k.ids 
jdst /ask. '^ThSy 
addlts were more 
abpot my rehabil itai^' 
to ask, how I comb my 
give you a demonstralfi 
let's be friends here fohj 

- -f^l, 

Audience: What kiri^irbf 




^^d^ like to give you a 
e:TO do this with elementary 
^'^^Ivll*^^ inhibitions, they 

ick^my Ji^s^i^P^^ i I '11^' 
!ju6t rfT^se your hand and 
minutes, 

sical barriers in the 



envirbnm^rit have you had^thg* most difficulty with? 

. _ _•: _. V ■- - - ' \ - ■- 

GalUway: I hate greas| dddrkndbs-^ L really do. 
Some guy's been using Brill Cream* you know; and after he 
walks out^ I just stand there,. I can't get any traction. 
I'll' be glad when we. go to European doorknobs, and just 
have the handle cdmirig dut and anybddy can use it. That*s 
one of the main things. 

/ -- - . ■ - - - . - — ■ 

rwas coming put df the t. A. airport the other day, 
and I got my hand hung in the door. I poll^d it open and 
the wind kind df arabbed it and bent it arouqd, and it got 
a really "^strong, leverage point on r^y hook and broke my hook, 
rigtit there in the L. A. airport^ I went to a pay phonp;'^ I 
had a fr»nii with me and he had to dial because my hand was 
broken. W fihally found a^place; that would fix it. it cost 
me $200-just becausi of that door. 

Audience: I'd love to know about your electronic arm. 



Galfaway^ _dkay. My 
*and becau§^e_it's noisys I 
I'm speaking. Also, when 
twitches and hits nje. It 
made and deyeloped- by thff 
They spent^about 1 5 years 
has a battery pack right 
the lower forearm. 



right one is the ellctronie one, 
sometimes leaved' t shut off when 
i get excited sometimes it _ 
^is called the: Boston arm. ^ It was 
^bi berty Mutual Insurance .Company. 

in research and development.' ^It 
below the elbow, and electrbnics^ 
I twitch a muscle in the front 



f my shoulder, this arn comes up. When I twitch one in 
the back it goes down. It has speed cbntrdl^ and pbsitidn . 
control , and some eleeitroni^Tfeedback in the elbbw. If I 
twitch very gently, it comei up very slowly. Sd it's given 
me a tremendous increase i^f unction with this right arm. 
Before, if I tried to use my right hand, I'd drop What I 
was holding in my left hand, because the same strap that 
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pulled the right hand bpen/w^ connected to the left hand by 
a figure eight strap. So I was a one-hbrse person. I could 
do one thing.^;;fhts new arm. has given me a. real big^ 
advantage, iflfi^n I want to open)the hand Igpull my shoulders 
forward and i t opens ^ and when I v^t to clibse I puH my^ _^ 
shoulders backwaj^d^^d it closes, nike this, and if I want 
to open it wi Q^f^'^wfe*^^ I can hbld a gl|ss or a Dr. Pepper : 
eah or somethir^ljfce that, it will open. I can also 



squ^ze, of ebust^i^'arid it-^has a twb-pbsitidh thumb, I* :>*;^ 
works pretty well ahd has given me tremendbusly more 
fuhetiohihg ab^^fty. i ^ 

This electrbnic arrn was a gift frbm ftufe church in. D.allas, 
They heard about it and surprised me with T gift for the, 
<\ funds tb get it. At the time I was_in seminary and there 
was ho way I cojjj^ affor^i it. The first time I went to 
church with it, I shbbk hands with this sv/e^t little old ' 
lady. She must have been at least 80. I said, "I hope 
I'm not squeezing, too hard^" and she gasped* "Hard enough!" 

It's been fun to learn^,how people react. Once in the 
hbspital right after the amputation,, and I was laying there 
and they put a big sheet up oyer me. What was left of my 
left arm was in. a cast al ll'the way up to my shoulder becai^^ 
of the tendon graft,^ and my rjght side was comp^et^^^ 
This precious little nurse's |ide hadn't been informed what 
had happened and she came in to^take my blood pressure. 
She came ov)er to this side and she pulled the sheet down ;^d 
saw I was in a cast so she_couldn- 1 taJce the blood pressure 
over. there. Well , she_ justkept her cofJ and walked around 
to the other side and pulled the sheet down oyer ther^aridx 



there wasn't anything there. 



All she cou^ thin.k to-'Siy wa^, 
"Where do we take your blood pressure? Or do wa just farglt 
it?" So t\^e-^%^^ot^ of funny tKings that^appen also! 
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"The essential eharaeteristies for keeping a^ 
job may hot necessarily be the actual job ' 
sicil IS. themiel ves , as much as they may be 
some kind of personality or social factors." 



It 




byerjpf the yegrs * wfTfeve 1 earned a great 
j^t^rmihes vbcatiorlal succ'fess versus Wha 
failufts 1n/Verta or in certain M'n^s^^^ 

ehvirdnmehts. Be know what contributes to the bf 
handicapped peigdns in a vpcational setting;' snd^we also 
knowj perhaps even better than we know the succe^eSj 
those things that account for failure. Things that 
account for success are otten unrelated to the performSnce 
of job-relatect'skllls. That probably sounds a"little/bft^ 
strange, but .if you look at^ kSnds 
pf^people whom you deaVwith pn^ day-^^ you" 
recognize that there are ind^ be 
wcompetent.^ Yj^t 

people who hwe; bein around the toTigestip t&^^ 
^the indt^du*1s;*^^ most. By^^ even, though 

they a re5>vic| people, they don ' t necessani 1y PgPform __ 
their job$v^ry weVl. So the ess^^al ^chara'^fe^i sties 
for keeping a job may not necessarily be t^p^dt^^l^ob 
skills themselvfes , as* much as they may be isome v^i hd of 
personality Pr social fSctors. 




If that is indeed case, t^^ jaerhajas we've been 
wrong in ettipha sizing -gbl^ to soeial 

behavioral skills. I want to give yoti some way bf : 
I Ibbking at behavibrs, that are bbth sbcial^ahd e mbti^hal , 
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that are personal in naten^^ and then give some job-related 
skills as we\1; . • 

There are certain things, then, that are considered to 
be rather_irnportaht to vocational opponunity^ and you can 
break fihem down into these factors. Let's take the job- 
relatediskiils that are considered important in terms of 
job performance first. Gn^ must beable to communicate,^ 
to be; able to understand or to express job concerns. It's 
necessary to be punctual , to be r^Tiablei to be flexible 
in the jobs that we are capable of dpi ng^ to retain and 
recall information related to the job. How quickly we 
learn a new task is tmpbrtant^ as is the c|uaTity of the 
"woPk we turn out, ap the leVel of productivity. 

There is another whole area of skilTs that could be 
considered social behavioral or social emotional aspects. 

Sne is appearance, which is part 15^ physical appearance, but 
more often just appearance in termsgf overall interest in 
a job. Behavioral characteristics include peer - 

^^ti supervisors, how we 
low we get along with 
Q oh. There is the 
ieded. ^ if you're stuck ^ 
§0 any furthef*, do^ou 

re-orient yourself ari(J 
Igett attaches to the 
ed to khowT^^b you know 
ictions or the instruction 
ler? If the macHsihe breaks 



relationships ~ how we get along 
get along with our fellow w?rkers| 
other handi capped i ndivi daal s an^ 
abiltt^*lb ask for help when it^s 
ori a pairticular task and you carl^ 
have the necessary sdcial- skill^ji" 
say, "Hey i I don't 'know_ how #1^ 
wadggtt^ or "What ii>it that I 
how t&'tjd out and ask for the^ 
as to Kdw to put something tog 

down, man I go and* ask somebodj^T-Then there's response to 
criticism. All of us' gre crI'iScized at some pbintMh-qur 
lives. Most of us don^t 1 ike but our responseVtb it 
not necessarily inappropriate That cbmes back 
.jfal -emotional Attitudes towards supervisibn. ^OtHer _ 
Tings include motivationi frustration tolerance ^ safety 
itudes,_and all those Hntan^itle th^s ^that ar^ so 
important to fhe job. What I'm suggesting, to you is that 
these variables ^re at least as important if not more 
important than is the actual job' itself. 

There was a survey done some place in Texas, in which 
employers wer^>isked^to give ajnumber of reasons whythey 
rejected jbBjppHeants, and also why they would hire one 
applicafrt over anot|ier. If you'll look at some df these 
elements, they don't tend to l)e related to:job performance. 
'*tittle interest" or "pobr reasons for wanting a job" 
probably have very little to do with the applicant's^tual 

■. " ... , ■ J ' 
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^erfdrmance of the job, "Applicant has a past history of 
5ftb SG^tping ^ Ts- unable ^to persevere, 1 s^not able to - 
cShtiflyt a^ ? parti cuW job,'' again, niay not be 



hecesifc'fly related 
Sppi i cOtt to cdrrtTili n 
'^Real th record , 'imm* 
to<-,the. job itself 
down on the list, 
or are tmpdrtant 
than the jdb-rel 
demons tf ate interest 




the job. Hself-Lj'^rna&Tlity. of^: ' 
te" is probably not job related; ^ 
5^,^'- probably again^ not related- 
of jgb^rglated skills falls^way ^ 
ements that are real lyvcritieal 
peri^onality characteristics far more 
skills. How can yoij get a student to 
in a job? Basically ,^t so^ 
in working with handicapped 'students, it becomes, at least 
partly^ a con job. And it may well' be that indeed what 
you have to do is develop in that person an entKusiasm^r an 
interest to tell them, I'Hey^ go in there and tell them 
you're really excited about^fhe job. Maybe' you won-t like 
it, but at least show him that you thVtik you will like it. 



fent that 
repare 
What 
paraticK) - 




ers to, prepare 



Employei^s were_also asked, 
they f el t was needed in a VBr.i 
handicapped persons for entry \ 
are^those Bssehtial aspec^ts thi 

on the pa^t of the teachers or tru, ... , . 

handidapped persons to enter the work envirdnment? Jhose . 
listed^^included "concern for productivity i'' f not actual 
productivity, but concern for that productivity) ; some real 
effort, real -interest on the part of the handicapped perso^ ; 
in performing better, in turning out more, and being more * n 
C-onscientiotis^ "Pride qf craftsmanship" and "guality^of • ^ 
.wofk"^^robably are hot directly tied to the job^but^again, 
one of those, intanaible constructs important to 2>Ts^ploy6r, 
"Dependability, work teabitsr attitudes tward compaT^j^ and; 
empToyer. " Do you as teachers and trainei^ of the ^ 
hatidlcappecf try to instill oositive attitudes |oward itfte 
^'compamy ar the ernployer? "the abimy to.wri|e,ancr to | 
speafc'effectlvely, the ability to fjOllgw instruction," ar>d 
others. These are the factors that em to b§ most 
impdil^tarit. «How is it'theti that yo^s^^lopk atftSe, ^ ^ ^ 
behividrs o^yis^ir students anct begtii,^ prepare them for al? 
3db? There's if^notto that i fin^ to Be* extremely useful- , 
because it's ^asy f^r te^e hers t^ All behavior is 

characterized as pni of two functions: any behavidc is ' 
efthef* in excess," dr in short3appl|sv 9l<ay? All ' df the 
kids that you deal with either do tbo -mtrch of soirethiha^ 
they don't do enough of it.' if you have a ebjid^^t 
have a skill, you try to teach Jini th& ski 



kid whd'-deals in a lot'of inappnDprT 




doing too much of it:i^^^^^ to >^e 
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whole variety of techniques 
restrict excess behavior. 



td_ reduce^ to ^elimth'ate, or to 
If I ' have a. deficit behavior, I 



haveanother whole series of 1 ittle tricks, a whole series- 
of management ti^chriiques tflat' can be used to increase 
behayipr, or to get it to* dccur in andtfier kind of setting. 
So when I make that first^ai scriminatibh^ betw^^ excess and 
deficit, it begins' to lead to possible approaches.- It 
serves as an organizer for my thoughts. / 

_ But a further breakdo^m is essential. { There are a 
number of different kinds of deficits that tduld exist. The 
behayiorthat I want may'not be pre^s^nt atjall because df 
a lack of opqrtuni'ty to learn it./ If ydui're sitting with 
a student, and it^s; time fpr him tb fill out an application 
form, and you stick the apblication form in front df him 
and he ^ust looks at H, ift may be t taught 
Him how to fill out the anplication form. ' You have a 
behavioral defic.it, — he dan't perfonn the filling out of 
, the form ~ but'jt is really just a simpi^ teacher 
situation. Or the deficit may be enyirori^^^ rattier than 
edueatiohal. 0r the opportunity miglht not have been 
appropriate to learn^ evep though it was present. It may 
be that the desired be hayli or is the' indiyiduaVs repertoire, 
but it doesn^^t occur cohsli stehtly. Therejnay be a^ student, 
for example,|who knows how to be quiet, who knows how to . 
greet you ini the morning J :*'Hello, how are you? It's a 
nice day b|jt/\vhOi nevepldoes so. The behavior is present, 

id, he has or she has' the potential 
does. So again, -you have a type 
'rom the first one, where the 
present at all . ' . 



1 



IS accessible, to the e!; 
to use it, ml he sel 

deficit that (3i 
bihavidr isihot actual 1 
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iffers 



Et mayialsd be that the desired behavior occurs but 
undfer restricted cbhditffdns ,* drily in certain environments, 
onj^ a^ certain timeSi and drily with certain people. All 
of you who 'have worked /in ari educatidrial settirig are 
familiar with this. Have you ever prepared a child in the 
glassrpom, taken him intd the jdb setting^. Ssked him td 
perform the same job that he did in the classrddm, and Jie 
won't do anything? irs as though yt»u hadrt 't taught him 
at alU And you know/ he probably didV't forget. Iristead, 
he's haying problems making the transfer f|f*dm the 
enyironment in which /he was taught into tfte new ehvirdnment. 
While the behavior actually can occur,: it /will drily do sd 
under_certain restricted situati It rfiay.alsd be that 

the desired behavior occurs , but in an inappropriate form. 
If J'ou're on the A?li1 campus, iVt'^ to say 

"Howdy. " If you're/ almost anywhere but College. Station and 
Bryan it's probably' not nearly as appropriate to -say. 
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"Hbwcty." People say "Ri or "HeVlo* " The behavior occurs^ 
but it may oeeur inappropriately. 

There are a riLmiber ^if areas in which behavior deficits^ 
can beetir. /Often, depenpihg bh hdw severely handicapped 
the population isi_ there are deficits "in terms of self-care 
aric( self-help skills* if any of you work in sheltered ; 
workshop ehvirbrtmentSj or for the Assqciati'on for Retarded 
Children^ ybuare probably very familiar with this. A 
number of children ^ particularly with severe handicaps tend 
tbhave difficulties in toileting^ dressings and other 
self-help skills. Language and cognitive deficits also are 
fairly cdrrtndn among the handicapped. They tend to. exhibit 
deficits in terms of language functioning, inappropriate 
language^ language that is non-functibnal in use, and 
other cognitive behavior. They may have difficulties in 
tehris of memory; they may not have a normal memory span. 
Many times / What ^e learn is a result of imitation, _ 
watchfng other people. For some handicapped children, the 
inabtlity to imitate, becomes a deficit. They, don't 
' necessarily have the capabi lity to imitate others in their 
environment. 

So handicapped students could \h 

. and cognitive behavior deficits. They could also have some 
academic behavior^ deficits. Here how, you talk about 
deficits that can either be general or specific, sJtich_as 
deficits of reading, writing, spelling, ar:ithmetic. _Th^y 
may atso^have difficulties in manual skills^ primarily>' 
gross and fine motor activities. The inability to. , 
coordinate one's actions, to eoerdfhate large and fine 
motor musoTe systems also can be cbhsidered deficit forms 
of behaviors. You will find deficits'-in task-related 
'prereqdisite'skills, arid most of these are rather important. 
Often kids we deal with have tremeridbus problems in terms 
of attention. Not only do they hbt.pay fnuch attention, but 

' they often don't persist at a task for a long enough period ^ 
bf time to be successful ; YdU may also find . interpersonal 
aridsbcial behavior deficits^ leisure dr social interaction . 
skills. Some students can't interact well with others, they 
ddri't have. their own leisure activities. You have emotional 
behavior deficits i kids who lack emdtional capabil ity. 
They ddri't get upset where getting upset might bb 
apprdpriate. YdU have mdtivational deficits, in which 

i rid i Vi dua 1 s Jl re no t s uf f i c i en 1 1 y mot i va ted to Ha ve 

reasdriable invdlvement in the situation they're dealing 
with. And then lastly, you have some age relevant personal 
deficit. We most platen tend to think of those as being 
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immature behaviors. Those. younger forms of behaviors in _ 
some sense are competing with the more appropriate _fbnns of 
behavior. 0Ray, so you have a whole series of different 
behavior deficits that kids ofi^en get. 

The excess model i the other half of this, is not 
nearly as complicated as the deficit model is. Behaviors 
that are in excels are considered relative to some 
other kinds of behaviors. There is hot one single 
behavior that is unusual for any handicapped child. There 
is hot one excess behavior in itself that is ahy different 
than the behaviors all of us engage in. The only 
difference in ah excess behavior is in the intensity of the 
behavior, the frequency of that behavior, or perhaps where 
that behavior, occurs. It occurs too frequently or it _. 
occurs with a too high of a rate of intensity.- One of 
those things we are ebhsidering in relation to job settings 
is the abil ity to ask for help when needed. That's a 
legitimate kind of cbheerri. The machine breaks^dowh and 
you ask, "Gbuld somebody put a new belt on?" That's okay. 
But what happens if you ask fbr that same thing twenty 
times,^ thirty times, forty times? It's nbt the behavior 
Itselfthat is wrbng^it's the amdUht of that behavior. 
'The -only time we really heed to be cdricerned With a 
particular excess is when it interferes with a behavior 
that is cdrisidered to be more apprbpri^^ in 
some sense* be performed because of the excess behavior. 

• Okay* juit as ther? we re^ types of deficit' behavior ^ 
there are also a' jiumber of behavioral excesses. Some ' 
people exhibit verbal or physical agression. The word we 
of!::en use for this is non-comp1iance,_There is^a 
50ci al ly i nappropri ate behavi or , usual ly 1 abel 1 ed 

del inqyent. /Truancy^ lying, steaTing^ fire setting 

property damage: all are considered inappropriatefoi^s 
of behavior./ There 

behaviors: ^xcessive eating, excessive day dreaming, hand 
flapping, ffnger twirling^ playing, manipulatin^^objec 
and so on. [There are also excessive emotionaV^ be 
Some kids r§spor>8 to certain[^kinds of reprimand or_ 
adyersive' Situations inappropri^ is where I 

started. A lot of people don't IJke criticism^, but not 
everyone b|ows up^ _Excessive motor behaviors incltide 
- hyp.eractjyity,' di St radtability, stutter irrg, talking too 
' loudly, and so on. They're excessive, beyond what is 
called for, what is required. - 

And then you have the last two: excessive avbidariee 
of tasks or activities. SoHie fo^ks^ don't like to Work. 
And hot oh^ do they not like to Work, but they lil^e to 
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avoid any tasfc or activity that they possibly can. They . . 

don 't persist at things long enough to derive some 

enjoyment froiij-* them. Also sbirie people tsblate them 

They can -t get: along with other people, and end up_dd.fhg 

them by themselves. In most job settings it -is difficult 

to avoid people. - . • 

Once you have decidecf that you have certain excesses 
and deficits, there are a whole series of techniques th»at 
you can use. You can begin to te'c^ma pro f^^ and to 
develop skills in these techniques'. . I encourage you to ^ 
learn some of these, behavior management arid behavior 

modification techniques and use them in your classrooms ; 
for your, students who may have inappropriate behavior 
deficits and excesses. ^ ' , 
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M0DIFYIHG VOCATIONAL.CURRICULUM 
o ' FOR HANDICAPPED STUDENTS 

^ ^ Betty Anderson' 

Rita Bryant 



"You want them to use things that they 
know already^ The transfer of learning 
from thecl ass room to the work tfaihing 
situation, and then into the world is 
extremely important." Betty Andersdrr 



Bryant: There is a^ career education learning system 
in the state of Texas* which, if it were ever iftiplemented 
from grade bhe * would help eliminate many of the .^jroblems 
that are how facing secondary educators. Th^re would not 
"besa need for dccupati opal orientation, which is really ^ 
a stop-gap thing. The basic learner outcomes for this 
systoTi are an outgrowth of interviews with 6,000 people 
across the state. They represent what the ^eop|e of Texas 
want 17-year-olds to be. able to d^ Thfey're not very 
grandiose, and they're not |1egant1y ^ated, but they are 
the very same things that a m of you^r^^^ 
in vocational programs and: sbecial educatio prog^t^is: 
pride in work; an honest day\wqr^f or a day^s piy; the 
ability to get along with otheK^ple; very fund5mehta3 
things. The materials and the training programs are ' 
available in the education service centers thrdughodt the 
state. - 

Anderson: One problem I see with a vocational 
curriculum^ is that we* re asking handicapped kids to 
be^in making decisions about their lives when they reach 
about 14, 15, or_l6, and yet we have given them ho 
awareness of what they can do, what tasks they can 
accomplish, what each job require?. They have no orien- 
tation to the whole world of work. 

Bryant: H ow does that differ from other kids? 
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' Anderson I Really, yery little is different, because we 

don't do that very often, except perhaps with our brighter 
' students. :With a cbnpreherisi ve vbcatidnal training program 

\ we have allowed our nbn-handicapped ydurigsters to blddm arid 

grow. The handicapped youngster, however^ usually^gets what 
: we call a watered down curriculum. I go iri^d special 
- > eduction classes, and I see a 5th or 7th grade ydUrigster 

who is in a 3rd or 4th grade book — math* reading, 'spelling. 
And the same thing happens in vbcatidnal educatidh. We're 
still trying td cdh*the academics into this kid when he is 
^ 15 or 15 years of age, and it's just not going to work.. So 

we water down the curriculum and bnly give ht^ part of it, or 
give him what we think he can handle. We're Beginning to 
find out that we haven't been giving him enoDS^. What he 
needs is a prbgram structured to meet his specific needs. 

Bryant: Sbme bf us tend to think about stereotypes for 
these youngsters. We sldt them ihtd things wi thoutcgnsider- 
ing the students themselves. Yet we can always generate 
sd many mdre ideas that are possibilities for these young 

pedple. That's a good reason that we all ne^dto talk 

together. What other teachers talk about might never occur 
to me in working with special education students. 

Anderson: I think we ought to look at cbmmerical 
products. Ybu can see sbme bf those if ydu attend the CEC 
cbhference, br if ybu gb tb ybUr regibnal service centers. 
Hbst bf them have instructibhal materials there. There are 
some. excel lent prbducts bn the market that are sequentially 
' developed. They hit decision making* hit values clarifica- 

tidn* pb^itive attitudes toward wdrk^ and awareness of 
available jdbs. 

Audi ence : These ma teri al s that you say are aval 1 abl e , 
are they written on the handicapped student's level? 

Anderson : Yes , si r . They are graded wi th readabi 1 i ty 
levels. Some of them have been field tested with handi- 
capped youngsters. 

Audience: I haven^t ^lad any experience with handicapped 
students, but reports that I've had indicate that handicapped 
students cannot handle the written words^ so you're telling 
us that we need to illustrate rather than write. 

; '__ _ Anderson^ Well, that may be, if that*s the way the 

student has to go. If you're teaching Where to put things, 
an TlTustration of the item on the wall where it goes will 
show the student where to put it.. He needs pictures to 
illustrate some of the activftie?''that he's going tp be 
doing. You have to get down to th e very , basic things. 
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Audience: You also have to have words with some of 
these iTlustrations. 



' Anderson: Wherl we do that, then we're going to use_ • 
l^ibels, because most handicapped kids can develop a sight- 
word vocabulary. Xou' re going to teach some of the 
suryiya] words, you know, ^sq they know "men^s" from 
•"women'sV'' they know "exit, ^ so on. If 

they are working with 'equipment, or to just 
label them? I f^s rather simple to put a najp6 on a machine. 
A student will gradual 1y learn to recogni 2^ through the 
yisual presentati^on._ He may never be able to spel l it , 
but that isn't important. The important thfng is that 
he can visually recognize it. 

i : ---- - --- ------- 

Bryant: The yqcational teacher and the special 
education or the remedial reading teacher working_to 
ge^her can do a lot. OVie suggestion' has been rSade that 
instead of just putting the one-v^rd label, you put, 
"This, is a _ :- . He cah ideritify the word with th^ 
object, but if you really want to help him learn to read, 
give him something to .put 'with "this is" or "that is" or 
"here is," because those are the intangibles, the 
abstract things that he -can't learn to read, and yet 
that's what you said. To me ^that's where the other 
people have to help the vocational teacher. Working 
together, teachers can decide what step-by-step sequential 
dgvelopraehta.1 materials can be placed there, the size, 
the labels that would be most effective, what color coding 
cbtild be tised^ the key , arid whetheif or ribt ybu would need 
audio materials with this, too, Wevhavg all kinds of 
parerit groups, civic brgariizatibriSi student grbups Who are- 
Ibbkirig for projects.. Betty works With a student CEC 
group that would be available to help public school 
teachers by making the audio tapes. Give them a service 
project. Now we'_re back to the communicating aspect. The 
more people know about w^at wfe're trying to do, the more 
effective and more supportive the effort will be. 

Anderson: I think the special education teachers 
should be a resource to other teachers in the school. In 
times when I was able to work with principals to put over 
that Idea* we had some very effective comrnunicatiofis and 
exchange of Ideas between regular classroom teachers and 
speci al educati on . Sure ,- they were out i n that bui 1 di ng , 
out in the backyard, but .when their kids had to leayts early 
because they -were bussed hither andyon, that teacher 
could come in and provide*a resource^^ 

For example, if Johnny was haying trouble in second grade , 
and I just didn't know what to do with^ him, a special 
education teacher could come in and make suggestions. 
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The same thing can happen at the secondary leveU It's jiJst 
that we've gbttb get pur d1fferent_pepple, with all our • 
different skills together » to provide the services that are 
available within our school. , 

tbi rig 
Don ' t 



We meritidried color coding. This is_ one simp.le 
that eari be done in. the classroom to help the kids, 
we all use color coding? 



Bryarit: 
eblbr coded. 



YdU can't get through an airport if it's riot_ 
We all rely on thar. Did you have a eomment? 



erice: 3ome of the vocational _shops ean*use cbTor^ 
ebdirig also to indicate dangerous parts of machines. Handi- 
xapped kids could learn just as rapidly as regular students. 

Anderson: You want them to use things that .they know 
already. The transfer of- training from the classroom to the 
wbrk training siutation, and then into the world, is 
extremely important. It's one of the hardest steps to 
accomplish. Task analysis is what we' ve been talkirig about. 
Look at the task, whether it be 'elementary ,^ secbridary 
levels whether you're talking about aeademfcs or vocational, 
then break it down to the point where yo.if can sequence your 
steps. The'child wijl achieve the ultimate goal. 



Bryant: For task analysis, it woUld be so helpful to 
have a cooperative effort as you develop curriculum to 
analyze the steps inherent in-perfbrmance of a certain task. 
Many of us give two or three steps of instruction, without 
realizing how complicated that is for that student who is 
not functioning at*that particular level. Getting it down, 
on paper_is extremely helpful in, analyzing the task to be 
performed, the prerequisite kribWl edge and s-ki lis that are 
required. How about ybur other information? 

Anderson: Safety rules are extremely important_in any 
shop; you mentioned. sbme things that you could do such as 
color coding and so on^ Then there are survival skills. 
What do you do::if there's a fire in the pTant^ or if ^ 
there's an explbsiori? All this needs to be taught so that 
the students can transfer the learningfrom the classroom 
to the job. This is where the handicapped kids have the 
greatest prbblem: 

One day^ I was in a state school close toa htghway. 
When I got there^ an emergency unit and the police were 
there, and I thought there had been an accident. So, I 
went on to the state school and I found out one of^the 
residents loves to get out and direct traffic. And, '-he was 
in the middle of this four-lane highway directing traffic. 
Re's 45, 50 years old, and they've beerr telling him for years 
- - - ) — 
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he couldi.^t do fhat, but every onee in a while tie gets 
ottt and where does he go? They Rnow he's going to head 
right down the expressway, and he*s_c^ing to be oh it 
directing traffic. He cannot transf^ thfe training that 
they taught him. This happens often. 

Bryant: We were talking about how to handle tQam- 

wbrk among students. If we can getthat situation goings' 

we could alleviate some of the problems. 
■ 

Anderson: Student teachers tell me, ''I 've told my 
kid a fiundred times how to do that, and he still comes - 
up and asks me." What she's saying is, "I told him the 
same way over and over again, and he' s not learning that 
way." So find another way. Sbmetimes his_buddy can teach 
him better tha^fyoM can. Why hot pair off two of your • 
bhighter kids witii one of your handicapped kids* and let 
jtham take over? That's where your team work is. One of 
the things' that should be taught^ fdr^xamplei is inter- 
dependehee_bf workers. If you 're tidt punctual ^ what 
happens? The other guy can't do work.^ If you can't 
pick him up on time to gb^to wdrk^ ^that's a problem. 
Everybbdy has tb wbrk' tbgethter. One df : the biggest 
reasbhs why f^dicapped kids lose^ 3^ they <Jo 

not have tbelsdcial dr interpersdnal skills to stay in _ 
the jbb. I remember dhe youngster had sixjobs in about 
as^ many mdnths. He was hot by today's, s^ndards eligible 
fdr special education. He was ^over the_70 |Q, and he was 
very jDerSdhable^ but he couldn'.t take directions. He 
would get ih a huff <>nce in a while and .storm off the job. 
Finally the rehabilitation counselor sai5,,_"Lapk_I^ye 
gdtteh him six jobs; I've got to pay attehtig^ to- otherv 
pedple." So this is one of the important^ things that you 
have td do fdr youngsters. Help them dev^gpr- social 
ihterpersdhal skills. . - i^^^ 



Bryant: We have found that school F^lpre^ 
the vocational teachers, are extremely r^givelabo 

^ goes dh in the world of work. You peopTe whb^ what^ 
empToyers expect could heTp^plan staff tfevelppment. One 
,time, we had a man who had charge of wiring 
for security systems, and a teacher as^ed him, "Now,^ what 

' if a student was tardy, late to work?** He^^aid, "I'd fire 
him. Why^ he'd just fall off the turnip trto of course 
I'd fire him." And she said» ''Oh, I mean he's just late 

for^jthe first time." And the employer said, "I'd fire 

hiprfor the first tirae,_ I've got four people sitting 
thfere waiting for hi s_job. _r^ plenty of young 
people who are willing to get there and go to work oh^ 
time." Well , teachers can talk forever about punctuality, 
but let that man stand there and say, "You ' re late, you ' re 
fired,'' and it does conmunicate. ^ 
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1 think that it wquld make much moreinteresti rig staf^ 
development sessions if we had some of these pSbple come in 
arid talk. to allfaculty members about what the wqrld of 
work is like. Each person has a fascinating story. And 
having employers talk to the academic teachers who can 
support vbcatidrial training, will help these teachers know 
what employers thjink is important. 

want to tie it all together. We've 
of the expected learner odtcomes. 
from primary all throdgh 
't all of a sudden start career 
level . We must 'Sevelop positive 



T 

Andersbri: NoWi we- 
been talking about some 
Ther^ should be a continuum 
^cbridaryi because you can' 
educatibri at the secondary 



attitudes towards pride in accomplishment, the digriity bf ^ 
work apd the self worth in allpupils. All school subjects 
should be linked together in the mind of the students to - • 
make educatfdn personally and professionally usefdl to them. 
In other words., it shouldn'.t be academic her^ and vocational 
there. There's no reason why^yoiir^an't have a reading lesson 
of vocational career materials. 

Bryant: We have, in every education ser*vice ceriter, 
samples of lessons in which the learrier outcomes adheretd 
the subject areas. It doesn't mean stretching a curriculum 
completely out of shape to cover a learrier butcbmei if it 
ccurs naturally in your area. There's no i'Whble Earth 
Catalog" of activftigs, but there are starter $ets. It would 
be helpful to get some lessons ori attitude tbward self, 
toward work. Does society really hold with the wbrk ethic? 
What are my responsibilities to myself, to my fellow workers, 

■ abbijt in 

all these peopl6; 



niy_ _ . 

and as a citizen? That^s what we're^ tal king 
vocational education, special edueatibn, for 
but "it has to start_early arid be supported in the home as. 
well as the school a.nd community, arid it has to be a 
continuous kind qf developmental program. * 

Anderson: We also want to prepare the student with 
some of the basic coping skills, arid we want to create, a 
kn6wledge of career opporttiriities . ' , 

Byrarit: We have to look at these yaungsiers individually. 
Instead ot the TKr?e R's\t*hat never did cover the area, would* 
you consider the Three £'s: cbmrnuriication^ computation, _ - 
and coping, eommunieation is a Ibt' broader than just reading. 
Unless yoti ificorQC^rate ,t^1e 1 istening and speaking and writing 
with reading, tfie i^eaBirii is riot going to be effective, 
Reading is orily a fourth bf-theifrWhole communication scene, ^ 
We can give students' those Three C's by working together. 



'SPECIAL EDUCATORS; A RESOURCE 



Carol Anderson 



"Special education i's^ new territory for ma^ vpcational 
teachers, but there: ^re excellent ma^s av^H able, 
some, of which may eyeT> help us become more'- fam ^ 
with our own home teaching territory." 



Recent legislation bringing handicapped ^tudeh fritb 
the malristream of educatiorl has given vocational teachers 
'some new problems. Along with the problems. >hov/ever, h^ffc. 
come^resou^ces'tohelp sol ve them. One of these is a 
human resource :__the sgfeci.al . ed Re or stie may give 

you expert assistance in 

* _ ; . _ ... . : :•. J : : ■ a ■ _ . 

!)• learning the student's capabilities, -skills, and 
background; ^ : ; _ 

2) determining the instructional level (readability^ 
"db-ability") of any br all^materials ybU Use to 
teach; and 

3) adapting thbse materials to the heeds of the 

. special studjeot without infringing bh '^the rights 
bf the bther learners in the-class. 
- _ . _ _ _ _ _ f * _ _ _ . 

When a student is referred to special educators as \ 
handicapped, they are required to give him many tests and 
tb interview him, his pa rents ^ past and present teachers, 
dbDtbrs, arid others; tb put tbgether a clear picture of 
Sis strerrgths, weaknesses, abilitiesi idedsyncrasieSj and 
so'bn._ If ^bu_askv the special educators can provide a _ 
fat file bf irifbrmatibhj and various experts to interpret 
it arid ariswer your questions about the person 4 t describes. 

— — — ' ^ ' ■ i 
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The file includes the student's perfprniance level in various 
aeademic subjects, his specific learning competencies ^ and 
the services he needs^ It diso includes a description of 
;his handtcap^_h1s language History^ hts psychomotor 
abilities, and his .behaytors and attitu^^ piht of 

school, Thus,_ bef ore _yoii ever the special student* you 
can find out exactly how to make your teaching environment 
safe and useful to him. • 

How well aware are you of the level of difficulty of 
your text, supplementary texts, workbooks, dittoed handouts, 
exercises, and so forth? What reading level are they written 
for? How good is their vocabulary for a novice in the field? 
The special educator knows of several readability formulas 
arid eari quickly tell -you about the "dp-ability" of your, 
teaching materials. Ask about this while you're going over 
the new studerit's folder. 

\ The special educator has_al so absorbed a_l5t of theory 
arid practice on adapting material to the needs of special 
learners. Materials can* be taped, pictured,_^vtdeo taped, 
deiribristrated, or self-demonstrated with sighs. It can^be. 
put^ together to repeat price or. a thousand^times. WhateVer 
problem a studerit may have in visiori, hearing, comprehension : 
retentibri, on motor skills, m'aterial; can belai^apted to his . 
heeds, without slighting , the needs of other students. 

^ Take advaritage ci^f the human resource offered ytfo by 
special educatibri, arid see_ how much easier it ^;ari make yd ur 
teaching, *If ybur particular question isn't answered by 
sbmeone i ri ^btir own school , ask your special, education 
director to gK a corisultarit frbm/ariother school to as3ist 
you. Failing this* call' the Service^ Center arid ask for help. 

_* Speci a 1 educat i pri is new terri tbry f br many vbca t ibna V 

teachers, but there are excellent maps available, Soirte of 
wjhich may even help us become more^famil iar with our own - 
Rome teaching territory. . 
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THE SAFETY OF SPECIAL NEEDS STUDENTS 
. ^ " "Glenn E. Baker 



"Probably the nipst extensive and ri^^ vital modific^tf^it. 
of any hUlTiah behavior or physical facilities is simply 
the attitude of the teacher." 



lyam going to approach this topic from a generic 
viewpoint ratherthah dealing with specific vocational 
preas. And I will base whatever I say on several _ 
presumptions, :.The first i,s that in many cases absolutely 
no «modif icatibns are needed for these children. _ 
Modi fi cations must be determiired individually,_ Second, 
any student 6an experience success arid achievement if- you 
deal with the student as though he or she can^ Third , 
you may be required to make some special adjustments.^ 
We'll talk more about the different Ijinds a little later 
on. 

Now, in any physical setting there^re two basT^ _ 
apprpacheB to making something safe^ TWs holds tr^^ " 
whether you are dealing with the laboratory, a shop, a 
factory^ a kitchen^ a house, gr^an automobile. The first 
approach deals with the mechanical aspect. This includes 
guards, markings in aisles, signsi-differentiating.eolor 
codes or any other physical-adjustment ^ m^ 
change or element that you do in order to make the place 
safe. The second approach deals with the human mind. 
In terms of total accidents only about 2S% of all 
injuries occur because of a mechanical aspect. The -other 
75% relate to the human tiiind. Jhe seedrid approach has 
something , to do with educatipn. .attitudes . arid ..r^rjiiires 
preventive maihtehance. 
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Most teachers, -When ydU say they are going to have 
special kids in their program envision a shop or lab 
replete with gadgetry. Their response Ts^-He don t know 
how to deal with: the students." So in terns of the^^ 
educational implieatibhs, a lot of the education will_ 
probably be done thrtDugh the instructor. Not necessarily 
by the instructor, to the instructor. 

In terms of educating the special needs student^there 
is probably only one factor that should te considered 
vitally important and probably is for^a^l^kids. ^ 
students are using machinery and tools and sharp, oboects 
and things of this nature, students must be tau,ght^to _use 
them' correctly, because if yolF teach them to do the job 
correctly, you Will teach them to do it safely, safety 
is the most basic part of your instruction. Never _ 
distinguish between safety and workmanship. Now. ^raany kids 
will think that they already know how to do^something 
because they think Dad, out the garage, did it^the_ 
right way. First and foremost when teaching safety,^ teach 
your students to do everything ^.way. Then establish^^ 
a hard and fast rule, "Don't woTT^lth^anything unless y^^^ 
are authorized to Work mth it." ,And don't, authorize them 
until they do it your way. Mai<e sure the kids understand 
this, no matter What else they understand. . 

The second important thing when working with;special 
heeds students is that you must build positive thinking and 
positive feedback into your program. For this, you niu|t. 
plan your instruction for each individual. Teach so_that 
each studMit can succeed, rather than going so fast ^hat 
.the slow ones fail every day. Adjust your teaching to 
each student's ability to accomplish. That doesn t_mean 
that you have to-sit down every night and make out 
different lesson plans. If you've got \9rouP.of-^ students, 
use the group process.; Start off with the basic lecture / 
and demonstration for 'that, group, then allow enough 
modification to occur individually so that the ggod__ 
students can add more and the slower students carr add ^ess. 
Allow it to be modified in terms of size and^strength, 
as well, so that those people who lack coordination or 
muscular strength need not be involved in something they 
can't physically do. in this way you can break your_^ 
instruction down into increments and small pieces. Most 
students are going to be able to succeed with your jroup 
instruction, but some of your more capable.kids may-become 
important and want to add to it. ani some of your students 
may lose track and need special attention on a one-to-one 
basis. 
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Breaking yourinstraction into small segments allows 
even sour slowest stud§nts_to succeed. Imagine what it is 
like for a kid, who has not been succeeding in a regular 
school situation for qui te_some time^ to com^ into your 
facility and have you smile at him, accept him, give him 
something that he can do, and when he is doing it* gets a 
pat on the back from you. If you use this approach^ou 
' real ly won* t need to be .overly concerned about special , . 

adaptation for the student. 

Thus, probafbly the most. extensive aind radst vital 
modification of human behavior or physical facilities is 
sirnply the attitude of the teacher. Most of bur studies 
show that kids with specj^al needs are as safe as any other 
type of .kid. Most of oaT studies show that the physical- 
facilities need few, if any, major modification. Attitudes 
do require change,, though. 

_ betting teachers know what to expect is extremely 
important. Most coimbh\classrobm teachers are going to 
react negatively wS^out any preparation for special needs 
students, if th^ are in a crowded situation with lots of 
activity and physical hazards, they win be very concerned. 
If you are a classroom teacher arid sbmedhe sends you a 
student and labels that studerit as being slow, would you 
have any : specif ic techr>iques that you would use to teach 
thatkid? 0r if_ the student is an epileptic, or blind, or 
deaf? Host»regular teachers haven't thevslightest idea of 
what to do. . If ybu are ari admihistratdr and are seeing 
students mth special heeds going to regular classes; by 
all means give the teacher a crash course in how to work 
with these students. There are materials available. Let 
the teacher know what to expect. 

If tiiere are :Sdme physical considerations in terms^of 
mddificatidn. dr machines^ listen tpthe teacher. _I think 
the student should probably be aware of these cohcerhs as 
well. If modifications are necessary^ and they might be, 
I would like to- throw outa suggestion. If , in the best 
professional judgment of the teacher qr_persori in charge, 
the physicalfacilities require some modification, teachers 
should_glve_this statement in writing to the administrators, 
complete with description of ^the modification: arid: ^orae 
cost estimates^ then the teacher will not be liable iri 
case of accidents. If the teacher in the classroom has 
done everj^thinj moral ly and legally required, has made ari 
individual assessment of the student's limitation arid of ; 
the physical facilities^ and has^made aformal request iri 
writing, the teacher will rio longer be liable iri case of 
accident. 
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' - Audience: Do ydU mean tn case the administration 
doesn't follow through with the modification? 

Baker: Right. If you as a teachersay it is totally 
unsafe for the student and you give a reason and the 
administration keeps the student In there anyway, if the 
student is hurt^ it will be the administrator's fault. 

Audience:. Suppose the administration agrees but the 
parent doesn't? V 

Baker: In that case, if_you were an administrator, 
I think I would put it in writing and s^nd it registered 
.mail to the parents^ I think I would probably talk to 
someone beyond the educational_scene, such as a lawyer, 
local judge^ .or someone of that nature.- This* situation . 
wbUld* be extremely rare. Usually, you seek to compromise. 

° Audience: What about driver's education ^piecif ically? 

Baker: In terms of modification there, if ybuare not 
equipped to -rig a van for a paraplegic^ if you^ simply don't 
have the money, then you are not legally required to 
provide-that instruction^ That may startle you, but _it 
is true. You are not required legally to.proVide a^full 
range of instruction for every student. If the Student 
cannot perform and the modifications are hot possible 
within your budget orthe parent's income and there are no 
support monies from_state or federal resources ^ydU are 
not legally reguired_to provide that program. YdU could 
not deny students access to classroom instrtlctidh but you 
"can legally deny them involvement in those activities for 
which they are not prepared or cannot perfdrm safely. 

^ Audience: if you can't teach a child behind the 

wheel you might send hinf to a special rehabilitation 
school . ' ' - 

^Audience: Iwas in a school district where we had 
to pay for special educatidn students at a special school 
but in that ease TEA gave Us money to pay it. We had an 
' ' ; autistic eJiild who needed special facilities set up. TEA 
helped us do it. 

Baker: In terms of the vocational traihihg, if you 
are going to train students to perform a job^you should 
use tools and facilities they will encounter'on the job. 
You still have sdme leeway, though. First of all, youi- 
; might not have to prepare for the entire occupation. If 

you have an automotive pr&gram and you have a student who 
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is not physically strong enough theoperations 
that an automotive mechanic might fencoun.te (such as 
pulling anengine out of a car u^ing a chain hoist) the 
student might be fully^capable of doing special i2ed_ jobs. 
You have all seen the houses that specialize in bumpers, 
brakes, tune-ups. If thereis legitimate_opportunity in: 
your neSghborhood^for this type of &Tiplo^ can 
take a student into your automotive program and modify 

the content. of that program for a student^ s ^career 

potential^ You are not obligated to provide everything. 
You are obligated to provide what the student can 
successfully complete. 

Other_types of content m^ would Incl ude 

mod^ifying the structure of your training program^ In 
woodworking class astudent can make sma 11 object 
less detail_rather than large objects. But don^^deny 
access to the facility if there seemsto be a legitimate 
claim for it. The denial of_ legitimate access causes a 
lot of legal action. The best attitude is probably to 
let any "Student take any part of your program to the limit 
of his abilities. This ^eans^looking at people as 
individuals rather than as groups that must conform. P^d 
then you can make modification^; to fit the student. 

You may not have'to modify the actual faciltiy. I'll 
give you an example. Suppose you have a student in a 
•wheelchair, who has almost normal arm strength. There are 
two ways that you can deal with a' student in a wobdshbp 
or home economics facility. The first would be to provide 
a lap board across. the: wheelchair with a large smooth 
'surface^ This could clamp across the arms so that it won't 
fall off and could be the Work station. Another 
modification is to make a ramp. I had a situatibh once 
where the teacher thought they were going to have to cut 
the l«gs off all the tables just for brie student in a 
wheelchair. That's hot necessary. After ally in 
modifying Equipment you canndt deny the use of that 
equipment to the regular kids. Th§ solutidn is to build 
a small ramp i which costs abbut four ddllarSi but just be 
careful td cog the ramp so the wheelchair wdh't rbll dff 
it. Sometimes students will bring th^ir own mddified 
tools with them, tddls which. they can reach a little' 
farther with; a hook or clip that they can reach switches 
with; a rubber hose that they can clip over the handles 
of other tools to compensate for the loss of hand strength. 
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frij^^^y there, are only three things to be 
rnilpbqut^ of safety: 

ligfate the student as an indfvidaal; 



Have some idea of how to cope in terms of 
instructioniil content and instractional 
if.-A techRique;; flow to modify or how to teach 

a student who is a little slow or ahead; 

3. Have an^^open, responsive line of communication 
with your administration. 

With these three, you will have a safe program. 

:/-: 



Hi 



ERIC 



CURRENT LITIGATION eONeERNING HANDieARPED STUDENTS 



Catherine Dayle Bebee 



"In order for us to understand, litigations concerning 
handicapped ehildrehi we haye to understand 
the basic laws giving 
to educaitidh for 



and recognizing the right 
these' children. " 



Since the United States Supreme Court and the United 
States Congress have now come to recognize thathandi- 
eapped children are citizens just like you and I are, and 
that they are therefore entitled to a free appropriate 
public education in the public school system as are rioti- 
hahdicapped children, there has been a virtual explosion 
of new laws. In order for us to understand litigations 
cbncernihg handicapped children, we have to understand the 
basic laws giving and recognizing the right to education 
for these children. It will be impossible to do more -than 
introduce you to the basic concept* today, but we will 
briefly examine P. L.94-l42;and Section 5B4, and some of 
the pjgdblems and solutions arising from them." 



The first significant development in educating 
handicapped children did not occur iri'the United States 
until 1972. Every time I give this talk, I am amazed to 
think that in the United States of America handicapped 
children were not entitled to edueatibh in the public 
school system until 1972. Ah early case Was the Pennsyl 
vania Association for Retarded Citizens versus the State 
of Pennsylvania. The federal jutfge held that; mental ly 
retarded children could be educated * could benefit from 
education. I think this ease was extremely important, 
because up until that time, educators and society in 
general had assumed that hatidi capped -chi 1 dren , particu- 
larly mentally retarded ehildren* could not be educated, 
could not benefit from educational s er v i ce s . Theref o re , 
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r they were deal ed edueatibrial programs. Some school 
districts provided education to handicapped children^ but 
only if they had extra funds, or had some special interest 
in_edMcating them. Until ttris early court case said that 
mentally retardedchildren could be educated and could 
benefit from education , it was not recognized as a handi- 
capped student's right. 

The landmark case was Mills vs. Board of .Education. 
That was decided in 1972, the first time the 'federal courts 
in our nation recognized that all handicapped children 
could benefit_from special education . This was a class ^ 
action case, brought in the District of Cbl^umbia^ to 
challenge the fact that handicapped children were regularly 
excluded from publicly-supported educational services. The ^ 
court held that the handicapped children did have the right 
to an appropriate education, oh the basis of the United 
States Constitution, and bri the basis of _due process. So 
the court set out a number bf very specific steps that_the_ 
' school vdistrjct must follow and a number of protections that 
must bi0 qiven to handicapped children in the pro<;ess of- 
deciding whether or not they would receive an education and 
wha"t kind of education they wbuld\ receive . Congress then 
took the case. Mills vs.Board of Education, and enacted it 
into law. Public baw 94-142: "The Equal Education for All 
Handicapped Children Act." ' 

A number bf the due'process protections that the_judge 
set out have been modified in the law. We wi]l just take 
a very br4ef overview of it. Basically, Public Law 94-142 
is a funding statute. It says''to^the state, "If -you will 
agree to abide by a number of due. process protections for 
handicapped children* then vve will- agree to fund you." So 
94-142 is a funding statute. 

Texas did submit a plan, did have it approved, and did 
therefore receive funds from HEW to_provide educational 
services. The important thing about P.L. 94-142 is that it 
does codify a lot of the due processjrotections for the ^ 
handicapped children in the educatioiral process. The 
purpose of the act is« to ensure that all handicapped ^child- 
ren have available to them^a free, appropriate, public 
education — "free" meaningat no cost to the parents^ 
"appropriate" meaning that the child has been. evaluated by 
a team of professionals and that an individualized education 
plan has been written for him. It also means that a team of 
professionals and, the parents have sat down together* looked 
. at the evaluations* conducted on that ehild^ determined the 
child's needs^ and what kind of educational services that 
child is going to receive. Those are then Written into an 
individual education plan. "Public" means thart the service 
is to be provided by the public schooLs. by the state _ 
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educational agency, or by the I'pcal independent school ^ 
districts, or whatever public agency is responsible for 
providing that education, and it will be supervised by those 
public agencies. 

> ... 

So now, under 94-142 ?nd under Texas Law, all children 
between the ages of three and twenty -one are. entitled to a 
free, appropriate, public education. For children who are. 
blind, visually or auditorially impaired, it applies to. 
ages z^o to twenty-tvvjo. P.L^ 94-142 specifically defines 
what special education is: _ specially de|igrred ihstructibrii 
at no cost to the par§nt,_to meet the unique heeds of the 
handicapped child. So that's what^we* re looking at now in 
the area of educating handicapped children — we look at ; 
the needs of each individual _chi Id. What does ^ that child 
need in order to receive /an appropriate education? ^ It may 
include classroom instruction; physical education, home 
instruction^ or instruction in 'hospitals arid iristttutidns . 
Let's examine a_few Important aspects of special education ^ 
and of related services. Related services are defined as 
developmental^ corrective, and other supportive Services/ 
requi red_to_assist the handicapped child to benefit from 
special education. A handicapped child must receive 
special education arid those related services heeded to 
assist him to benefit from that education. 

There is a process for identifying the handicapped 
child. The parent may bring the child in and say ^ "My 
child is handicapped and we need special services." The 
regular education teacher ma^ see a child in the classroom 
who needs to be evaluated, ft very important point: Once 
the child is identif iedas possibly needing Special ed- 
ucation, before any evaluations are conducted ^ notice must. 
go out to the parents. Written notice must be sent to |the 
parents about all the steps that the school will take in 
order to determine whether or riot the child needs special 

education, and. if so, what services will be provided. 

Before the child can be evaluated^ the parents must give 
written, informed consent. Theri^ throughfaut the process, if 
the school Wants to change placement or change theseryices 
in any way, notice must again go out to the parents about 
the proposal for change^ the reason for that change. And 
the parents must again give writtenconsent. J[f_the change 
was based on evaluations or test results, it must say what 
those tests were* and why the school district proposes to 
ciharige the child's placement. If the parents refuse to. 
give their consent, the school district can ask_for a 
hearing. If the hearing officer determines that the^^c^ 
^hould be evaluated without parental consent, then the 
school can evaluate the handicapped child. 

The next st ep^-i n Texas ts- called the co mprehensive; 
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individual assessment in school pplicyv^ The important 
' thing to remember is that this^assessment must be done 
by a team. No longer can one person determine what a _ 
handicapped -child's, needs are and what kind of services 
will J[)e pr-bvided; Special^ducation policy describes who 
must serye on that team^ the Admission, Review, and 
Dismissal (ARD) Committee. Based on the results^of this 
evaluatidn, and the test results, the committee meets with 
the parents to write the iiridividual ized education plaYi (lEP) 
This plan is a statement of the special education and 
related services that the^schoo] will prpyide to thehandi- 
capped child. In Texas * ft includes a statement of the _ 
^erviceSi the nature of those services, whowi 11- Be provid- 
ing, thgservices * when they will istart, what are the 
evaluation criteria^ and timelines for the^deliyery of 
services. This lEP must be signed by all the committee 
members. The school district must document in the child's 
folder all the attempts that were made to ensure that the 
parents attend the lEP meeting^ _The_law_says the meeting 
must take place at a time a-nd place mutually convenient to 
the parents and the school system, ani the parents must be 
given enough notice to ensure that tho^ will be able to 
attend the meeting. ' \ 

^ One of the most important prts written into the lEP 
isNthe decision as to the placement of the child. This is 
where we get into all the confusion about maihstreaming, 
and least restrictive al ternative,, and such terms. First^^ 
the handicapped child has thg right to be educated as much 
as possible with children who are not handicapped. This is 
• not only in the law^ there have already been federal court 
cases saying, "It is imperative that every child be^ educated 
with his/her peers insofar as it is at all possible*." 
Handicapped children need the social izatioh experiences of 
being in situations with hon-hahd\eapped children. 

_ The law does hot say that every hahdicappj^d cihild must 
be mainstreamed.. WR?t it does say is .that the^- hahdicapped 
child TTiust be placed in the regular elassrbdm^wit^ 
handicapped children if , his educational heQds can be met 
there , ^with or without the use'of suf>plementary aids* 
equipment, materials, arid services. You start with the 
presumption that: every handicapped child can be educated 
in the regular classroom situation. If^ however, that_^/ 
child's rieeds are so great^dr he is sd disruptive to t+fe_ 
classroom situatidri as tp "interfere with the education of 
the other children in_that class * then that is not an 
appropriate placement fdr him. Sd it is not a mandate that 

every handicapped child must be educated in the^regular 

classroom. It Is a -mandate that you look at the individual 
rieeds of each handicapped child. . . 
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Respohslbility far the qdst bf. alternate pTacem^ 
an. area of great cbhtrbversy. The laws says that^ in 
writing the lEP, the ARD committee ^ill make the ___ 
deterrai nations, will make thedecisibns about the lEP, 
ineludihg placement. If the ARD committee decides that the. 
independent school district cannot provide an apprbpri'ite 
educatibn to that handicapped child, and that the child 
needsj to be placed irf a residential program, then -the 
school district is responsible for the cost of that 
residential program, ihcludirig hbh-medieal care antl room 
and board. Nbw, if the ARD ebmmittee determines that the 
schbbl district, can provide an appropriate education within 
the system and ^rites that into the lEP, and the parents 
decide that tfr^s is not what their child heeds, br the 
parents decide they want tb place the child iria publ ic 
br private residential prbgram,^ then the schbbl dj^strict is . 
hbt Responsible for.the cost of that placement. The key - 
questibn here is , "Can the school district prbvide an 
apprbpriate educatibn for the handicapped child within the 
system?'.' ' 

_ ^ _ _____ _ _ t K 

Regardless bf where the handicapped child is placed^ 
he has a right tb participate in extracurricular activities. 
They have a right to be in school c^ubs or other school 
activities, musical grbupSi cafeteria, r*ecess, etc.j on the 
same basis as hbh-hahdi capped children. This mgans. that the ^ 
schbbl cannot have a pbl icy ^ for example ^ that no 
handicapped child can be in the marching band. We feel that/ 
the apprbprikte policy would be > "If the child can mari^h, 
and meet the other eligibility criteria that every other - 
child must meet tb bfe in the marching band, that child • 
should be given the opportunity to be in the band." 



As* I ' ve already mentioned, parents must give written ^ 
consent to whatever placement is offered the child. In a 
number of situations, the parents wi IT disagree with the ^ 
ARD corrmii ttee and refuse to si gn the lEP * So the s tatute_ 
says that the parents can ask for an impartialpdue-process 
hearing at a number of stages along the 'way, w 
beli eve that their chi Id i s_ receiving appropriate 
Hearings are conducted at the lodal school-board level ; 
when the parents ask for one ,the_Commissioner of _ the Texas 
Education Agency sends a hearing officer to the school _ 
district. ^The hearing officer cbnductsthe hearing and 
submits a proposal for a decision to the school board; The 
school board can_agree with that decismn or disagree and 
issue their own decision; ^ If the .par^ts disagree* at that 
level, they can appeal ^to^^the Commissioner. ATso, the 
parties can appeal "^rom thfe Commissioner to the State 
Board of Education. \^ ^ 

There are a auraber of parent groups and, advocaiiy .groups 
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that belie^B that-tHfe-^exas Hearing awd Appeals Procedures . 
are" hot in compliance with 94-142; P.b. 94-142 says that 
the hearing will be conducted by an impartial hearing 
offieet-. It's nof^Olir poisUion thaf allowing the school 
board to make the final decision is Allowing the school 
beard to be the hearing officer. All the hearing officer ^ 
does in Texas is listen to the evidence and sobmU ai _ 
proposal for decision. There.have been a couple of federal 
court cases already* .and' an interpretation by the Office 
for CiyirTrrghts that says the^ local school boards canno.t . 
be the impartial hearing officer. 

■_' r Now, let's discuss Section 504 of the Vocational . 
Rehabilitation Act of 1973. As I mentioned earlier* this 
is a civil rights legislation. This is not a funding 
statutei it has no money along with it. It says* in part, ' 
"No otherwise qualified handicapped individual in the. 
United States. ..shall, solely by reason of his handicap, • 
beexcluded from the participation in, be denied the 
benefits of,^Or be subjected to discrimination under any 
program or activity receiving federal financial assistance. 
This is a "thou Shalt not discriminate against a 
handicapped person solely on the basis of the handicapping 
cbhditibn" statute. Today, we're just talking about the 
Section 504 regulatiofTs as they relate to education. A 
number Of other areas are covered^ such as employment 
discrimination and program accessibility* but tod|y we 11 
iust focus on the right to education. Section 504 and P.t. 
94-142 are very closely related. Section 504 says', in many 
situations, that by complying with 94-142 the re^;pient of 
federal funds may also be in compliance with Section 504^ 
We've discussed some Of tFie related areas* suph as the fact- 
that handicapped children most be educated. with non- ^_ 
handicapped children, to the maximum extent appropriate to 
their needs'; that handicapped children* regar2Mess of the 
nature or severity of their handicap* mUst be provided a , 
free, appropriate edueatiOB. There are also a couple of ^ 
major differences between Section ^04 anU P-L. 94-142, and 
this is the one I want to emphasize. You will remember 
94-142 says the child is 'entitled to Special education and 
related services to enable that child to benefit from^ 
special education. Section 504>has a different standard; 
it says each sehaol district mU^f prdvide appropriate ' _^ 
educational services designed to meet that chilcf^ individual 
educational needs ^s adequately as the needs of non- r 
handicapped children are met. The standard he^re is that the 
educational needs of handicapped children must be met a^ 
adequately as the heeds <)f po£i^-handi capped children are met. 
Section 504~d'oes pot tie the need for related services to 
special education. It does not say that the child must 
be receiving special education in order to get 
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the related services, tet^e give ydb ah example, Ybti may 
have/an orthopedical 1y impaired student in regal^aKvmath , - 
reading, and spelling » who needs adaptive PE or sortie tyj3e 
of phystcaV therapy. Section 594 would say that, whether 
or not thatr hand TC&pped chi Id i s in special ^edgca t ion , he^ ^ 
must receive those re if 'that would irieet 

his. educational needs as^adequately as the needs of 'a . 
non-handicapped child are met. ^ ' r ' 

i also calT your attention to the fact that Se 
^4 covers a broader range of handicapping conditions, |ft 
^ protects that handicapped Child as long Bs he or she has . 
the handicap^ or^^ha^; a Yecord of . the' ha^ - 
regarded as^having_.the .hand^ regardless of ^hethe*^ cir/ 
Tiot he :needs,or recieves 5pecial^§duc.a ' 
se.ryices^v^For examples in one situati^ we dealt with- 
a yOung man who wa*s al1ergijp..to^6ee stings^ ^The ic 
distrlct^saidj ^We cannot J4ucaiips<his ydung- rtian,-^ 
If he_gei^ stung Jby a b"ee'ne_mi^ have a' shot within fiye 
mi nutes j/and we^canng^ th qse s ervices , so. the 

mother Pras to come to the school and sit there all day 

ng, jjust to be ready to give him the shot if he dpes get - 
stung. We make the argument that. the school district is 
treating that young man as though he were handicapped/ He 
jreatly do^ not have"^ a: haridicapping. eondi tibn as defined 
under the law, but he's being tr^ted by the sfehopl 
district as though he did have one, and he is being 
§ffectively excluded from e'duq^ational services . That 
raises another point: the sehoql 'district cannot condition 
the del ivery'of services on whether or hot the parent can 
be there, or whettier or hot the parent can provide __ 
transportation services,. P.t. 94^14? and Section 504 both 
make it clear that this is special education to be provided 
at no cost to the parents. ' ' 

There has' been a major c-ase that I. think al 1 of you 
need to be aWare of inthe arefi^ of expulsipa of handicapped 
children. Very basically, the Stewart B. Nappy case held 
that the ARD committee process ^ whichdetermines the lEP and 
the placement of the childi is the bnly method now by .which 
placement of handicapped childreh can be changed. Therefo^?e 
expelling a hahdicapped chiltl is an ihapprdpriate chan^ge in 
.their placement. _ What ft says is the child, if he's a 
danger to himself or others, can be suspended for avery 
short time^ prdbably hd more than ten days. During that' 
sUsperiSidrii tbe ARD'cdimii ttee must meet and look at the lEP 
arid at the placement df that child, td determine whether or 
riot that placemerit rieeds td be changed. 

If ydU have further questions about how the laws 
relating to the. handicapped work, what they mean, and. how _ 
ydU need to respdnd. to them, please contact me at Advocacy, 
Inc . 
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>6f our sfude^^ ^ re limited 

fidmafrt Swings t ; tWha| :we^haye^ to do jf i rst of all i 1 et theirfl 
appreciate t^&t they tfiem expand 

and se^^ ajl their opportunities^ " ' , ' : 



telr me oust Share *U you bh\| .pers^^^ what 
5 hay^ ehcbjuritered with th^ 

problems or heanhg prbbl-emsv Our average age in the 
ebmrnuriity ebllege is 28. In rny blassrodms they wi 11 
'range arrywh^re fr^^ 18 to 60,^ In other words, I deal 
witti mature adults. I have fbund tha many handicapped ; 
students have led deprived childhdbds^probably becau . 
ttH5.1r parents have been byer-protectiyp. Some of the 
bVdir atfgltS^peciall^ did npt: have the ppportunity to 
be: in wfth tf^ntainstream. They were separate " 

schbols br kept at home. They j^ere fw^ced to lead very 
limited chfldhbdds% parHcular1y in tTO social 
rel^tibhship$> . ' ^ ■ >_ ; 

Sd-^i find that ;in Child^^D^^^ 
work drf*1ife' skill s, hsw; we can livg together^ how j 
can feel tKe strengths that ^ I have and also ajDpreci^te_ 
"the slrengths irt other people, we can^^^^ our talents. 
Many of our^students have decided that they are limited 
human beings. What we have , to do first of all is let 
them 'appreciate that, thisy to let them 

exp-antl ajid see all their" opportunities. 

My sfudents learn that all the children ha^^^ special 
needs: I guess that^s ^he advantage that people in early 
childhood have. We have at people's 

individual needs! We^hay^ F^eople in groups ' 

^nd said evei^ybody can do tfie same thing. We ' 
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I always individualized. It's Been part of our philosophy to 

reach out to those individual needs rather than sayings 
•* "You are (different," or "you can't fit in there." 

^ In the past there have been some limits put on people 
\ who work With young children. We have said if you carP't 
hear or see or walk or move your arms right, then I don't 
think you can work with children. Yet we\ are looking now at , 
a Wide range of children and we are also looking at a Wide 
range of careers related to children. We are seeing that 
children have many needs, and that if you really want to 
work with children, there is an appropriate slot fo&4(0".- 
YdU just hav^e to develop the skills, so that ydu ar^ 
qualified for that job,^nd if you have the drive to^o 
its you can. At the community coljege we haVe an open door 
poTicy. Anybody can come. The people who choose to stay 
are the ones who are really excited: about learning. 

I'd like to share a little bit about the community 
college I teach in. Eastfield is one of seVen community > 
colleges in the Dallas district. 0nly two have Child_ 
Deve,lopment programs^ Wg, have had this program-for mne 
years now. We have one two hahdicappied students in each 
class. Many of the wheelchair students come in vans. 

i You might remember from your education courses that 

^ this is how we learn: 1% through tastei 1 1/2^ through 
• touch; 2 1/p through smell; 11% through hearing; 83% , 
'through sight. As a facilitator working with adults, I 
need to be aware of this, so I will mix my instructional 
technigues. i need, to have enough variety so that the 
student who is- "learh-thg strictly by touch has something 
to work With. I heed to look at other ways for a student 
who has a hearjhg problem. 

As for retentioji, we know that students retain: 10% 
by reading and 20% by what they hear. Sometimes i think we 
overwhelm children Mth all of our talk before, we stop and 
realize that Wey real ly learn very 1 i ttl e or retain very ^ 
little; Students, retain 30% of what they see demonstrated 
and 50%^ of what they see demonstrated and hear discussed 
simultahebusly. They retain 70% of what they, themselves, 
say. If students can talk about what they are learning, 
and talk about what they are doing, then this increases 
their capacf-ty for retaining. > Finally^ students retain 
90% of what they^say about something as they demonstrate 
it themselves. This is why hands-on activities are so - 
' important fpr slow learners. This goes back to the students 
actually vrorking with the children. I think that any time 
they can be actively involved with the children it will 
increase their learning. 
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When you have a variety of adult learners, you^ 
to design a variety of learning experiences, ^and tht)se 
experiences need to have a wide range of perceptual 
experiences. Let's face it, adults still learn best by 
dptng. If you have a group of adults who can only listen 
all day» they go out holding onto very little of .what was 
said. 

Here are two examples of how you can help adults be 
actively involved in their learning^ One of niy favorites' . 

' js to have students look in their pocket or pur^ 

actually design a learning experience forchildren^ This 
:js a carry-over from Worlds ^ 

^ Inglind had to take th^ _ ^ 

" shelters on short notice. - Sometimes they_would be in^ 
there two ; or three hours, ^ SO' to keep children^occu{)ied 
and be sure that they were actively with their 

studies, they depended, on ordinary things that you have 
in your purse. And you'd be surprised^ Another activity 
deals with choices, and I haven' tv found, ah' adult yet who 
doesn^t love this. Take peanut butterand jelly and 
pineapple," cheese and mairshmal low, whipped cream and 
graham crackers and have them decide what they, are 
going" to put on their cracker. From this, students can 
learn how important it is far children to be Involved 
in making choices. These are some lessons that allow 
ehild Development students to learn through doi hg. 

it is important that adults who are going to work - 
with children have three skills. First of all, they. need 
an understanding of themselves. They need a good self - 
concept. The second ability is theskill of wbrkirig 
with children. How am I going to effectively work with 
children with all the skills that go along with that?- - 
I've always said that if ybti knew two or three finger- 
plays and a ej3uple of songs, arid you kneW what to *dd with 
paper, you colli d probably teach iill day long. Ygu could 
be respondirig to individual needs. TRird is that / 
extremely irapbrtarit skill , being able to relate to other- 
adults. I find that many ybuhg people who think they 
warit to work with children forget that they also will > 
frequeritly be relating, to adults ^— parents * other 
teachers i arid admiriistrative staff. To Work with ' ; 

childreri ^011 rieed skills iri understanding yoursel f, 
wdrkirig with children arid in working with other adults, 
arid these are the most important skills you can pass ^ 
on to your handicapped students. 
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"As you move, down the mariatgemeht. systems * you 
can see the differences. You'll learn content 
as well as experience how a student might 
feel in that kind of classroom organization." 



R|y materials have been developed over the past eight 
or nine years i with their main purpose beirig td create an 
awareness of a need fpr change in educatidhal policies. 
While working with teachers, we have learned that many 
teachers just wduVdhlt deal with -the handicapped children 
in the mainstream.. Teachers didn't want to change their 
pf acti ces in the cl assrddm ; they preferred to push the 
students away intd the special class. So one of the main 
purpdses of the prdgram that ydU-11 be going through 
today is to create an awareness in teachers of the need 
to change. That'$ what I thinkmakes this program a 
little different from others. Another aspect of this 
cpurs? is the content^ mostly how to manaqe behavior, 
how tp^ individualize programs, and how to accommodate 
children in the classroom. 

First of* all, let me focus on management system. 
Creating awareness isaccpmpll 

through a series of maiiagement systems. As they go 
through each one, themanagement varies. The firsts 
nanagement system is mpre_d this 
one for the first thirty minutes, just to orient you^t^^ 
the process. The tasks are the same for everyone^ and 
you will all be learning the same skill. Then, as you 
move down the management systems, ^ing to the most 
individualized and most Accommodative, you can see the' 
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differences. You'll be learning content as well as 
experiericlrig how a student might feel in that kind of 
classroom: organization. _ That's really what it/_s_all _ 
about;/ The curriculum in this program has been developed 
in such a way that it can bedeliyered in a variety of 
different ways to each school system. 

Now, the first management system that the teachers go 
through is a three-bdur direct instruction presentation^ 
Since you've been sitting in chairs all day long, you know 

what that's like. We introduce the content, then the 

teachers and_admiriistratdrs are asked how they felt during 
that time. Teachers will say things like, "Well. Iwas 
bored, I'd already heard that before," or "It.was new. I 
really enjoyed it." _Sdme of them will say, "Well, boy, 
this is terrific." During this first system I pick out 
somebody in the group Whom I will reinforce, and somebody 
in the group that I will punish — rilignore their 
' • questions, sort df shuffle them off to the side, rebuff 

them. 

In the second management system, the teachers get a 
card with a time schedule on it.__Then 'they're divided 
into groups and they cycle through the various centers. 
Sdme of ydu may have been in classrooms where the teacher 
' has a fixed time schedule and the kids rotate through it. 
jri this parti cujar instance, they would be going to the 
heart center, the direct instruction area. Then they 
WduVd go to the game center, which would be the game area, 
and then to the reading center, then to the problem • 
sdlving center. And they would move every time the bells 
ring, about every fiveor ten. minutes. Then at the end ^ 
of that parti cular_three^hour rotation, we would evaluate 
^ that system. One teacher said thatshe ended up hating 
the reading center, because every time she got interested 
in something, sR§ had to stop reading and rdtate to the 
next thing^ That happens to kids sometimes. in school. 
^ This afternoon^ we'll experience this management system, 

becuase it's an easy way for you to look at all new 
material s. . 

At the_end of this particular mahagemerrt system, the 
teachers are given a placement test, I say l/d them 
• ' something like, "This is just a test td figilre out how 
much you know and: how much you ddn't kndw, so that when 
''you come_back we'll be able to place ydu accordingly." 
I don't analyzg* the results* very carefully. SoTnetimes_I_ 
put the ones that filled in all of the answer^ in the top 
group, but it depends upon what effect I want. Often in 
the schools, minority students and boys or men get placed 
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in special education classes, sd when using this program 
with school personnel , I deliberately place minority 
students and men in the lower groups. The next day when 
they come back, I give^them a form that reflects their work, 
thei? are aUowed to skip any area that has an "X" next to 
it on this form. Any area that has a check they are 
required to do. When they go through all of the centers, 
they will take a posttest, and if^al] of their groups pass 
the test, then they get togg on to the next lot. 
Everyone has to pass the test , because we so of ten do that 
in school. ,We have everybody pass something before we 
allow anyone to go on to the next thing. 

i choose three groups. The top group i call the 
"Star Group." The middle group have a few more centers to 
visit than the Star Group. Now the low group 1 schedule 
for direct instruction, since I've heard low groups always 
have more time with_teachers. Of course everybody looks 
around to see who has what oh their folders. Even if you 
call them yellow^ bTu€, and silver t^ams, they know what >^ 
level they're in and^ believe me, they get pretty excited 
about being in the low group. Sometimes when I'm. rotating 
them through the centers on the previous management sys- 
tem , i pull somebody but and 'put them In special education. 
I just put them over here at the side of the room coloring 
br working a puzzle. When it comes time for grouping I 
put that person into the low group. It's amazing what, 
happens! The whole group shuns that persbh^ because they 
know that person must have been doing something wrongs and 
they are already feeilihg badly enough ^bout being in the 
low group. One teacher was really upset about it. Several 
teachers had to go to her house after class that day td 
cdhvirice her that she should come back, After we went 
through this particular mahagemeht system ^ she said she ' 
wdlild never again put a child in special education after 
having had the experience of being isdlated from the group. 

And then^'^here's always the anxiety that goes along 
With just having to take a test. Usually it takes about 

an hour to convince the group to take the_ test. They 

don • t rea 1 ly even know what they * re supposed to be 1 earni ng . 
They don't know what it is they're supposed to be finding 
in a]] of these centers. They end upc^TO crazy 
on the test. This just shows how; tough we it on kids 
when we don't let them knqw what is expected of them. 
This management system, I thtnk, is the strongest in terms 
of duplicating the feelings children have in schooK At 
the end of it, you've usually changed some. Pve had 
teachers spend the whole afternoon in the bathroom, just 
to get away from a low group. Sometimes the low group 



really.wbrks ha^rcfr^ catth upi while the high prdup feels 
so^ conf i dent^that they d(j|h't do very much. 

• After this management system, teachers are allowed to 
talce out a pretest card for the individtial ized system, and 
eheefc to see if they uhderstarid the edrieept? at each 
center. Then they enter the prifc ram where they feel they 
should be placed. General Dy the pret^t has statonehts / 
of the cbncept and the tesfi itself. The answers are on this 
back of the card so they can enter where they want to. 
I. have them select at leastltwo resources td gb to, but 
just being able to chobs^T| a change. Until now, they 
have had to do the activities that I wanted them to do. 
After they take- their ppsttest* they have to come to me 
arid get it checked. . 

There's almbst always ^long line of pebple waiting 
to be checked.; I don't know if you've ever beeri^ in 
classrooms where that has djp^curred, but that seems to be - 
the common problem. At the end of this system, we discuss 
the problems in beginning an individualized system, and 
what sorts pf^ options teachers have so they aren^t always 
checking the kids' progress. Usually we institute a peer 
tutoring cfr cross check system in which thev^re sti 11 j 
marking off on their old growth chart. Now the checks 
just say to th^em what areas that they can use to learn a 
particular cojiloept. this would be in the fifth management 
system. ' 

This management system really runs pretty smoothly; 
everybody's doing their oWn thing. Direct i^ 
groups are called up occasiohally forcertaih centers. 
The only problem withthis system is that it's not very 
spefific^ If you want tolearh abbut'rate differeriees, 
you don't really know w^jere /to gb; So, we added another 
resource card so it tells ypu a little bit more 
specif ically^where to go taget the infonnation that ybu 
need on a particular concept. If I just wante^ to focus 
on rate, I wbuld know exactly where to go to g6t the 
problems 1-5. This mbrej specific system is number six'. 

Thbse are the marj^^gement systems that we take the 
teachers through. Frequently, at the end of the sixth 
mariagOTent system, teachers are really excited about dbtng 
something different, and that's the iriterition bf the W|ple 
program. ' ^ 

Teachers bften try to do tbb miich when they first 
begin teachirt'g* theri burri themselves out about a month 
later. So we developed a package where teachers can 
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assess what they are currently doing i h their classrooms . 
It's all set up in incremendpl steps. ^ If teachers want to 
focuson a certain area, theffthey can^ That's the strength 
In the program, I think, haying and providing individaal 
choice for the teachers. That glyes them a starting point 
and the steps to follow. 

You may be surprised at some of the other problems; 
For one thing, when you start moving out those desks, 
and those nice straight rows, the custodians don't have any 
way to sweep, ' So you have to let them know why you- re doing 
it and| of cours?, once you start haying rate differences, 
you start getting different report cards. You're not 
looking at a bell shaped curye anymore; there's just not 
so many A' s and F^s. Then what will mother and daddy think? 
So you have to show the need for many kinds of gradjng 
systems^ So, in workinq with teachers, I often consider 
where they are noimj back to, what resources tHey have, ctnc; 
what support they will get, what kind of follow-up I can 
provide. After all ; it's better not to initiate anything at 
all , than_to initiate something and then have them punished 
for trying it: 

ThejTiaster learning model provides, then, for a lot 
of differences. First of all, there are a set of cdhbepts 
identified^ some sequence, then a pretest is given. If 
the student passes the pretest, then they can take the 
posttest. If they don't pass the pretist^ there are 
multiple resources that can be used before taking the 
posttest and before going on to the second cdhcept. You 
can aecbnpbdate for content differences^ different concept 
sequences, and style differences. It.'^ an individualized 
system that works very Wei},. Ideally^ the place to start 
is to get your admi hi strati dh really behind you. Then they 
can divide the material suppdrt that you need for the 
teachers* However^ that's ndt always true. I guess what 
I'm saying is I think that most people would say the middle 
management group is your key group. ' 
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TEAGHING DISTRIBUTIVE EDUCATION TO HANDICAPPED STUDENTS 

Bobbie Douglas 



"The main ingredient of good teachiqfl is^a concern for the 
students whether they 're average, above average, or below 
average, mentally or physically." 



Distributive education (DE) is working with students^ 
in the field of marketing distribution. My experience ^s 
been with the minimal ly handicapped., IwouTd briefly like 
to tell you about three techniques which 1 have found to 
be important. .The main ingredient of good teaching is a 
concern for the students whether they're average, above 
average, or below average* mentally, or physically. 

The first handicapped student I^had was a young lady 
with severe epilepsy. The parents did not really want to 
recognize the situation and trW to coyer it up^ The 
yduhg lady had an excellent average^ Most of her grades 
were A's. She '*d wanted to sell on the floor and go into 
the fashion business someday. When I talked with her to 
find out where she wanted to go, her biggest prbblemwas 
deciding where_Jto work. That seemed very natural. I 
knew nothing about her epilepsy. She was a very attrac- 
tive young lady, very sweet, and would really bend over 
backwards to help, so I was extremely surprised that 
within four days her employer called to say he had fired 
her» I absolutely could not imagine why he wourd fire 
her from the_ store. The parents quickly got in on the 
situation, had more qr less threatened the manager for 
firing this young lady without talking to them. 
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BUti ydU see* the young lady couldn't handle the^ 
pressure. . It wasn't that she had a seizure. She would 
just block out everything when shegot under any pressure. 
Some customer had beenscreaming at her, hollering to get 
waited on* and the little young lady had rolled the cash, 
register tape all over the floor. She just couldn^t cope. 
And when she would start blocking everything dut, the 
customers and the manager would get even angrier , be-cause 
they ttdugbft she was just turning them off^ My^biggest 
regret is that ^he had to go through all that. 'After 
that, we placed her in a very low-key situation, where she 
never had to wait on more than; one person at a time and , v 
she did very well. ^ 

Unfortunately, she sti 11 saw_the first job as a"' 
failure. Many handicapped students_have low self-eoneepts . 
You can probably all remember^your first job. It was a ^ 
very important step^ Well, we I re the one^ who place 
students. We have to be doubly careful to place the 
handicapped where they will succeed. This student should 
not }iave had to go through that failure. 

' Another case is exactly like that, -where the parent 
did not tell me about the handicap until it.was tod late, 
This is a good exampTe of the litformation we heed from 
special education. The student 'had sevifere dyslexia.^ The 
ypungman was a_very attractive person who seemed, 
extremely confident. It wasn't until later that I found 
out he was overcompensatihg for his problem^ Originally^ 
I placed him in a formal men's wear shop. Tuxedo^ 
weddings, _everything. Since I did this in the first two 
wedks of school , I didn't have much time to find out about 
writing ability. This young man Impressed the employers _ 
so much that they hiPed him as a salesman ^ but also planned 
to put him in some fashion. shows modeling their tuxedos. __ 
They planned to take him all through their training so t<^t 
eventually he could move to a more responsible position in 
another store. So, you see^ he really was impressive. 

Well, it all lasted two weeks. The manager called 
me in to see him. He was furious. He threw a piece of 

paper at me, and said^ "What do I have here, an h/hB 

student?" He happened to be an ex-guidance counsel or_from 
the East' so he knew more about the handicap than I did. 
He showed me a baste time schedule for the young man . 
signing in and out. It was written at probably the second 
or'third Tevel . A few days earlier, the student had totally 
messed up a wedding order. __He couldn^t write down 
measurements or dates or sizes or anything. ^And yet he 
was extremely conficfent, very personable. 
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Finally we decided to put him in food marketing^ 
because that requires Very little wHting ab'i1-ity. So far 
hels doing greitj yet the whole pro bl em could have been 
allevjated if I had known ab^^^ the- dyslexia. It certainly 
taught me to havi^ them fill out applicatidhs before I 
placed them. 

I'm very prdiid iDf another ydung lac|y I have thi$ year. 
She cap «erve as a good example of how special education ^ 
can hetjpus. She has a very low I.Q. . I think her mental - 
age is 11 years old. My VAC (Vocational Adjustment 
Cddrdinator) and i wdrked very carefully ^with her when she'^ 
first jdined my class. She's in my class because it was 
felt she needed a regular environment. Shefit in 
beautifully. The students have no idea that she has any 
learning problems at all. Her papers show it, very much 
sdi but when she does poorly I work with her alone, She 
comes td class early every day to work In the school store. 
When I see her in there, and I know that there's something 
that she absolutely didn 't catch in classj we go over it 
very quickly, so I don 't have to call her out individually 
in the classroom. The rest of the students accept, her. 



Even though she is .partially blind,^she refuses :^o 
sit in front of the room^ Even though it makes things a 
little harder for her, she^s more comfortable and I think 
that's important. So I leave her alone. ^1 have placed 
her 4n a bakery. In order to be sure that she^s okay I*ve 
placed two other students with hpr sothat she doesn't 
have toring the register. All she has to do^ is package 
tKe goods, put a price oh the bag, and then i^ goes to the 
front register to check, i have trouble withibther 
stuSehts because of their attitudes, but not with this 
l^ittle girl. The fact tfiat she wants to please her 
manager so mucH and gets along with the dtherj workers has 
helped her a lot. She. was very worried when priother girl 
from my class was laid off, but I think it was good for 
her to learn that she had succeeded in something when 
another young lady had hot. " 

- - - ' - -_ 
0f course, her manager knows abdut her problems. This 

manager happens tdhaVe a son who was a slowlearher, so 

the manager probably gave her a little bit of extra care. 

She put up a special list df prices fdr my student and' is 

very patient with her. Ldok fdr employers like that^ when 

you ha^ a sldw student. 

I would like. to share sdme materials. Wdrld df Wdrk 
is a book I khdw I- cduld' use. It has sdme yfery basic 
things*like sdcial security prdblems* teachfng them sdme 
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very simple chapters that Distributive Education (DE) 
.' materials don^t always clarify, wiis particular bppk is. 
for special needs students; It's feing to be excellent. 
-It will really help me individual izi|i so that the special 
: . education student eduld be working on siStie spec 

. assignment that they missed. 

t 

Audience: Bobbie, would yciu have any suggestions for 
getting teachers to accept handicapped students? 

Douglas: in DE, we're especially bad about that. We. 
say we have to have students with "C" or above, and that^s 
just not right. Bur job is' to place them in marketing and 
distribution and hope that they succeed. If they.'re * : ■ 
special , does that mean they can't succeed? NO! They can 
succeed a^dl've seen it myself. Perhaps some of you have 
some suggestions for encouraging teachers. 

■Audience: We had one boy who was born, without a part 
of his hands. He had plastic surgery and repaired it, but 
his motor ski.l Is were affected. Even though he has no 
trouble thinking and doing h-is work, they didn't want to 
take him on the job. Fdrtunately we were able to put him 
in a lumber company, inside the store for just keeping the 
stock in order, and it gave him eorffttteffce in himself v. I' 
think your secret there is the- employer. We had a very 
obese girl six years ago and I really had no confidence in 
trying to place her. But even "though I sejit two girls to 
' apply at a store* this one was hired and she's still there. 
So a lot depends on the employer. 

Audience: There is a aiche for everyone-. You f^nM0^ . 
that out very quickly. And even when you tliink an 
interview is going to be a total disaster, you're often 
surprised. It might-just be the right student for the 
job and he stays twp or three years. I guess. we just need 
to think positive and hope for the best. Being a VOE 
counselor, you know what I mean when I say, we're in it 
with the students. .If we can build their confidence and 
' teach them to look beyond their defect, then they feel 
like they succeed and they do. 

Audience: Our auto mechariies department also has a - 
handicapped student. His specialty is in the tool rgoin. 
That's where he wants to be. He organizes the todl.§r"he 
checks them out to the kids, and he goes out mdy-?jp' 
supervises, or helps them. He thinks he's n^vtO'ing to be 
able to get into the car business, but thergtlwill always 
be a place for. him in the tool room.- • • 
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- -Boaglas: When you talk about the kids having a 
problem with handicapped students, it Just isn't'often the 
case. Moreof ten, it's the parents worried about having 
their children in with the handicapped. Kids just don't 
'feel like that; that's a fallacy from somewhere w^ back. 



lehce: About three years ago*, we had a special 
education student who was recommehded for oh^ of jE)ur %ato ; 
mechanics prdgremis. He was not able to' accomplish the 
book work, tests^ and the otHer classrodtn ^brk ai well as 
the teacher wbuTd haye liked. But the teacher knew the 
capabilities of the student. The boy was in the program 
tif^ years. During his secbrjd yea^^' he was still in a 
se'lf-cbntaihed program part of thel^^ Then he worked 
the other half. J They placed him wMh a ear^dealer and the 
dealer was so pleased he »said, "I'^i take all of the 
hahdicajjped kids that you can send me.'v The same atito 
mechanics teacher has had sjjeeial education students for - 
the past three years. We had' a new teacher that started 
this year who wbu^ldh't txike a handicapped student^ so r 
this teacher who has had special educatibo students in the 
past^saidi "Well, if you won't take him, I* IJI take him, 
but let mi tell you what you cbulS have done with him," 
So rWw this new teacher has been cbhvihced to work with 
students from special educatibn. 

Douglas: It's so easy to place an average student- 
There's hd challenge to that. If you can find something 
for sbmedne who has a Weakness or a handicap, then you've 
met the challenge. You've done something special. Maybe 
that's the approach to take. 
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"We can no longer use the same teaching methodl or 
procedu^e^/v One method, one technique, on^ procedure 
is not going to get the job done; if we have to work 
with children who ha^^e different levels of / 
competenfcies and different learning styles." 



We are going to try to look at some ways to workwtth 
handicapped children in vocatit)nal education classes or 
programs. I waat to mak^ this a participatory session. 

• • ' ■ < • 

« - iMl present nine special techniques, nine ways of 
looking at teaching^ Then weMl come up with an example 
frpm your own. vocational background and apply it to the 
tecliniques. 

/ Once We%av6_ail that stM we'll put ft.fin a 
grid, '^e axis is^knowT edge and this represehts^'how much 
additidWl knowliedge this te^hpique^ requires. If teachers 
use the technique all the time, know all about it, we^d 
plot it to the far left on the horizontal.^ If teachers 
don't know anything about the technique, we'd put it over 
to the right. The other axis shows how much extra money 
the techhitiue require.s: 
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Then we can begin to cdme tip with some kind of graphic 
niustratidn of these techniques and how they relatjev I - 
could probably draw a third axis representing tim^but that 
might become a little complicated for our purposi§$. Instead ^ 
we'll just say that if we had the money we could buy the ; 
timfe. , 

So let me briefly go through these nine techniques 
.that can be used in vocational education programs to help 
V accpmmodate the handicapped. - 

Liti-l4ze-a variet y^^-t#ach.ing methods^nd p rocectu re^s . 
y 0 ca tional^educatprs, in genera] ^ tend to teach a particul a r 
skill or concept using one method t^at they are familier 
with j one method that they feel is successful . ^But we can 
no longer think of- the class as a homogeneous group; with 
all the same charaeteristics. We can no longer* use the same, 

teachtng^tnethoas o^ procedures One method , one technique^ 
one procedure is not going to^get the job done if we have to 
work with children^ who have different levels of competences 
and differeSt learning styles.. ' 
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Mgdify the occopatiehal objective .: As we begin to work 
Vith handicapped students, wehave tdchahge our minds about 
what th€y will be. We may only be able to train this 
individual to become competent in a particular'aspect of 
an occupation, to change tires rather than to do a complete 
motor job. 

Develop flexible 'time limits .^ Some rules and 
regulations restrict the ambuht of time a student must be in 
a program in order to get credit. Others restrict tne 
length of tTme a student can take to finish a prdgram. This 
inflexibility needs to change. Some students may only need 
to be in a programfer a week before they find out a program 
is not for them. And some students need a year and a half 
or two years tb_ complete a one-year program. So we need 
flexible schedules. 

l Analyze the task in accordance with the st4rfefli^ 



skills . For a 1 
taking a parti cu 
CQinponeht skil Is 
think about the 
not component sk 
We have to look 
child how to jac 
different tasks 



brig time^ vocational educatton has been 
lar_skill' and breaking it. down into its 
/ But fbr handicapped students, we need to 
cbmpbrient skills in relation tothe student^ 
ills in relation to the actual task itself, 
for teachable components. To teach the 
k the car up, for instance, my take 20 
within itself. / 



Translate stateme4i ts describing phys ical arid sensory: 
limitltTdns into stat^iiieflts-of tnstructioQaT significance ,,; 
Too often when we begintg talk about working with 
handicapped children, we try to classify them according tb 
disability catecjories. Those classifications are much tbo 
global to a|v to Instruction. What we heed is evaluatibn^ 
inforrfiatlon on the specific characteristics of that child, 
characteristics related to the task that we are helping that 
child develop. Then we need to look at those 
characteristics^ those limitations, and ask how we analyze 
that in relation to^instruction. It's tough but we hava to 
be more specific thaKsimply talking about categories, like 
mental retardation ariJ emotional dlsturbaric^. 

^ Seiect^ adapter develop Iristriictiorial materials . This 
t$ an important cbrnporierit in the educatjbrial process. Of 
coarse, there Is rib way that you are gbirig td adapt your 
^curriculum for all handicapped students. One visually 
jMKlicapped student needs something different from another ■ 
^Itefflly hansii capped student. Nevertheless^ instructional 
materiaVs are an Important part of the instructional 
process. 
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lasize job-seelcinq, 3&b-q€4ting and job-keeping 
skTMNs. It has been demonstrated ttiat handicapped students 
have^ifficolty with the personal » social skills necessary 
for dob seetking, getting and keeping: how to find a job, 
maintain a job, be productive, and stay on task. These 
skills haVe to be a part of any realistic educate orlal, 
program for handicapped students. * \ 

U-tilize basic pginc^es^^lgarning . r mean here, 
tfiinQs 1 i.ke reward, anct^conditioning, and puni shment and 
baiting — all of the things that can be dbne' to bettef 
motivate students. ' They must become much' more expl icit for 
students with learning problems. 



; ^ Secure^related seryixes^ . As occupational educators we 
cannot do the job .ourselves. In some situations students 
may need sottw related services^ such .as outside tutoring ^ a 
reader, ah interpreter, occupational tHerapy, or medical 
treatment. While we, the vocational educators^ do not 
necessarily deliver the services^ we are at least in some 
sense responsible for identifying that -the service is 
needed. This jncludes coordinating academic work with 
occupational i^rk. . ^ > 



Those are nine techniques I think are important. Now I 
want us to go back over them to make th«n little more real. 



iets identify a situation in which we might apply one or 
, more of these techniques. Then let's identify- what each 
would cost in tenffs of additional dollars, ok !n excess cost 
(anythine ovgr. what it costs to educate a non-handicanped ' 
student). i;in not looking for dollar amounts; I'm talking 
about relative costs. After we get it*plotted we can • ' 
readjust. Finally, let^s think about whether or not the 
majority of vocational educators have the khowledae heeded 
to trse J;he technique. ^ ' 

^ _ . _ _ ^ _ _ V 

,t6t me^give you- an example!;- vocational asMssment;' /. . 
People say if we had better vocational a s-Sessment we wootdM 
have these problems i-n determining what is appropriate^ f(jf~ a 
child. Unfortunately, we don't know enough about assel^^t 
of indtvidual children. Jfe don't have the instruments Yo 
tell bs what^jobs a student will do well or how a student 
will learn^' So it ^wit.V 'Require a lot of investment and not 
"'|"^;P®?PJ®' "^^^^ knowledgis so we plot -it like this: 
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Let's try to develop ah example around another 
technique. 

Audience: What if some students have grasped a 
competency and others haven't? We could let the first ones 
go over it again. 

__Fair: Let's be even more concrete. Give me ah 
occupatioi^al area such as islectrical trades. What might be 
an objective that you would teach in electrical trades? 

Audience: Wiring for a room. - 

_Fair:__Okay, room wiring. W^ in the 

general area of electrical trades and the objective is room 
wiring^ Some students accomplished the basic skills and 
principles within the first week. Another smaller group of 
students didn't. So we are going td let some of the 
students that had accomplished the task work with the other 
students, peer tutoring. 

I Let's plot that example on our ability_ to implement. 
Because we are hot going to pay the peer tutors the cost is 
practically nil.: But How about knowledge? Do we need a 
lot of additional khbwledge to be able to do that? 

Audience^ Let rae^tel] ybu what I've fourd out along 
this same lihe. Students learn more from each other than 
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you om I will ever teach them. They all want to help each 
other succeed. If you are careful with your pairing, peer 
tutoring wil 1 work. 



Fair: Do you think that the maadrlty of vocational 
educators have the knowledge to do that? 

Audience: Many educators feel so responsible that they 
wouldn't want to delegate teaching duties. 



Audience: But think of it this way. There are three 

levels of learning: (1) being able to understand something, 
(2) being abliB to perform it and (3) being able to teach 
someone else how to dp iit. With this technique students who 
didn't learn it the firsttime can get reinforcement from 
others_.__What is taught once is retaught many^ many times ^ 
each time a littlebit differently, and each time from a 
student's viewpoint. 

\, Audience^ WeVe talking about a peer group situation, 
not-fonnal teaqhing^ Anyone who 's_ been in a graduate course 
knows you •! earn as much fro^^ students as you do 

from the teacher, usually far more. 

Audience: _Anyone_who> has been in the field is famjliar 
with learnihg_from other workers^ We do that in pur hotnes 
ahd_everythihg else. It is not a special tjschni que, that 
needs to be learned. 

Fair: I agree that we use it — hd question. But do 
teachers recognize it as ^an instructional technique and then 
set up situations so that it can be implemented? v 

Audience: If the instructor doesn't, the studeht-will . 
They will develop their own. 

Fair: Okay, we will put it low oh the money axis, but 
it will require a little knowledge. Now we* ve talked about 
one teaching method or procedure that we might be using in 
addition to bur standard ones. ; Let's take another brie. 

Audience: Let me toss dne_oUt. You've gbt a mari in 
a Wheelchair with average use of hands arid arms. He warits 
to be in auto mechanics and specialize iri carburetors > 
generators i arid that kind of thirig. Ndrrnally he cbUldri't be 
an auto mechanic because he can't get down under the vehicle, 
but if he specialized he. could work alongside team members. 

Fair: I think the technique he is referring to here is 
modifying an occupational objective. This person is confined 
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to a wheeieha|r, has some use of lower extremities ^ but has 

pretty good upper extremity use and a ridrmal amount of 

cognitive ability. That would be a good example of how We 

might modify occupational objectives. ' ' 

Audiences Even though he can't put an alternator on 
or off he could rebuild it. 

.1 Fair: Ofcay^we will train this boy to be a generator/ 
altisrnator specialist. 

Audience: /^I agree With the gentleman but why make him 
a generator/alternator specialist? Let's teach him a lot. 
He might be able to handle transmissions^ carburetors or 
other jobs. 

Audience: train him for a bench job. 

Fair: this is another term* bench repairs, meaning 
that he Will be especially proficient in tasks that can be 
done at the befich level. 

Audience: Couldn't a person get out of a wheelchair 
onto those dollies? 

Audience: Again, 1t> would depend on his ability, upon 
the individual. But I think you brought up a good point. 
As' vocational educators we need to be sure we are not 
limiting these students by^our own artificial measures like 
saying just because you are vin a wheelchair you are required 
to do bench work andnothing else. We heed to let the 
jstudept do anything he is capable of doing. 

Fairi That's a point I want to reinforce. I think 
w?We^ seen that modifying occupational objectives requires, 
some real expertise, some analysis of the beeupatibn and of 
the Individual to get a prbjaer fit between them. Otherwise, 
as we*ve just shown, we might modify the objective tod much. 

Audience: Ish-t the purpose of the individualized 
'education plan to plan objectives? 

Fair: Yes it is. The purpose of the lEP is to have an 
interdisciplinary team of knowledgeable people sit down and 
decide what the' educatidhal objectives for a person would 
be. r think, however, that we aren't doing the lEP as 
expertly as we would want. \ 



Aadlence: No one knows what objectives wm work. 
Qrily after a person gets in a classroom will anyone know. 



Fair: Waybe students need a trial period to see wf^t 
they can do. There really is no assessment that will show 
what a person can do in any particular bccupatibn. So 
we've decided this student will become extremely competent 
1n bench repair and other related activities. Can we. 
implanent this modified occupational objective? Would this' 
objective inhibit the instruction that goes on in a class? 



Audience: You would have to rnake sure you have repairs 
available which the student can help on. The student needs 
to work with the others even if just to observe. Otherwise, 
they will just sit over in the cdrher. 



Audience; You Will probably have to design a work 
station that the wheelchair would move under, where tools 
are within reach. You may need several work stations. So 
it's going to cost a little extra money. 

Audience: Let's go back to modifying the objective. 
That doesn't take any rnofiey. 

Fair: Okay, let ' S just evaluate setting the objective. 
We decided this student would haveinstruction on bench 
repairs. Would the majority of _auto rneGhanics_hat^e the 
competence or the knowledge to be able to do that? 



Audience: Even with the knowledge it would require 
additional thought and attention. 

_ Fair: Okay, they wouldn't have to learn how to do the 
technique^ Would_the technique require a lot of additional 
time? Remember we're just talking about modifying the 
objective^ not putting in a whole new System. This member 
of our group .said yes, they have the knowledge, but tl^ey 
\*ould pro43abty need additional -time to modify the technique 
If we^re going to buy time With money, this technique Will 
require a little extra money. 

bet's use this same situation and jump down to number 
six, selecting, adapting or developing instructidhal 
materials for this individual. - 

Audience: It needs to go in the far right hand corner 
because it takes a lot of time and a lot of money afid a lot 




Audience: Maybe the knowledge but not the attitude. 



of knowledge. 




ERIC 



NINE .SRECIAL TECHNIQUES 



Fair: Does everyone agree with that? 

Aodiehce: i disagree. If yoti wanted to spend, ybu 
could. But you could build a station that hooks onto the 
wheelchair without spending a lot of money. 

Fair: All right. Now, we're talking^tout selecting, 
adapting and developing instructional materiaHs, Does that 
require a lot of knowledge? Would there be things that 
would need a high level of knowledge to be adapted? 

Audience: Why would it take any more: knowledge to 
teach a person in a wheelcliair how to repair an alternator 
than- it would the normal student? What you are talking ^ 
about adapting is the facility. 

Audience: But you could be talking about devel dpi ng 
Job sheets^ task sheets, self-ihstructibnal materials, 
possibly some audio-visuals, maybe even a video tape. So 
depending on the situation it could require adapting your 
teaching as Well . 

^ i 

Audience: Ndw^ wait. He can move arduhd in his 
wheelchair. He will be taught in the classrdomwith the 
other students^ so all you need is some place for him to 



Audience: Ev^TKlnnovating requires time and money. 
Let me give you -sfime examples. When I was teaching machine 
tool technology I had some students who couldn't reach the 
on/off switch so I designed extensi gns . _ Then when I had 
new classes v/ith students who didn't need the extensions, 
theylwerea_ hindrance so I had to remove them. Designing 
and making thOT took 4iours Adapting usually does. And 
usually it's the instructor who has to do the_job_because 
everyone else is too busy. Itwould be nice to have 
someone in the school systeni wh^ 



teachers determined what is needed and des1gni^4-4t^ 

Audilhce: Isn^t there a resource at the University of 
Texas that will do this for a student? 

Fair: They caj-l it b1o-eng1heerihg, but i don't 



Audience: They'll give yoti assistance, thdugh, arid 
that's what you need. 



work. 
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Audience: I would qiMstidn any severe. modi fi cation of 
the equipment or materials within the traihing_situation. 
Ah anplbyer is riot likely to spend. that kind of money 
adapting their shop for this individual. 

AudiBhee: It depends on the student- I know some 
employers who would build a new shop if they could get a 
trained worker. 



Audience^: Legally, the erhployer can be asked to make a 
reasonable modification under Section 504. They are being 
asked how to do it. 

Audience: Do they get any tax credit for that? 

; Audience: They do. 

Fai/: Now, let's get back to this knowledge qyesti on. 
We've agreed it's going to take some addit.ional time, sg it 
will cost a littie_additidnal money. Probably no more than 
w^ could obtain. But how about knowledge? Dp you think the 
majority of vdcatiohal educators or occupational educators 
would know how to design these modifications so the student 
could get underway? , 

Audience: I think it would be urnfair to ask them to. 
You need to bring in a resource person who has worked with 
this kind of youngster in the past. 

Fair: How many people have this kind of experience? 

Audience: Not many. 

Audience: This student has no intellectual 
clisabil Hies^ no learning disabilities. That's what's 
expensive, having a student who can't read and trying to 
teach from technical manuals. For this^ I think it's fair 
to request a consultant, even if special education has to go 
to Dr. Fair. 

^ Fair: Yes, intellectual problems are a big part of " 
this. Yet there are many students without any intellectual 
problems who have been unable to take advantage of reqular 
vocational education classes. Before we move on ^ however ^ 
let'jLplot this situation. It will require a little bit of 
ada^orial knowledge and some money. Now let's get into a" 
new situation. 

Audierice: Perhaps we could see what would be required 
in modifying ihstructidn fdr another situation. 
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Fair; Good, good.^^^^::::.--^ 

Audience: Gkay, 1et*s take a girl who Bas no physdeal 
disabilities- but only has a 4.5 reading level.. Eosmetology 
pebplezwbn't even look atariythihg below an 8.0 because of 
State Boards. Lef^me tell you what it's going totake just 
to get her through that course, forgetting about State 
Boards. A special education teacher or aide will have to 
spend at least 3 to 4 hours a week either recording that 
awful text book, rewriting it on a lower level, or reading 
it to thestudeht. And that's not counting the time her_ 
family win have to spend so she can learn the anatomy of 
the facial structure. Why can 't vocational education find 
textbooks or materials that areh'tsb difficult or put the 
informatidh dh tapes? Then ispeiial education could work 
with the student more efficiently. 
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AuQie/ice: 
state level . 



They, should do something about that at the 



Audience: I haye a cdsm^PtdVogy teacher now whd has a 
blind sttideht. She has tapes avail ab is doing 

beautiful ly. She wil 1 * be 1 imited to doing shampoo work but 
she knows this. I work at a comnercia] school but we're 
contracting with the public school district for around 150 
hours. 

^ Fair: Using tapes' is a good suggests I don't 

think that's the only modification we could make. The book 
could be rewritten on a fourth grade reading level. 

Audiencej^ But what about e^ 

suggested cosmetology the teacher said, '*I can^t project 
any employabjl ity for this student because^no one will read 
the State Boards to her. "Should we put her through two_ 
years and 1500 practical hours and then have her unable to 
pass the State Boards? 

Audience: The teacher has ho right to make that 
decision. , How does she khdw that the student cduldn!t pass 
State Boards after 15BB hours? 

_ Audience:: Past experience with other students who had 
a'^ow reading level.. * 

Fair: there's something illegal about this situation. 
Section 5Q4 says that no one can discriminate against an 
individual based solely on haridicap. Sd she sbdulU not fail 
the state board because she has a low reading level. She 
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should fail because she doesn*t know the informafTon.or have 
the competencies to pass the exam. The state board has an 
obligatjon to modify t>ie examination. 

Audience: The teacher is objecting because cosmetology 
teachers have to have a pretty high percentage of students 
pass the state board. 

Audience: That's one of those built-in accountability 
requiremerits that cause so many problems. 

Audiehce: I took astudeht to State Boards but they 
would not ^ive the test orally; They give all the time the 
students need to read any question i^tuderits have trdubVe 
with. That's how they accommodate the handicapped. ' So \ 
they are hot discriminating. 

Fair: We're running out of time. One reason I did this 
was to show that when we really get down and eval^uate 
specific cases they are not as overwhelming as we might 
think. We needHo look, at things individually. Some 
techniques are^.not all that epmplicatedi but Will enable 
more special education children to take advantage of 
vocational education programs. That's what o't^s all about. 




INSERV ICE- PROGRAMS 



Ticb Foley 



"Setting teachers involved in planning can strengtheh 
their motivation to attend inservice programs and par- 
ticipate." 



I have some choices about what to do in this session. 
I could tell ydti all the things we've done, anrf all the 
things we've seen other people do; orlcguld call in some- 
one else and have them do this presentation; or I could' 
let you do the presehtatlbn yourselves through acti 
Wheftyou get out there working on inservice, you have the 
cSanie three choices that I have here. You can do It your- 
self ^ relying bh the wisdom of your years, your experience 
and ybiir staff ; or you can bring in outside consultants,; 
outside help; or you can go to ygur teachers, ask them to 
pool their wisdom, to^ake what they know and to implement 
that. I think that tW latter Is probably the best avenue 
to take^ but I wouldn't want to Ignore the other two. 

r want you especially to be aware of the resources 
available through handicapped Indtvldual is aha employers. 
Ddiina Williams J for example^ has cerebral palsy; she is 
one of our most valuable assets In inservice workshops. ^ 
No matter What w? t^y In our presenteitions — activities, 
games, simulattohi role pi ayiijg she always "receives 
the highest praise on the evaluations. She comes across 
with something that neally makes people listen^ understand, 
feel, and change their attitudes. She communicates the 
knowledge necessary to Include social featuress In a good, - 
comprehensive vocational program sd that the hamJIcagped 
individual is not isolated. according to the pre|Ud1c^s of 
the teaqhers or other studen ts. Us e these hand/ capped 
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individuals in your inserviee! 

■ If you have a university in the school area, call on 
them. They might have faculty willing to come out for an 
afternoon without a consultant's fee, or supported by a 
project such as ours. Contact the state vocational research 
eobrdi hating unit for other projects or, for a>list of the 
people who have mdney for inserviee and preservice teacher 
preparation. 



Now, I would like to use the third tectihi que — groups 
participation — to give you an opportunity to pool your 
knowledge and skill. You can take this model to work with 
your classroom J^eachers.* it takes thirty minutes. 

I'd like you to form groops^abdut Seven people in each 
group. Now write down some problems* .needs, barriers that 
prevent your conducting a good inserviee program at your 
location. What prevents inserviee jfrtfm bccurrlng or from 
working smoothly? What are, some of tlie problems you see? 

With these, develop a summary statement for each re- 
sulting group of problems. What do we see here that goes 
together? What are some patterns? This first pattern 
includes; 



7 

1 : Diversity of prograrnmatic areas 

2. Soocl consultants* Uhbiased 

3; Language ebnfusidn between Vocational 
/and Special Educators 



Edueators 



Audience: bpolcs to me like the problem here is eo- 
ordinatioh of the two. different programs. 



Foley: QRay. On the second grouping of 
came up with this pattern: / 



ems we 



1 . back of interest 
^ 2. Teacher attitudes __ i_ ^ . ^ . 

3. Identifying entry level of participants and their 

needs . ^ 

4. Preconceived ideas 1 

5. Lack of teacher participation in planning 

Gari m just call that motivation? We need something to 
motivate these people to come, to attend and learn, and to 
change their behayior. 

A third group of problems includes: 



1 . 
2. 



Tittle 

Priority faf planners 
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3. Release time _ . _ 

4. Getting vocatiornal and special^ educators together 
at the same time ^ 

r Shall we just call theie/mecha A fourth pattern 

of problenis that W6 have come up with is: 



1 . Red tape 

2. Funds 



In step/three we want to decide what barriers are pre- 
veftlrttrg the acjjiievement of each of these goals. 



PROBLEM . 
Motivation 



Mechanics 

Coordination 
of 
Contents 



Red Tape 
and Money 



BARRIEi^ * • 

People have other things to <io ^nd 
don't have time for inservice. 

It -takes time to set this up. 



If weVe vocational education people, 
we don^t understand all there is to 
know about the handicapped student. 
If we^re special educators, we don't 
know the vocational content area. 

Too much red tape is required arid not 
eriough money is* available. 



: _ _ ' 

Let ! s take the f i rst 



lem -^/rnbtivatibri — arid find 
some soTutjonf; What are some things we can do to motivate? 
What motivates you? jv 



Audjencej Find a subject area: Tm interested in ^ that 
I want to learn more about, arid I'll pay attentiori. 

Audience: I think to create iriterest with the teacher * 
you could dembristrate not orily a process but also the end 
result. , 

Foley: Just like the Agricultural Extension people do. 
They go but arid rent a field from the farmer and put out 
their hybri'ds or fertilizer. Then the next-door neighbor _ 
looks at the prodiict arid'^saySi "Hey * that's working." What 
are other suggestions for raising interest? 

' * Audience: Time off for spending so much time. 

y ■ 

1 Audience: For years* I never had a choice on inservice. 
If we would let teachet^s choose the inservice they want to 
attend* the seasdri to attend it* and then give them credit 
fbr going* it would work. If they go in the summer to a 
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I week's wbrl«hop where they feel they can benefit, then give 
them a Week off during the year. 

Audience: I'd like to get one more up' there. I think 
recoghitlori 6f achievement Is somethlng'that motivates a lot 
of people. ,0 

Foley: How many of you want me to send a press release 
to your hometown newspaper saying that you attended a con-^ 
ferfehde at texas ASH on yocatlonal special needs?: Is that 
the kind of thing you like? That would be an example. 

Audience: Tm not asking for that, but I think your 
point Is well-made. If a press release were made and just 
one person walked up and said* ^Hey, I saw where you went 
• to ASH," then you'd stand about two feet. taller. . 

' "Foley: So* if We can get a teacher motivated 'enough 
to go out and do the things they need to do to be a more 
effective teacher* then we've got the problem licked. 

All right*: let's Just take this one area v r?^ sing 
mbtivatioh, and decide who * where, when; tio>*, and what can 
achieve it —t the tactical steps for each goal statement. 
Whieh suggestion should we analyze?^ 

r Audienc^: Subject area. 

Foley: Okay, subject area of interest. Who:wduld you; 
' have do this? Would you call in an outside consultaot or 
would you train someone from your school? . 

Audience: In terms of vocational education for the 
handicapped, W€i have no program^ so no ojie could really 
be recognized in our district; but a neighboring district 
could demonstrate their- prograS; or our teachers could visit, 
the program. 

. ' ~ \. , . ' I J ._ _____ ■ i 

Foley: Right. ^You could also trade off . While some- 
one is coming to youF school district^, doing a demonstration, 
one of your people coulp' go over there. The classes would 
still be coveredfor the other sehobU and you wouldn't 
have any expenses involved. And people would, get recog- 
nition. 

Where . This is a tactical detail you have to solve. ^ 

When . This is one of bur most difficult problems. 

How: For this you have to tie in sorrfe of the other 
things — the mechanisms. Your organizer person can brain- 
n storm that with elements of your staff. 
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What. Now here's wherewe come into content area. 
What Hpj7e wan You can go through the same 

brainstorming process for that. 

Let me wrap this up by relnforqlng^ 

local program planning is for successful inserylce. Getting 
teachers involved in planning can strengthen their moti- 
vation to attend and participate. Involve your teachers 
using this technique to help you: 



1. List problems regarding inservire. 

2. Group the problemsaccording to similari 

3. Develop a sutfipary statement for each resulting 
group or pattern of problems. 
Describe a goal for sblying eat;h problem. 
Decide what barriers are preventing the achieve- 
ment of these goal's^ 

Outline tactical steps for achievih each goal 
and overcoming the barriers'— who, what, where, 
when, and how. 



4. 
5. 

6. 



m 
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iPANEt>0F PERSONNEL FROM 
THE TEXAS EDUeATIdN AGENCY 

T1 CO Foley, Moderator 



"This panel diseussibh was designed to allow 
you an opportunity to asR questions that might 
p1n-po1^nt a single answer from different 
areas ~ curriculum, teacher training, . 
community colleges, and special services," 



Foley: On pur panel we have four Individuals from 
the Texas Education Agency: James Eogdelli chief 
consujtant for Industrial education; Eleanor Ml kulln, chief 
consultant for special education; Garbl Parker, chief 
consul t|B^pr the post-secondary jirograms; $d Leo 
SchrelneiJ^gprdlnator for vpcatlona] personrfel development 
at Texas rducation Agency. Thepanel discussion was 
designed: to allow you an opportunity to ask questions that 
might pin-point a single answer from these four different 
areas — curriculum, teacher training, eontinuat15n Into 
comnunlty colleges, and special services. Often we find 

* vocational program, for example, is 
different from the design that has Men Implemented for 

Iff^JS-— "*3-"'i. ^ ^ ^^^^^ of questions I want to^^ 
ask th^se^peopje, but let me first givi them ^an bppbrtunity 
tb say a few wprds ''of introduction to Where they feel 
ybcatibnal education for handicapped individuals is going 
in Texas. Eleanor, would you like tostart? 

Mikulin: lara pbsitive that'someday sOoh all 
handicapped students will have -benefit of access to 
vocatibrial educatibh. 

Cbgdell: There is a coordination betweih vbeational 
education ^and special education, f hear rumbrs quite often 



Ticb Foley 'is a 
research associate 
within the 
yocatibhal Special 
Needs Program at 
Texas A&M 
University. 



Eleanor Mikulin 
Is Chief Consultant 
for special 
education at Texas 
Education Agency. 



162 



ERIC 



ti54--n)L£Y4^f«DEBA^ ^_ 

that there is none, but I can assure you that we certainly 
have been working together^ We think that vocational 
education for the handicapped is vital. Mainstreaming is 
on us now, and I am certainly pleased to see workshops like 
this being held. 
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Schreiner: I would reiterate what has been said. I 

think there is more coordination going on within the 
various dlyisigns of the agency. This is a very difficult 
task, for the simple reason that we're split apart by 
funding factors. This is one of the big problems. I think 
the only way public schools are going to win^s thrdugh the 
individualized programs an students into 

Hregular" programs as they can succeed. I do not see a 
blanket putting all types of handicapped students Into all 
types of regular programs. It's going to be through 
individual assessment that you are going to be able to take 
these students and do something with them. I like to use 
this example^ If 1 were an elementary teacher and you put 
three students ijn n\y classroom who cannot speak any English, 
I will be in a heap of trouble real quick- By the same 
token,_if you put tliree handicapped students with varying 
degrees of handicaps in r^y program, I will be in a lot of 
trouble. Fine, weHl take those stude^ but where is the 
support they need? _Where are the resource people? Where 
are the ai.de^? Where are the materials? Where is the 
backup for these programs?__Then I think handicapped 
students can succeed in vocational education. 

Parker: You that were in the session just previous 
to this heard Dr. Grusy say that, at the post-secondary_ 
leveK we a¥e getting ihtbv funding for f^i*ograms or excess 
cost for mairistreamihg handicapped, in the past^we have had 
only a very small amount of money that would go out toour 
community colleges. We had Victual ly only four programs; 
two of those were for special groups and two of them were 
for mairistreaniirig. We have seven how that have been funded 
this year^ arid we hope that next year we will be able to get 
mdfe funds out to the^iffererit schools. I am very hopeful 
that^we will see a great increase in the number of colleges 
that are going to apply. for these funds. - . » '%v_ . 

Audience: What kind of programs are we talking about? 

Parker: We Have seven projects that have been funded. 
In the past i Lee College had interpreters for the deaf , 
San Antonid Cdllege had a piano tuning program for the blind, 
then Dallas CdniTiunity College District has a mainstreaming . 
type of program* the largesr program -that we have funded. 
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HfeHad a little money left over, so McLennan Community 
Gollege came In with the same type of malnstreaming. Then 
during this year* Mel IndaMckee from TSTI had a proposal 
funded for a facilitator to work between the vocational 
tristructar and the Interpreter; Then we had Lamar 

University i which has a tichnlcal section that grants 

baccaleaureate degrees. They requested money for equipment. 
Then the (3ther program was Houston Community Collgge with 
the Lighthouse for the Blind. _ 

Foley: What rights does thT'cl^ teacher have to 

appeal the placement of a student In h,1s class, 1f_ the 

teacher fiili that the student placement was not appropriate 
but the ARD/IEP cSDmmlttee has out voted him? 

Mikullh: I would; say that If ah ARD committee met with 
a teacher arfd is going to put that student In her classvand 
the teacher says^ "No, I cannot work with that student," I 
think that the ARD committee Would be at fault in blacing the 
student in that class. As far as appeal, I don't know that 
there Would. be a systemj but I thiijk it should go back to 
the brigihal ARD committee. _ ^ 

Fdl^: This is one of the issges thaLl bave s^e^ 
coming dlit of the National Educat1on_ Association, talking 
about the parents' right to appeal, the student's right to 
appeaU the school board/'s right. Where does this leave_ 
the individual teacher? What do the vocational people feel? 
What recourse do ypu think should be available? 



Cogdell: It^ would be just the normal recourse, Tico. 
First you would have to appeal to the superintendent, the 
school board, and on down the jine^ Unless the- local 
district has established some procedure for this,! know of 
no other course to go. The ARD committee would certainly 
have a problem if they plated a student over strenuous 
objections. 

Foley: Classroom teachers^ heed to know both the TEA 
regulations such as the special education guidelines, and 
vocational education guide! in6s, policies and jjrbcedures, 
5 but they also heed to know the rationale. Why are these 
regulations being implemented? What is being done for the 
classroom teacher? The admiriistratbrs generally come tb 
conferences^! ike this one, but how can TEA heljj insure that 
the classroom teacher is aware of what is going oh and why 
it is happening? What is the thinking going on behind the 
reguljatioris? 
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Schreineri, We are hoping they will find out through 
the cohsuUahts'" that we have In the field, the chief 
consultants arid the staff that we have at the agency, apd 
through Inservlee edocatldri. • 

eogdell: bet me conmerit just a little bit fur We 
at the Industrial workshop have Sessions on Improving , 
relations and ebbrdiriatlori with the academic Instructor. 
This Is the only mearis that we as vocational psople have 
for getting to the academic. 

Foley: Although the guidelines have encouraged the 

irivolvemerit of vocational education personnel in the 

placement of special education students in regular vocational 
education prbgrams, in mariy schools vocational personnel 
have little or riothirig to say cdricerning that student'^s 
withdrawal arid plaeemerit iri a job, Iri other words the 
studerit might be placed iri a regular vocational program and 
be trairied for a year or a year and a half. Jhen he gets 
pulled but agairi. Without completing his training, and gets 
put bri a workstudy pbsitioni which is often not concurrerit 
with the trairiirig that he has received. What do the 
guidelines say abbUt this fragmentation of effort? 

Gbgdell: I understand that this is a widespread 
problem, arid I object to a student being placed in somethirig 
that is totally unrelated to what he has been trairied for. 
I thirik this is something that we al] need to work toward i 
iri asstiririg that the student is placed in something that 
they've at least had some training in. I don't kribw whether 
this Would be through education of our VAC 's br a full fledge 
co-bp br what have you, but^we do need to Wbrk iri that area. 

Mikuliri: We have rib writteri gui deli rie& for VAC'S on 
plaeemerit, but I believe the subject is adcnressed in the VEH 
handbbbk; the student should be placed bri, the job in the 
area iri which he is trairied. I kribW that a|n every workshop 
we try to stress the fact that students Who have vocational 
trairiirig, either iri regular vocatibrial education or in VEH 
classes, shbuld be placed by the. VAC in a jbb in the area 
for which he has beeri trained. Agalfji we have no control- 
over that, becaiuse there are about 550 VAC'S. 

.ikudierice: What is the possibility of having a VEH 
CQordiriater furided? 

Sehreiner: Very good^ at the state level. 
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Audience:*^ What would be the possibility of someday 
haying the VAC cdordinator placed within the vdcatidnal 
programs? 




Mikulin: The VAC's are required to be certified 
special education. At this point and time there is np 
other requirement. We have discussed whether a VAC be" .7 
required to be a secondary teacher/ Our guidelines say^hat 
any special education teacher needs special educatfon 
certification. There is no requirement as to what 1 evil. 
So we can't do that^ More or less all we can say is that 
they are certified in special edticatidn. - There has been 
dlscusstop as' to whether it is more appropriate for the 
VACtqbe placed with vocational educatioh. There have 
been dlscusslonsabout just letting vocational education 
fund and handle the whole situation concerning the VAC. Btit 
you get to^ certification again. This is a Vdcationally 
certified teacher J and then you have the questidn, is it 
more appropriate that a VAC be special educatidni or 
yocatignal'educatipn certified?^ ^W^ need a combination but 
at this time we have no combination. It has been discussed, 
but no answer has been given. 

Cogdell: You can' t teach it unless you' ve been there. 
I don't think that vocational education would be receptive 
to taking within the umbrella persons who do .not have that 
work experience. If tM putt some way or 

another, then perhaps this could comS^about. \ 

Foley^ In terms of certification f§K^the VAC or the 
generic certification far the spec^ education teachers, 
is the^v^atg inclusion or a monitoring to make sure that 
secbnSi^^y i^ecial education concepts and skills are included? 

Mikulin: To the best^f nny knowledge the^e is none. 



Foley: Okay, so the schools set up a program for the 
special education certification and are just including 
elementary concepts and riot really givirig the potential 
VAC's the competencies arid. ski lis that they need. Is that 
correct? % 

Mikulin: Thaf^s correct. Some of you may be familiar 
with CPPHi Council for the Persoririel Preparatiori for the : 
Handicapped. The council has said that as soori as the plari 
for secondary programming forharidi capped sfuderits gets more 
or less in place, they wbuTd like "to be iricltided so that 
they can provide training at the college level for teachers 
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I to work In this area. As we look at this plan we hopi It 
will not only Include career oriented Instruction at 
secondary level, but/alsoat dunlOr high school and 
elementary. But that's In the future! 

Fpleyi In the fall of 1979 all Texas teacher education 
Institutions are required to Infuse Information on t^ 
handicapped In teacher education courses. What basis will 
be used to evaluate the success of this infusion? 

Schreiner: That's a tough question at this point in 
time. We think we have a handle oh \t as far as vocational , 
is concerned, in that the state board of examiners have some 
things on the drawing board right now in the generic 
certificatibh. I'm not sore I believe that this will not 
affect th6 vocational program. 

* 

Cogdell: I'm going to askBdb Wagner to give a 
response. 

Wagner: We've been doing teacher education for the 
handicapped and the disadvantaged instructors for a number 
of years now, and there has been quite a bit of mall on this. 
We're quite happy with what has been happening. 

Foley: The question was directed at the regular 
vocational teacher— the regular classroom teachers will be 
receiving handicapped students in the least restrictive 
environment concept." 

fiudiehce: We have Infused Into our teacher 
certification courses, how. to work with the pB ednmittee, 
whatlEP is, and modi fi cations that could be made to shop 
facilities to accommddate handicapped people. So we are 
working in that direction. 

Schreiner: Tico, a little further response to that. 
'I think there are some exciting things going on in vopational 
teacher education, as far as the handicapped are cohcerHed. 
But that is not really f he question you asked. I have no 
earthly idea at /this point what the certification total 
'package is going' to look like. 

Foley: Part of the question com»s from W understanding 
that, if you infuse say 10 or 15% of^the content of the 
course and have it deal with the^ndi capped, the student can 
zip out on that and still getjKB and become certified and 
not have any of the knowledge^ skills, or competencies 
related to the handicapped. 



Aadlence: Tico, I would like to^ say this also. About 
yearly weget together with the approved teacher edueatibh 
Institutions andgo over the curricultmi and talk about 
changes that need to be made and things we need to update. 
I suspect that pis will be one of the major issues for this 
next go around. S 

_Fo1ey: Have there been any attem^s to regulate the 
class size with the introduction of handicapped students 
or to Introduce aides? How carf I* get ah aide to help the 
/handicapped students In my regular vbcatibhal class? 

JEogdell: At thi^s pbi^t in a regular VEH class I 
believe 16 students make ah acceptable class Ibad for 
requests for teacher aides. Fbr students being ma ihstreamed 
with the regular prb^ has been no limitatibhs as 

far as total class si ze]^ cbhcerhed. W maintain in 

our particular field thaTc you shbuldn't have mbre students 
than you have training statibhs, and I think that there 1^ 
going to have to be quite a Ibt bf discretion used in the 
placement of handicapped students in a reguJar vbcatib 
edueatibh program. I fail to see hbw a prbg<am could 
productively operate with 50% handicapped ah(1^0% replar. 
At this point we dbh't have the facilities, the materials, 
the instructors, the aides, to handle all of this type of 
situation. - 

Foley: What has been done in vbcatibhal counsel ihg 
for the handicapped? What do you see being done in the 
future to_ assess the needs for mateFfals and staff for 
vocational counsel ihg? 

Sehreiner: A very impdrtaht part of the summer 
ihservice program for the gUidancedivisibh has been 
dedicated tb the handicapped. In fact I think Tico was on 
a couple of these programs. So other than infusing these 
^ types bf activities into that inseryice I see very little 
being done on the inservice basi§ at this point and time. 

Foley: What is the future of CVAE programs in Texas? 

Sehreiner and Cogdell: It's great. 

Foley: So you say it will continue and that handicapped 
students who are also disadvantaged will be able to enter 
those cla§<;es. They have in some places. 

Audience: This fs, a specific sort of question, but I 
don't know where the buck finally ends up in a situation 



like this. What do you do in a situation where CVAE i^^ 
offered in the eighth and ninth grade, but not at the high 
schodl level? The. reason it's not there is that tb? local 
administrator doesn't want to do the work or' take on the 
responsibility involved with implementing CWsE at that level . 
It makes it very difficult for any kind of continuum for 
students that enter CVAE when they are 14. When they go to 
the high school* they don't have any program there. I have^^ 
andthef question related to this. What do you do wherK'a' ' y 
special educator can't convince regular educators that they 
should open regular classes to handicapped students, 
particularly vocational classes? And^the vocational 
educators are not willing to make adaptations and the^r^^^ 
administrators are backing the vocational educators and 
saying that they shouldn't have to make it because special 
education gets all the money anyway. I hear this all the 
time. I know thatin a typical situation 1i^ a 
parent might want to make an appeal, but what if you are 
dealing with students whose parents don't know where they are 
mast of the time? What if you are dealing with students 
whose parents are not interested in their kids? 

Cogdell: Let's back up the first question how. It Was 
related to CVAE in theseyenth and eighth grades and nothing 
above. Hy opinion is that theadministration wanted to 
solve an immediate problem where they had the greatest 
pinch at that time, but rny opinion is also that they started 
at the wrong end. Start up at the top and come back down , 
because nine tiiges out of ten this program is put in at the 
seventh and eighth grafde level and they don't have anywhere 
to go. Provisions are not made to continue this program on 
into thehigher grades; therefore, I think they should start 
at grades 11 and 12 one year and the next year pull it back 
down to another level until you get back down. It takes _ 
about three or fbur years to do that but that is the logical 
sequence In which to put in a disadvahtagid program. It's 
much nibre successful that way, much-mbre sticcesstul. 



Schreiner: Let me respond to what you have said. Really 



if you look at the history of eyAE, the driginaT intent was 
lb help solve tha% drop-but rate^ because you had dver-aged 
students iri_ some grade levels. If you cduld get them in a 
program at 14 and keep them in fdr tWd years* they were gone 
when they were^^IB. If you could put them in a skills 
situatibh wherff they could at least get sdme entry level 
employment at ihe end of that, then ydu won. But- a Very 
interesting thuig happened about that time. We found dut 
that by offering these students some different types of 
academics that applied to what they were really doing, then 
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tHey go more, turned on in school and they started 

staying in school^ Then 'we had a problem. What were we 
going to do with them? But I think dames is right — sqrae 
people started on the wrong end. They wanted to solve ah 
Immediate problem, but once^they got itsolved, they didn't 
go on. Npw about your other problem, about one more law 
suit upin that area is going to solve that problem for 
you. That^s going to get the attention of some 
administrators an real quick. I happen to. know 

where you are coming from. 



Aadjence:_ I don't know tfi^t there is anything anyone 
cando tosolve^ V_m talking a|put ah attitude that is 
widespread among regular educato^^ I d if it is 

just the area that I come from or not but I, really don't 
know what the roots of the whol^ problem are. 

Scfireiner: -As i indicat^^ the 
way you are going to win is toget the special educators and 
the vocational educators together and let them figure out 
what_they can do and what support they need to do something 
for this individual. You are hot going to win with groups, 
you are going to win with individuals. Don 'f try to take 
on the whole world. 

_ Mikulin: it's known that the principal is going to 
.carry the key for the whole school district. If the 
Iprincipal has the idea that teachers will educate the 
; handicapped students, a teacher wilt hot say, "I will hot 
^have that student because he is handicapped. ^NJf your 
principal cdii convince the special educator ahdNthe regular 
educator that tfiey are going .to work together, tB|h if 
special education bends over backwards vbcatibhaljeducatibn ' 
might ^btne along. But it's going to take a long time to^ 
change the attitudes. ^. ifc^ 

Audiences If you have a CVAE vocatibhal programij^C 
are going to limit that vocatibhal program to thirty 
studerits. If yoj^ have forty students ^ sighed up for tqa|^ 
program^ arid ten studehts have to^ beVeliminated from Itr^j*" 
brie of thbse forty stqfients that made application is a. 
special educatibri student*, is there any priority or aqy lav 
that says that those students have to be given priocity or 
are they just put in the hopper with the other studdln^s, 
and selected on their ability? > 

--■ - " - - -- - . - - - -'- ^ 

Mikulin: Section 504 mandates- equal access to th^\ 

program; it doesn't say priority. 3ut just collecting t| 
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best students and making the program ava-llaBle dr^y to them 
— • that's discriminatibn. 

Foley: Some vocational prograrns hsye time lines 
prescribed by TEA guidelines, certain time fr^ 
which course requirements must becompleted^ in light of 
these rsqsirements how can the open-entry/open-exit concept 
be encouraged for special education sfydentsin regular 
vocational programs? Basically-, how ci^n students move from 
a CVAE program, into a VEH or a regular program? 

, Cogdell: Tico, first I would say that^s hot a logical 
sequence really to begin with^ If theschool hasthe 
facilities for the disadvantaged, the regular, and the 
handicapped, they should be placed in the hahdicajiped first 
rather than a sequential type activity. / 

Foley: Basically it^s the question of bpeh-entry/opeh- 
exit. I didn't mean to imply the CVAE had to be first. 

Cogdell : I think that that student n^^^ ^ ^ . 

attend that course long enough^ to have baen exposed to 
skills or training that would be of benefit to him. If the 
student is In there a couple of weeks and bash' t ha.d time to 
experience the skills necessary^to do Is gpihg to be 
required-of him, he*11 have to be fii there a year. 

Mjkulin: Tvlcp, are you referring |o open-ehtry/open- 
exit in time line or in the abil.1ty? / V 

Foleyi In the abilii^. I think that^ hot only might 
a student be considered for placement for less than a full 
year, but also for mbre than a full year,* in order to achieve 
the competencies that the student might want before exiting 
the program. ' 

m ■ -- - ■ - , - , _ .,' _ __ _ _ 

_ Sdhreiher: I think that based on the assessment of the 
studenirand on the design of theiprogram involved, then ^ 
that^etbmes ah ARD situation. think we^S^^re talking about 
cobrdinatioh and what is best Aha t-lridl^yl^^^^^ 



Audiehcei Are yoQ talking 
a single skill, or a clu 
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Foley: The eoricerh is 
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look at a studeot and say, "This student js Randlcapped"-- 
and the logical inclination is that tt just mighty taRe the 
student longer to pick up the skills. So rathernhah place 
the student for three quarters, maybe it will take him four 
or five quarters to get that same content fTid then move to 
the next year's curriculum. We don't limit this student to 
a rigid four-year graudation contract; we have until the 
student Is 21, and let's make fulluse of our educational 
ddllar to put this student out in the job market where- hei^ 
can hsveentfty level skills and also have the potential 
for advancement. 



Audience: I have a question thatbothers me quite a 
bit: In a Ibl-year-old Institutionsuch as Prairie View, 
we are mandated by the agencies, legislated by the federal 
government^ to serve the handicapped. Now how do we take 
these ibb-yea^r-old buildings and convert them into , 
accessible baildings? What do/we do? Where are the funds 
available? Are there funds available to make our facilities 
livable for the handicapped? Right now, I'm sorry to say, 
we have,updated only l/lp of 1% of the buildings to handle, 
the handicapped. And this bothers me. ^ ^, 

Mikulin: I don't/believe the law says that you have 
to restore every building, it says .you hav6 to make 
programs accessible to the handicapped. If it takes moylng 
classes to those buildings where the srtuderits can have ^ 
access, then I think you can. work ^ some of those. _ 

Audi§nce: i doubt that we have enough '^buildings to 
be accessible to tfiem, ^gust to tai^e math, English, and :Wha3 
have you. * 

Mikulin: I've been in' ah ihstitutibri where they^mdved 
an English class to another building for r srtudent who was / 
scheduled ;for this. class and*cbuld nbtiget to th^^hird 
floor. They moved the whole class. It can be doim. 

Audience: So What you are suggesting at this point Is 
that we reschedule classes to other biiildings? 

Fbleyj I thir^k that if I were faced ^ with this problem, 
I would talk to the people ih rehabilitation agencies and 
perhaps see if they have funds for cdmmunity colleges. 
Another things I think in the dlder federal architectural 
barrifraets, there were some apprdpriatidhs made available 
then,' I don't khdw if yoaj^ve rnissj|d^ boat and not done 
it when the money was available^ but there should be \ 
teciihical assistance at , the federal level , perhaps for 
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studiying that kind of thing* And we do have some resources 
here at our library on campus for some of the physical 
barriers. We don't have money but we have Ideas. 

thank you, panel, for being here today and for fielding 
these very difficult questions. And thank you. group, for 
being here. 



.IF YOU DON'T KNOW WHIBE THEY ARE^ 
YOU ^NVT PLAN FOR WHERE THEY'RE GOING 

J J ane Francis 



"In order for_ us to be accountable 
(and at the secondary level that's 
prlmarjly what pur pbtjgati\ 
we must be. accountable for what 
happerft t o students ;" 



There are not many criterla for selecting studp^ 
vocational courses. Over , the years i have seen students 
being'placed arbitrarHy in vocational ed^^ 
and r feel like^ that sometimesthi not in their best 
Interest, or the teachers^'. Certainly^^it's not preparing 
themfor a skill that they intend to continue, so I think ' 
there mu%t be a betterway. In order for us to be 
accountable (and at the secondary ! ey.el that^s primarily 
whatrour bbligatibn is)^ we must be accountable for what 
happens to students * This is the last big stand, so to 
spef^k, before they l^ave the structure situation of a 
secondary school and go but in\the cruel.', cruel world of 
work. 

' - As a secondary teacher ^ I was tql^ by ithe Texas, _ 
Education Agency to take my ehildreni/O^ of the vbcatibhal 
programs because they were not eligibws because of double 
funding (this was bFior to the Voeatiori^l rdueatlbn 
Araeiidments of 1958). I told the group at that time, "It's 
difficult enough for redaiar ^tl^^^ make the _ 

transitibh from schobl to -thS world of work. You wouldn't 
expect tiandi capped students to make it from ^self- 
con tairiid classrooms wheriw^ teach jU§t academic things-" 
The Vbcatibhal Addustnierit Gbbrdihator (VAC) j)i eked them Up 
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and placed them in the world of work and ithey had no 
opportMhity for training, no opportunity for experience, 
arid that's tough, * 

' Many doors have operied for handicapped students then, 
but even now, is ehoosirig a earner getting a chance? 
Perhaps, for a lot of riormal people there. was some element 
of chariee involved. Being iri the right place at the right 
time has afforded us job oppbrturiities.. Mahyof us have 
aeeepted^jbbs for whieh we were riot fully qualified at that 
time, because we fcriew that we had tbe capabiyty., we knew 
that we had the academic: arid cognitive ski 11^ to acquire 
qual IfiVeatioris for that particular Job, We |ould take it 
iirith some. degree of self-confidence^ sayirig, "I may not be^ 
fully qualified on paper, I may'n^t have it all right .now ^ 
r^^t 1 can get it. I have the capabilities." 



This is riot always tr§l of handicapped "individual s. 
Hariy times the employers have higher expectations for 
handicapped iridividualsjthey Warit them to come to the job 
with skills already develbped. They don't have time ^ 
really^ tb take a handicapped student and do a lot of 
itrairiirig- bri thgj jbb. It therefore behooves us. in ^the public 
schobls tb pWp^ide some major training. 



Receittfy' wg have seen laws come into. being. This is 
just a brr^f- review of these laws.: P. L,_94-142, passed 
,fn 1975* l|)lures development and implementation of the lEP 
for every ^^i|idicapped student. They must be placed in a 
regular e^j^timai] environment. They must have §p equal 

opportuni%8'"_j6C L. 54-482 includes in_ the Vocatldnat 

Education^ Act '^endme^^ Jiandicagped students must be. 

prepared f^f^ jobs in least restrlctjve environmentj 
and the vocattbhal prcsa&ms must conform to the student's 
lEP's. This must be jcnmly developed, under- the Texas 
guideline^u Bulletin AD&^^^^ P.^h. 93-112, the^ 

Rehabilitation Act of 1973., is civil' rights legislatiori. 
It is pbgile'red by_t^ for eivil Rights, and requires 

apped students mdSt be edijcated with rion- 
. |tudents fd- tfie'Vax^'^o^^ exteTit possiblie. I'm 
*^ng| arid riorie of these ;1'aws advbeate^;^dt every 
s&derit bj placed in a y^atibriap^ , 
e^ :reguTf r s^udertt is la|ld^ 
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KNOW WHERE THEY ARE ie7\ 

. How do you detemine.theKij^res^^^ level of performance 
that's required on the lEPt, 'There are any number of ways 
to db this. .A handicappetf'^fStuderjt ^ an' individual • 
different from other 'students with handicaps, just like 
we're all iridividualsin^ this room arid We have differences. ; 

• ^Wehave a sum total of traits^ characteristics^ habits^ 
beliefs, IriterestSi experierices, strerigthsi arid weakriessesi 
arid all of this^ ihings have a direct bearing bri how well we 
do bur jbb. The^saune thiri^Tis true with h'aridicapped. We 
rieed to firid out more about the studerit, to understarid- htra, 
sb 'we rieed tb start With sbjtie appraisal some assessment, . 
I don't think that ariy brie person has primary respbrisibiti ty 
fbr this assessmeriti because thereare a Ibt bf pebple who 

^ iHteract ViJth this child. ' Certainly through a p^ibd of 
time arid bbsef^vatiori br everi duririg the iristrUctibn that 

goes bri iri the classrbbm, thg teacber can prepare this^^^^ ^ 

studerit yb|:atioriallyi or ^rre.vocatibrial ly^ if ybU pleas^* and 
brincjMnl'bi^atiori tb the dev.^lopment of the lEP on wnere he 
is right rioW. These are the kinds of things that we want to 
^riow. 

We're not talking aboutjust training for a specific 
s'kill; at most^ any job requires these vocational abilities. 
There is an awfuT lot !bf information on a handicapped 
student. If he has been in special education since he has 
been in.schobl (and many hav$ been), he has tests running 
out hi5|yBars.\ He has been given all kin^s of tests, but 

a lot^ the information; tHat's contained from t^ 

psychometric^^instruments* he|s, been gi^ not really 

convey what this sttident^can doi There^s not a lot of 

cori^el at ion between testf'Sn be able 

to do^ in a vocational shop^ Yet th^ of a1 1 of 

'this information in the student^ s record that are going to 
be a part of the total vocational assessment, sp all of this 
needs to b^ scrutinized very carefully. : 

The vocational interest assessment can be a valuable 
,tool, hot onl^ fbr vocational training, but to coordinate 
the instructional program. How better can you individualize 
a program or meet a student's needs than By having/ 
instructional materials about the kinds of things he wants 
to read? This could be written into the lEP as part of his 
readirig assignment, Sn the basis of his vbcatibrial iriterest, 
inventory, there are mariy vbcatibrial iriterest assessment 
devices rioW that have beSn ribrmed on handicapped populatibris. 
There are many picture iriterest iriventories. , The_PIES,_ the 
Picture Interest Exploration Survey, is a carbusel of si ides 
that shbws just hands. The occupations^of the VPII* the 
Vocalional Picturpv Interest Inventory , have been rioVmed on 
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the retarded population. >4^s^ are because^they 
give the options retardedstudents can achieve in • the 
^GEIST gives very highly technical jobs that perhaps a ^ 
retardgd chjld would not 'have the capabilities of going into, 
but the pictures require no reading^_ Those could be ufed 
with LD students. Osingthisinfonnatio it 
intothe lEP and using it in the instructional program, 
could make that program relevant, and_thechild_wguld_see_ 
somereason for reading about thesethings. There are many 
things now to measurework tolei^nce._ The VIEW^ of 
the vocational evaluation systems that we selected artd 
purchased at Jlegion XX to use for training^ This was * 
developed by the dEVS* in Philadelphjai "and has been hormed 
on a 26 to 70 IQ. It is correlated ^5 the DOT**, arid is 
bmad-based iri givirig worker-trc^de f^ctor^ clusters of 
occupations. /v. * 

1 There are a lot of systems now to measure the work 
tolerance assessment. In perfbnfeiCfii ^W^f many kinds 
of evaluation instrum€nts,-sQffle of wfil£^^^^ riot riormed ori 
haridi capped :populatioris , bu^0a 
manual dexterity, motor cobrqirti 
We've purchased Project Diseoyi 
that measures harids-ori thi rigs T 
you really work ori a ferider. 

construction, hdrticul ture^, watter|-w&4 tress ^ '^nd niariy otfigjrW^ 
thitigs. This gives studerifcSr^ oppbrl^riity tp petfiit^;^n& 
explore and gives the pebplf Wbrkijng vHth them the .^r^^T' .^f.. 
opportunity tb assess thetr present level br,perfdrmance:^ ; 



^ to give some maobr 
I4ri,^f^g^r dexterity, etc. L/ 
, j$'^g^^tuati6rial assessmen;^^^ 
litJto paint arid bbdy, Where 
^fiave masbrrary^^ * , >if 



All these pebple ought tb be irivbl^ed. We'v^ he^ard ^ 
lot abbut cbbrdijlatibrii cbmmuriica'tibns cbbperatibn. It's ' 
going to have tb comei people are.gaiOg tb have tb talk td 
one ahdther. At IjestV.deN^eldping'a is a very laboridus 
process; When we cdme td the lEP, people have talked back; 
and'-'^fdrth to on^ another. The^y all have different pieces, 
different kintiis df infdrmatidn. 



When I put fi^ students oi>^^ into vocational education, I 
put tteem put there for that vocational teacher to evaluate 
for me. it was very difficult for me to make that judgmeat 
as ^classroom teacher. If you give a student a 
mimj^dgraphed piece of paper, or a workbook, and if you §et 
him down atnd s£^y, "Do this exercise," he's going to do it 
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because I am the teacher and he is the student. In the 

wcatlohal shops it's a littledlfferent. Those yocstional 
shopsjare set up ^ke businesses, wlth ey^ 
own thing. They Ve. over her^ worklrig on g§r|frators, over 
there working on carouretars> or other things. Can this 
student perform withisiut somebocjy standing over him? 

We We done a lot of talking aboutiputting kids Into 
vflcatlonal education programs. I've got more hours in 
' ybcatibnal education than I doin special education, and I 
realize there are certaiji cfiteH are certain program 

standard's, there are o^y^^in guidelines. Let^s take a "for 
Instance." If you put f^^^jrS^ jn auto mechanics, niy 
cdhtentidn is that he may^^ot be able to be a shade tre ^ 
mechanic. We don*t have muchdemahd for t any more 
anyway. Once they go oqt- into the world of work, they 

" specialize^ so there's a grep deal of flexibility 
specialization wi.thin the fields A lot of vocational 
• teachers say EMR's are hazardous, dangerous. They'^re really 
hot. We put a lot of EMR's in the vocational programs in ^ 
the high school where I taught. They can 3 eairn brakes, * 
which are relatively simple and very repetitive. Apd 

_ there's hot that much difference between Pohtiaes and ; 
ebevrblets. I did some surveying and found that there are: 
127"plaees of business in San Antonio that deal specifically 
in brakes only. I felt like if astudent had that skill, the 
V^C could, take that student and place him and say, ."I know/ 
he can do this, he has had this training." No, we have not 
confused this with the whole course. We've not tried to 
give hini the whole course, but we have homed in bri a special 
area where there is 0 dob out there In the job market. > 

Will he be able to follow directions? I'm not talking 
about the vQcatidhal directions. Many times there are given 
verbal'ly, "Go. Do," 

Will he tfc able to Interact wi th^i^thers? This is so 
important to me as a classroom teacher, because what we did 
in thet classroom was a little different from what went oh j 
ir^thel vocational shop. The vocational teacher man^ times 
used ypcabulary that I did not use in the classroom, I, felt 
like it sometimes, but I didn't use it. He talked to the 
kids man-to-man. They learned to Interact, not only with 
. the boys who were In that course, but with the man, with the 
teacher, and they needed that/ They needed that opportunity 
to hear spmebocly really blow their stack, refally say, "That 
was the most stupidthing I have ever seen anybody do." 
They learn through this experience; they he the opportunity 
to grow. It was different from being put out on a job and 
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hayinga boss blow up. Then would quit, they would 
walk off the jbbi arid never go back; and nobociy would have 
ever really known why^ because tfyey won't tell you why. 

All of . these things are brought together and the ARD 
committee evaluates all the data. We review those lEP's 
every three months ^ and then have an annual updated 

So after assessments ydu'^re making an intelligent guess 
based on sufficient data, based on the present leVel of __ 
performance and all of the things that you're tried to get. 
Now ybu get to the point of developing an lEP. The first 

thing we have to do is to write a goal , and a goal ls_ a 

pretty broad statement. It's not something that sgmebodty's 
going ta^hold you to and say you have to accomplish this or 
going to fire you, but It should be rfealistic and 
It should. reflect the student's strengths and 
a balance between them. 

special education working on 
At the secondary level, many 
about what the disability is. 
student^s strengths are. He 
the disability, to circumvent 




spend a lot of time in 
the. hia^ds, on the disability. _ 
times, We might as w^l forget 
We need to home in oi^what the 
needs "to learn how |ilcppe_wit^ 

it, and he needs Ig^^^O^ -to use what he's strong in and 
not worry about tn||\ Mi^ We need to be out and 

about the vbusiTiessf^thf^^^ him for the world of 

work. - All of us in" tfilSyporha^ We 
have deficits, but we'vfTearned to cope with them; we don't 
let them' stand in our way, and that's what we need to do to 
help the s pec 1 a 1 -^,d^ ca:t 1 oh student. 



lEP sh®ld be written in positive terms ^ then * 
within a developmental sequence. Yoti start with the present 
level cHP-«^rfowiance, and ybu work develbpmeritall^- If we 
startjn tR^-5^^radei then we can move the student through 
the pybcess. He's hbt rs^dy fbr vocational education 
training j^et; we're looking for that around the 11th or 12th 
grade. But we can wbrk through a four-year program within a 
developmental sequence. 

The parents heed tb be a part of it. One thingwe're 
finding through vbcatibnal assegstnent 1s that many parents 
of secondary students have very unrealistic expectatl^ 
thirH? they can understahd votattonal assessment better than 
they can psychbmetrics. An^ld sdtrre doesnlt really mean a 
thing tb a parent; it ctoesn't mean a thing to me. Vocational 
assessment shows us a lot of things that the psychometrics 
dbn'ti so We can select those goals which are suitable for 
an I EP and rewrite the unsuitable goals: 
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f. Keep the student from breaking^ 

2. Teach proper interview beh^ 

3. ETiminate inappropriate gestures^ __ • 

A. Teach th? student not to curse, or teach how to 
curse appropriatelyi and when to curses 

5. inproye ability to manage money, 

6. Stop the student* from embracing all members of 
the opposi^te sex, 

7. Teachappropri ate dress, 

8. Develop emgloyable work skills, - - 

9. Eliminate pouting, v ^ 
IQi' Prevent the student from packing on classmates. 

Okay, if we look at these, some usejhegative language, 
so we should rewrite them In pdsitiye terro. We're riot 
gbirig to keep the; student from breakirig tnirigs, but how are 
we gbirig to rewrite that as a goal we warit the studerit to 
attairi? ^ 

If we look at his strerigths, the riext thirir thatwe 
do is to set down arid develop a strerigths list arid a needs : 
list^ What could a studerit db7 What does he like to do? 
Who are the people who are willirig to help? Just jot all 
of these thirigsiddwrii a^^^ then the needs are whatfybti and the 
St Qderit would like ta'^aceonplish. How do you detfermirie 
str^gtftS-arid rieeds? ^sk the student. He cari tell you a 
Tot about ^fHat- he^ the studerit can tell 

you more tests arid al 1 of the things 

that you*ii/ii^t4 *° learns you 

know he's ra|^\^;t^ li^arn^ At the: 4^ level* 
mdti vatidri i%||at|abl^^ one of the k!^y^t|ctors in learning. 
Even i f the s tuljerit : is licvlverbal i he. capV tel 1 ydu a 1 ot 
aj^out himself* slte^^^^^^^ other people: 

family arid friehdsV'^ couns,Sli)*^s. they all have 

important informatidh fha^ Wu Wre useful than' 

test scores when you' re developirig an lEP. Observe the 
student over a period of time. Your own gbservatipn should 
pi^Vde some inforniation about his strengths and needs, but 
n^R at one time. Observation should be systematic and 
1 pfl^tudi nal , wi th some recordi ng sys tern, so that when you 
getilf^ an lEP meeting and a parent says , "What makes you 
thi nk thi s ?" you ' re not tal ki ng in genera ji ties . You can 
say, "On these pccasigns I have observed this kind of 
behavior," and read times .places, dates, circumstances, 
and descriptions^^^ Behavior checklists 2jre valuable for 
this kind of thilYg and are acceptable under the law. 

dbjectives and goals provide different kinds of 
guidelines for the teacher 'and student.- The goals just 
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state in general terms Where" you are going. i^Objec^ves tell 
in behavioral terro exactly what Want the student to^do 
when he completes the training. These are discrete ^ 
observable actions, abd you don^t need a lot of dbdectivesr 
An objective Is behavioral. ly is outcore oriejited, and it 
is time linked. It is one of the eight tMr0 ^equired in 
the lEP under P. t. 94-142. ' g;^^*- ^ 



' How long will it take for the stUdeht to learn the 
behavior, and what is the criteria? For a broad goaU for 
exairple, the student will be able to adhere to ^ schedule. 
That's pretty broad, but if he has hd time concept and he 
could not stay within his schedule^ that might be a goal • 
for this year.__Theri ybur]ob3ectiv6 is that within six weeks 
the student Will state the time of day correctly to the_ 
minute when askedi because this is beginning in small steps. 
This'is What we're talking about when we talk withiri _ _ 
a develbpinental sequence./ If He can't adhere to a schedule 
perhaps telling time %ight be one of the factors. __It might 
take four years to get him to really operate within a 
schedule i but you're going to start with an objective that 
you can measure. 

The behavioral approach is useful because it allows us 
to not just diagnose, but to prescribe. Before we can 
actually he^p a person meet his needs we must define his 
problem. Specifying behavioral aspects of that goal is 
part of the total plan, breaking it down into parts. Define 
a discrete behavlgtr and state it in measurable tenrc. Then 
frame your objectWes and y^^ around this discrete 

behavior that you»h'ave pinpointed. 

Goals show the ^eral intent^ This is in the affective 
area and sdmetimes it's very difficult to state, measurably . 
"The student will show more consideration for others," is a 
goaf._ "Within two weeks the student will allow classmates 
to complete th^irassigned work each day," means that at 
tKis point in time he will be showing consideration by 
allowin^thers to do what's expected of them without 
int^rruptingand bothering. So, it's written in positive 
tenrg^ Jhe student will become more independent i h^Hl be 
able^o rijie the bus. This is something we could measure 
and observe. Dbj^ctives are generally different from goals. 
They describe observable ma jAr behaviors , They ' re dutcpme 
oriented; they're time-linked. _ They're like goals in that 
they emphasize cdmpetehcies . They reflect sequential and 
progressive behavior. They are realistic and they are 
understandable by staff and students. ^ 
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PROJECT FIT: A UNIQUE APPROACH TO VdCATIONAL 
LEARNING FOR PUBLIC SCHOOL HANDICAPPED 
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Harry Full wood 



"We had a dream .^^ that we could match 
industrial knowledge, what industry 
knows about the people they hire, with 
the public school^'curriculum. " 



rm a teacher trainer and I've been doing that for . 
about 12 years. To^ay I want to talk to you a little 
about employing significantly different y^^ 
sparsely populated areas. That's a different lifestyle 
than you find in urban environments. 

Well, here was my problem. How do break but a 
philosophy that will do a competent job, for retarded 
people? I think they need a different curriculum. ^One 
of my great pet peeves in public school is the cur^ 
lum, the content. You take a bunch of good teachers 
and a good administrator and a good facility and you 
do kind of a shotgun approach called a little shoe 
tying, a little form fill ifig out, a little on-the- 
job training, a little interview tecjhhiques, but do we 
give them what they need on the job? Jf you don't have' 
an organized* structured mahagemerit system, then you are 
in danger'>t)f ijsing: the shotgun approach. 

^|jow in furail east TexaS Where I come from, bur work 
forceMhcludes, among others, college students^. regular 
vocational kids. We have nine industries. Tell me* if 
you're running a Dairy Queeb^ which would you prefer: a 
mentally retarded 16 year old male or a junior in col- 
lege? . 

Audience: The junior in college. "'^ 



Harry Full wood is 
a faculty member 
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Fdllwbbd: .Okay* so you can see our problems. Namber 
one, no eurriculurnj number two, employment feasibility in 
a rural ^ sparsely populated area without many industries, 
and an ample work force. But we had a dream. The dream 
was that we could match industrial knowledge, what industry 
knows about the people they hire, with public school car- 
ricdluiTf. That was our dream. For five years we searched 
for someone who might believe that. You know, I couldn't 
find people who would believe-that retarded, developmen- 
tally disabled individuals could be matched vtith entry- 
level skills :from_ industry and be trained togo out in _ 
competitive job placement. Is he handicapped? Men , what 
can I say but yes? So^ he was placedj^on a non-competitive 
jo^ . . 

We have a. lot of people who fail in jobs. But when you 
examine those people what do you find? Is it a skill 
deficit? In some cases* perhaps, but a lot of times It *s 
a social adjustment phenomenon. How do they get along on 
the job? ^ 

I know a kid who's r€al]y sharp^ But you know t^ 
some people are sharp in their own stuff but might not be 
in the stuff they need to be sharp in._ This boy had never 
been around a female in his life. Me taught him^; job 
competericy skills and we put hiin out in industry working 
in a .line With about 30 young ladies. and he went, ;6h, 
boy." moved right over nextitp the young lady, and . 
safdi-^Hl! How are y^u? My name is doe." The foreman/ ^ , 
said* "Get out of here^_ You carv't hustle oh^he jbb. 
You're supposed to do that after workt" Se^, we "forgot 
that skill. Me_didn*t even identify that skill. That was 
not a relevant process for us. We were doing the academic 
thing. So we went back ^nd did some evaluation. 

Do you understand what we were trying to make happen?' 
We were trying to match kids arid jobs.^ I think our pro- 
gram can make some practicaKcoritributions. 

Okay, if you wanted to set up a curriculum to train 
youngsters, wouia it be right to go to Industry and say, 
"What do you want these folks to do?" Or would it be 
brighter for the school teacher ^to guess?' 



We decided it might be brigTvfer it we asked, so we 
werit out there, hat in hand* and said* "Hey, you're run- 
ning this show. You're hiring these folks. What do you 
want them to be able to do?" 

They didn't beVieye us. '^Get out of here. No school 
teacher is interested in what we want. You'll do your 
thing. When you get through, we'll retrain the kids." 
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Now they didn't necessarily know that'^^we were tal king'*^about 
^handicapped_youngsters. They thought: we.were. just talking 
about youngsters in general. And we really didn't stress 
the point we were tmining handicapped individuals. We 
began by listing all the businesses ih^our three-county, 
area. We did have some employers say to us, ^"We_aj:fllre- 
ci ate the interest, bijt this cleaner' s belonged to the _ 
Coumbs for years past and it's gohha belong to the Coumb'^-^ 
for years to come. _ So, we're not going to need anybody." 
iWe dropped out these businesses, which left us with some- 
thing called a cluster, a group of businesses that employ 
young people, 16 years of age and older. 

_Then we set up a data bank ,bf related empldymeht infor- 
mation, with identification of eftry level skills in five 
primary areas: health and hygieie, social izationi commu- 
nication skills, basic fundamentlli academic skills^ and 
vocationally related hands-on skttic. 

We found that most employers are perfectly willing to 
train employees. They have absdl utely no falie hdpe$. that 
folks will come to them ready. to work for Bill Systems, 
McDonald's, or bTV in Greenville. They have training man- 
uals. They have people on staff that say^ "Hey* you want 
to work here, lady? You'' re going to be in sewing. You're 
going to cuff rubber glq/^^s. You start here at this model. 
I need about one week to-^rain you, and then we'll put you 
.on the line. Right?" Aha, surprisingly enough, we found 
out that most people that'' work start at the bottom and 
mov^ tip. 

1 r 0ur biggest industry is a medical -surgical rubber ; 
glove manufacturer. It manufactures most of the surgical 
rubber gloves. used in the United States. Because of tech- 
nical di fficul ties i they've never been able to find "a _ 
machine that cyffs those'gldves. This" involves folding 
back the cuff fdr each gldve. They have to be done by ' 
band. They hire people at about $4.36 an hour to do that. 
So we said^ "What are we looking for? High-interest, ^l.ow- 
skill-level jobs. Jobs that dpn'treguire a lot of Eng- 
lishi mathi social studies, science, accounting. The ^ -_ 
Gettysburg Address, but jobs that pay competitive wages. "j& 



th^'we went out and ran our sample and asked indus- 
try* "What do people do when they cuff rubber gloves? 
What do people do when they work at McDonald *s?" McDon- 
ald's prdduced.a three-volume text demonstrating entry- 
level skills to be employed at McDonald's. 

Then we ran a data bank on worker perfjn^^^^^^ 
That's just a fancy word fojr* saying, ''Gkay, T4?rs find out 
what types of strengths and weaknesses our kids have." 
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Oh one hand, we're going to^have^a data ban^^^^g^„«Hat 
industry heeds; on the other hand, we re 9°i1?^^P|P^?5t« 
BanR that talks about our youngsters Jv So'^^^^S^ig^^^^y 
and strdhg and burly and can lift; some^of th|^^a||.m>^. 
Some of them have good language skill somejeR-fiott^ 3 
hav^goott academic skills; some do not^ Some K|ve gooc^ 
fiyqi*e skills; some do not. Now m hive tm a^X'^,m^ 
of dafei-. - data demonstrating the ^hild, ^data demfen^ra;! 
a set^f jobs . ^ i , ^ . 

eur purpose in mind is to see if we can^natch kids and _ 
dobs- We've received some criticism foi^ that, bec|use we__^^^ 
are not supposed to be making these deeisidhs for k^ds. You 
really havfto have |cur act.together to do asses^ment^e 
did assessment, but they didn't seem to .be^he^ing^us wltj^ 
employments in rural east Texas. So we decided^ 
localized Job sampling ar^^d out vJhat each of th|^ - - 
bustnessefthat we targe^^qbire. Out Of that^came^an 
assessment battery, formal and informal, and the skills, 
required fbr modular instructioh; 




for 
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an old 
viable 



I'm a nut about modules. That's ajnew word 
coficept;:we used.to cijl them units. \l think^t 
way to teach developmental ly disabled folks, bo 
developed some modules. '• e ' . 

(The following is taken frdm^'a slide/tape presentation) - 

"project FITls- approach to training is- unique. First ; 
industry, through a cooperative effort, P[o?^d" 
information needed to determine^exactly what ski 1 Island _ 
requirements are Seeded for each^specific job. Second, the 
student is evaluated, and it is determined_what strengths 
or weaknesses he has. and which job would-be most suitable 
for his skill." Next, he receives pre-yocational training^ 
through classroom instruction. This wiH consist o^^l^ \ 
reading and math. ^nd other skills needed to work, but^this 
will be taught in a manner that is^^elevant^to^work. He _ 
will learn practical application of math and reading as it 
appiiesto hi^ job. StSdents wilL also learn about proper 
shopping, budgeting their pay check, and why^a PO'^t^f f 

theiP chkk is withheld for fj?^- -^f^-f «^ ih" fhlv'Sni 
necessity for rules and regulations on the job. They wi n 
know the value and importance of being on time and depend- 
able attendance at wo?k. T^iey will learn the social skilU 
necessary for getting along with their^bosses and coworkers. 

student has demonstrated that he possesses 
these basic concepts, he receives actoal training at 
simulated work stations called/traini^ modules. These will 
give the student an opportunity to praetieef or^the job he 
will be applying for. After thp student demonstrates the 
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ability to perform the job adequately^ and th^ technical 
skills are ilevel oped, he is entouraged to see| actual 
employmentJi ~^ ^ . 



"After the student is eMoyedi project FIT will 
remain in contact wi th^ the employee the purpose of the 
following is to determine if the employee is making , 
satisfactory adjustment to wdrki 'or if he i>s experiencing 
any specific difficulties dr^problems at wdrk. * 



"An overall 
following goals: 



look at Project FIT again reviews the 



"1. Provide an education experience that is valid to 
the needs the handicapped student. ; 

"2.' Enable school districts to assume joint respon- 
sibility with industry in providing job training for 
students. . ^ 



"3. Develop student work-related skills, so that 
rrehabilitation services are not re;qutred later. 

_ _ "4. Enable handicapped students to obtain meaningful 
employment in their homls community, instead of routine, 
non-competitive jobs that has ve' been the. traditional 
opportunity for them. 

"These goal s cannot begin to -be matched without the 
cooperation and' efforts of local businesses^ Local 
industry can Contribute to the training by providing the 
information concerning each job to Project FIT. These 
businesses do hot mind donate because they 

realize that the -^Jrogram Is benefiting them and the 
community. " 

That-S ^ ISrief overview of i|he general concept, - ' 
which certainly has been no pahace^. We've had lots of- 
p^'obl^ms and lots pf Interesting issues come up as isome 
of our students have tried to work the modules. The' 
students say they're too hard, 60 we refine them and 
change them. The employers' have come to us and saidi , 
"You're not doing it right; you heed to make changes in 
the modules,". But at^least we are beginning to comHiuni- 
cate with- employers. 



. If you're interested in the program, it's available 
through Texas RehabiHtatipn eommissioh; Write Mr. Milton 
Lege in Austin. If you demonstrate an^ interest in using^ 
the material, I'm sure the Commission will be happy to 
help you. 
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ience: Was some of this done through the 
Vdcatienal Department? Mere they working through some of 
the modules that you all developed? 



.1 



Fullwootf: Yes, to '$ome regard. Now we have very 
imitedj, vocational education in our sparsely^populated 
school districts. That^s not a cr.iticisniv it's a fact. 
But the vocational pjebple have worked with us,? and then 

atso used some of this information in career- education. 

- . - ■ , p 

■Audience: Have you ever had any conflict "between a 
vocatibhal department and special education department on 
Ir job placement? 



Fullwood: Well^ nOi Jjot really, because fl»wr kids 
are so mu(th more capable than some of the kids we have. 
There hasn't really been any difect competition. ^ 

T 

^ Audience: How would you deal with jt if it did? 

Nllwood: I'd try to sit down and talk^about it, see 
if we couldn't square off and decide which industrial 
match would be reasonable. Not everyone wants the jobs our 
students qualify for. 

Audience: It's wonderful that you've done this for us, 
Tve been to dozens of conferences^ but there is rarely 
ahythinq directly pointed to the small school district, 
seldom inything that can be applied to our situation. 

. Fullwood: We didn't have anything either, so we 
developed this. 
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ALTERING ATTIJUDES TQWARD:THE HANblCAPPEB 

V . ^ : --/-- 

Lila Hfirper 



* ; ■ 

V. 

"We want to get to the point where you 
forget we<fe in a wheelchair, where the 
wheelchair or the crutches or the speech^ 
impediment or the hearing aid or any of 
these things lose importance. W6 want 

" you to think of us as people." 



Aggie jokes are based on looking down one's nose &t 
sdmeoni* thinking one is better than the other one, it s 
a joke on humanity in a way. but it's not a 3 pke you want 
to tell on yourself, it's a joke you want tt), poke fun at 
someone else. That's why I have chosen an Aggie joke to 
begin my presentation. 1 • 

Have you heard the one abbUt the two Aggies in _ 
wheel chair^s? One Aggie said to the other. "How do you 
like that new wheelchair, you have?" 

; The other sajd. ""Oh. it's pretty good but the darn 
thing's about to run nie down. See that sign? it said_ 
'elevator for wheelchairs' and so I put the thing on the 
eleva?or and punched the button and had to run up the _ . 
stairs in diuble time to catch the elevator at the next 
floor." ^ - ' 

Aggie jofees are an attitude towards others^ a way of 
poking fun at ourselves. But attitudes can include looks 
people give to each other, physical motions such as pulling 
back from a person*, or wincing when you see that person, 
or even making a face. Those are negative attitudes- 
Positive attitudes could be coming towards someone* _ 
letting someone know they're welcome. Attitudes can be. 




tila Harper 
is a homemaker 
in Denton. Texas 






f 



•fsfed overtly or covert 1y^^^^ 

J^;^^^hat overt expressions are s^^^ 

Frt. Children^ for ex^pl^, rurr up to you arTd say^ "Why 
If^e you tn that wheelchair?" and it^s easy' to explain. ^ . 
^-?Well, Ijm in this whell cfia jr because I had an old bug called 
polio y^ars ago^ Have you taken your sugar cube with your 
polio vaccihe?^* , X. ' - 

Most of th§ time they' recognize what you're talking 
- about and they say, "Qh,_ya." and ygu say^ "Wel3 good, yqu 
won^t ever be In a 'Wheelchair ^^ecause of polio then, These 
open attitudes yqu can accept more readilyt^an the parent 
whp yanks the child aways saying,- "Don*t bo^fer them.'* \^ 

My husiftnd,_Don , and I have been ih wheel chairs- since>^ 
)f^e werg teenagers^ which i?$*mor^ years than I want to admit 
now. "We have been married 18 years now^..' We ^ have raised a 
family, we have a home in Behtoh, Texasr and we think of 
ourselves, more or less, as normal pebpje who happen to be 
in wheel chairs. We: do things that dthar people do — church 
workj housework (now that/ s not one of my favorites, you : 
uhderstahd, but it does get dphe), and Don has a regular 8 - 
to- 5 dob. We shop for grbceri^s, help with the kids ' school 
work and scotit work, we're den members^ band parents for our 
older son, and lots of other gob^ old Ameri-ean a^^ivfties. 
it takesa little more efforjt on our'paft, hut we don't notice 
that until someone draws it to our attention . 

] bast year my mother was up visiting usr for a couple of 
weeks. She belongs to quite a smal 1 ^^hufcb, sa she does a - 
lot of home visitation, trying to get tWe members out to the 
servie.eSv, Qne membter was saying, ''Oh^.r 'dust qan 'tvge up 
6n Sunday morning, it takes so -much effort tpi^t featdy and 
get to church on time." My^mbther (rather stlar^ 
to her, "Effort! You dbh*t know what effort: U;^^^ 
visitihg^n^|y daughter ahd^sbn-ih-law who hatppen to be in 
wheelchairs. Sunday mdrning we all fot tip^^^et^y 
son has a pliper rout^, 5b they Went on: the paper route \. 
starting at _5*^0'i got thrbugh with that^ tame back home, _ _ 
fixed breakfast for six of us^ and we. cleared the breakfast 
dishes' up. ahd started doing. whaKt we had to for lunch to be 
ready when we Came 'back from church. We fried the chicken > 
an (d fixed the rest i)f the lunch and all got bff tb chur'bh by 
9;00. We got b»ck home at nbbn and had 14 people for lunch 
and all, this was diri^cted and mainly dpne^by a woman in a 
wheelchair. ' N©w if she got ready for church on tiijie, you 
can tpo. " ^ ' , 

, But even ' though my, mother In ight make ah e?5<ample of- me, 
I don't t^ink of myself ias any different from anyone else. 




If 




because We been %;a wb^eleh^ 

Attitudes that pe^Rl e^ tjHrilcV ar^^^Al^itui 

that are pickediip^by es^^ -^hej^^r^jp^ 
you 4p St meet me^or someone else* wKots'ft^^^ 
don't know how tojSccept us^ because we might niake ymi 
111 at ease. We realize that this is a normal attitudi 
Most of us who* are Handicapped want to get oyer: this 
period of hot knowing each other just as much as yoy^ del^^We 
want to get to the point vftiere ybu. eveti forget we^^^^ 
wheel chaTt. My friends will often say^ "Hey,:let''s go. down 
to so-ahd-sd restaprant. " arid I 'l l say, "Do they tiave any 
steps?" TheyHJ^say, ^'T' d know, why?" without even' 
thinking about F^wheel chair; ThSt is where we want to^et 
in a relationship, where the wheelchair or the crutches or 
the speech impediment , ^or the hearing aid, or. any of these 
thi hgs lose: importance. : ^e wamt to get past ^hese> tq' the 
personal relaj.|i(3nship. -^We want you to think of Us as people, 

As I said^^^p have been maff^ied 18 years. ^ the 

eeremdny was flmd in a wfilel^chair chapeVi GpnzaleSi where 
we had met four years- earlier; In thf;iihterirrt-peripd 'I"* 
lived ih Gorpus Ghri'sti . Texas, and^he l ived in Sc^Tgeri 
Texas, 439 miles away^ We wrote a lot P;f^letter5 and saw 
, each other periodically during sU''»^er vacatiofts^^ Christmas 
vacations, but it was a time of jetting to'; know eacli|^ other - 
and our handicaps. Neither of us hadHSIgn in whplchairs" 
for ldrig._ Don had had polio a ■ coupl e of.jyears when . I met 
him, and I had had it only a 1 ittle-bit/Sver a yeS¥. It 
takes time to know What you 0,|i^do , to. know what^you can 
accomplisht Having both of uf n"n wheelchairs has been a 
plus, I think. He's showed me things IJke getting in and 
out of a car^ th^t I never thougfft I cp^d do. If one of , us 
had ,t)een up Walking, the other would have depended on that 
person more. Even now I tend to depend upon the boys tp 
get my 'chair in and out a lot more than I should, ^^pn is 
a lot more independent. 

: _ _ ' _: 

Learning to live^i th your handicap is an attitude that 
^you' project, so that other people can form attitud'es about 
you. I once had a doctor who told me, "You know_, Li:fa, 
people like winner^S," and I think this^is true in all areas 
of lifeynot just dealing with handicaps. Peo])le doMike ^ 
winnejp^ and people dp 1 ike anyone who wi;ll try to the utmost 
of Sis orher abi^ a real plus, 

but^ I think thereVs jl so a plus in the tj^im So we need to 
form positive pattergs in our lives about the attitudes that 
we^hav^, abput pur physical being and o«r underlying 
spiritual beings that keep, u^^ing, th^, attitude that says, 
"With the help tff God, I wim|ucceed." That affects non- 
handicapped people, 
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There are many_ft^i^$nai^ life where 

attttudes can "almost be' the turning point. One exawiple; 
our son's first grade teacher^told^u he should riot 

be kept tn the flr^/grade, that h^^hould go on and be i 
promoted, to the setond gr^fc^ The^s^orid grade teacher who 
had him started but with %^^TOry%BfegatTv^ attitude. ^^She^ 
did not ,want an^y-childlin- her ,r^om ^o'fiad skipped a gmde. 
I think a1m6st,immediate1y Qilr .son pickMLthis attitude up 
from her. That teac hen probably never in so many 
wordSi "I don't watit youlin my room," but her attitude 
showed.' There were tintes when we a1t wondered It the right 
thing had been done. It wasn^t until six weeks later that 
the teacher finally came to: me and sai| she was sorry for 
her negative attitude, that in hegimiritl now she kn|w that . 
this bgy needed t^^vgo on to seconH grade; / Re\ had' shovvri that 
he was' r^sad^ for grade and he was capabl^ of^^^eepfn ^ 
up. So you see; this was one thirig that we neefl:^ tO;^emember>? 
in our- relationship^ Someone *s negative altitude !ean^ b^ 
changed, but not necessarily Trrwnediately^ ^iK^ 



' I thin,k knowing this has helped^ ray husband succeed in 
the Job *e has had for the last_19 years, fjp was Jdl^ 
could have a job^ but that he- would have to manage to 
in and Qut on his own f There were six steps but front, a 
a wheelchairdoesn^t go up steps too wel 1 , but at the time 
Dori could stand with crutches and braces- The cbmpariy gave; 
him the chalilepge, and since jt was his bnl^ job offer he 
decided the' job was worth the challenge. With hi« bt^r ■ ^ 
applicationsvit was always the same stbry: "Dop't carV us^^ 
we*.ll_cal1 you."^nd there weren't any '^-eturn^^l is. • So r 
he took the chaMSg^ bittle by little\ the cdmpalfy's 
attitude haS ^^^V' we did find t way fdr.him*to get in 
without haviriaS^Hpfcup the ste^s arid the bathroom facilities 
in one.^area haBBiifcnadfe accessible..; The' ma^or bosses.^ 

han 

to : s^e tha t he^^ can * accomp ^ 

walking . person. But- his^i/tTmedJate supervisors have the right 
attitudes; that ^hapcli capped 'people afre,pebpl^ first,; and 
handicapped secbnd. ;^ # 

Even thbugh sdrtiedrie may haye^been bffn with a handicap, 
they are within themselves a get^so 

h^ridicapped persbh second. Not having_been born with a 
handicap, I can remember more than sixteen_years of li^ 
without a hatidicapi so I can look at thrs situatipn from 
both sides of tffe fence. I can remember people who had 
handicaps, and I think this helped me when I had to be in a 
wheelchair. The people I knew had a positive attitude 
toward their handicap. They knew who they were and they 



1 one. area haMW|Ba|macle aeeessiDie..; ine' major Dosses.^ 
thinks still Wvelwre njaa tive atti^tudesi^toward;^; _ 
mdi capped, peopje; becaugplhey haven't ^s§ociatea_^ith him 
) see that" he^i can \accomp'^ job just ay wel l _as_the 
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' could do t music teaicher happened to be 
bllnd^JpStrshe could do anything. Just getting troffiz^ 
place W^ahother was a hind^nce to het*_ because of 
blindness, but sht^l|arned that she could jiold ontcr 
bmedhe's arm^ or she used -her carte and in lat^r yeafs 
she had ^ dojf. Now l!m happy to say that she is married 
and , lias a husband whcJ^-is alsa^^ Their maaor problem 

is kwping tHe1r seeins ?ye jite^|;2ip So I knew that 
, blindness was riot the great handicap that other people think 
that it would be. Many people pi ^ In 
just the way I did^ through personal e)^periences. 

__ . _ _ „'_,._•_ _ _ . _■ _ .. 

TV shows such as little House on. the Rrair?ie ,. wTiere 
Mary has ^|)eeri blind this past seasotj^ have helped to dispell 
the frighVthat people have tdwards\ hand ^ and have 
helped to show that handicapped people-afe people fijrs^ 
Also such^bbgks as Jqni Ericson's. She- is a quadriplegic, 
totally paralyzed with only a little us^^'of her arms. She 
has sucfT" a pqsiti ve B'ttitude tdwaird/herse that 
she can; project happiness and encourag'ement to pther^s^.who^ 
:rnay seem more fortunate than ^hg. . Through. her handicap,^she 
has worked thH^ugh and come to the pofnt of realizing that . 
the real person i^ that entity.,shi\cn ^ 
from- this physical body yet contained in ^it. ' . 

• . • ^ . . % ■■ . / .;4_.,^ . 

I think thgre are ,ppsitiye signs tha^ tbese attitudes 
■aF?(^ bai^ changed, and by J aw now, many of the phys-ical 
■|iarrierf^iFefcoming down.; BVIieve it or not, attitudes can 
^.be 'e'bf nged by law^^^When phy^cal bapriprs' come down^ P^oB^^ 
^t^seife. us h|n§iVca^ped_people furictioni^^^^ as;hormaT; 
pelj^. ^I won^t have.ito_ask fpr help -SreurbVas I must . 
v;jlojnearly alV the' time how, betause a-Tl. the majpr shopping^, 
, areaswitl be ramped. So "si ^ati oris ciri be ehajiged by law, 
^^and^eventually the attitudes ^wi 11 also be changed.^ Now 
?t*se l«rWs sometimes come into cbnfTiet" wfth what pepple 
think 



There have been numerous situatioris iri ^Dori *s_arid my 
life togef Her where a ^epse of humor: has had to play a majar 
part,v That^^^ o1? humor can be a big plus in stressing j 
that you' rg a person first, haridi capped second. Oner^time I 
can think of in particular is When bur older. sori wSs two" 
years old. We decided bri a sh^Drt trip to Colorado^ but made 
^ short detour brie afternoori to visit ari aurit bri a ranch in 
Eastern Golorado. I dori't .thirik there's anything but:in^' 
that eountfy except a cactus and maybe a rbadrunrier arid a 
coyote. _'0n bur way back^ we had--a flat, and wbuldn't you 
know, after_ hauling everything out of the trunk piece by. 
pieces finally getting that spare tire out ^ we discovered 
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r^rjat. t-ire orr rne car. We just 
^a's to tf^ and stop a cart Sure 



that we couldn't get tte^ flat t-ire off the car. 
decidecj dUr|^>best chdic^ 



enough^ as we stationed durselve^^y the roads along came a 
car,. Even bur little twd-year-o'W ^begah to wave his hands 
saying, "Stop ^ stdpr;" I know thef*e were at least 8 or 1(3 
people in that carj as they p8(ssed they all stuck their 
heads dutnhe; window and gazed at us ^nd vgYed. • 



Rdw who. wdUld do that? 



YdU're -^CHit the middle of 




an attitUde l^that? :"Wey ,'';i said. "Itell Don said 
We went back and t>y?!^d~tK(e wheel again. '4Jhen, a good while 
Ifter^ a trucker went zdornfng by tiSi "^I began #10 feel refill y 
discduragedi but just as we were g-iving up we realized by 
the squeak df his brakes that he was trying tostop, He 
v.stdpped aryj backed up td where we were and stuck his^head 
' out the door and saic!* "Looks like ya'll need a Ifttle 
Help."/ What could we say? He started laughiril^and when he , 
opened his ddor we cou,ld see why. His right leg had a cast; 
on it! As he hobbled across the road, he grinw^d.- "Well, - 
i guess this is a §ood case of the blind^leading ifhe blin^i" 



His attitude was so great and ^el^ped 5s. see* the humor 
in the situation. If^we take ourselves too seriously , we 're 
going to get down on ourselves and down oh everybody else^ 
tog^ This can easily.^be done when ypu'r^ in a situation. _\ 
that jandjcaps. you, phystcally or mentally. I met a girl tn 
Abll^-about fiv$ years ag is what I call totally.^ ^; 

inc^plcitated^' She is ^o spastic from her handicap, she 
has_su-ch spasms that ;|he h^s 'to^' be ti'eci'^^'rito her wheelchair 
so she doesn't t^^row^herself on the; floor ,^ but yet she hasf 
taught .fierself to type with one finge^ Very mUch 
concentration goes into''^^ and makir*g 

^it go' to* the rtthta^y at' the rigbt.rliFel And do ydu ' 



what she dbes? 



mtes beautlftil ^etry: 



know 




hese -are some;. attitudes that 
pped students in your class 



ydu can encdurage- 

-^^^-rn-- to have. BecaUspiDn^^^ 

thi'ng/is'absotutelja^fQ If people's attitpd^iaffev 



going to .change toward the hdhdicapped^ it's gdfng td be.; 
because the JwttRH^apped p it. In t'he^^ords 

of my favorfte;|^ster., the|r attitude h^s to be "If ^1 tfe 
hands you lemoTis, %ke lemonade. " ; ' • 
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TEAeHING HANDIGAPPEB STUDENTS IN 
SENERAb HEGHANieAb REPAIR 



Owen Hill 



"I have chosen an acronym to designate my 
parti cul ar ^ program. _ I cal 1 i t the MORE 
system because you have to give jrore of 
yoursel f to teach t hi s s tiiden t , and you 
have to teach this student more to get 
him to learn." 



Most of my presentation is going to deal witfv some of 
iT\y, methods of instruction and the; instructional te^ft^ques 
that^I use in m[y cla^srpt^ in El Paso. We Save' thi^^ 
authority to set up the programs for the handicapped sp 
we go but and we grab som^cbcly from in dMst|y, throw them 
in the clas-srobm, gjve thdw^Sri emergency 'tea 
certificate^ gJve-the^a class, arid say, "Go to itt" 
That tfeaeher^s littre or rio experienee bri hbw t^*^^ 
.his kriowledgl^in^tli^ classroom settirig*i arid ribVexperj 
pri how to cope With the ^haridicappe'd student arid the 



Broblenis'J^hdt confront this studerit. 
little jnbre trairiing thari that. 




VEH teachers Heed a 



We have, afciout twelvfeiVEfl pr^ We 
have apprbximeetely 600-700 stttd^fi^ fh VEH. In the last>; 
year, rye_ had deaf stUdejitlV/I * ve alsb had students - / 
withvisual prebleras, aridl've had students with mobility 
prbblems- When I first get my students in the classroom, 
I decide whether tHey are physically handicapped^ nientally 
handicapped^ or emd^idnally handicapped. 
"". _ ^" 

For the physically disabled^ I have to decide 
I need to make any changes in the physical facilities in 
iny classroom.: I've designed my classroom so that I have 
mostly rdu|^ded comers. As a safety factor we have 
removed all the sharp corners. We do mostly small engine 
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repair • I have students who are not very strong 
can't pull the starters on these eriaJnes. Tve designed 
an electric starter so that all they have to do is attach 
It to the engine an ci it will crank it for them. For rr\y 
mentally handicapped students I have, to decide whet^r to 
change iny currtculun to meet each student's needs. / 
Sometimes I can^ sonjetimes .1^ can^t. It depends on -the 
students. The third kindv the emotionally disturbed 
student i is usually hyperactive or a discipline problem. 
Once they are out of the classroom setting and I get them 
working with their hands, we don't seen? to have many 7 
ems. ^ 



I deal prifnarlly with three methods of instrUctibhv.v 
One is oral, where you lecture :or have a little questiSh/ 
answer sesjjbn. Another method is demonstratlbri, fs^here 
you show and tell. You ten the student how to do it. - I 
try to let the students perform the demdnstratior^ If my 
other students see that one student can dp iti then theyMl. 
go ahead and try it^^The last method of In 
I use is hands-on instruction ^ where the student must 
actually perform. I set up situatips wh^re I demonstrate 
a particular job arid, then 'I Jiave the student come up one 
by one and actually perform the jot).? Then I know they can 
do it. : : ' 

I^use^thfe four laws of meffiory to try to get this 
student to retain what I have taught hini.: , 

1. The 1aw-bf vividness, which makes somethiR^^^^^^^^ 
outstanding; \. " '\ 

2. The law of frequency, which.is nothing but doing 
it over and over and oyer aialni; , ^ - . 

'^^^PIHr^^^^^^^*"'^"? whi?h is assaqiating ,the^ 
"^^tn^h^ is trying .to db^ with something be has 
ffbhried in the pastel, or somethinig 4hat he know^ 
abbut; . • " . ' 

■■ -k:'. _ . '.. . ^ . i'^':^. .: _ . 

4. The Taw ^bf primacy^ whicH_is remembering the, first 
tiTO fie has ever clone anything successfully. 

One bf the first things that*«e go 1ri|i|iP safety. 
The VEH teacher must be conscious of safet^because^^^^ the 
"^physical restrictions placed on these sttt^^s. Vfe*||re 
so conscious t)#it that our accident record Is better 
than the regular trades and Industry program. When I teach 
safety, I use the law of vividness, the shock treatment, . 
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I recently aeqaired a set of slides tfiat were suppbsedly 
taken from an emergency room in a hospital i wh"[ch show the 
result^s of industrial accidents. You might see a hand cut 
half iri, two with tf^ blopd^Still running out of it, or 
fingers cut off. jfou exp%in to the students what 
accidents caused these in^uH^s. . It really gets across to 
them^ They remember it^ Anso^ when 4^ t I use 

a camera. I set up ^certain hazardous si tua^tidhs that could 
lead to accidents, and' I take pictures of my students. The 
students will remember them because they're in the picture. 



'11 



_ When I get into teachi^ng hand tools, _the method of 
instruction remains the same : dembhstratioh and then a 
hands-gn technjque.^ I may lay a drill but here arid some 
drill bits, a^piece_of_metal, and^^solne and tiolts.,__ I ^ 
have a student select a -dHllr^it, it iri.the drill, 

dri^ll a hqle^ find a nyt eirictSi^^t^ arid, use tlji- wrenched for 
tightening it^si^rid t\\ex\^ Have' everybody iri my class do , 
the same tning^^You 're wbndeWng how I have all the ' 
Students at the same level of iristruct'^ri. I find that in 
aboot two quarters i ^m- goiji^vto : havfe thes^aster students % . 
wor^^vatfiad of the slow ones.^ They'll complete their 
pirdf^s Before the slower s^.dent^s. ^ By the end of the 
second:*quarter, the faster studerits gb bh to ether |. 
assigned duties and tas^, by th^raselVes with little or 1|o 
supervision, w^te I sfeay^^k with* sbme of thQ^ slower ^ 
learners. J also use ipe,^r^ group tutbring. ; I rffight assign 
one of, njy': faster |4uaentk tb my <!'l©wer studerfts and ^let them 
^ work ibgether Qri'^a j^articular prbjec^ wl^n ;they j^^^ 

frni shed, they will both receive recognition fm the 
I thirik.this bfciilds t\\e se1;(^steem and •5elf-:Cdn|'ide^ 
that all of my studerits need/ ' 

Nowr educatbr^ *a1wa^s seem need an acron^^l tu 
designate their progt^am^l^d I have chosen an acronym 
'.d^sigriate nry plrticulaf prdgram. I call it the MORE system. 
Arid why _db I xalT it MORE? -.You have to giye^more 6f _ ___ 
yourself to teach this student and you have to teach this 
student more td-iat; him to learn. - 

■ > ■ ^ "'-k ^ . 

The "M" is from motivation- Now you can say what you 
want to about studentselectic^^ student placement, but if 
you canndt. motivate- thi§ student in yqur classrootn, theri 
your student selection -^process^'i^nd alVyour currfculum ] 
development is worthless., Thi-s^stu dent *;^)a|^^td;^fi^^ desire 
td learn. You have to show him a need to Tearri. 

What do I do to motivate these ctuderits? I use the old 
monetary system. In m^yclass, I havl a bunch df storage 
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bins in my room; fKat r uke J:G §tb parts * parts that 

we We taken off 'dfe .W#,have tliem categorized 



and separated and 1t 
there and select 
engi nenthat runs , . 
you. " "Now yoii^ha 
got two pijp.three\ 
so they have to be preil 
t h ey know i t ' s t he i r s ^ i £ 

show this student some 

his respect.' You are go.i 
bit of affection. Some of 
on the back^ You may hay? tf'ts 
others and talk to them as 
little bit of discipline. 



rest 



?If you can ' go but 
and make yoarself an 
y^^ give it to 
tiqh that we've 
_ engines , 
i^an ^^S^itg^ r But 

['fn c^turft ytJti^^ 
to sholif him a iittle 
^students just heed a pat 
_^ _^^dowh with some of the 
eacfal^K^Dthers might need a 
If .^oq s^how these students that' 



you mean, business^ you'/ll motiVl^e them and they '1 1 perform 
for you. 

We have two other ways to motivate. I said I_used 
the camera. _ If a student is taking acarburetor off an 
engine , I' m there taking pictures. Arid all the time I'm 
motivating them to work. My last method of mbtivatiori 
involves sports. To explain the situation better, all of 
our students are bussed from a home high school into our 
central location. Arid we have all of our voeatiprial 
education fo^ the haridicapped elassrbonis in brie ^loc^ 
We know that they do ript get any spbrts activities bafck 
at their>: home Ichool so we try tb prbvide it fbr them at 
the technice^cehteri We have vbl leybal 1 ^ basketbal 1 * 
fwtball , .t^footbal.l .^ping porig, arid bther numerical or 
card games.* i think this allbws them to get rid of some 
.:C)f the frustratibri of sitting in a classroom. They look _ 
forwa^^d to the sports. Knowing that it's coming helps them 
work. : ^ ' 



rhe_"0'' iri MORE is for organization. NoW^, I have two 
phases of brgariizatibn in my program. First, I organize 
the physical facilities to h||dle the handicapped students. 
My elassrbom simulates' as cl^e asjpossible an actual^^^^ i 
wbrklrig situatibn. I have all my tools pn a shadow beared,' 
•so that ariybbdy can identify which tool is missing. 

>^5^^Arid .1 set up_duty_bpards;^we have a shop foreman. 



a^Jbplman, a safety officer, and a fire marshal 1.. 
Eviry day I change these ^ties^v^ I used to change it oriee 
a week, but I found that the jofi got a little boring for 
the students. Since I have fi^iceen student? 
afternoon, they rotate quite rapidly, and some will riot' 
have anything to do. I also have a progress chart 
displayed on my wall, so at all times the student can 



GENERAL MECHANICAL- REPAIR 1^9^ 



check his progress against wha^he should be doing, A lot 
of them will comeilup to me and say, "Belli i;m supposed to 
be over here Gome Tm not thar*e?" Thii- helps motivate 
the stadent to do mare work, better worfc. 

^ I hav6 organize'i%y physical facilities so that I, can 
'see all the studifets a^1l the time. I hafVe placed the 
^div^ual work SSwtfi&s on the outside wall all arburid rtty 
room^so that at any ong time I can look but and I can see P.v^ 
all of studenijK^rking. I cah see those whb might be 
getting ^ustratOT and I can cjo help them before they have 
to call me. That helps me control my class. ^ 

^ The second phase bf brgariizatibh isclassrobm 
ihstrudtion. You have te be able to mbdify any textbooks 
or information ybffjreeeive from any sburce to fit the needs 
of the stucfent. I've been with the school system for ten 
years', been teaching the same class for ten years ^ arid I've 
re-written my bourse of study seven times arid am iri the 
process of re-writirig it again, because they want riew goals 
and hew objectives arid new instructional bbjectivestd fit 
the individual planned iristruetibri iset down by Texas 
Education Ageriey,, I thirik. |bu almost have tb do it for the 
individualized educational p^lan^ariyWay , If we want the ^ 
federal money, we have tb eShform to the guidelines. 
Organize your classroom instruction^ so that even your slow 
students caa^sueeessfully complete the task, I realized 
that most of these studerits have a short ; attention spari, so 
I do not sit: them dbwri fbr over fifteen minutes. As soon 
as possible I have them up doing the /hands-on work. 
Otherwise studerits vff 11 turn ybu bff. .1 alp havg a 1 jst . 
of related prbj^cts in my desk. Students gS bored doin 
the same jbb oy.er ..^p^^ S(j>somewhere«alqn§^ the \ 

line ybu puTl tfcl^m^^ b^^ proiecti^and. give them i;f , 

something new to do. Leave a stm^^^ id^^^^ 
arid he creates problems in your c^^%^gi3!ftv^M^ 
iriclude making an ashtray, V^h^^^e^j^e sttldent^^^to^6s^& -a 
sbldering gun a£d the soTderirfg.Jron. _^ This fe^ep^ the ^ i^- 
student busy^ l^eps Him out of ^^^^■^f'-^ ^ 

Students like to fe^l se^ 
In your program, eipeetally your instructi9n^H^^bg^^ 
implement your changes gradually, lead_th6^!^stud&it in a 
steprby-step. change, so that he becomes accustome^^to ft 
and he is secure. That*s my "6" for organizati|^.;' 

/ Now nelating to the student is_ihe "R". To me^^^ 
relating ii c^ftmunjca^M^g.r^f^^ relate to 

stttdent; a<5d^e canTi6t relate to you, then again the™ 




ri changes 
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instractfonal part of your program wilt go down the drain. 
I've had a student wait up to me. and say, "Hey, Mr. Hill ; 
I afn't got no bolts .V' Now if I stop and correct t^t 
student rtght there on the spot, I turn him off completely. 
He's not even going to talk to me. So I answer Without 
correcting him. You probably have noticed that itjy 
vocabulary is very 1 infited. That's because I've been in a 
classropm witfi Rids for ten y%$rs, six hours a day and you 
.forget all those ten dollar words. But you sure. learn to 
communicate, 

One of the big thirigs in relating to the stu 
being f ai r wi th than, YdU have to treat a 1 1 of 
students the same. You're go IjRQ to have one si 
that you might be partial to ^f^ltyour class, but 




going to "have to back 
them all the same in 
have to laugh with t ^ 
have to show them tha 
perfection wil 1 turn 

rti stakes so what? Lau„_. 

back ahd^,corr|ct it and keep going 
relati.jig-tb 1?he student. 




from it, because you must tireat 
or them to relate to, you; You 
have to play with tf*ef&i^_ you 
not perfect, because . 
dent off. If you make a 
t, show them that you'll go 
That's my 



The^"'in MOKE 1^ for evaluation. Evaluation to me 
is not a one time thing"', it's a continuing operation. 
Evaluation is not ^ust cjiecking to see that everyone has 
learned everything in your program. Evaluation musj; cover 
all aspects* not only of teaching, but of learning. ^ It 
means evaluating that student under all types of working 
conditions. You will also have to evaluate your program 
to see .if you are meeting the heeds of your student. You 
have to'evaluate your curriculum constantly. Hake sure that 
^jstudent is learning from you. £e flexible. If yqu find that 
the student is not learning, then yau must b# able to stop, 
back up and start over?agaih. In El Paso if we ha9e a 
student for one quarter and that student cannot function 
property, then we can transfer him into the V EFT program. 
' It has worked well. We don't do this in all cases^ but we 
do.try it In some. You may have to. change your method of 
teaching to get this student to learn. You're going to have 
to evaluate your cprrieulum constantly. Evaluating yourself 
is one of the hardest things for any instructor to do ^ is 
the student receptive to your teaching? Is he learning 
"Wything?^ Are you keeping your instructions simpte enough? 
Irt itff program,' everything is done in a step-by-step method 
that I know the student knows that step before we 



progress. 



That's evaluation. 
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AudtSiee: You meritidhed^dU have 1 
mbrnirig class and 15 in the aftertiddn, T 
zAbt of students when you have a handicapped 
^is your minimum tp carry on the program?^ 



>n the 
ike a 

that 




Rill: You need teri td have an aide. Because I ha vi 
fifteen In both classes I have ah aide. Every one of o 
VEH programs carries thirty students. We would prefer less, 

- ■ ----- ^ : : 

Audience: I can understand that! With the wide rang^, 
of handicaps you're wdrki rig with* even tljough you have an 
alde^ With what you are doing you freed ffewer students- 

HilT: We don't have the time to ideally. give^ft the 
iristructtdn they need, and we don't have enough s^C(S^ _ 
We think eight iri the mdrning and eight in the afteffnobn^ 
would be a good maximum. , - 

- _r__ 

Thank you v^ry much for your attention this afternoon 
and I wish you all success in teaching the handicapped, 
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CHALLENGING THE STATUS QUO: 
HANDICAPPED STUDENTS 'AND AUTe/MECHANieS 

' . John Huttbh 



"Who is the Sahdi capped student? Someone^ 
unusual in certain areas and certain Ways, 
GeneraHy, they suffer from educational 
malnutritibh. ' They are underexposed to 
meaningful arid productive learning 
experierices. " 



I riever wil 1 forget the first day tha^ 



frtfiat day 1 taught them everything. I knew*^i 

l^was goin 






ver taught. 

. rtyminutes 

ari^ fiad to begin ^^swonde^^ I^was going^^ teach the 

jreSt of the year. '1 hope that you can tak^pome of these 
that I of fer you today back with you |(^: your 
ar situatibrii iri ybur^ particular -j^ffool . 

I'd like^ tb talk tb ybu'this mbrriirig.-a^^ 

;^th studerits* I have always^ enjoyed a 
eis that ' s bne 3reS5ori why I 'm teachi rig 
have trd ed several thtrigs si r^^ I ' v^^e'eYi 
Is that were more or less: pilbt^rbgmHsr 
Jx^gi^M thit I have^^^t^^^^^ brie bf the 

first in Texas that had. females in ii^i yourig- ladies.: I 
trie^ it arid it wor^ed^ I had a^^ssle like ybu wbuldri't 
believe ftrom the a3miriistratiori and TEA arid what have ybu, 
^i^Lit stl^^e did it. I have tried iri times^ast to bring 
sp'ecialppcrocatiori stUderi,tk|xltb the regular autbmotive 
progralTf.'V ; ' 

Some Of ^du this md^hihg h^Ve probably taught 
vocatioriaT educatidn at dne titiB or aridther . iilhenever 
we look back a few years agd* particularly the years that 
•i was starting in teaching ^ vdcatibnal edacatiorj wa^ 
nothings let *s say but a dimiping- ground for thosf who" 



dbhri Puttbri 

is an Auto 

Heehariics 

teacher in^ 

Mineral 

Well Si Texas, 
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couldn't make ft anywhere else _ I had students who couidh 
, I had?.^sJ:UdehtS v^o couidh not wHte, I had students^ ^ ^ 
a laBduage barrier. In the system wherel taught, 
90% of thp were Spanish-Amei^lcan, I c&uld only speak 
Engl>shj2fet_cdCiJd only spTsafc Spanish. Needless to say^w I* 
learned st^JW6?f'bit of^SpanisH. " 

We^af^ h^r§ to s^e ^f we can corre fate vocational 
edUcdtfoh with special education, , Let's face it, 'peoplej 
wf*ye been doing it ftir years/ I think a lot of the past ^ 
problems between academic and vocational classes have ;been 
cdmmunicatidn problems. In Mineral Wells. Pve had a unique 
situation in that the vocational director and the speciavl 
e^ducation director are real close frtends of mine, / 
partfculiirly the fecial education director. 1; have talked 
to him about students, and, it really has helped.' 



This year I have three 
the program, £ ^^'^l^^^^ 
as with regular. stu^^b^JI 
that Einstein had gMflHK 
reported ta his fatipPHat 
^forever in his^foolish i^e _ . 
special school whef^ he wa^ taughf in accprdanee with his 
learning sty le^ and it' was. there that he began to produce 
at, the level of his poteptial . ^ In votatiQnal..edueatTbn,_ 
I'll take just about fvery |»andicapped student or- speicf||^ 
Iducation student that ybu Will give to me.- ItT^^ 
and I enjoy it. ; :^ 



handicapped students in 
hy problems^ with them, 
ave jjrobably heard 
cho^l. His teacher 
ally Svlow, adrift 
Ri:S, .parents put him ih a 




Sometimes the. .quesr^ up: .^l^(hQ i s the^h 

'student? % rne tHe handicapped studerit.K^ so 
certain areas .and certain way s.;a General ly i they stfi 
edupational malnutrition. They .af*e_uhdere?<f)Osed to 
meaningftfP and prbdueti ye learr^ihg., experiences. ^^^^ Most; of th^ 





b^e^-asked, too: Whjtt do^^fe really want du^ 
P?l.if|i;iy , they want riot hi^^^^ that they want and, 
'I^bfelrlvfi*! that they deserve tTigniti^i respect v and : : _ 
understanding from every one of us." They want a fatn^ 
an,oppdrturiity ?ftb b6 admitted to the adljlt world of ^wol^, , 
wor'ld to which a social ffid, useful job is a bad^' o^f/.-^/ \ 
admissiori 

Jielji us, 
"ents; 
anguag'e 



I Warit'to ideritffy sojgt^^sp, 
lerstantjlhow ^;#ti vate t|es(e 
are very tltMicU^ t .fb, mot laf e , 



prbbierru th^ arf^fet?^^ ^^J^^ "^^^^^^^ 




HANblCAPPEb STUDENTS AND AUTO MECHANICS 

disabll itles^' Someof them are emotionally disturbed. I 
believe by recognizing these problems we can deal with 
and help the studet5ts, I suggest that every vocational 
education teacher ]obk up the personal files on every 
student, handicapped or not. Study these files, find out 
. shortcomings and problems. Talk^to the Englsih teachers^ 
science teachers and the r^st of the academic school system 
about a particular student. 

• At thfe same time avpid ' beepmihg prejudiced because of 
the past failures of certain students. I take a student for 
what he's worth whaj: he actual ly shows me, not necessarily 
Qh the word of "other teachers, I'm interested in the 
failures thst ttils parti:culaV' student has had, I try to 
mdtiyate him if I can, but I try not to get prejudiced. * 
Lboking at . these students * behavior patterns , .what can we 
actually see in them?" Perhaps it will be excess daydreaming 

t , and very short attention span, extreme impulsiveness, 
inability to tolerate frustratibh, seeking immediate 
gratification. You may have a student who is d&structive 
; with prdperty** finds -^it difficult to abide by general rules , 
adjusts very pddrly_td hew situatibhSi- has difficulty in 
making decisidns. Sdme are chrdhical ]y fearful^ apprehensive, 
or "depressed. I believe that we should "hdt forget that some 
of these students simply fal 1 behind. the Others -academically 

- ; and then' slip into what we call an undesirable behavidr 
pattern that is more or less a cover-up of their lack df 
academic skills. With remedial help, negative behavidr 
traits become unnecessary ^attention getters. 

• Teaching actually .involves student assimilatipn of 

attitude as weir^as vocational and academic skills. It' is 
' vital that 'We_OTphasize positive^ than negative 

attitudes' ih ^ea1ing_withjpr^ that involve our students. 
The/best way to accomplish^ this' is to develop specific 
guidelines, cTiear organizatiqns for ee,ch aay's activities^ 
and^ careful thought-out responses "Eo undesirable student 
behaviors. Consistency i? very necessary; in teaching. 
I Specify class/'rules in ? posi five way. jRuT^ 

. important by providing i^ei^nforcement wfTen they are actually 
followed. Repeat the rules l^ess fre^ as students 

Team to fpllow. them' but_coiillrtue tp praise desirable 
behavior. Be specif ie about behavior that exemplifies :hard 
, work and good conduct, in 30 doing I beli'eve that you^ 
going to actually focus attention on:_the: desired behavi^ 
p^atterns while helping them real ize that undesirable tehavior 
fs riot successful. ; i had one particular student who stole 
some rags'off a ra^ truck. After the truck left, the student 
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came walking into the classroom wiih about 2^0 er 300 rags ; 
' Next week, I made him give back tQ? tlie ragma'n his 389 rags. 
From then on we had no probleiri whatsoever. 

He heed to set a daily schedple of activities for eur 
students^ to assure that everything in the classroom is 
under cftntrol and _to provide thera with an idea of how much 
i there is_to be accompl i shed, bet the student know exactly 
what is^expected of him, as well/as what "he is actually _ 
permitted to do^Spel 1 out: the consequences to unacceptable 
behavior beforehand but only if lyou can carry them but. 
Pve- heard teachers tell students, "I'm going to puwch your 
head off," or "Tm going to beat you with a' Board." Sooner, 
or later they are actually going to call J^our bluff. If you 
do hot follow through, th^n youj have' actual ly lost the class 
or this student , and you have destroyed your^ motivational 
structure^ Do not permit the students to do something one 
time and then forbid it the next time. What Tm saying'is, 
have set rules- Hold students I respohsibl e fbr_ their behavior, 
1 !believe it will build selfrrpspect if ybu will expect them- 
to do what th^y are capable bfj dbing. 

_ ^ ' •:. 

^9n the^ other hand, we rtiusit be flexible. Be lenient 
when the studeht who is actual ly trying to make some type ^ 
of progress. I believe that we should hot set standards so 
high that it is impossible for these students to achieve. 
It is frustrating and i I: will: only result in a "what's the 
use" attitude from the students.' 

Many of the students have heard Tnany times, "You- re 
dumb i you're stUfxid^ ydU' re sorry s" and it's not surprisirfg 
that they begin to live up to those expectations. In rtii^y/ 
classroom t allow no harrassment, whatsoever^ jNgn We / _' 
teachers cannot tolerate it. We need to be positive. When • 
behavior is unacceptable, we must deal with it Jn a 
straightforward manner; do not get mad. 



Many of these students show low tolerance for 
frustration. in_ other words, a too^ complex task might give 
a particular student failure instead _qf success. _ Help him 
with simply-stated or written instructveos, a job plarihed 
for every student. Many times when we raak^tests, or write 
letters, we write in such gibberish_that^noDQ^dy can 
understand. If I talk.to you on a one-to-one basis, we can ^ 
get through; we can talk to each other; but if we put it 
down on paper, we use such long terminology that we lose 
our thought. 

^ I read an article several years back about- Joe the _ 
PlumlJer. Joe the Plumber bought a chemical compound to clean 
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some p.iples, and he read the label in si:x-point^l^ . 
type that ha<J nothing but chemical abbrevtatib and , 
gibberish. \3be was very Safety conscious^ so he did the 
most logical thing that he^Rnew;_he wreteJthe manufacturer 
and asked if:H was safe to use Ghemical BZ to clean but 
this partictil^ar copper pipe, J After several ^eeks^ hg- . . 

received a neatly, typed reply from the. OTrnpany chemist. \ 
^ which read, "ehemical fiZ is of highquatfty, but >t will be 
a caustic- factor .^A t^^^ reductiojn of life expectanpy bf^ 
pipes that are; non-ferroos Jn nafture, particularly thbse 
Wich have a copreoai conteht. " doe studfied the letter 
carefully, then he decided he would wri|e again, as the 
manufacturer apparently did riot uriderstarid his request bri j 
the safe^ use" of Ghemical BZ on copper pn pes. After several 
weeks morev the reply came frbm thecoTO^ legal office: 
"Despite the most earjefully.cbritrdlled fnanufacturi^ methdd§ 
possible^ we have been unable ;tb deyelgp Chemical BZ so that 
its iritririsie nature 'will be Hbri-dele1;eridus to metal of the 
nature that you "specify. " Jbe wrote a/ thank y^ note to the ^ . ♦ 

-tompariy for their t^ime arid fbr giving mm permission to .use 
Chonical BZ^ tb cleari Qut his copper pipe •^e next da^ he 
received ari" urgent telegram from thfe qbmbany public relations 
office: "Db hot Use Chemical b1. It will eat thehell gut 
of copper pijSe."*:^ This is what they ought to have said the 
first time! ' • > ■ i *■ ' • i • 

This is:^1QW we often make our tejsts. I had one 
particular student whorxduld not rea# oi^ write, and^ , - ^ 

progressively riiaking zeros on the testSv^^ the ' 

•test orally, arid he tnacle a 100% on the information*. So we 
rieed to get down tO: their terms. tg talk qn> thei^ 
Authority figures such as parents arid teachers^ have noi^ be^ 
consistent in dealirig \yith these-students, arid the st 
have not ^been able to predi^ct logically th§ responses of 
authority figures to behaviof*. ' We- should be consistent. with ' 
our studerits; we should ^'pgst^rul^es let them kriow 
exactly .wha,t we expect from them^ I believe the less ' • , 

verbalization that you have the betjfir off you^re going. to 
i'be.^Simply state the rules, say there is no argument arid . - 
that li that'. 

_ ,_Eachyteacher should be very flexible. While it_may_ . ^ 
sound contradictory to what we have already' stated, I believe 
that rigidity is riot the same thing as :being consisterit. : 
; Every teacher must possess, the ability to adapt to special ^ 
nfeeds of every student,_befoVe, he actual ly ^gets into what we 
itiight call serious trouble. . . . * , 

Many of them have 'merit'al blocks. We need to go back tp the 
basics with theseV students. When you have established- these 
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basics, the student will be able to progress. I remember ; 
bnee we built a hot tank vat to boil out engine; blocks and 
what-have-you. I asked one of my special education students i 
to fill it with water and check it for leaks, . I assumed 
that he knew what I wanted done but when I looked back there 
15 or 2B minutes later, this young man was soaking wet. As ^ 
I watched, he took a deep breath and stack his head down in 
the water, I went back there and asked him what he was dbin.g 
and he said, '"I am checking for leaks. V I didn't have the 
heart to tell him any different; I patted him on the back and 
said', "You're doing a good job ; go ah§sid. " So go back to the 
basics with these students and then they will be able to 
progress. Don't assume they understand. 

Some students can be hostile and frustrated and it's 
hard to deal with them. We should respond in a very non- 
emotional way. Always let the student know that you are 
calm, and that you have everything under control^ There . 
have been times when I have had to bite my tongue, and count 
to ten. I suggest that you never deal with a student when 
you are mad. Deal with him whenever you're cool, calm, and 
collected. 



in blending hahdi capped with non-handicapped students, 
I believe that there are certain key attitudes for us to _ 
take. The first thing that I let my students know is that 
there is" no student harrassment whatsoever. '' Whenever you 
have student harrassment, then you're going to lose control 
of your class. Pick your leaders in your class and let the 
handicapped students work with these leaders. To more or 
less give you an example, I've got one special education 
stud,ent in my class right now for a second year^,^ s^^* ■^^u'' ' 
I carried this young man on a district meet, even though he 
was not capable of having a project that would match regular- 
students. I took him because he had never spent the night in 
a hotel; he had never been away from his parents; he could^^ 
not count charge; he couldn't read a nienu; all because he^had 
never had the chance. I got one of my reliable students__ to 
go along. I safd, "All right, I want Mike* to pay^for^all ^ 
of his meals, I want him to do all of his things; but Twant 
you to be right behind hitfii so if they make a mistake with 
change, you can step in. Don't step in until there is a^ _ 
mistake." It worked out beautifully. Mike enjoyed the trip 
and the student who helped him enjoyed it. bet the 
handicapped perform what jobs they can by th^selves. 

Automotive^trade,*'as most of you know, i& getting to bi 
such a specialized field. I try to find out what field a 
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handicapped student likes to be in. Put a student on a job ' 
that he doesn't enjoy doing, I guarantee he's going to botch 
it upi so put him oh a job that he enjoys doing, 

_ Going back to Mtke: last year I got him a job and told 
him^and his parents about iti His mother would not let Mike 
hav^ the job. It Broke his heart, arid it disappoirited ifii. - 
Yet rtook him 'back tPiis -year, arid I found him another job 
recently. I first talked to his parents before talking to 
Mike, because ! didn'fr-want to.tiurt him agairi,^ This ydUhg 
man Is nineteen years old. I firially conviriced lilsjndther 
and dad that they were actually ge^* rig to have to turn Ipdse 
and_let Mike do what he can, ^If he fails, then maybe he can 
learn something from it. They allowed him to accept this 
particular job: Two weeks ago he came daricing through the 
hall to the auto mechanics shop. . He had his pay check, for I 
more thart thirty dollars; and it was the.first money that 
young man^had 'evfr earned in hiS; Tife. I was proud of him. ; 
He was proud of himself. ^ 

^ I don't t^^ to makf all my. students jnechanics. Jf_I 
tried, I'd fail. I do try to motivate and direct them to 
some-field that they mighlf'have success in. I don't think 
the follow ups that mariy of us fill out do justice to a 
vocational program or to what we actually do for these 
students.. Out of a class of 24* I dare say we will make 
three or four mechanics * but I feel thatwe have helped ^ _^ 
motivate antf direct each one of them, put them on their feet', 
set a direction arid a goal. 

take time to listen tp the probleigs that these students 
have. If they have a protflem with school , parents, girl 
friend* or whatever, we should be willing to listen and help. 
I tell them that whatever they tell raewill be held Vn the 
strictest of confidence. _I also tell them that advice is 
cheap* because you can either take it or leave it. I have 
^ students come to ifie, young ladies who have become pregriant 
young men who have been kicked out of their homes, who 
didn't have anything to eat, who were trying to raise a 
family themselves. 

Isn't it logical to assume that the handicapped might 
expect soniething out of education? Isri't it possible that 
the educational process might develop skills arid competencies 
in them that will enable them to find jots at their levels 
and at their^ capacities? Finally, isn't it appropriate to, 
assume that the educatipnal process ijiight prepare each 
individual to live his or her life in a community as a 
productiv'e citizen? Whenever it comes that my job as S , 
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teacher just becomes a job for a pay check, that's the time 
that I'm going to quit. I love my students; I love working 
with them; if there's any way I can help motivate them, i 
am definitely going to do iti 

._ Add.tehce: John, are you saying that you don't find 
any particular difference in dealing with handicapped 
students? 

Htittdh: Not necessarily^ Believe it or not, my feeling 
is that handicapped are a whole lot easier to deal with than 
other .students, because they're more trusting, they have more 
belief. Sure it takes more of your time, but they are very 
educational 

Audience: These people who you have this year, wh^t 
kind of handicaps do they have and what's it dpi rig? 

Huttdri: One particular kid has dyslexia ^ arid a speech 
impediment. YdU have to listeri real closely to hear arid 
understarid him. Sometimes we just stand there five or ten 
miriutes while he tries to speak td me. Yes^ I can understand 
him^ but I keep dri wdrking with him, and I .have seen a 
tremendous improvement iri his speech. 

Audience; Do you modify the objectives that your 
handicapped students would want to reach? Does their level 
of competency have to be less than the regular student in ' 
your class? If they're .working on a particular- 1^ on a 
car, dp you expect the same perfprmance from them as from 
the .others over an extended period of time? 

Hutton: In auto mechanics class, I expect every 

individual student tp dp the best that he can dp in his 
capability^_ In other words, I do not measure my students on 
a one^to^one ratio. But, yes, I have had some special 
;^education students who have come out and made terrific 
mechanics. 

Audience^ bet's say that a person does a particulars 
thirig iri the first 30 hours of your program. At the end of 
the program, the 806 hours or whatever you go through, does 
his memory hold so he can repeat it? - 

Huttori: Yes, or I try to find out what he cari do, what 
he can remember. 

Audience: You teach 24 ^students and fdur handicapped 
students.' How many peoole wjjo rieed your prdgram arid warit 
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Hutton: Let me put it this way. The 24 that I have 
are regular students, and generally I will take somewhere 
around four to six handicapped and mingle them in with'the 
regular students. i\ 

Audience: That means you 're faking 25% handicapped 
students in your class.- Is this the averag^?- 



Hutton: Not necessarily, they fluctuate, 
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SERVING THE SPECIfit NEEDS: EEARHER 
IN WELDING ebASS 

Larry Jeffus 



"There are little tricks* little things ydu 
can do with a little imagfnatiohi that will 
solve some of the problems you are asking 
about." 



the first thing I want to talk- about is the vocabulary 
for communicating with the deaf. The deaf use a concept 
language in their day-to-day. coninuni cation with pt^ 
deaf. It's not English. It's a completely separate 
language. That concept language doesn't lend itself to 
direct translation into English very_ we]]. For example, 
you might use a word like "run" in English. Weuse that 
constantly. A politician "runs" for .off ice. What do 
he really do? He applies for office, he volunteers for * 
office. A student "runs" a machine^ What is he really 
doing? He operates the machine. If an interpreter 
interpreting in the classroom hears the word -run," he has 
47^different ways of interpreting it to the deaf student. 
l[m late, I have to run means I^m late, I have to go. i 
have to run off a test means I have to copy a test, if 
you said_in_class, '*f would Tike you to rdn to that point," 
the interpreter is kind bflost. What is "run" going to 
be this time? It may be go by the library; it may be try 
this welder. I'd like you to "run" the torch. I'd like 
to "run" by my office. * 

Qther things are problems in teaching the deaf in 
vbeatibhal edtfcatibh. Ghe is shop experience for the 
interpreter, whose signs really tie everything together 
^ far as presentation is concerned. I was talking the 
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other' day ih class and I g^eferred to the periodic table. 
Most of you wbUld -know that* the penodic_table_l ists atomic 
weights, valences^ symbol s* etc. The interpreter wasn't 
familiar with; that term and said a table you occasionally : 
sit at. At the end of class, the student said,_"Whatys a 
periodic/ table? I don *t understand. " My pronunciation and 
her interpretation blew him right out of the water. 

Changes in language of math and language of ' 
cbmmuhicatidn can be a problem. For example, what's math 
language? What's a math word? "Is^ forexample. What 
does that mean in math? Equals. Five ti^mes^ two is ten. 
"I§" means'" equal. "Per," as in miles per hour, means - 
divide. ^ If a deaf student is doing stress analysis in 
welds or doing any type of computation, he will have what 
th^ call stor^^ problems, written problems, and_wi 11 need^ ^ 
translation three timasr ^rom math language^ to the EhglisK 
language* to the dgaf language. Sign language and the deaf 
language arera little^ different. The sign language in many 
cases yises icHbms. An example of sigh language in spoRen 
wprd would be, "Finish touched New York question." That's 
/^^complete proper deaf sentence. Translated^ it means, 
/Have yoM ever been to New York City before?" 

In interpreting or teaching a subject without basic 
knowledge of what actually transpires or bf the ebhcepts*^ 
you can have somg difficulties. In the technical area many 
signs are missing or.are nofc. in common ukage throughout the 
United States, so we he^ve tovihv^t them. Frbm time to 
time, sign creation done by ^someone who has some basic 
knowledge in the area can r^-lyvt>e mbre meahihgflll than if 
an interpreter comes up with"!!j^Egpitial sign. _ A ldt of 
signs are initialed using fh^S^H^t letter. Dallas fp 
example is signed with a ''B.^{^1^^. Chicago is signfi4 
with a VC;" Boston with a "B^^'" ^bvibusly if you are from. 
Waco yoU' wouldhit knbw what-^he l?eterborbugh. New Hampshire 
si^n might be. Who would really care? Some signs are very 
localized and others are ros.tr4eted in communication. If 
you h^ve some experience^ you can come up with a sign that v 
makes more sense. In wel*irig_wg u^e a lot bf different 
elements ahd materials and cfifi^reht terms that are very_ 
technical. Allbtrbphy is the alHlity of a* metal to exist 
in two crystal lattice fdrmatidhs. Just try to spell 1 
allotropic eyerytime you Want to use the term tn a 
metallurgical lecture. You know it's difficult for me to 
write it on a blackboard or a piece of paper. And. for an . 
ihterjDreter tb interpret al lotrppic crystal formation is 
even harder. The kid is sitting there_€aying, "What?^\ ^ 
Ybu've lbst me." If you can come up with a sign or i^nveht 
a sign 'that can cbmrnunicate that concept qaicker, morq, 
understandably, do it. That's better. 
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There-is art attempt right now at Rochester Institute 
of Technology in New York to come up with some sort of 
technical signs^ to use in technical areas,. Now for the 
last_six years or $0^ Tve been in, New England; the signs in 
New England are completely different from .the ones we nave 
here. There are Certain signs ^that are standard, certainly, 
but there are a lot of others that are completely different^ 
The deaf worlds being fairly involved within itself, doesn't 
spread the signs hationally. In fact, that is probablyone 
of the biggest drawbacks of putting sign language caption 
on a TV program. They have the technology to hook a little 
box on the top of a TV for a deaf person. He flips the ^ 
switch* and in the corner appears a p'ersan interpreting what 
is going on. It's a great idea, but what do_yqu do if you 
have a. New England person signing, and a^Squtherner - 
watching? New Englanders are people from the North,, talk 
fast, right? Boy, they just spit it out! Would you. believe 
thii the deaf in New England sign fast, as well? Man, they 
just tear it up! ^ . 



We al 1 think that what we are 
Everybody will pay attention. But 
don^t all pay attention all of the 
part of what you said, one student 
someone understands a little better 



saying is important, 
realistical ly, students 
time^ She student gets 
gets another part; 
than another. Then 



they get_together out in the hallway and tglk about it: , 
"Let me tell you what i ^understood he said." But what about 
a deaf student? He does not have that outside-class 
informal discussion. The only way the deaf learn is tob^ 
taught. The deaf don't sit in the cafeteria and casually 
listen to a conversation. They have to $top what they are. 
doing and watch.: All. of their learning, alV of their:, 
communication is a very definite, ver/^cbncehtrated effort. 
in fact, if you watch someone sign or if you sign, you 
know that if you take your eye away for a second ^ yduVve 



lost: something, 
in class; I 'm in 
hot. I can 
that is . . 
interpreter 
communicate 
helps a 



dnd 
inverit a 
with the 



It*s gone! I 've learned some signs to use 
charge of the class if interpreters are^ 
arid say, "By the way^ classy the sign for 
give t)iem a..s^ign. Or I help the 
sign.' So nQw hiy regular student's can' 
deaf students";a little bit and that 



I'd 

can't do 
it." If 
eighteen 



Aet's talk about safe{y^in*general working conditions^ 
like to have a dime for tsvery time ^ 'ye heard, "The deaf 
that. If the machine goes bad, they won't hear 
ydU walk iritd the welding shgp_ and there are. _ 
thousand machines going arrd some guy over there 



/With a thre(5-pdund hammer in the rT^iddle of a steel plate is 
beating away, ydu can't hear either. I have found literally 
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the safety of a dfeaf p 
a hearing person. In 




was any more 
there are' / 



When I'm* teaching a persoh; to weld an^. 



ho arsa in which 
in aedpardy than 

sdme advantages. .^...^ - _ , .-^ - u 

he has his helmet down, he's restricted; he can t see; he^^ 
can't talk, rt^s fike talking right into your hands. With 
the deaf student, it's kind of nice, because if he's welding 
away I put. my hand down in front of his lens. He can see 
oiy hands, he can see my fingers spell what I want to tell 
him.. -**iy wife and I do^that from time to time*- I'll get ,a 
phone call when I'm out' mowing the yard^ so she Ml wave - 
through the window, and she doesn't have tg- come put. . .. 
She'Tl sign, "phone calyl'," and I'll answer, "Who is it?" 
She tells me and I signV "Well , telT them I'll be in, 
a-second." It beats yelling. j',v .... 

■\ 



1 , 1^, 



•Let's talk about other' handicaps. ITi^spihal cord r 
injury is' probably the most dahjjerdus person in the shopi 
to himself, but; to rio one el sa/'^^WithoUt being able to feel, 

cannot tell when they arf being burnedi If a hot 

was to pop on them, thby wbuTd burn. Now protective . 
^devices, leather aprons and proper protective wear will _ 
solve that problem without any difficulty at all; so it s 
not an insurmountable obstacle. Blindness is probably 
the only handicap that, precludes welding, because it is 
strictly a visual operation. There is no way that you can , 
listen to a weld and til 1. that.it is right. Pve worked 
with blind, deaf-b'lirid, tunnel vision, etc. . and that s the , 
liffiitat.ion. There's just no -Way that you can do it by feel. 

'ether physical handicaps .in the welding field:. Toa 
know, wa.have a macho thing in welding. You have to be - 
muscular to move this heavy steel around, even th.ough you 
;ioW have a hoist, you have cranes, you have any number of 
mephanieal devices: to do the moving for you i A great matiy 
women are in welding, doing small , manual dexterity jobs,^ 
doing what uSed to be called Heliarc. Heliarc, by the.^way-', 
is a trade term^like Xerox. Tig welding is actually the 
term for it. Anyway, Tig weldi^i-or 6TAW, Gas Tungsten- _ , 
Are Weldings is very fine, very'^fianual , fine motor dexterity 
operation: And it lends i^tself very well to a person w^Q 
has that dexterity^, whether they are ,in a, wheelchair,, _ 
physically handicapped in some way, or deaf. So the idea 
(bf the- Wglder swinging around steel girders 30 floors Up 
is only one small area of/ the welding trade. 'Construction 
welding is the only tradd that would probably have ' 
difficulty with the ptesidnlly handicapped. The other areas 
of welding could often present ^ho problem at a)J<. : All 
rights does anyone have any questions? . 
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Audience: Yes, I teach metal technology. I have only 
one deaf_studfent in my program. ^Unfor^tunately , we have 
poor cqmniunication.: At first, she was taking everything 
down that I wrote on the blackboard. §he was reading her 
book. Shewas doing great , except that she just wasn't, 
getting everything. _i worked with her arid she did very 
welli but [t became obvious that she was fall^irig further 
and further behind. But after the interpreter came^ she 
closed her notebook and she sat with' Her harids folded^ 
and watched the interpreter. What should I have ddne?^ 



Jeff us: Nothing! -The problem was_thatn 
an interpreter, you need a riotetaker. There i 
,a|persori to corrmuriicate or to get sign lariguag 
n(|tes at the same time. Now^ in my clasSi we 
a notetaker provided, or I alldw the studjerits 
lecture notes at a later date. In sigri larigua 
an interpreter, you are talkirig three, or four 
behind the teacher. It is slow commuriicat ion. 
a fast lecturer, the interpreter is really gbi 
behind. v . 



ri addition to 
s no way for 
g arid take • 
either have 
to Xerox my 
ge* and with 
minutes 

If you have 
ng to J5e 



You rieed to allow a few seconds when you 're'* pointing 
to.somethlrig ori the chalkboard.^ Educationally, it really 
doesn't slow the class down very much, but it^s important 
to pbsitibri ybUrself sb that the interpreter and the - _ - 
student are iri an ideal pbsition, so that you carisfe the 
interpreter arid thg student are in an ideal position, _so 
that ybu cari sefj *he interpreter and watch the student. 
Hhfri'h.e firiishes the information he wilt look upj and*at 
that second i he can' see what you're looktng at arid go on. 
It dbesh't 'hurt' the rest of the students-, ln-%ct it gives 
them a Itttle mor^time to see what 's happening and to make 
thetr own notes,. Diagrams could be made before time arid ; 
given, to the tfiterpreter ,or given to the whole class. That, 
is why I ^e^p very accurate lecture notes, flaridotfts are % 
excellent, .you know, thennofax_macfi_iries are wonderful that 
way. If you make a thermofax for^a haridout, or for a 
transparency, run it through one more time and .make -a ^copy. 

Audience: You are a very unique iri^tructbr/. I ebme' ; 
Jfrbm a. smaller community, and^we ^haven't had any deaf, i I'm 
just wondering, if 'one were^to' come, do you think he could 
handle this, if^we gaVehim_th6 written work arid the 
demonstration? I don't thlpk we can hire someone to 
'trartslatej but w^ shouldn*^ just close ?the door on the 
^ student.' J)o^yoir think we _^ ^bme* of these things 

without having an interpreter?^ /. ;: . - ^ 



Jeffds: It is very difficult,. It is really diffieult 
to get into i especial ly the deaf. iBbmniUrii eating is riot 
jdst learning the ^igri language. It's learning the concept. 
The total eoninurii cation deals with the concept, Learriirig 
a few signs helps, but to really get the full benefit, you 
Will need ari interpreter sometime. 

Audience: What Ririds of special equipment should we 
ask for? \ ' . 

1 deffus: -Ifi some eases it's only tninbr^^addustmerits. ^ 
I have a Braille mi crbraeter that we. fabricated at Perkin's" 
'School for the Blind, for the vbcatlbrial program that I was 
in. We fabricated- it in the school metal shbp and any 
bllrid. student cari read' the mici^eten Little things like 
thati' Tittle' special devices can be fabricated fbrthe 
haridieapped, Fbr bther handicapped such as mentally 
retarded, there are ways arbund iti there are little tricks-: 
I worked at a center that: was cal IW Crotchett Mountain 
ReHa-bilitatiori Center iri Greenfield^ Neg^ijainRshire. We had 
multiple handicapped: . a blihdi mentatly retarded, cerebral 
palsy; a deaf ^ cerebral^, palsy with a spinal cord injury; 
some real ly almbst basket cases. We had a student who 
cbuldri't make change. He could count, but he couldn't 
"tell the siie difference in. things, so he couldn't ^make 
change: He couldnit look, at something and say, -Ice cream 
requires this ;type, five cents. " He cguldvread it, but if 
he Iddked down here^ there was no relationship between the 
two.' We used something simple to get aroun^^ was 
18 or 19 years old; he, was kind of embarrassed to come in 
and buy soirjething, but he could count. So what we did, was 
to tell him to glways carry one dollar bills, if someone 
says that something ds eleven dollars and ahythihg^ count 
twelve. They give you the change; you put it in your 
pocket, say nothing, go on. Now, if ySu buy a candy bar, 
if^ you buy a Coke,- anything you want to buy, clothes, you 
donlt_have to tell the cashier the price, you iust put the 
merchandise down, casual ly. look around, riorichalarit; The 
clerk says, "Did you notice the price on that iteni?" 
."Sorry, i didn't." Don't tell them, "I'm sorry, I can't 
read i t. " You know :that in the supermarket, the cashier 
asks how much that can of peas was, arid you say ^ "I dbri't 
know." Then they serid soraebbdy to lobk. Tfiat tebk a 
little of: the pressure off him. 

So there are little tricks, arid little things that you 
can do with a li ttle_ imagiriatibri^ after working with the 
handicapped, that will solve sbnie bf the problems that ydu 
are asking. 



ADAPTIVE DEVICES FM THE TRANSPBRTATI0N 
OF HANDieAPPED STUDENTS 

: ; Rodger Koppa 



.1 

'■'You're only going to transport students 
In wheelchairs v^hen you absolutely^ have 
to. If yotj can get them out of those 
wheelchairs and into a regular vehicle 
seat, you're way better off." 



We've befn working for the last eight years* and very 
actively in the last three years, with the Veteran's 
Administration and the National Highway- Traffic Safety 
Administration, in the evaluation of adaptive equipment 
for transporting th& handicapped. Me do research, _ 
eyaluatlpn^ aixd tests of adaptive equipment , not only for 
the' transportation (that is, moving a fell ow^s body from . 
here to there) but also for driver rehabilitation Our 
interests have been with the severely physically _ 
handjtipped, particularly the spinal cord ijijury cases. _ 
Many^splnal cordinjuries^ from the tail bone right on up 
to th6 n§ick, have happened as a resu^ ^ 
accidents^ which is why the Texas Transportation Institute 
is very interested in them. They are also a result of 
sport injuries^, which hap'pen i -lot in schools. Qf^the 
injured, 82% are boys or men; that's why it's called a 



young male's injury. 



Audience: That percentage surprises me, 
of them traffic related? 



Are most 



Koppa: Many are motorcycle accidents^ Others are 
sports accidents, particularly football. Thereare about 
40,000 quadriplegics in the U. S. , and about 200,000 _\ - 
spinal cord injury patients. We don't see as many polios 
any more; most of them are getting up in their 30 's. 
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One physical disability which you see a 
situations is spina bifida^ where the spinal 



lot in school 
cord is 

partially exposed. This, essentially, is the same as a 
spinal cord injury, only it's congenital^ 1*11 aUo talk 
today about the cerebral palsy patient, particularly with 
respect to rehabil itating^him as a driver. One unstable 
entity that we have to consider in^ehabi litation is 
muscular dystrophy^ which takes a generally downward course 
over a period of years.^ Multiple sclerosis patients have a 
very uncertain, limited 1 if e_span^ Syringoma is one of 
several disease entities of the spinal cord which is 
essentially a degenerative disease, it also has a rather 
unfavorable prognosis. 

P^t for_the time being, these patients are going to ^ 
need transportati^on. They're going to have to be moved in" 
som^^way; they are going to have to be rehabilitated to some 
degree. So you need to consider them in trahspdrtatidh. 

_ What's the process of transpdrtatidri like^ It's best 
to consider it as an entire system. First ,^ there's getting 
into a vehicle. Second, there's- the ride itself^ which 
includes bdth-restraiht arid accdnunddatidn^ either Hs a 
passenganor as a driver. In this part of the country, 
most of oifir tran^pdntatidn is by means df the motor vehicle, 
whether tqat vehic^ is run by a bus system or a school 



may also be a student's 



Third , 
vehicle 
him in. 
at each 



own personal car or 
and finally, there^s 
again, which is the 

. Hef'll - have 

of these three timeis^::: 



system. It 

van that he himself drives, 
getting: him back. dUt of the 
reverse process fdr getting 
rehabi'l itatidn requirements 

Tile first one we can talk about js' getti\ng the- s 
in when the student^ is wheelchair-bound^^ Now, if all you _ 
have for a vehicle is a car, youyre going^to have to get him 
out of his wheelchair. You can't trahsport^a whee^^^ 
bound patient in the car unless you've got the entire 
surface of the inside of the car; and even then you don't 
have the head room^ You need a van or-a bus for headroom > 
and wheelchair room. If you have a patient you are 
transporting in his wheelchair, then you're going to riged x- 
a ramp^. a loading dock, or a wheelchair lift. Now, let me 
say some things categdrieally right from the start. ^ If at 
all possible, you don't want to transport a persdn in a 
wheelchair. 



Audience: Wheelchairs have a tendency td rdll around. 

Koppa: Yes. Let's say We nail them down so they 're _ 
well Secured. Even that's a prdblem. They're not built to 
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sustain the force that's routine in a motor vehicle 
collision, or even a hard stop. They are usually made out 
of light tubular steel, and they're not going to take that 
kind of a'load.- They're not nearly as. strong as that chai.r 
you're sitting in, and they don't have the structure, I 
know some school districts feel a 1 ittle bad about haul ing 
a kid put of a wheelchair into a car , and folding up hi's 
wheelchair in the back^ Don 't feel bad; you're probably ^ 
doing tfiat kid the {5iggest favor you could. He's much 
safer, 

' _ For some spinal cord irijuries , though, you We got t 
think very careful ly about getting him out of his chair. 
If 1ie is usually! in his chair^ he's got a special pad that 
he sits on^ and he's got a catheter for col iecting u^ 
so he's not easjTy moved." Because of medical considerations, 
-he_may need to stay in his chair. If he's a cerebral palsy 
patient and severely_disab1ed, -^you ' r^ to have to 

restrain hin inside the vehicle, so you may want to go with 
.whatever restraint system he has in his ch?iir. 

Nowi for those folks who stay in their chair,, there are 
three ways to go. A ramp that leads from the grodhd: into 
the vehicle, dr a loading dock which some schools will hav^, 
or a wheelchair lift, bet mesay first of all ^ don't kid j 
yourselJ abbot these ramps. A- rarjip that will support itself 
is goirt§ to be a ramp too long to use. The Arctiiteetural 
Barrier Standard calls for 1 in 12 slope. That meat) s you 
can come up 12 inches when going forward J 2 feet. YouMl 
havfe to cdmejjp nearly two feet to get_bip'*'td a van, so ^ • 
you ' re talking about ^a 24-fbbt ramp. Then you're going 'to 
have to fold that thing up arid put it itisiile the vehicle. 
Now if you have ari atteridarit who is built like a gorilla^ 
theri ybumight have a short ramp arid shove the patient in 
the wheelchair, Gr if you have a small kid, it'll work 
reasonablywell , arid you can push him into the van. 'But for 
about $2,D0Q you cari buy yourself a very nice lift and have 
it iristalledlln a van. A motdrdrive lift is the way to go. 
Like I say, $2,000, butybu dbri't rieed an atteridarit; the 
pstieht can fly it himself, arid: that is a big advantage. 
You warit these kids to be as mobile arid sel f-sufficient as 
■ possible; You're never even ^birig to missthe $2,000^ 
because |;he van's going to cbst ybu abbut $14,000. 



In a wheelchair you sit sbmewhat. higher than you're 
sitting on that chair. Nbw rhbst pebple rieed a pad when 
they sit in a wheelchair. I gives ybu a backache. after a 
yel^y short time. If you have-nevpr sat in a wheelchair for 
a while, you should do it. Just borrow a chair frorfi your 

-r1 ■ ^— 
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Tbcal agency and use it for a day. -Nothing ^ill give^yoU' 
better insight into a handicapped personsi probTems than 
that. ' *; 



Audience: They used to have a program here at ASM 
to give students wheelchairs for one day.. 



' Koppa: They still do. Another, consideration (is head 
room inside the vehicle, which is generally bad. Now, if 
your van -is going td transport these students for short 
distances then probably you won't n&ed to worry about 
headroom. They can scrunch their, heads down, particularly^ 
if they're passengers. But if they ' re" driving the vanj or 
if you' re advising a parent who is buying some adaptive 
equipmeht for a handicapped student, then it's a very 
important consicteration. You have about 51 ihches.^ Your 
passenger's heafl is going to be about four feet off the 
deeic, which means he's going to run out of head room, and is 
going to have to scrunch down. If he's got .torso stability 
problen^s, he's not going to be able to do 'that. 



So you have two options, arid they're both crummy.. 
Option one is tb^raise the roof , anil bptibri two is to:lower 
the\flbor. It^our sehbbl district; br ybUr agency is 
buyirig ^a van f br the trarispbrtatibri bf the haridi capped ^ and 
ybu'regbirigtb lower the f Ibbr »parieT br raisl the rbbf, 
then ybii'll firid that the pebple in wheelchairs can't really 
get gbbd vislbrlity through your windshield. You can't 



raise your windshield Very wel 1 j 
They have tb either peek through 



because that's a major 
a window up above the 



job. 



regular windshield or else do without visibility, if that's 
with them. - 



In any case, if you're going to consider major body . 
work bn your van , there ' s only one van to buy , and that ' s a 
Ford. Ford is the only van that has a complete truck 
chassis underneath and a separate body, so you can do a lot 
of things to that body and still have stj^ucture.^ T 

Chevyand the Dodge vans are unit-body constructions , and 

they don^t like to be modified very muchj because they depend 
on .tl^t boxy body for their structui^al integrity. " 
^ .> 

Now, once the person is in the car, what is done with 
the wheelchair? FoT* most of\j^hese patients there are 
adaptive devices on the market which allow you to hook a 
crank-operated line to the wheelchair and yank the 
wheelchair inside. Another option i^ a car-top carrier for 
the wheelchair, which is very clever, and very expensive 
too. Two hands come down, attach to the wheelchair, and 
then yank the whole wheelchair up. It goes into a box on 
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■'^rMxzi - ______ 

the t.qp;(^^^^ aboat $3,000. I'm sure it's 

hd sufpr^i to yOT^^ all adaptive equipment is 

very , ex^easivi-^^nf^ very little ts worth 

;:^he cdsiti ^ / ' ■ ^ X^: 



fr/dptioh that you have is to f did up the wheel- 
'chair a^/put it l?ehix]d tM vehicle, like a bicycle^ That' 
has adv^'y:^gj^s* Eor on§-fhing, itj*^^ very accessible, but 
it mean^ ttiett someone feTse is going to have to get it for 

the student /and then unfold it. This could be quite. 

feasible" ih[a school situation , but the^disadvantages become 
clear oh a yainy day. When you arrive at your destination, 
your wheelchair is going to be nice and drccly, and prabably 
covered with dirt- That's hot tod neat. 

Brie of the best situations is to put youn spare tire 
bshirid the seat anS put the wheelchair in the trunk. 
There's a device that yoii can buy or make, a pallet that 
comes out and hangs oven the lip of the trunk. You lay 
the. wheelehaip^'hi^it, piJek i t up arid roll it in the trunk. 
It works rejpwell\ There's rio reason to mariharidle 
wheelchairs^4^ there are (Jeviees available. Eleetrd- j 
mechanical lifts are verfy riiee. Some are hydraulieally 
operated. That's okay , [but you^ re going to have higher 
rriairiteriarice costs oh th^ hydraulic dries, because Iri the__ 
winter time they're gdiris to get awfullyslow, arid you'll 
have to change. to a lighter viscosity oil. But they do work 
quite well. All of thesi lifts cost about two grarid 
install le^i so they're reii^lly not tod expensive, arid they're 
quite reliable. * A\ 

^ Some exterior lifts ai^e not primarily .designed fdr the 
handicapped^ but for cargd.\ They work well ^ but /lack the 
safety features. If you tell the manufacturer you' re doing 
to yse it for hauling people up |ind down* they'll wash their 
hands of all responsitiility._ That's okay. It's still a 
good hefty lift^^^ system might 

invest in, '^he^dvintage is th^t you-don 't^have any of the 
hardware inside rtae , vehicle. ^ / > 

Most qf this aB^ptiye equipment has a^lot of sharp 

edges and protrusions^ so you ' re looking at a 1 iabil ity 

problem^_ ^our insurance carrier_may jwel 1 have a few words 
to say to ypu about them, and there's not much^you can really 
do, because there's just so far you can go to make a 
vehicle crash-worthy. - 

One thing to avoid for sure, never put in anything that 
requires your students to activate their chairs on a lift 
it's iri motion; th^at's a big rio-no; A cerebral palsy 
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patient, for example, with extremity tremors^ cdul(d just 
tremor himself right off that thing and kill himself, 
happened before, so tje warned. 



It's 



Okay, we have the client inside with the wheelchair 
stowed away. Now comes the biggest challenge. In : 
transporting these students, ypu^ve got to restrain them. 
For restraining a passenger, particularly one that does not 
have a lot of mobility, the standard inertia belt harnesses 
that you see in motor vehicles will not do the job. You 
need a racing harness, which is quite inexpensive^ ^ For 
about $58.88 you can buy^a complete racing harness by 
Simpson, a very nice unit, big_wide belt, easy to operate^ 
so easy that even a quad can operate it. It*s good 
equipment, what you want to have for restraint for 
handicapped students in a van or a car. ' 



But youMl still need to provide trunk stabtlity. If 
you have a patient who, uhrestr*ained, collapses on himself 
like ah aeeordian, he's got to have a torset on^anyway. You 
will have to prop him up, or you could transport him lying 
down , worse comes to worst. By the way , you can always 
spot rquad, because they're the guys who haye their arms 
hooked around the back of their- wheelchair. Without some 
support like that they justi'all over, and ff they fall 
over they can't g6t themselves back up again. ^ - 

The big problem once the client is in th^ vehicle, is 
the chair. Here are sqme guidel Iries you might want to keep 
in mind. The most effective chairs are beeupairit operated. 
Unfortunately that causes a paradox. The most effective 
restraints fdt^ the chairs are hot capable of being operated 
by the guy in the wheelchair. If he's so mobile that he 
can put on the restraint for the chair, he doesn't need the 
restraint, because he can get out of the chair and remember, 
if they can get out of the chair^ do that. It''s safer. 

I i^nplore ypu, never buy a restraint fgj?^ whee^^^ 
that picks up the. wheel Sr. They're just bicycle wheels, -ahd 
caa't take the force. Any kind of side mptidh oh them^ and 
they Ve going to cpl ]apse on you. When they col lapse the _ 
least little bit, the wheelchair restraint will let go^ ahd 
it will start rolHng. It's just ^s simple as that. Ahd it 
doesn/t takg a great^deal of force to make this happen. - If 
alt you're doing is/holding down a wheelchair without the 
patient, fine, use those. They'll do the job. If ttie 
patient is in the chair, however,, you ,want1tp have your 
restraint come in and grip the structure of the chair down 
low, about midway between the big- rear w'heels and the small 
froht wheels. This Wcjy you can pick the structure up and 
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take: tt down into the floor of the vehicle. . You want to 
1 do that if you have to carry a wheelehair-bound occupant. 

In the restraint area, we don't really have an adequate 
positional restraint that will keep* the^patient in one place 
very well. If a guy's going to drive, he needs torso 
sUppdrtahd pbsitibh with respect to control. We don't want 
these restraints to present pressure points. I 'm thinking 
here mostly about quads again, because ybuknow, 
quadriplegics have no sensation below the level of entry. 
YqU can-stick a knife in thera and they'll never feel it. 
They'll never say ouch, fis far as they're concerned it's 
sdirebddy else bleeding. These narrow belts that you get 
in a regular motor vehicle provide bad pressure points for 
a quadi or for a paraplegic for that rrtatter. That's 
again, the wide belts arewhat ybU.want to use, if the 
restraint is to be operable by a disabled driver. : A lot 
of p^ple like tb .drive irl^a captain 's chair and just move 
the wheel ctiair right along side with twb cords,- That- will \ 
keep it down perfectly well if they're hot sitting in it. 
I've alreac^y discussed the carrier on the top bf the car. 

Don ^'t have someone go buy a brand new wheelchair. 
Wheelchairs are all made by Everest and Jennings ^ Inc,^in 
Los Angeles and have not changed^signiflcantly since 1937. 
Any well-built wheelchair' could be rebuilt so that it's as 
good as new. If you go to your local friendly wheelchair ' 
repair service, they ni sell you. a very nice wheelchair for 
a fraction of the^ cost of a new ont. "You will get exactly 
the. same product. Maybe'we' TV have a few pits iti -the chrome^ 
but so what? That means that *in many cases for a student ^ 
what_you want to do is have a v/heel chair at. home, 
transfer him into another wheelchair which ygu keep at the 
school. Wherever he goes,^e's got a wheelchair. 

bet me_tell you about an hanest-to-goodness , right off 
the market-shelf, wheelchair restraint, seriously sold to 
restrain a person inside a motor vehjcle. Wiis piece of 
junk hSlds one wheel, that*s all. Now, what kind of_ * 
eollisimi do you think that thing; could possibly sustain? 
And I know of another one that |iol(is the top of t^e wheel. 
It's very-el aborate^ very expensive, and very ineffective. 
Anothef eofnmfereial unit: hdlds two wheels, not a bad unit to 
use. It costs about $115. Thjs is not a bad system to use 
■fbr holding just the wheelchair down,; It wdrks pretty well 
fbr that. Don't. expect it /to hold the wheelchair and a 
patient. 



nng 



Let me describe one that v/ill work. It's got a nice big 
nut. in the middle with a hook going dqwh-^b another hook 
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that's secured in the flbdr df_the vehicle. It's got a 
spreader bar that goes across from side to side by the 
ex-member: You can just imagine the dexterity and mdbility 
a_pat1erit_wbuld have to have to operate that by. himself. 
If he could, he would have no reason to ride in a wheel- 
chair. But if you 'ye got ah attendant and you're 
transporting students in your school system, then this 
wbulfl be a good bet. 



Here's what you want to do with your Simpsdh belt fdr 
the patient that's going td either ride or drive. Go ahead 
and install the lap belt dh the wheelchair. With cables, 
bring it ddwh td ydUr spreader bar that ydU're going to 
use fdr ydur wheelchair restraint^ or tie it in. A belt 
is a very gddd "idea fdr apy patient who must be in a 
wheelchair. It wdUld keep hliti in there^ and protect him; 
it wdUld give a lot df security* and it's ready to go 
whenever the client gets in a motor vehicle. 



A mechanical hand control installation has a lever 
drive with two levers going down to the pedals. It's 
nothing very esoteric. FDR was_one of the first to use 
these things. A seryg-hand control ^c on the market 
now uses an engine vacuum to give throttle,; forward 
direction , braking, and backward mc5ti on. You don^t have 
the!' long lever arm tfrrow that you ha ve_ with the mechanical 
hand cdntrol , t5ut you get very fine cont^ this _ __ 

system. They Ve rather expensive but the price will come 
down ^ The main news/is that with this control system you 
can drive with something like three or four pounds force 
and need only one control for both throttle and brakes. This 
is nice. ft • 



power 
move 



half 



The e-47 system has a very low ratio,. higR gain, 
steering. This has a special conversion, because you 
the whole pedestal for throttle and you bring it back 
toward you for braking. It uses about a three-to-bne 
mechanical advantage for steering, so that^you have a 
a turn lock to lock to drive this thing. This is 
•commercially built. You can buy this systern for about 
$5,900 over the cost of the vehicle itself, a Ford Van, made 
out in Galifbrnia. 

To sum up, let me saythis. You're dnly goinglto 
transport ^tuderits in wheelchairs when yduabsolutely haye 
td. If you canget them dUt df those wheelchairs and ihtd 
a regular yehicle seat^ ydu're way better dff. If you do 
transport them in wheel chairs ^ see if ydU can talk them into 
being transpdrted backwards. Whatever you do * don't 
transport them sideways j sideways is bad news. The 
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wheelchair isn't meant to take any forces in that_directibh. 
Try and trahspbrt, them either faci rig forward, or facirig the 
rear. Ahy time you load up a van with adapt i-ve equipmerit, 
you're cbmprdmfsirig erash-wbrthiness,. arid ybu'd better 
accept that fact. 

Better restraint of the occupied wheelchair is needed 
to advarice trarispbrtatiori rehabilitation. Your biggest 
area df cbricern wi 1 J be restrairit^ fbr both fhe chair arid 
the passenger himself, but you will have a leg up if ybu go 
to racing-type harriesses. They will wbrkfor ariybrie V 
except a very ybung child. For young childreri, I suspect . 
the best thirig to do ns tb lay them dbwri' in back of the van 
bri a mattress. 

If you've gbt to bririg a patient who's wheelchair- 
bburid or you Want tb transfer him after he gets inside 
the vari, UHless ybu'ye got a loading dock at bdtl^ ends 
of your trip* ybu'd better go ahead and get a lift, • 
because it's the best choice you've got. . 

Audience: About these vacuum control s, is there any 
problem if the motor dies? . : ^ 

Kdppa: With the vacuum controls, or any of these 
adaptive controls for handicapped dri^yers, you have to^ 
provide a back-up system. For example>_ypu can now_buy a 
low-effort power steering and Jow-ef fort power brakes^ 
They both need a back-up system. Some vehic1e_iTK)difiers 
wtl.l sell you^a low-effort power steering system.^You ' t1 
get your effort of power steering down to something like^ 
half a pound at the rim,_rather than three or four pounds. 
It will cost you an armband a_1eg, because they_have to 
provide TIabiTity insurance for themseWes^ Most of your 
rehabilitation equipment_is^ raade_by very small manufacturers. 
In most states, if you want to write a quarter of a million 
dollars of liability insurance for yourself as a 
manufacturer^ youVe go3ng to pay about $46,000 a year in 
premium costs. That has to be passed down tb consumers 
some way or ahotfjer.^ That/s one of the worst problems iri 
the whole rehabilitratiori eqtfipmerit design area, the 
liability angle. That's why major vehicle manufacturers 
aren't really in this at all, because it just makes their 
problems worse. 

Audience: Db you have anyide^ how many disabled 
drivers there are iri this state? 

Kbppa:_ The Departmerit of Public Safety has something 
like about 3,800 special equipmerit drivers. That includes 



people who have to have special _rnfrrdrs or a left hahd 
throttle arid stuff like thSt, I would estimate about 3,666 
haridieapped drivers required adaptive^equi^ There are 

very large numbers of arthritic patieri'^s who should have 
adaptive equipmerit, who have never he^rd of such a thing 
andaVejust getting by without. Some of them are really 
badly disabled,. and they don't even know there's something 
available^ to help them out. They can be very dangerous, 
whensome ver^ simple adaptive equipment can be used to 
really change their whole world. 




THE RI(3HT STUDENTS IN THE RIGHT PROGRAM: 
IS GETTING THEM THERE AN ART OR A SCIENCE? 



Margaret Lindsey 



"Orient the speciaU'eddcatiori teachers to the 
vdcaticnaj programs. A lot af them really do 
hot have an ohderstahdihg of what is involved 

""in vbcatiorial training. The more aware you 
xan make them of what services you've got to 
offer, the better the placements are going to 
be." 



^ Handicgpped children are now legally ehtitledtb a 
.free appropriate public education which assures effective 
learning |n the least restrictive environmeht. Therg are 
several important points in Public Law 94rl42 which T 
wcKild like to address this afternoon. The first one is 
that each child must have an individualized education 
plan (lEP) developed for them. There can be a definite 
process for developing that lEP whether for vocational 
placement or other-T^rpgrams. ' 

I want to introduce you^to the chi^ 
edyeational. process for the_handTcapped. During the past' 
year I have had the privilege ofserying on a' district- 
Wide task force, developing_a model _f or' the implementation 
of the policies and procedures for the Education of 
handicapped students. / 

' Now in ch.il d-eentecBd education, publ1c_awareness 
Is one of the greatesOmphases. i brought along two or 
three documents which efforts to educate parents of 
their-rights and the rightiTof theipncjfei Idren who are __ 
handicapped. Child Find lefihnets are ^being disseminated 
state-wide. . Another dbcumeriyis called Public Educattw 
for the Handicapped , put 0L^by_the National School of 
^ubl1c Relations Associati 



3n. The third document put 
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but recently by TEA is cjilled The 

Bahdi capped CHild i It goes along With/ m4cJ 



laj Righ ^t gf Your 



Administrative. Procedi^res for the^^4ucationAo:g^iHaW 



Students, TEA ^1 1 eti n 
some copi es of .these , 



ADv^- 



871-01.. - You may. v?ant to get 



are 



As a tesult^^pf this ;pLuk1ic^awareni$s cam^ we 
^^__ing a lot of" referral s. . _Pepple_r?a^ that their ; - 
children may have learning difficulties^and might benefft 
from special education servfces. ^ Thes e ' referrals gome ^from^, 
parents i ddctbrs* other teachfers, peop.le in the fioiranunity, /. 
^d' thif leads us into- st^^^£wo gf^ythe ch'ild-cente^^ ^ ' 
*^dujcatidn proces^ of the handicapped. 

ThiS'''itett.;^ mainly teith the educafcipnal liaison 
assighmertt an#^B^ For eVery chi ld who; i^j^ 

referred an ¥?lucational liaison pers^^^ is hained. This 
person becom&s- ah advocate for^that chi Id thri^Ughout'the ^ 
entire process.- The person collects certa^tn types of data, 
such as grades^ attendance record^s,^ raedieal .records, _ . 
'assessments, vision and hearing tests efnd other Information, 
whtch may give the group a^lead as to what the ^cKild's 
learning -difficulty pr^ pyoblem may be, . « 

The third step is the referral ebramittee meet ij)|/^^ In 
our; dtstrjct we-h'ave been doing sbmething similar tdv.this 
for gujt6 some' time,' 1; don't think tha^ .getting org&hize'd 
fpF the implementation of these new pol ic-i^ and procedures 
is'^really going tcr be as difficult for us as, it may be for 
other distncts. 6n eadh' campus we have^what is called a 
local support team.,\> This croup pul 1 s_tbgether people who^ 
have. expertise in support services. They take the'.data 
colUcted by' the. educational liaison and explore . ' 

alternatives .for the student. They try to make some : 
decisions a^dt a prbper placement for that child in^the 
event 'that the child, can qualify for speci''al education, 
services. ' The written report prepared by the members of 
that committee is- s^nt to a parent within^ 30 days :after the 
referral ;is actually made.. The people who •serve on that • 
referral committee- ihcl ude the principal or the principal 's 
designee, depiending dh the organizational structure of the 
campus, the educatibnai liaison * and the regular education 

swpport staff. This may include a lot of people. _ The 

special educatibh services department could include anyone 
from ah educational diagnostician to a visitin teacher or 
a nurse. The actual membership depend^ largely upon the 
problem that this child is having. Parents are encour — 
to participate. 
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____ After the referral cornrnitt^^ h^ met and has idiet^rniined 
.that the child jdoes have a problem, a comprehens,i ve 
•assessmeatj^is ^llegu^ thr^e ma jfer^ area's;-/ 

The first .^B^ias'e woul'^ .require looking at suc^^^ as -^.^ 

•langua^g p^oM ' ^ 

'b«haViioral;proble^ probl-ems; 
Phase^wo wuld require Igok^^ eAjcational ; , 

performance leyeT^ and .phctse thVee requi res Ipoki ng at th6' 
actual corppeten.cy, leyel^ Each one of these 

pi eces of da ta.^ i $lVBf;i i Vipor ta h t whiert ^yo u beg i tq: 1 oqK a t 
the who 1 e^^^h^ ^ he probt ems the >hi 1 d -i^Styhay^ng . :^,pnce 



this infc^T^Trf.t^on^^Ts^^ 
prepsires its jw^^^ the ;^a?'ejif.' THa^^ a lot 

.testin^I'foV-^orte. tHirty^^ p^ri^o.d; v • 

' •■ • ' ■ : : ■ - , ■. . V ^'^^ " ■ ' '^ ■ ■ ' 

• Atidi^^ done by your educational S • 

diagnoStici-a^s? ' - ' ; * v ^ 

■ tindsey: yes/ I dcy^.HVrec 
e'doGattdO teachers do ^{^^ testing. " v':. . 

AudjWce r> ris" voc^ ass^ssmelrtt part of this 

evaluation? . v • ""^^ , 



. biridsey: i^o, and I think' , that iis of^e of the great : 
^weaknesses of tliis systetir/ 'Vf thin (c 'that before vbcatidrial 
placement becyrs there sheuld be a series of ite$ts given tb 
determine that child's vocational ability. In many instances 
this dbes hot happen. 

Audience:. ^VJelJ> if ybU ar§ getting tMs infbrmatibh 
together for: ybli'r ARD cbimiittee meeting to decide if tfie 
student fleets VQcationaT tr^inirt^, then I guess vdcatiphal 
assessment should be done befbre: the. vocational ARD committee 
fleets,., ^ ^ . , 

; Auiifence; In oQr distrieti if they think a vbcatibhal 
pl&cementmlght be apprbpriatei then one of bur vdcatibnal 
teachers is invited, then they review the diagnostic 
material with the vocational teacher. ; 

Audierrce: Our vocational giiideTines require a - 
ypc^ti bnal ARD comni ttee jwi th; the vocational di rector and 
the vopat^onal teacher whom they think the ^student might , 
1 i ke: tOv; biv with. ^ You * ve jgot a vocational cpuriselor inyol ved 
and an. educational diagnosticianv^^ special, education 
directors , prWci pal ; and so forth. 



ERIC 



222 LiNDSEY 



Ibindsey: These are the people who are supposed tb_be 
invrolve"^ in this ARB process if it involves a vbcatibhal 
placement; . . 

_ __ Atjdienoe: That's a misunderstanding though. The - 
special education people have their ARD committees and 
think theirs rs sufficient to get the job done. But th|ir 
meeting doesh ' t^^neet my guidelines. 



bindsey : But\if a 
occur, wouldn't the\iRD 
commitltee? 



vocational placement is <joing_to 
committee be the vocaitibnal ARD 



My. 



Audience: Only if ^ybu get :the right people involved, 
bindsey: ^ The right p^ple should be ifivolved.. - 



Audience: _ But what happens is that the special 
education ARD Committee meets and the next thing you knpw_ 
dohrihy shows up in the auto mechanics room. .The vocational 

director, the vbcatibhal counselor, and the vocational 

administrator didh_Vl^^.>even know he w^^-ne^niing. That's when 
I go to the special' educatibn direc^r "We are 

hot acceptihg that kid uhti 1 youyio-^ this thingf^ ri^ 
because the teacher has got to be prepared for it, and the 
regular students in that cla^s ought*; to_be_preapred for it.' 
Vocational teachers wf 11 accept these students if they have 
had ah bppbrtuhity to meet the students, learn aboUt their 
hahdicapi learn what speci#iv things they're going to have 
to do to teach that student. But if li special education, 
student just' shows up the teachers are scared to death. 



bindsey: 
establish one 
members+iip. 



That's why it^s impgrtant^for you to_^ 
ARD committee that hais permanent vocational 



Audience: As a vocational director I don't heed to 
be, involved in every ARD committee meeting. Not^every ARD 
committee involves a vocational placement. 

' ' _ _ _ i _ 

bind sejr: They can let you know in advance. One thing 

that we did to cofnpen sate for that problem was to encourage 

special 'education personnel to take the: student over to the 

shop area in which' they would like to place the student, ' 

find out if that student is genuinely interested in 

.learning that_ trade. You've reallygot to work with the 

special education personnel to develop that kihd of rapport 

with them, i would also encourage you to invite parents to 

come out with their children. Some parents have taken 
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their children over a shop or lab early in the morning 
WH6h there are no other kids around so teachers can talk to 
the chin d and J the parent and tell them a little bit about 
what they^ will expect from the child. Itworks out to be 
pretty successful. Are some of the rest of you having 
similar prdbli^s? 

■ - ■• - _ 

Audience: 0ne of the things that corifcerns me' is the 
number of meetings. We'have more meetings to attend than 
wesay grace over. We've tried, to solve that. Anyone can 
refer a student to vocatidnal education, but then the 
process goes,_ to the vocational counselor oh that campO'S.? 
The Ypcatibnal caunselbr will then start rcompnthg 
vocatiphaT data and arrafige for- the^stfideht to visit the 
shop. If the parent wants to, fine.' "Then the counselor 
Will go b^ct^'dind wbri^ with the diagnostician and the • ' 
teacher^ thg time we come to ah ARDmeetihg there's 
usually" agreement between the voeatiohal department, and- • 
special education administrators and teachers. We inform 
the parents that their child, is being considered. ^At the 
meeting the vdcatibnal cbuhselbr will explain why we are 
recdmmehdihg this child br why we are nbt. ^ If the student 
-is recdmmehded,. then sj3eciar education people the 
Vbce^tional people sit down together. and write that student's 
lEP. If he is rejecteHi then_it will go back to a special 
education ARC meeting anu we fbrget it. 

Lindsey: It , sounds to me like you are designating that 
vocational counselor as the educational liaisbri for that 
child. 



Audience: They are collecting the data but 
not necessarily be the advocate for the child. 



may 



_ _ Lindsey:_ Any other comments that anyone would like to 
make regarding the organization of the ARD Committee? lEP 
forms are different in almost every district in the state 
but essentially the lEP is a statement of the goals and 
objectives that are set for this child. They should be 
both long-range and short range also. There should 
be some sort of description of the behavioral characteristics 
of this child. / ' ■ ^ « 

Audiehcej^ Do voca^ need to^ be involved 

beforethe cpmmittee ever meets so they can know the child 
and know about his abilities and weaknesses and what his 
Kahdicapa are when they come to the ARD committee? If you 
just invite the vocatj^onal people to^an ARD committee 
without i nvbl vi ng them i n_ thi s i nf orma ti on^gatheri ng process , 
it's like' the blind leading the blind. - ^ 
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bin^sey: I wbuld think iTnypne who has been involved 
wbuld know enough about it to' begin to ask questions. Now 
you might make a mistake the first time and go wandering 
into a meeting^ithout any prior knowledge of what is taking 
place, but I think that after it happens one time you are 
going to ask questions. 

Audience: Besides placement of the child, special 
services such as transportation will be discussed. Services 
cbUld include anything frdm occupational therapy to musical 
therapy. 

Audience: HdW many parents help write the lEPs? 

Lindsey: It Varies I think. If parents are fairly 
knowledgeable about the entire process they can be a real 
help. Now I dust had a conversatiQn with somebody before 
I came in here who told gie that she had two/handicapped 
children and sh:e was invited to an ARD com^^ 
and when she got into ^he meeting the committee members 
sa1di ^'Okay* what do we do with your children? The 
children have neurological problems and we've done 
everything we know to do. Nowwhat do you wan usto do?" 
She said they didn't present any options to her arid she 
really wasn't aware of the kinds of services that were 
available to her. She needed a little prior warriing about 
what her roles and responsibi litites were going to be' in 
that meeting. ; v*' 

Audience: How much ?o the students participate? 

Lindsey: I think that also varies depending on the 
handicapping condition^ I've been in some meetings where 
the children really did know that they wanted to gp into a 
certain program. They had a definite goal in mind-. Other 
Students were very apathetic. Th^ were willing to take 
whatever the committee set up for them, ^ ^ 

* 

There are a couple of other things that I would like 
to pass ori to you. What I've done is try to develop 
an action plan for improving vocational education services 
for the handicapped. First of all^ l' think that it 1s^ - 
•essential for all- vocational personnel to become familiar 
with this child-centered educational process for the 
haridicapped. I would /suggest that yoU consider presenting 
this type of system in an inservice cbrifererice next .year 
arid that you invite some -people from special education 
to assist you. I've done some teem Work with special 
education this year and my people Were dust thrilled to 
have ^the kind of input that they were able to give. 

- V 

■ ( - 
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Another step in this process would be to become 
familiar with the orgahizatibhal structure of special 
education services within the district and to learn about 
the wide, range of services available for these students 
through special education. 

Next* I thinkit is important for vocational teachers 
to develop lists bf^criteria for predicting success of 
handicapped students in the different occupational courses', 
particularly in thearea of reading and mathematics. If 
you know that a child Isnbt going to ever read and if you 
know reading is essential to your vocational program, then 
I don't see how the child Is ever going to succeed in that 
particular program. We haVe a problem right how in some 
of our office programs with kidswhb cannot read. Your 
vocational education teacher will be able to see where the 
problem lies in placerneht and for that reason I think that 
they;should develop these lists, They don't have to be 
used as selection criteria but they can be used as 
guide] ines. Special education people are cbnstantly 
asking vocational people for this information. 

^ Another thing that you, can do is orient the special 

education teachers to the vocational programs. A Ibt bf 
them really do not have an understanding of what is 
inyoVyed in the vocational training. The more aware you 
can make them of what service^^ got to offer^ the 

better the placements are going to be. The vocational 
education teacher should alsor get to know the special 
educational personnel and try to develop some rapport with 
these people. A lot of times they are afraid to talk to 
one another. They just don't do it and I think' it would 
be a good practice foP both ^f^them^to 'beg iri doing some 
obs^ervatioh of each other's teaching and to pass on some 
techniques that 'would be useful in working with those 
children in the vocational setting. As Tsaid earlier, I 
would encourage the vi si tati on of prospecti ve handi capped 
students as well as their parents^ This gives the teacher 
the oppdrtuhitj^ to actually do some interviewing*. And of 
course^ I think it's .essential for the vocational, teacher 
tol participate in these ARB meetings, 

' Sb these are just some_ things that I would sugoest 
because I think there is a lot that we in vocational 
educati bh heed to do to improve services for £he 
handicapped. 



TEAeHING SPEGIAt JJEEBS LEARNERS IN 
VOCATIONAL AND PREVOCATI0NAL PROGRAMS 



Ronald d. Lutz 
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"I think handicapped pebplia^ a just like 

anybody. They're different^ but the 

differenced are individual. They're not 
different as a group." 



\ 



People ask me, "Why do you work with handicapped kids? 
Are you a Johnny-Do-Good or something?" 

I say "No, i^m very selfish. I work with handi- 
capped studentsbecause I get albt rrore feedback from 
them. I enjoy that feedback and i enjoy the challenge 
of teaching thqn. Some do not succeed easily. But that's 
the challenge," 

Today I*m going to talk about prevbcatibnal education. 
I'd like to hear your definitions of prevoeational 
edueatibh sb as you introduce yourselves, please describe 
what prevoeatibhal education means to yoti. 

Hifi: Pam Hill, Specialist in the Vocational 
Gurrietilum bab at East Texas State University* 

Lutz: What's prevoeatibhal education? 

Hill : In Texas , it means teaching job-seeking skills, 
teaching attitudes about work, teachijpg an overall view 
of work and of different job clusters. 

Hayes:_ I'm John Hayes. Ilm Director, bf the 
Occupatibhal Curriculum Lab at East Texas State Uhiyersity, 
and I wbuld certainly agree with Pam._ Proydcati.bnal 
traihihg.wbuld be training provided fbr individuals in 
preparation for either on-the-job training or ettployment. 



Ronald Lutz is 
a faculty member 

at Cehtral 

Michigan 
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Boone: I'm Jim Boone, and I^m a Professor of 
Industrial Education here at Texas A&M, so m work deals 
with teacher preparation. Our students go into industrial 
lirts; some of them go into vocational industrial teacher 
training. From n\y view, pr^vocational would be that area 
where students explore various activities so they can make 
a tentative career choice. They develop knowledge about 
why we work, why everybo(^y|works, why work is satisfying, 
and so forth^ 

I < __ __ 

\ McDaniel : TmUlonway McDaniel , Director of Special , 
Ecrycation at Mount Pleasant^ We* re in the process of 
trying to develop aSb^tter curriculum for handicapped 
youngsters. I think^reyocatibnal is all these things 
previbusly mentioned; but I see it going back much further 
than that. You have a lot of severely handicapped youngsters 
who hay6 coordination problems, for example* who have to 
have phyiica! development activities. This is also part of 
prevocjational ; learning to use their hands* ^ 

■ I ■ _- - - - 

Lutz:_ As you know, you don't looking for a 3bb when 
you'rte down in the dumps, because employers dbn'teven want 
ygyi You get your sail high first and thengb. I believe 
tohaye their sail high, to feel good about 
they're going to be emplpyable. Maybe you 
think that doesn't have anything to do with woodworking and 
metal working, but I've found that it does. My two high 
sohool Rl'ds have a lamp on their desks that they made ln_ 
wgodwo?Bng in the seventh grade *_ and bf all the junk they've 
got on their desks, that's the bhly thing that never gets 
dusty. 'Almost everjf day when they do their studying, they 
use that l^amp. I asked them once if they'd like to have one 
of those that has springs bn it* and they said, "No, not 
really, niy lamp's bkay." That says something to me about 
what they think, arid »^hat p^eyocational education has tit 
offer. ' bet's go bri wi^th the introductions. 



that kids haye 
themselyes, if 



Swift:_ My name (is Frankie Swift and l^m a student at 
E^st Te^£ts State University. I think th|it prevocational 
edueatiori is the explbratbry phase of the chi^^^^ attitude 
toward reaching a permanent vocational ability. - 



Swift: I'm Bob Swift; I'm also a student at East Texas 
^tate, and rijy only experience in working with -any kind bf 
"t)revocational s^kills would be teaching agriculture. I thirik 
the emphasis in prevocational training is being ^vblved in 
the total person rather than just teaching how to do ai skill. 

Lutz: There's a real challenge involi^ed iri reaehing^ 
the total person. I remember a girl who came into njy office 



after school 
something." 



and said, "Tve got to talk 
I said, "What is it, Mary?" 



to you abbut 
Arid she said^^ 
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"I'm pregnant." Now what does that have to -do with wood- 
working? It^s scary, but it's what you're talking about* 
There^s a lot moi^^o this pr^ocational bag th^ 
how to hold the hammer so you can go into the construction 
building trade-in fact,_I_thin that's what I like most 
about junior high kids; that frankness, tha^t openness^, that 
"I can't talk to ITU' parents; now wi 11^ listen?" kibd of 
faith. I like to be involved with that. 



- Washam: I^m Dan Washam, and I'm a shop instrijctor 
at ^Richland Physical Rehabilitation Center, Texas Techni - 
cia^fbr the Blind, Rehabi^ in Austin. Hy 

defrnttion. of prevocational education is a lot like^M^ 
McDanlel 's. We focus on the basic^concepts anything from 
size and shape discrimination to work plans and organiza- 
tion. We also get into basic manual skills. In our 
rehabilitation center, we work with the physical aspects 
of work, job application and job readiness. 



eascio: I'm Tony Gascio. Dan and I work together. 
So many of our clients have never had: any work experience. 
A great many of thfem have been so sheltered by their 
families or by institutions that, they almost fail because 
of that alohei They^re so accustomed to being told 
everything; I agree with what you said. What the client 
turns out is concrete. It is something th&t they can take 
in their hands and they can see that it's good. We 
display the client's work, if they'll let us, arid it does 
fantastic things for their ego and for their confidence 
when they complete a projects 

Chappee: I'm Betty Chappee. I 'm Director of Special 
Services at La Portia I don't really know Jvhat 
prevbcatidrial is^ ailthough I've cdriviriced the school board 
that I need a prevocatidnal .unit at the junior high this 
next year. I'm here to find out what prevocatiohal 
teachers are supposed to do. I know I want it to be a 
doing class I a projects class. 



Lutz: Yes, I'd like to have a 
everything so that the students can 
they've done and say^ "Idon't like 
that, but I really like this. "Juni 
especially, like a variety. Let's s 
ecpnomi cs di vi ded up i nto si x things 
had general business divided up into 
general agriculture divided up into 
be 36 1 i ttl e pockets that a 
expl pre ^uri ng thi s cl ass . 
chunks would get bigger and 
perhaps four choices in all 



seventh 
Then, as 
the Choi 
two per 



whole sampling of 
looMTback at what 
that, I kind of like 
or high kids, 
ay we have home 
,_and let'^s say we 
sixthings, and had 
six things. There' d 
griide kid would 
eighth graders^ the 
ces wo u 1 d ge t s ma 1 1 e r ; 
semester. Each would 
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be nine weeks ih lengthy We would build a pyramid that leads 
to some ninth grade full semester courses where they have 
two ehoiefes but of about five or six. At that point they get 
a little more heavily involved in the knowledge arid skills 
of two areas. ; 

I've always said the pyramid goes in the wrong direction 
Wheri,they go to junior high. they ^ don' t have many choices; 
wfieri they get to high school the 'choices dpeh up. With so 
little background in junior high, they ha/ze ridthing to draw 
from to make those choices .< 

'We've been talking now abbut f^revbcational for all kids, 
arid that's how I'd like to think about handicapped kids; 
as part of all the. kids ^ as a person who is included as one 
of the twefity.pebple in class; a person who is handled 
iridiyi dually like every bther persQn in the class. There 
are some' prbgrams that segregate kids and if the kids are 
gettirig a gobd shake there's rib problem with that, _But_L 
thirik we have to accept that kids sometimes learn more from 
each other than they learn from us. If we isolate all 
trainable kids into the same facility, what they learn from 
ehch bther drops way down. - 

^ty wife teaches at the trainable c||3ter. I went q^^ 
there brie day, and there was a kid rockii^g back and forth 
I saidi "What's trie matter with 
arid 4aid| "Andy, don't rock. You' 

He stopped for a minute afnd then he _ 

Three or four days later I came back and there were two of 
them rocking. They learn behavior from each other. _ 
thirik it's inefficient for a handicapped personate be 
isolated in what we call a special program. I thirik 
handicapped' people are just like anybody. They^re different, 
but the differences are individual. They're riot different 
as a group. ^ 

We don't have any special kind of atiachments 6r any-' 
thing for any of the equipment that we have in bur shop. 
Would you_believe,J^ast time I was in WasHirigtbni B.e., on 
the President's Committee on the Employment of HaridicajDped, 
a guy came up to me and said, "Would you do a Research 
Project with a hundred thousarid dollars on adapting . 
equipment for the handicapped?" 1 said^ "Which handtcapped? 
Who are you talking about? Mary? Charlie? Give me sbme ^ 
names." "Well ,_^we want to adapt the equipmerit so that f 
handicapped people wtI lb able tb use it." That's baloriey. 
You can't adapt equipmerit until you do an assessment on an 
individual person.. ^ 



'^"*^/and moved to him 
re making me sea-sick." 
started rocking again. 



* Name chariged. 
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I think that the idea or notion of having a pre- 
vocational prograni for haridieapped means that you deal 
With art industrial arts teacher and home economics teacher, . ^ 
.a counseldr and special education teacher. You put a 
package together for eacfe individual student who's going 
to give thema picture of employment possibilities, leisure 
time possibilities, and self- developments so that when they 
graduate they'll have a picture of who they are and what 
kind of carser |hey're in. kids are leary of a , 
permanent choice of a job. They dorilt want to identify 
something they Jvaht to. do the rest of their lives. They 
want to identify something they might do fora couple of 
years. They're really hot confident enough to say, "I want 
to be a veterinarian the rest of iry life," i think that^s 
healthy. I^'dad ^hanged jobs stx Jimes. Jie retired when 
*ie was^ 71 years old* and now he works with^ trainable kids 
twice a week. I think it's: a trend "now, going through ' i % 
more than one career. It might have been triggered by 
military retirees in the '60's. I think they received 
much satisfaction from those changes, and when other 
people observed it* th^ started doing it as well. So i 
wouldn't want to try to lock students into one job. 

^Ngr would I want to lock students into one kind of 

learning or a standard grading system^ Class competition 
has always helped, to mark certain students as "handicapped." 
Teach classes so as to remove peer pressure, remove the 
standard curve which says some peopWare^ to pass 

and some are going to fail. If there is any place in the 
edubational process where that -4^--^ would be 

at the university, where a somewhat similar^ homogeneous 
group of people, all haying basically the same entry 
requirements, get together. All those graduates from the 
university system take a first teaching job and thrust 
that same competitive process on a bunch of very heter- 
ogeneous kids, and expect some to fail and expect some to ' ^ 
get "A's," and expect a lot of them to be in the middle. 
That's a major mistake because in public schools we're 
talking about 1665^ of the population. I think all kids 
are supposed to go to the public school system, and I 
don't think any of them should fail. Nobody learns by 
failing, yet many of us use that competitive process as a 
tool for motivating students. I doubt that anybody with a 
"C" average gets motivated by grades^ "A" students like 
the system ver> much, and "B" students kind of like the 
system. But for the rest of the kids, grades don't mean 
too muehi 

1^ t The kids we're talking atbbut are often in the last 
grdujii so in prevocatiohal subjects we have to make an 
impact dri_ that evaluation process. We have to get it away 
^^^^ the A^ B, C, D, some pass, some fail system. I know 
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there are a good percentage of industrial arts teachers 
in a 50-mile radius from work, who work with all 

students on an individuarbasis^ which helps take care of 
the process., Atfirst that sounds terribly complex; it 
sounds almost impossible. But I think requiring projects, 
*and making every student lay theirs down side by side at the 
end of the semester is a b§d thing. When I say this, rriy 
undergraduate students always ask, "Yeah, but what are you 
going to have if you don't have a required project?'* Well , 
I have a selection of projects to^choose from; or better yet, 
let students make what theywant to. Out af acouple 
thousand students, I haven't had one vjho didn^t have some- 
thing he wanted to make^_ THedifferehce between helping a^ 
"person make what he wants to make and making him do something 
that you want him to makeis like daylight and darkness^ So, 
I put a lot of restrictions on my industrial arts program- 
It has to beindiyidualized; it has to be evaluated oo each 
individua't student' s progress. But this brings a challenging 
environment for theteacher^ one in whjch the teacher does' not 
feel threatenia by having some students accomplish very little 
ans some students accomplish a lot. Teachers can evaluate f 
each student based on the progress that tfidy make. 

Audience: Jl^at are your specific bBjeetives for 
completion of this prodqict? i mean, how do ybu balance - 
ski ir development and exploratory bppbrtuhities? * 

tutz: Basically, there are thr*ee object"^ ves that^ 
industrial arts teachers need tb keep in thei|* heads. 
Number one:'' Pre vocational explbratibrii Include sdmething 
about graphic arts, and something about the trlntihg industry, 
something in drafting, soroethi rig_about mate rials ^ soft 
materials , woodworking. Number Two: A leisure time 
activity. As bur society is more efficient in manufacturing 
products, more and more time is left for leisure. Ithink 
we^^ as industrial arts teachers heed to emphasize th« ' 
jnportance of developing some healthy leisure-time activities. 
NumBer Three is hard tb measurei but thp most irnportant^ 
The development bf a positive self-image, When a student 

produces something but bf metal br plastic or ^od or 

whatever, arid can put that on his desk it make^ a difference, 
rve seen it have ah effect bn thousands of kids. You couldn't 
buy that lamp from the student for $150. Those are 
three objectives i 

Audieriee: Ybu mentioned that the students were ' 

evaluated on the cdmpletidn of their projects^ To what 

extent do ycru rely upon the quality of the complete project? 



Lutz: Very 



AUdiehce: This leflds itself more ,to^ skill develdpinent 
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to exploratory experiences 
afeas of interest. 



and trying to determine 



0 __ _ _ _ _ 

tatzr rm very stuck with that. Everybocly can tell 
whether a product is poor or not. Even the kid can telV 
j'** i' ? the_ teacher's responsibility to stick with ' 
that prodiiJct urrtil -it looks socially acceptable. At the 
same time, I wouldn't think a. person at the junior high 
school level woul depend more than four to six weeks on 
any activity. Then he wants to jump into something else. ^ 
Manipulating tools is a very normal process for junior 
high school icids. The activities are what help handicapped 
kids to gravitate towards home economics * industrial arts, 
physical education, they like to work with materials and 
tools and processes and each other.^ 

Too often there is too li^ between 
that exploratory phase and some serious narrowing ddwh of 
the vocational decision pha^. In our state ther^ is a 
great big chasm between industrial arts teachers who do 
career exploration, and the vocational teachers who teach' 
entry-level skills for that oc^^ cases 
there's almost more antagonism between those groups of 
people than there are between any other groups'in the 
school system. That's really disasterous for a kid who 
gets excited about some activities, but then is never 
told the relationship between those activities and a 
two-year vocational bl6ck; 

Jh our s^ate the division of vocational education has 
not yet defined prevocatiohal education; The department 
of special education has identified prevbcational ,^and 
there is much in prevocatiohal that probably only a 
special educatibh teacher e^ndb; But actually Instilling 
in a child^s mind what kind of oeeupptioh he will go into, 
I think* requires a team e'ffort between home economics 
and industrial arts i maybe a qoaeh, §hd a special education 
teacher. Special education just is riot big enough to 
cover jail those entry occupations. That has to be a 
shared responsibility. 

_ There seems to be a fear of wbrklhg with industrial 
arts teachers. Let me tell you that from rny impression, 
the process ought to be quitesimple. Some vocational 
teachers in our state have college experience, but 
least 40% don't have any at all. All they have is^frk 
experience. If you give a person who is severely rSbarded 
or emotionally disturbed to a vcicational teacher, in some 
cases, they^ ye blown a plug. But most industrial arts 
teachers whb I know, are dumb enough to say, "Heyi I take ^ 
whoever comes in the room. I don't make any judgements 
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about who I'm supposed to teac{i, and who Tm not supposed 
to teach." You see, as they go through an undergraduate^ 
program they get bombarded with psychology classes and ^ pick 
up various tools for dealing with whoever walks in their 
classroom. Industrial arts teacherS could build a bridge 
between the preyocational exploratory activities and 
vocational skills development. 



PANEL' OF EMPLOYERS AND EMPLOYEES 



-J. 



R. Ma this 
Moderator 



"If you> as' their teachgrit don't a 
people that they can succeed* then 
always fail." Shirley Price 



show handicapped 
will probably. 



d.R. Mathis: The future employability of a student 
is a major consideration in vocational prdgf'ams, because 
the criteria for placement tn vocational programs is that 
the studen^t must have a potential to benefit frgrii the 
training. We have therefore invited this panel of r 
employers who have hired handicapped applicants ^ and 
handicapped applicants who have been hired* to discuss^ 
tT^kthe placement process from a persbhal perspective^ With- 
out further^^comment^ ! will turn it over then to "our 
first speaker*', Donpa WilliamSr . / . 



_ Donn^. Williams: I have cerebral palsy. r I was b^ 
with" this condition. I think we are all familiar with 
Section 503 and 504 of the RehabTlitatidn Act of 1973. 
It^tates. that we're to give handicapped pedple the same 
job opportunity that any other applicant has. To explain 
ho»* it all worked for me, I want to tell ydu how I obtain- 
ed jny job in Houston with United Cerebral Palsy. I ' ' 
received 9 fiigh school diploma^ hot through special 
education, but through a^regular aCadetnic prdgram in the \ 

Dollars Independent School- District. I graduated from 

college w^th a degree in Speech and anemphasis In Speech 
and_Hearing Therapy. For six months after I graduated 
from college^- I did yoluhteer work at a Crippled Children's 
Center i-n Dallas just for the experience. After I got my 
Masters from SHBjin Counsel ingi rny hardest job really/ 
started ~ IbokWg for a full-time job. I contacted 157 ' 
different agencies oven a two-year perio d looki ng for 



a 
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Neal Barker 
is_with Honie 
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and Gifts, 
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Texas . 



r Even thbugh they Advertised for a eotiriselor or a 
spjeecft the^rapist, when I would walk into the door, they * 
wodVd Say^ ?Toti are either over-qtialjfied or yoor qualifi- 
cations don^t meet whart we're advertising for." Many times 
they;^^ me becatise I can't write legibly, ^Veh 

thpufh IHn pret^ efficient oh the typewriter. Sov after, 
Ibbking for two years, I came to A&M to work on itiy Pf).D in 
Rehabilitation eddhselih^ fbr Industry^ I left.. after one 
semester and started Ibbkihg again for a job. This was a 
year ago in dune, and in September I got n\y Job as Project 
Director at United Cerebral Palsy in Hbustph. /I'm working 
with people who have eerebral p^lsy. They rarig'fe- from 20 to 
54 years of agei^ Most do hotjeveh know their ABG's. So we 
work oh education, social sl<ills, and develbpmeht; 

1 - In the^ very near future -I 'm starting rny own bus*iness in 
Dallas; I will be leaving Houston ; This busifiess will have 
emplb^eht services particularly for handicapped^ people, a- 
cbohselihg service for-persohal and job counsel ihg, a health' 
neferral service i and a job seeking service.; I hope to go 
btit/and inform the commuTiity around the metroplex bf what 
we as educators are trying to do for bur physically and 
mentally handicapped tiersbhs. ) / _ ' 

Audience: As educators, what could we do tb/suppl^* the 
handicapped students with motivatibn and drive tcr keep them 
lopkoihg for a job? Where did you get your inspiration? ■ 



^illiams: Well* it really started when I was a smaller 
child'. We can' t start with a sophomore and say, ^ "Here* you 



are handicapped. Go the distance. " You have to let them 
know how things are going "to be different once they're but; 
of school i but you also nave to show where help is available 
when they need it. 

J.R. Mathis: If there are ho fur^ questions at the 

moment, let me introduce Neal Barker. 

w ^ 

Neal -Barker: _ rm with Home Interiors and Gifts of 

Dallas. Home Interiors andjfiiftsis^a direct filing 

company , something like Tupperware, specializing in decor- 
ating accessories for f he home. We have approximately 
26^000 women selling for us. Retail sales for last year 
totaled |3,5pO,ddO^ Shor^tly aftefr the President of H 
Interiors, MaryCrowley^ founded Ho^ was 
joined by her son "Don Carter, who is Vice Presfdent in 
charge of merchan^iz^^ Because of Mrs; Crowleyls faith,, 
and because of the loving and caring ghiloisophy of Home_ 
Interiors^ we have a unique business today. Hahdic^ipped 
and underprivileged people were taken into cbhsideratioh 
frbni the very beginning. Twenty-five handicapped; people 
how work in the waK'ehouses and offices. They i/iclude 
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deaf-mutes, victims of cerebral palsy and pdlid. These I 
people are treated exactly thf same as the other employees. 
• They have no special benef 1ts> they have no special traih- 
tng. They get the same pay, the same job dppdrtUhltleSi 
the same benefits, and the same. pronw opportunities as 
the_other employees. They're very efficient in their per- 
formance, mainly because they ar^ more appreciative of 
theirjobs. Their duties Include processing, order filling, 
and working in the credit department. They also work on 
similar resrponsi bill ties, 1^ and certificates ■ \ 

department^ For many, this is the first job these people 
have ev^r had/ it they havi become self- 

supporting and responsible citizehs. -The cdmpariy has 
found that tfiese people bring distinct advantages. Employee 
relattonships are better, other empToyees become md 
' courteous and thoughtful. Furthe^^ I'm sure that the ' ^ 
absenteeism is much less of a problem: when employees know 
that just getting out of bed and gettirtg dressed is a 
problem for their fellow employees they will try harder to 
v' get to work. With thejresults we have had with efilploying 
these peqpTe, lam cirtaln tttat there will alw^ 
place /or handicapped and underprivileged pedple in the ' 
future- of Home Interiors. 

ftudjence: I know you have a Idt of people working in 
Dallas, but do you have handicappedj people actually selling 
for you? 

.Barker:. Our top salesperson in the nation fast year 
wa«5 a woman in ealifornia who, as a result of polio, is 
crippled in one leg. If a persqn can drive a car, answer 
a telephone and get Herself around, she*s in business. 

Audience: Bow good was her salary? • 

IMlcer: It's strictly commission. This woman made . 
over $40^000 last year. 

Audience: Are you sympathetic to slow learners , even 
though they might take longer to learn the job? 

Barker: Yes^ they can take Orders and go through the 
warehduse and fill the bins and take it to the packers. If 
it takes them a little longer, thatls okay because they stay 
dn the job arRt do it efficiently. They don't take ds many ^ 
coffee breaks, either. 

Audience: Has ydur cdmpany always hired handicapped 
applicants? 

Barker: From the very beginnihg. Our deaf-mute fore- 
ma n has 19 years of service* and the company's only 21 years 
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old. 

d^R^ Bathis: Thank ydUj Mr. Barker, 
duce Shirley Price. 



Now list me intro- 



^^Shirley Price:' I 'm Handicapped Cdordina-tor for the 

Johnson Space eehter at NASA^ in Houstdnj Texas. I've been 
working now for the dohnsdn Space Center for eight years. 

Let me say right away that I ivas\never a part of the 
special edocatibp program. I had a special teacher until 
I was f jve and decided I wahted to be a part of the total 
community, in elementary school* I had to encounter other - 
kids teasing, fighting, making fun ^f me and theti treating 
me like an outcast. It became my fespdn^ibility to decide 
and do sbmetfiihg about this. At that age, I had flaps hang- 
ing down my back and I reraeraber one girl liked to pull on 
them. I told her if she didh^t leave me alone that Td 
tell rny mother. My sisters Wanted to take tip for me but iny 
fiibthef' said, "Now Shirley, I can db one of two things. I 
can let you go but there and-ffght tliat girl like you fight 
your brbthers and sisters every day, br I can go gut to the 
scfebl and tell the teacher tb tell the girl to leave you 
alone. Hhich db ybu Want?" So I went to school the next 
day and^I tripped the girl and sat on top of her, and that 
wbh iriy Acceptance With the rest of the schoo-1 . ■ 

I graduated third in fry class" in high school , but I 
sBbuld have been second. You know that the top two g^t lots 
of scholarships. Well, the Rehabilitation Commissibh had 
Ihfbnned iny/schdbl that they could pay for my education if 
I Went to cblleger So the principal and the faculty decided 
someone eHe shbuld be second and bumped me to third, I did 
gb to cbllege* but bnly aftei* a-1ot of hassle from TRG; they 
would not a-llbw me to go to college unless I had artificial 
arms. It Jtbok me a year to agree to that, then they said 
I Had tb gb tb school for clerical work. I finally made a 
'deal and got njy degree in Sociology. I went to work at the 
NASA-Johnson Space Center in 19;7l . I cqj^k^ sew; crochet, 
khiti embrbidery; I'm ah artist, .I've wrftten se^gal ^ 
stbries, I type 50 words a minute', and I enjoy -lip^irjg^ Hy ^ 
car^is parked somewhere around here, and even if |hey ptit a 
ticket bn it, they can't move my car. They could/Ghly look 
at it and say, "Mell, we can't drive it. so let's; leave it 
alone." 



. '* ' I enj*^y wdrking at the Space Center. I Wbrk with the 
independent School District from Hbuston, Galveston, ahd 
f11 the areas surrounding^ I work with the CETA program. 
We have Z total 0/ 261 handicapped employees. 

Audience: Do yoti employ retarded students? Is there a 
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place for some of them? 

Price: Yes^ thjere is. Two of olir student employees 
are retarded. _ One is presently. Wdrkihg dh the cap work 
experience. The one who Is still working with Lis will be 
placed dh a 700-hdUf appi^ihtmeht this summer^ a temporary, 
pdsitidn. When we look for perrttanent empldymerit^ she could 
be hired. We train the students for positions where, if we 
can't hire them. pennahently oiirselves when tRey are done, 
they will be able td*gd oUt and seek employment. I offer 
ah employmerit^ service to thes students. I give some 
ihfohtiatidh as to where they can go in the Roustdh-Gal ves- 
ton area fdr possible interviews dr emplaymeht opportunities. 

Audience: Can people come to you from all over? 

Price: Oh* any place. 

Audience: . How can we place students with ydU? 

Price: Well* you can call me at (713) 483-4918. then 
go to any government facility * ask. for a regular 171 appli- 
cation, have the applicant complete the application and ' 
send it td me. Then we arrange for an interview^ probably 
over the phone. All we need is someone to let us know 
what the- student's limitations are. Then they are treated 
like everybody else. I have them filing, I have spme^wprk- 
ing in the mail room, I have some working in the astronauts' 
office, some learning to type, dne young man workedf as a 
tour guide, and one young lady with cerebral palsy styles 
the astronauts ' uniforms for other kids. They're having a 
fantastic time. ^ 
/ 

Audience: Do you have a program for altering the 
employer's attitudes? 

Price: We^use a program f rom TRC and another from the 
President's eonmriittee on the Employmen of the Handicapped. 

All federal agencies are expected to have a Handicapped 

eoordihator, either part-time or ftill-time. As coordinators, 
we receive specfal training. We learn how to deal and work 
with people who have negative attitddes. i often ask pro- 
fessionals to come in, such as cbdriselors, psychiatrists, or 
vocational teachers, to talk about supervisors and to visit 
work sites, so that students have a, chance to show off , to 
them. - ^ 

I'd' like to add this cbmmerit because those of you who 
are teachers and heed to know that if you can just show them 
one thing, jUst one thing that they qan be a success bh, 
then. that will v^h them over' to themselves. As handicapped 
people i they have a lot to deal with^ trying to get bther 



people to like them, but they have more trouble trying to 
like themselves. I have to be honest: sometimes I stand 
in front of the mirror and say, "My God, why me?" Then 
other times, I say* "You got it chick, go on." If you as 
teachers don't always show these people that they can 
succeed, -then they will probably always fail ^ That is why 
I; give these students sometimes up to six different times to 
make mistakes before I finally let them go. Of course, if 
I i'ihd but it's dust stubborness, I say, "Three times and 
you're out!" But if it's actually a physical problem, or a 
learning problem^ if it's something that they have to take 
time in doing* then fine. It's a case of laughing with 
them when they need someone to laugh with^ and listening 
when they feel they need to cry. Try to make them realize 
that they can be a success just like everybody else. 
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VI hope we are here next year; I hoVe we are 
talking^ There will always be problems but 
there is a_ tremendous challe^ Disabled 
individuals are now understanding that things 
in their lives are not privleges." Pat Pound, 
President, Coalition of Texas with Disabilities. 



Bonner: My topic will be current and futureproblems 
of disadvantaged adults In ideational prdgrarhs, I am 
currently employed at Prairie View ASM University, I have 
aBachelor's and Maste degree from Prairie View and a 
terminal degree from A&M, so I am what you mlghtcbhsider 
a^ black Aggle.^ I am currently President of TAVESNP*. We 
^are arv association designed to look out for the vocational 
needs of ^theadulti we_ar|certaihly Interested and 
concerned 3bout the handicapped population, 

it is our association \ that the out-df- 

school disadvantaged adult will receive far less training 
in the future. That is a very unusual prediction, but it 
is based upon our analysis and study of current 
legislaticin. Under the new 1976 Amendment Act^ the set- 
aside fuhdS for the disadvantaged adult vocational 
trairitug have a stipulation known as "excess cost and 
relative ability to pay." If you have not become familiar 
with this, I suggest that you do, because it^s the same 
requirement for the handicapped. It is my understanding 
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that, of course, there art funds that are not being spent 
at the agency right now for the handicapped for this 
particular reason: the excess cost and relative ability 
to_pay^ We're real ly having a very di^ getting 
a clear-cut definitfon or understanding of the two terms. 
The federal definition sounds very simple and yer^ easy to 
understand. But how do_you operate programs through this 
concept? The excess cost_funds,wh|ch wi 11 be the^m^ 
of funds for the adult_popu1dtion , wi 1 1 be adm as 
of July 1 through post-secondary education, basical ly the 
two-year junior col lege. In the_past, 100% of the costs to 
train adults was available from these funds. Starting July 
1 i the 26% set-aside funds wi|l be going to post-secondary 
arid they will be required to mainstream these adults into 
regular, on-going^voeational programs. 



If that is the bulk of the money available for these 
programs, stop anT asR yourselves, what happens ;t6 that _ 
adult that has toLworIc in order to support a family? What 
happeris to that, adult who doesn't have the *moriey who pay' the 
tuition to go to college? This^ again, is one reason we 
^ay that. there wil 1. bi^ less training in the future. The 
federal law that will assist in this area will be the 
Compreherisive Employment and Traim'hg Act. This program^ 
which has sbme severi or eight titles, does not allow adults 
to go to school full time, while they'repaid a stipend. 
Buti if you read the 1978 law^ you're goi rig ^^to find that 
they have: changed the el igibil ity criteria. This has 
brought abput the criticism we're heard about sirice. No one 
sperit the time to make sure everyone knew that these were 
basically the public service programs, and not tbe_regular 
skills training prdgrams. Even when you have a CETA program 
whereby you can pay a stipend^ you still have that 
population that simply cannot stop to go to schbdl full time 
They must work. Thus, we are goirig to have a large segment 
of the underemployed population that is not being served. 



Another reason there will be less training for the 

adult disadvantaged isthe current emphasis on serving the 
needs of youth. Rea^d the . Vocational Amendments Act of 
1976,_and you^ll not^ you. Read the 

Comprehensive Employment ajfid^ Training Act j and you will find 
that the bulk_of the fund^are going to meet the needs of 
the youth^ It would be veiV~*^wR?e to work with both age 
groups simultaneously. We're goirig to push this concept 
in the future. v 

There's another reason 1 see a problem in training. 
There 1s real^ly no statewide needs assessment ieing 
conducted for Texas. Many of our programs do Kequire a 
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10^1 operator to conduct s needs assessment survey , but by 
the time the data is returned^ the agency simply does not 
have time to utilize the input from the local operators, 

- We also don't have anyone at the state level ito look 
put for the concerns of the adult disadvantaged^ He 
recommended that someone be assigned al^ the "state level , 
who would be infomed of and^ the handicapped 

program, disadvantaged programs and all other special 
needs programs. This person will also insure that CETA 
and vocational programs are interfaced and used 
simultaneously, 



I would like to make;just a few recomnendations that 
youmightwant to consider. .We certainly need to clarify 
"excess_cbst,*'_ahd "relative ability to pay," J^ie believe 
that members of all the state associations cohoerned about 
special needs populations should prepare a letter of 
recdmmendatioh and lobby to get that regulation changed. 

it would probably be to our advantage to see all 
disadvantaged adult progcanis. housed ohdfcr one agency at 
the state level. We certainly feel that programs should 
hot be split if they are designed to serve one particular 
population. There should be a better ebrrelatibn with 
GETA, vocational, and youth programs. We're finding too 
much duplication. 

The Uf^f recommendation is for a statewide needs 
assessment survey of the entire special needs population. 



Hathis: Thank you Mr, Bonner. Keith Dial is dur next 
speaker^ President of the Texas Council for Exceptional 
Children, ^ 

Dial: This afternoon when we were introduced, we were 
told as a panel that we would talk about thelfge-lings and 
attitudes of the orgariizatign of which,m-are the 
president, I did not know thatj I expect the Texas Council 
for*" Exceptional Children would take exception to some of 
the remarks that I might make this afternoon, ^so,I^w 
make it clear that^the Texas Council for Exceptional ' 
Children does not necessarily adhere to the theories, 
attitudes, fiiyngsi or philosophies that I might project. 



The Texas Council for Exceptional Children is a ' 
professional organization of about 3,000 members, including 
administrators, teachers^ and support staff ^ who work with 
handicapped children in public schools, colleges, and 
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universities in Texas. We|re_a part of a national 
organtzation which includes about 64,090 members^ The 
nationaieouncTl for Exceptional Children tries to provide 
additional resources through federal legist 
forth. The Texas org ^niZTkti on Is 
professionalism in the 'classroom and working with 
handicapped children. 

I want tomention three things to you. One of thon has 
todo with vocational educationj_but what I'm going to talk 
about isn't oriented^toward vocational education. We've 
discovered that teaching a skill to the handicapped is hot 
enough, certainly; and we realize, at least in public , 
education, that vocational training without personal social 
adjustment in life -sici 11 s» does not necessarily make a person 
ah independent, productive member of society. Now, from 
that premise, let me make two or three statements 1 think 1 
can support. It's been said that schools give 90% of their 
effort to the cognitive,; or basic skills aspect of education 
and '165^ to the affective domain, and that 99% of the tmg>l 
success in life depends oh the affective and 101 oh the 
cognitive. Now^ I think probably this is where education 
has made a mistake, certainly in the area of spetial 
education for the handicapped, including vocat^al 
education. 

I've been recently. ri^adihg arid seeing on the market 
survival skills materials. Though they may be good 
materials^ the coririotatiori that we're teaching survival 
skills to people bothers me a gr^at deal. I want to say 
that we should ask What the pupil needs in order to thrive. 
What we want are thrival skills, let me explain what I 
i4|eari when I talk about thrival skills for the handicapped. 

I think welye come tbrpygh about th^^^ in our 

thinking about the handicapped since World War II .If the 
literature reflects properly the attitude and feel^^^ 
l^eople, we ignored the handicapped up to about Wpr]d War^IT, 
Pes a result of_ the war, our nation began tP_ think ih terms^ 
of providing the handicapped with educatiqnalopportunity ^ 
that would he] p_ them to become more productive in our__ 
society^ I think that we had a consciehce-soothihg attitude 
following_World_War II. After maoy years of this^ 
conscience-soothing, brihging the handicapped into society, 
and trying to provide education for those people, we are 
now oh the threshold, I hope, of moving from a survival 
program for the handicapped, to a thrival program. 
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J^n^I think^^©:t^§jury1^^ think of prdyiding a 
personjwith a minimum opportunity at potential success. 
Maybe that person will make it, and maybe he wdh'ti but 
rgy conscience is appeased, because I've made art effort to 
provide some degreepf oppprtunity for a handicapped 
persou- You see, it's just a -matter of degree. If we 
talk about thriyal , then we must strive to prepare pupils 
to live full extended lives,. Justlike people who are hot 
hSndicapped, We must provide them with pppdrtunities to 
beinterested and Interesting In the world of which they 
are apart^ I think affective skills are Just as easily 
taught as the cognitive skills, that we give '90% of our 
efforts tD^ ' When I think of affective training, I think 
about trying to help a person k^ understand who he 

is, and a handicappedperson certainly does need to know. 
You see, L think a handicapped person needs to know* "How 
do I see myself?/' and, "How dp others see me in relation 
to the world around me?" I think they need to be taught 
self-confidence, or how to pyercome the thinps that t^ey 
are af rai d of . I thi nk deci sipn maki ng^ arfd accepti ng 
consequences, and emotions have to becoS^ a major portion 
of the training that we offer handicapped people, 
eertainly vocational education is important, but they must 
also begin to Tearh social coping and other life skills. 



To achieve success with the handicapped, I think that 
we must convert abstract concepts to concrete experiences. 
There are so many ways we can do, this, but when we stopto 
think about what ha|3pens th public education to "a normal 
child^" we sit there with the textbook and expect that 
child to convert abstractions to concrete experiences of 
those things which he or she must know to succeed in life. 
Time after time after time ^ the abstract eoncejats we present 
to regular kids go over their heads, because they just can't 
bridge the gap between the abstract and the concrete. 
In education fpr the handicapped^ we must remember that 
teaching a skill through vpcatidnal educatidri is not 
enough. If we're td make these people independent, 
prdductive members df sdcietyiWe must concentrate dn 
attitudes and feel ings -for the affective side df learning. 

Mathis: Thank you^ Keith. Alton Ice is pur next 
speaker. President of the American Vdcatidnal Associatidh. 



Ice: It's a privilege^ to be here. David is passing 
put a reproduction of some AVA resolutions that have been 
passed^ I was asked to speak both from the AVA point of 
view and the advisory council. There is a National ^ 
Association of Special Needs Personnel within AVA; the 
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President is Gary Meers, from Nebraska, and they're quite 
active^ This is the newsletter called the News Notes, 1 
know they are pushing for division status with AVA, and tSat 
reguires 1500 members. There is supposed to be a national 
conference on special needsih August. All I'm saying is 
that if you have an interest in this area, this is one area 
to identify with. 



Harold mentioned_the matter of BETA, AVA has been. 
gu|te active in the area of that legislation, even though 
thd principle people in this are the Department of tabor and 
th^ CETA folks. We feel like we've made some progress. He 
have a long way to go ^ but we're still wbrking. I think if 
we would work at the local level, try to find out dust what 
the problems are^ these could be translated. It ifie problem 
is a matter of national policy arid rules arid regulations, 
perhaps we can do something dri those. Alsb^ the AVA is 
interested in the excess cost issue. Frarikly wei dbri'x think 
it^s a rnatter of l^aw, we think it's a matter of 
interpretation for the Office of Edueatibri. Yet, we may 
have ;tO£Rave a law iri order to ebrreet that. Consequently, 
there rpdy be some technical amendments in this session of 
Corigress to do that. r 

. : . _ _ _._ _ \ _ 

There is bne section bf the Texas Education code that 
simply addresses the matter of reconineridatibns bri the part 
bf the Advisbry Gburisel. The Advisory Council is a body of 
24 pebple^, reebirtnerided to the gdverhdr for the State Board 
bf Edtieatiori. They are eorifirmed by the senate and they 
make reccmmendati oris to the State Board, this particular 
mandate came to the iWVisbry Council in House Bill 1673^ 
which addressed the inatter of vqcatidnal education for the 
handicappied. Maybe I'd better iust read that: 



Recdrrtnend and evaluate innqyative^^^^p^^^^ 
assure that physically or mentally handicapped 
individuals who cannot readily participate in 
proa rams in vocational education offered in^ 
public, institutions derive yqcatiq^^ 
benefits from sums appropriate fqr voeatfonal 
education by the legislative extending 
yqcatiqnal programs through the nonprofit 
faci 1 ities. 



This one talked about the responsibilities of the Cbuneil to 
make an annual report to the governor and a bi-aririual report 
to the legislatlire. The Council 's report that deals with 
the responsibilities^ is called A Joint Report to the State . 
iPecember^^SZa . - 

. ■ • _ _ /■_ 
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some of tfie recommendations of the Council 
that related to the handicapped populations through the 
years: In 1972 the council called for strengthening 
vbcatibhal programs for the hand1cappe§. In:l973, the 
eburicil called fbr'"assessing the effectiveness of 
vbcattbrial programs servlhg^special populations^includfng 
handicapped, fh 1974, improving educational opportunities 
for ithe..handicapped and other special populations. In 
1976, strehgthehirig preservice and jnservice development 
for vocatibnal education personnel to enhance their work 
with students with hahdicapplrig conditions^ The Cqunctl 
spoke to these same issues back when they moved the CVAE 
programs but bf a special unit withtn tfi^ department into 
the bcctipatibnal areas ^ feeling that you can ^t just move 
these things around^ If the programs don't ha ^e some 
special attentlbh bf people to understagd our programs, 
then yoti may end up killing the programs rather' than 
strengtheriing them. In 1978, the council developed a __ 
special report bnvbcatibhal educatibh for the handicapped| 
called Promising Practices . That' put{licatib|i arid bthers 
are available "^to those that might have anlb;terest. Jhank- 
you. --—^ / 

Mathis: thank you, Mr. Ice. Gur ri|xt^ speaker i s. 
Brenda Pla^iiltv the President of Vocational Industrial Glubs 
of America. 

Plant: I*m from the Vocatiorial Industrial Clubs of 
America, and first I'll tell you a littlebit abdut what 
yiCA is. It's the student organization for those enrolled* 
in trade, industrial , technical * and health bccupatidn 
programs. In other words* we do for vdcational edUcatldn 
what FFA does for Agriculture. It is cdmpdsed of 275i00t) 
members all across the United States. In VICAj we're 
working to create a common bond between students . Through 
our national leadership conferences in district^ and state 
and local conferences, we^c bond between 

these students and together, we work- for VICA. 

\ ._ ■ :_ , . _ \ 

Oritjl recently, we had no spoken special purpose for 
haridicapped in VICA; we_ had no Involvement with them. But, 
recently we have been called afr excellent vehicle by which 
deaf stbdgnts can be introduced in a meaningful way to the 
competition they Wilt face 1n^ a ttaininl positions and in . 
erijbying success iri the careers of therV choice. He also 
had several haridipapped winners in VICA- When I say 
winners, I raeari in the United States Skill Olympics. There 
are about 26 skills cbntests at riationals. In 1976, we had 
tif^ winners; one was paralyzed from the waist doifi, the 
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other was paralyzed in both arms and both legs. One 
competed in auto trades and the other in auto mechanics. 
Both won first place at nationals and went to international 



we have a nationa4^ yiCA achievement program for 
lieapped students. This can be a success through their 
involvement, because it^s designed to find a mean of 
recognition for their_performance. In^other words* 'they 
cbmpe£e against themselves^ not against anyone elsfe. This 
way they can be a winner and be proud that they're a winner 
for^doihg_what they've done. There's a leadership side and 
a sifj lis side;_you work at b.gth levels at the same time. 
Andjybu: work against 'yourself. ^ ^ .^T^^^ Is a book' you have to 
go by. When you compete it really gives your inner self 
the feeling that you've done something great, handicap or 
no handneap. 



_ Mathis: Thank you very much, Brerida._Our next speaker 
is Pat. Pound, President of the Coalition of Texas with 
Disabil i.ties. 

. Pound':, tet me try to tell you a little bit about_the 
Coalition of Texahs with Disabil ities. To do that I need 
td^give you a little historical development of organizations, 
of 'the handicapped. _ If yojj track the development_of such 
drgahizations^ you find that most began in what we cal V-a 
union bfrdisjabilities fbr development ; ' |pr exarjipljjei,. blin^ 
people got together to solve prbbleras for '■blrhd peo^ 
Peaf people brgani zed to solve problems of the deaf; _ 
Physically handicap'^ed people got together to solve problems 
such as transportatidrii health care, etc. Gradually, they 
began to work .on cdmmdh issues, but separately. 

_ __As each disability group begaii tb tea the needs 

of other disabil ity groups and discdvered that there was 
tremendous political advantage in gathering together and 
working on common issues, there were the legislators that 
said, "You know when you folks can get together and decide 
what you n?ed, I'll dd Sdmething ^fdr ydu, but uritil then 
forget it." They detided that it was much td everyone's 
advantage to begin working in a fdrm>'that now we call "cross 
disabil ity. " The mpvernent in. t of cross disability 
began first with people , learning about each other's 
disability. 



' Now, as op^posi te_a5 th^ tw seem, deafness 

and blindness have a tremendous number of things 1n commdrij 
because many of the problems that are encountered are 
communication prbblems. One, with printed materials, the 
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other with spbfeen language^ But, they can still be 
combined under the 1 abel ^of communication. Those kinds 
of problems can bp combinedwith physical access problems 
into a whole area called access. Access to comm^ 
access to world, access to buildings. So they are group 
problems and Increasingly you can find issues on which 
larger and larger segments of disabled individuals can 
coordinate their activities. 



0ut of this_ background came the Coalition of T^xans 
with Disabilities, an oi^anization cgmpOsed ri 
six local and state organizations representing many various 
types of disabilities: deafness, blindness, physical 
handicaps^jdevelbpmenttl:id+sabiliti mentally restored, 
arid mentally retarded. We also have a number of individual 
memberii. I have some materials which at the end of the 
session you're welcome to come up and take. The CTD is a 
young coalition. Because of that, there has not been a 
tremendous- amourit of involvement in vocational education 
specifically, but there are many ways in which the members 
of CTD would like to be involved. » 

First of all, we'd like to see disabled individuals 
as consul taritsiri role mpdels In all of our programs. This 
could be of trOTendbus value to yocatiorial educators 
throughout the statev CTD will at ariy time be happy to 
develop or provide^ disabled 
indlvi duals who urido^starid the law ^ 'who fcriow about the 
lives 'of ''disabled irjdividualsV who kriow about development 
of needs, development of programs for disabled individuals 

There* s another area that I thirik is very important 
that the coalition has been arid will cbritiritie tb be 
involved in. Arid that is legislatively. We are a nonprofit 
organization. We do not lobby. Instead "we educate people. 
We attract large legislation on the state level arid we have 
some involvement with the American Coalition bf Citizens 
with Disabilities on the national level . In the past, if 
you said theword handicapped in the legislature^ everybody 
jumped.up and_ voted yes. _ _It*s time that we all got 
together. There's, some things coming in the future that 
CTD is co^sponsoring. One is a, conference we have in 
Dallas^ Some of ydu may have seen this brochure. I have 
a few extra that I '11 be- glad to pass out. It's called 
"issues and Mainstreaming. " It happens right after the 
CEC convention, so if you're in Dallas jijs,t stay right on. 
Patricia Neal will be the keynote speaker. It's a 
tremeridqus opportunity for people to come together, learn 
together, and get our act together. 
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I hope we are here next year; I hope we are talking. 
There Will always be prdbl^ras^ but there is a treniendbas 
challenge. Disabled individuals are how understanding that 



things ihthetn lives are riot privileges, 

Hathisr Tharik you very much. 0ur riext speaker is 
Wary Ann. Webb, 'President of the Texas Association of 
Vocational Ad j us tmerit Coordinators. 



Webb: Thank you. I erijdyed what Pat had to say about 
special group§ joihing forces iri solving problems. We 
organized because VAC s. have problems. Our organization 
represents the majority of 5D0 VAC s . across the state; and 
yet I must admit that_if_each individual program wer^' closely 
investigated, one would find as much diversity iri bur 
^pr^rams as one would fiJhd iri the students that.we serve. 
No brie VAC problem p like aribthef^ yet we co^itinue to 
exist. Our students* successes gi ve us bur accouritability, 
TAVAC brgari^izeid itsfel/ arburid three prime objectives dealing 
with this particular cbnfererice: ^ ^ ' 

1. to aid the VAC in prbmbting the tbtal development 
of handicapped students in the cooperative work 

• program; ; . 

2. to enhance xommuni cation at' the local and state 
levels; ^nd ' 

3. to aid in formulating and establishijig^curriculum 
for the handicapped student, 

I want to refer to each of these and how we've tried to 
accomplish some of these. 

The organization, I believe, existed fo? a long time ^ 
to achieve one goal , and that was certif ication for VAC 's• 
dur present executive board feels that effort is a dead ^ 
issU#,_because_wV ve continued to get no answer^ As Marc 
mentioned yesterday, five years agoj we came very close, 
but as tjme_has_c6fe along, we_gqt tired_of beating our heads 
against that same "wal 1. We decided to take up some short- 
t^rm_goals to see if we could find some other reason for 
existing. : We did it in vocational training, arid we did 
present to_the legislature a certifieatiori eridorsemerii " 
program for VA£*s to receive vocational training. I dJd 
receive a lot ^bf response from them individually, but we % 
have riot proceeded ariy further. ^ 

In attempting to enharice our communication we hbld an 
arinual statewide conference. This year it will be in Fort 
Wprth, the first week in August. We do this without any 
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assistance from TEA^ which pleases us^ because that makes 
Us very flextble; we can do our own thing. If you have 
ever attehdei;©he you w find It htghly fndtlvStldnal 
arid lhsplrattiihal . Thts year we'll be Ihvlttrig VEH and 
CVAE teachers to attend. We hope that someday all of us_ 
will be joined Under the same umbrella^ because we are all 
vocational special heeds personnel. 

In drder to meet the rieeds of this spectal group ^ we 
are spendthg ah awful .lot of timej mdhey^ and energy In 
devcldping Ihservlce where w§ cduld -cdmbihe all these 
effdrts and have a fantastic ip^ rwas glad to hear Mr. 
Ice refer td the TAVESNP* Qr^gahlzatldh. L have worked 
vecy cldsely with iWtMeers th% last year In trying to 
affiliate dur drganljHtron with his In sdnie way. We're 
ndt sure Just what kind df relationship that we're going 
td have dust". ye't because we have Just contacted TAVESNP In 
the last month and we are def1ri1te*Iy\going to Join forces 
In sdrtie way. f feel ' like this Is part of our 
respdhslbillty as an organization* in representing 
professldnal educatdrs* that we Join forces with those who 
are meeting the needs of these special kids that we've 
worked wi th . . 

In the area dfdevel oping curriculum, we have 
accdmplished very little, I'm sorry to say, When Tied , 
asked me to bring this presentation * I wanted td bring j 
sdmething that was meaningful * so I went to ajpirson in 
our district wHo is ❖ery well versed in vocational 
educstian programs. The question was, ''What would yojp have 
me do> as'the VAC referring a special student to on&^of 
the vocational programs, to .make the transition easief on 
you and me and that student^'' Now,_I_asked this of a 
vocational counselor. And this is the dissertation I gp.t: 

First of all , have you- visited an^ of these programs , 
persohajly? Have you read. any p the textBppkspr manuals? 
Have you been tp any of the shops at the area vocat^^^ 
schopl? Have ypu met any of the shop teachers? Have you 
tried to understand their views and why they are skeptical 
of having a handicapped student placed in £heir program? 

_ . This dialogue didh^t happen w1^^ 

building between us. This happened across our supper table 
because I'm married to this' man. i suddenly realized that 
I had been guilty of saying what Marc had said yesterday 
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we'^re not suppesed to say; "Well the law says this and 
you're not dplng 1tJ* But ^ even though we do ribw have more 
in vocatlorval classed and we Ve^ g^^^ to have more next 
year^ I didn't let him get by Without a revolt. 



Bebotf^ started 11 years ago aS mainstream teachers; 
his field was English and mine was math and science at the , 
Junior High level, I suddenly found mysel-f in a little 
cdniTiUhity having to find a job and the only one that was 
open was special^educatibh, and that's how I got into 
special educatiori. Re became discouraged in the classroom, 
.wanted to move Up, and he became. vbeationally certified and 
moved in tb the vocational counselor field, I'd like to say 
that it has made our marriage strong, tet me put it this 
way, if our marriage wasn't strong, this would have 
destroyed it* because we do :have a lot of professional - 
dialogue. ^ 

In-order to educate the Whole child, we can ho longer 
hide irv our own little corner of the educational field. , The 
responsibility must be shared. In most cases ^ the VAC knows 
how the siudents learn, but We do hot know everything about 
whBt that student needs to learn. We are electives in qur 
^^odrces on the secondary level In skill trainitig. Our 
|mployers-have supported us in this effort;- 1 don'.t feriow 
what we would do without the fantastic' employers we have in 
Mesquite and across the state. " 

_ There are three key factors involved in a successful 
cooperatidn betjween specia] education and vocational 
education: 



1. Teacher preparation. ^Vpcattpnal educators must 
receive training 
eduratjon people jSust receive training in 
vocational education. The two have got to meet. 

2. There must be modlficatlpn of programs 
to enable the handica^^ student to acquire a 
positive self ^concept in vocational skills to 
accomplish vocational goals. 

3. A posit ive^attitude of both sfgfcial 
and- vocational editicators that these 
be done. . 



educators 
things can 



tet me finish with. this. Most^of aVI, we need_to make use 
of feedback from the handicapped, completing these programs. 
The handicapped students and the graduates have so much to 
tfi^r us professional educators, that we heed to listen and 
we must listen, . 
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"Our primary objective was to Identify the 
basic standards of quality education.'* 



Hlktillh: Seebridary educatlbri fbr the handicapped 
student has been aprlbri ty in theVspeclal education 
divlslbri for the la^t^ two years. Tb give ybo an idea of 
where we are coming frbmv twb years agb we were working 
hard at trying tij decide. how handicapped students wbuld 
graduate from high school. At the time we met with Dr. 
Bob Mbhtgbmery^ who at one time was tfie Assbeiate. 
Cdftitilsslbnir far Special Education. He Is now the 
Assistant Deput^ ,Cdnin1ss1oner for Programs ah^^Persbririel' 
Development. We met with. him arid his grey area 
committee tb try to Identify means of graduation fbr 
handicapped students . At that tins we were told^ "We 
don't know how handicapped studenfs cah_ graduate from 
high school or what the best method would be^ but ybti 
make a plan and we will present- it toprlheipals, schoel 
administrators J and so on* and we will see If they will 
approve 1 t- " ^ 

. That began a long ef^^^^ to develbp a plan for r'^ 
secondary education for handicapped students. You may 
be familiar with ^ plan with two formats. It wasmalled 
In January, 1978,* and responses were received by April. 
A rewrite was done oh that plan from the 300 respdhSesi 
we literall'y threw it away and started over. We renamed 
It and started over with a plan for secondary programs 
foi^handicapped students. We have been working with a 
committee composed af people from "general education^ 
inclu d ing one pe rson from math, one science ^ one reading 



Eleanor Mikulin 
arid dames 
Cogdell are chief 
consultants at 
the Texas ^rducati on 
Agency in Austin^ 



ERIC 



\254 rilKULIJI & COGDELL . . 

and English, one strictly reading. We have also been 
working with people from the vocational division. When we 
/began developing the plan, every division or every area in 
ydcational education had a representative on the comm+ttee, : 
For the Implementation of the plan we are working with fewer 
; indiyiduals from general education, and with Hayden McDaniel 
and James Cogdell from vocational education. 

I see some of the people in this room are part of the 
pilot. A request for volunteeirf l^or piloting was sent gut 
in November of last year. In December we had 49 schools , 
that had volunteered to be pilot representatives on the 
project/ We were asking for a commitment from the school 
distrtcts to send the building principal , to send the 
vpcatijpnal educaflpn, special education, and regular 
^ education administrators. In some cases, it was simply • 
the teacher in the small jJistric^t; in others it was an ^ 
administrator^ They were^ asked to send these representatives: 
and provide the transportation and pier diem expenses for 
their personnel .They are making three trips to Austin to 
work with and revise the plan for secondary progr^ms^ The 
pther'conimitment besides per^ that_ there 

would be coordination and effort between regular, special , 
and vocational education^ to develop the planinthe^ school 
district. We have 18 school districts now that have met in 
Austin twice to develop the plan for secondary programs. 
The_ third meeting this year will be on May 1 and 2. After 
^ - that meeting, we will be able to say this, is the pilot olan 

that we will be using in our schbdl districts nexl: year to 
see whether it is workable. Then w^ are setting up the 
framework for eddcatidh of handicapped and for alldw-ihg, 
handicapped students to receive credit and graduate. 

I want to tell you our qdalsahd a little bit about 
the plan, ajhd then I hdjDe we'll have a minute for questions 
and answers. Our primary dbjeetive was td identify the 
r basic standards of quality education Which would lead to 
graduation or td completing identified com^^ The 
s^eedhd goal was td determine the cdhtiriuing curriculum 
elements for iinstrudtidn and related services needed for 
seedridary^ educational prdgrams for the handicapped, .The 
third goal was to prdvide guidelines for coordinating the 
'program resources within a school district^ including ^ 
academic i and ydcational educiation' and to provide for the ^ 
education of handicapped students. The fourth goal was to 
encourage total cddrdinatidh of school arid commuriity 

> , ^resources fdr the educatidri of haridicapped students , 

iricTudirig the use_df any available cdrrniuriity resdurces and 
dther ^ggrtcies. The fifth gdal was td identify methods by 
which students may receive credit from regular and. special 

. education courses leading toward graduation. p 
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; Briefly, we have taken the five es 
curriculufTi elements from the policies and procedures for 
^ accredi ta ti on . _ Th^ . 1 egi s 1 atare says: that every student 
will receive instruction In English language usage, 
matljeniatics, citizenship^ health and physical edueatibri, . 
and -science as required by the State Board of Education. 
The sixth essential that we are adding to this is the 
need for vocationalinstructioh. We are saying that 
handicapped students should receive instruction in these 
six areas during theiir high school career (more or less 
four years according to the heeds of the studeht)^ We 
are setting up an Ap coniTiittee in ebn junction with a 
school counselor who sets up a graduation plan for 
high^school-aged handicapped students. This committee 
is toplan § sequence of four br^mbre years for 
developing a high schbbl education for handicapped __ 
students. Ihdevelbpihg this graduatibn plan, the ARD 
committee members are assigned br requested to consider 
placement in either regular edueatibn courses, specially 
designed courses, or highly mbdified courses . 

This brings us to the meat bf the whole plan saying 
that each of these six curriculum areas are essential. 
Every student must, by law, be instructed in these six 
areas. Therefore, different handicapped students will 
need to receive instruction in different manners. We 
have named the three instructional options. They may 
differ in method of instruction and the materials that 
are used. 

To give you a quick overview of what we are 
suggesting. Option One will be courses taught by regular 
teachers, attempting the same goals set for every student 
In that course. At this pdiniLin time there is 
discussion as to whether We shbuld add a statement that 
the ihstriictibn may have a different level of attainment 
fbr the student.. We have discus$ed it at length. Option 
One is^ typically, regular education with support by 
special education. In some school districts^^'j|(ey may 
place handicapped students in with all regularcourses 
to the maximum extent possible, and the courses or 
attainments by individual students m?iy differ. 

Option Two is specialized instruction taught by 
special education teachers. We had arbitrarily put the 
VEH units ^.or VEH teachers in Option fwo^ because it is 
specialized for the^ individual handicapped student. 
Option TKree j^pr severely modified or adaptive . 
instruction for severely handicapped students. 'It will 
develop self-support skills. 

The purpose of setting up the options is to show 
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.; • I that i nstructi oh may. occur irf:Engl1sh,^ 

English literature^ or speech * or functional reading, or 
working on a sigh board.. The sarne type Of instruction or 
same curriculum area will be address^_with modifications to 
course eonteht, so we have one stud^^^ho TOy at any time 

during his four or more years in hi>MB^tioOl, receive 

instruction ih any of the three opti»r For instance, you 
may have a handicapped student whd^ 15?^ non-reader. He does 
okay in math so long as he ddesh't l^ve to read. The choice 
- ' would be to take the courses pHmarpy geared to reading in 

0pt1oh Two, or tb have a if'ecdrded tl^t or recorded 

instruction. And this type of support would be used in 
Bpti on 0ne. The student does fine in math^so he is . 
defihitely ih Option "One. History, you need to read , so he 
is back to Option Two instruction. He ^does great tliinqs 
with his handSiSo he is in regular vocational education, but 
he has support necessary to read materials. ,,He has a 
physical disability and needs adaptive PE. You are going to 
have a difficult time finding this kid, I know, but if he 
has a need for adaptive PE, that wgu]d be an Option Three. 
So one student may receive instruction in all three 
instructibhal options at any given time, according to need, 

At the end of four or mpreyears, that student is 
expected to have earned 55 quarter units of credit, or 
more, according to idcarpglicy. A^^ the student 

Will graduate. At our last review session we added a few 
things about graduation. Most of you are familiar with 
the VAC prfgram,^he work-study program. Our first draft 
plan said that a^tudent must stay two years on campus to 
receive instruction^riqr to placement ih bh-the-jbb 
training. This seemeSsto cause a problem, since it was 
arbitrarily decided tha\ out of 55 quarter uhits, only 24 
may be used for on-the-job training experiehees. So we are 
going to discuss that at our next meetihg. 

During this coming yefeir, it is gdihg to be piloted. 
We hope the kinks will be(ironed out and that ihthe 
following year^ 1982, it will be available for all school 
districts. There may be ihdividual regions that wanted 
attempt 'to begin this year. After this overview, do you 
have any questions? - * 

< -- ^ ^ . . ' 

Audience: eoneerhing 55 credits , ^dd you have it 
measured out amohg the areas of educttidn? 

Miiculin: You saw the first plan. It specified the 

number of credits ih English, histdry, etc. We really got 
a lot of input on it. Now when the graduatidn plan is 
-deyelopeid, the ARB committee alohg with a Ideal counselor 
. developing the plan must decide dh the student's needs,_ 
\ Special educators may feel that one student will need four 
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years of English and otherstudents may be able to learn 
In only two years. The one thing that we are saying is 
that every stadent will receive Instruction in all six 
areas, at least one time ^diiring their high ^hool career. 
We are not spelling put so many credits for one year. 

Audience; Are you specializing levels? In other 
I words, does it have to be high school math for a 
handicapped person? 



Hifculih: No., He may receive instruction-in Option 
One, Two, or Three. - ' 

Audience: And you don't specify what kind pf credit? 

Hifculih: There is a portion^ddressing awarding of 
credits. It says that the ARB coirmittee for a more 
severely handicapped student will set up goals for the 
student, and for each goal they will give credits; This 
is a way^that you can assign credits, assign courses, 
without at the end of just so many yeitrs saying, that's 
it. ■.( " 

Audience: Will there, be different diplomas? 

Mi kul in: If you are going to graduate a student, 
and local policy right how eohtrdls graduatibhi they will 
receive tKe same diploma^ We are not saying that every 
student will graduate. The legislature may make that 
a decision for us, however. 

Audience: How many students are we talking about? 

Mikulin: I think I heard that there are apprdx- 
imately 13% identified handicapped students statewide^ 
A year ago when I lpq|ed at the staff report in detail , 
there were some 90*000 at the secondary level, from 
grade -seven on up. When we are talking about this plan 
it is technically from the ninth grade up. Numbers 
decrease Hn the higher grades, j 

Audience: Are students with speech handicaps going 
to be in regular programs or in Option Two or Three? 

Mikulin: Getting speech therapy in a regular 
program would be letting them write a regj^r program 
with speech therapy as a related service 

____ _ _ : * 

Cogdell : As far as vocational educatidh is 
concerned, we prgbablyh^ more specialized VEH programs 
"iion Two) than any other discipline in the secondary 
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program. But we are s 
regular teactiers to recel 
this iriatnstreaming effort 
wbrksf^op this summer ^ We 
so. 

Hikulih: The easies 
%o go to a service center 
personnel in ^ thence ca 
it's simple for you *o ha 
it will go fiiriher if you 



ng Up our efforts to prepare the 
Ve handicapped students through 
. In fact, at our ihservice 
have presentations designed to do 



t Way to get inservice training is 
and have a region bring their 
h contact more people . I know 
ve it in your school district, but 
use the service centers. 



Audience: It would be two years then, before tfje school 
districts really start using your plan? 

Mikulin: That's right, but school districts that want 
to stSrt going dn^his line can start putting it in place. 

Audience: This wil>! be a surprise for us who do not 
participate then and are not geographically located close 
to a district that is participating. 

Mikulin: Service centers have people involved In 
working on the plan. The^hould know what is being 
developed and should share that with their people in each 
region. 



LI 



Audience: It sounds like you rely on service centers 
a whole lot. Do you rely^ on the service centers more thin 
you, do T|A? 

' : ----- -- -— -—-I—- " 

Mikulin: Yes and nq^ They are in the progress of 

things. They are the technical assistance and support to 

school districts. TEAis supposed to develop administrative 

procedures ,N to do monitoring and so forth. We are trying 

to develop ^his so that eventually service centers will 

be working with the school districts. 
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"These kids just really didn't believe 1n 
giving when I first got them. They always 
had *t heir hands out to see what they could 
get. Now they're willing to share. When 
someone's birthday comes around, they 
* : always bring a card." 

I teacha class In^Hbrae and eommunlty Services to 
handicapped students. Most df my studentsare retarded, 
but I do have one CP.* And | have one of t^^ best aides 
ever. Today Urn going tq_ share some of the experiences 
I have had, some of the things we've done In iny class. 

V At the beginning of the year I started With rny 
students where they were, and for most of them that was 
dirty. Really! Right at the beginnjog I had them all 
brjfifg^me a cfiange of clothes from home and for the ones 
who dldn't^have a change of clothes, I got people to give 
us .^eme. Then I washed and dried thelir clothes 'at school 
because so few of them have washers at home. 

You wouldn't believe how dirty those clothes were. 
0ne of the guys who is ?B years old pulled off a pair 
of shorts- that were jet black. Honestly^ Which all goes 
to show why they were smelling so bad. Being eleanahd 
jmellirig clean real l)r changes their self-image. One 
girl was crying bee a^^e the kids were making f tin of her, 
so we sent all the otiner kids to the academic teachers 
and we washed her clothes ^ seWed them Up^ arid helped her 
clean up. And. now she's Just a different person. She 
comes to school, when before she was absent all the time. 
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Services in 
Houston. 
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So this 1s something I do before we can start cooking or 
sewing^ • 

. Something else I do that doesn't directly relate to 
codkihg or sewing but Is really Important Is gettln^ rrty 
stUdi^hts ^Involved with the rest of the school . This Way 
they're a part of the school j_ rather than "those retarded 
kids out. there by the football- field. " My students have 
entered In the dance contest with the other students* ^And 
for our F.H,A, - H.E.R^O, activity, we walked ddwrv^ 
selected roses, and planted them. We decorated dUr door at 
Christmas^ tJine. Arid we cleaned Up the yard.^as our FHA 
project. All V these help the students feel like part of the 
school . '^^y. / 

• _ ,^ • ■ 

As for cooking, to give the students some work 
experience, [jrgparing foodi serving^ and selling it, we 
.serve dinner to thtvfaculty' Oh Fridays. We have served 
fried chic ken i hamburgers J che^ We had an 

enchilada dinner and grilled cheese sandwiches. When we 
served cheese sandwiches we didn't get any Black teachers 
to come out, so we had to cfiange our menu a little bit. We 
went to greens and pigs feet. Even some of the Anglos tried 
those pigs feet because they had never had them. Thisy also 
asked me to do chittlings, but I didn't go that far because 
that's a lot of cleaning. 

I really have to watch the kids. Once whin we did - 
collard greens j» I ^shbwed^r^ students how to vrash the greenS 
and I went back and started w some of the others 

on the cash register^ They l^sh^^ 

and put them 1 n the pot wi th siyne salt ^ork a nd cooked, theiri . 
Well* when .we served them, one gf the instructors came across 
this white sl:uff in the greens^Jnd said, "Ms tchell , come- 
here and see what this is. ^ do y( ^ 
the twine tied around tha. greens^ ^fhe 
the whole bunch, rope and atl , into. 
time I was careful to demonstrate h^i^'; 

We've done^otner things^ At Easter 
and hid them outside; ^And we;cel6bfaitB; 
wheni^lt comes around, by baking a cake 
just really didn't believe in givingL whei 
They always had thfeir hands but to sfee 
Now they're willing tb share. Wheh^somebnT&i 
around, they always bring a card;. 

To teach consumer educatibh I 



:? It was 
^j.ust dumped 
I^Ttie next 
the rop&j^ft^ - 

i%fggs 
^rthday . 
5: kids 



*FtJtore HbrnernaRers of Americi 




sbb^S'tHei^^hi^ 



Home. Itf, 



jnticsf Related 
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Icomparlson shop. Every Mdndisy arid Thursday when the 
grocery ads GOTO duti we find out where the better buys 
arei liki strawberries at 49^^ or lettuce at 28^ a head» 
or six 32 02 • Pppsis for 99^^ And they compare: apples 
for 39^ at one store versus 59^ at another store* They 
come prepared to "do this on ^tonday because they know the 



ads come out then 



V 



tit 



We work hard dh trying to find jobs fdr them. This 
summer As trtwd rid will be hiring 3|000 'pedple^ and a lot df 
rry students would fill somg of those jdbs. We plan to go 
out and hSlf) them 3pply. This efjiphasis on empldyment is 
why I stress food so much. Right now there aren't tod many 
clothing factories' In Hduston but there are lots of fddd . 
places. I take them on field trips to show them how fast 
food places work, then we try to duplicate that. 

We have done some sewing though^ 
s;^arted in this program I went out with. the money w^ had, 
jpught piterialj, and we pide_ tablecloths the 
district finally supplied fabric^ for tablecloths 5^ we 
con verted our tablecl gths_ Into aprons . ^ We al so ntede 
skirts for the girls and bow ties for ther:guys which they 
wear when serving dinner on Friday. You would ^t bel ieve 
what a difference it. makes in teaching them ^ygTi«e.^ 

^ We work a^ lot on the cash register, too. ^ keep some 
pf ffte money out^and drill them. They gi^ us change and 
then wejgjye them a problem that a custogier might-'gi ve . 
them, so they have to decide which^buttpn to. hit to make 
the right corrections. We try to keep them thinking about 
working, so we use a l^ot of role playihgr tike, I'm^the 
ctjstbtner and hand over bill; then after they've whg it 
up I decide to buy some mints or 1 decide I've been dver- 
chargedi When they feel ebmfbrtable with us I put them 
we're serving the faculty. I figure if 
job preparing food, then at least they 
n'hg the cash register. ;^ 



dri the line ivher 
they can' t get 
can get a jdb d8 



When we fir%t started^ the rdcwn yiai^^i 
have our equipment arid they ireal 
bui 1 di rig , So ^ we di d maerame . 
part iri their trairiirig, sd we wdt^ 
room Iddk nice. He werit dut on 
Pampa grass ^ bdUghlt sdrne' baskets 
the students help ^cide where th 
rddm^ arid what should b0 done td 
them never had the oppdrtUriity td 

NdWi dd you have a few ques 

Audience: - What do you do wl 
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part? One of our students aust sat by the side all the time 
because her mother didn't want her involved* 

Mitchell: Invite her mother in to see some of the- 
things that you are ddip^ even if ybli have to go get the 
mother and take he^ home afterwards. Mqst of rny kids' 
mothers don't know what their kids'' can do. I call the ^ 
parents When I get home to tell them that I'm real proud of 
the improvement in their child's grooming, I also call if 
the kids act up. When I ask them to^ most of the parents 
come iri. . 



If parents don't Want their children cooking ^ perhaps 
are on an ego trip^ perhaps it's a matter of status. 
I think its very important that you know why the parents 
this fear. Status is harder to deal with than fear of 
)ment* Find put why parents have the attitude , _th en 
with the mother^ not the student. ^ 



Then 
have 
eqiii 
deal 



Audience: 
about educating 



Here again, 
the mother. 



it mfght be education, 
invitfe her in. 



And to go 



Audience: When-ydu come up across the status problem, 
show parents that what we teach is just the first building;, 
block and that their children can work up. • 



Mitchell: Does that answer your questron? 
Audience: T^s, I tft^nk that helps. 



Audience^ Can you tiell us about 



mouth you washed out with soap? 
Mitchell 



so I called her 
down. Just tie 
I could d(f what 



Thatwas 
father 
her down 
I needed 



an^d he 




udent whos 



dutie.* dulie usi9 ^^y ugly Wo 

said, "Well jfyqu oaf? tie her 
and whip her.*' 4 took that to me 
to. Ibe next time she used the 




words in class_tq %how off , I 
to use those words. You know 



s!|fd, "dulie i don't want 
this Is not the time andv 



you 



place." She kept paying, "Vou ain't big enough to do ^ 
anything." So one day I Just went and got that sSap and 
washed her mouth out, and I did it three tirfes beforev^he 
stopped. ;But do you know evep though. she has slhqg, Itft^ 
school, she still calls me. She really wanted some disci- 
pline. « 

, ' : it:: . .. - 

Audience: How old is she? "'^ \ 

. - - - ^ ; . ■ ■ 

MiteheTl: She's 17. 



Name changed. 
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Audience: Why is she not in school? 

J Ritchell: Well, her father worked at night and she 
would have boys over until 2^00. One night her ^father 
called and told her to get the boy out, and when she didn't, 
Jie called the cops^ So she ran away from hbme^ She^s 
staying with her'mother outside of Houstbn,_too far away 
to come to school here. I gave her mother niy phone' number 
and Tve had Julie call me. at 3:06 in the morning. That 
just goes to show how much she wanted some discipline. 



: I think that yau can talk rah to man or woman to 

wbiijah without being profane. I tell my students that the 
only reason people use profane language is becuase th.eir 
vocabulary Is limited. I grew up in the third ward in 
Houston, and I know those words, and they know them all, too 
You just have to give them sbmethlhg to replace those words, 
You can identify with your students and with the wrld they 
wiir face in eir^lbymeht without IbweHhg your standards. 
These students heed someone to lookup to. I can be 
extremely rough with students, but I feel t*iat they need 
to be taught respect for something and somebody. Most of 
them are reaching out for it. 

AudienceL To me it is the same thing that B^tty is 

dbirig with thl^ clothing and the body odor. She's upgrading 

ttem^ shb^ri rig them. another way^ so they will have more 
pportuni ties available. 

Mitchell: Thanks, You've been a great group. 




AREiYGU BARRIER FREE? 
Terry Moyrtahan 



5^ 



"I would like to develop some awareness of 
/potential preebnceptioris that act as 
obstructions to the learning processes 
of our students.'*; 



physical 
in, drawn right 
several weeks 



What I am planning to do today is to try and get us 
involved; in some activities together', .in recent years 
we/ve all become very familiar with the terTn, "barrier 
free," as it has been associated with facilities that 
are accessible, to all "individuaTs. Until recent years 
very little thought has been given to the 
impasses that have beeh actually designed 
into architectural plans. Recently,' just 
ago i on a GBS special report entitled, "How Much For The 
Handicapped^" there was a gentleman being interviewed as, 
he was wheeling: h"unself to the top of the Lihcblh 

Memorial. Spnie of you might have -feeeri that. That 

memorial- has been ramped at ah expense of over a million 
dollars, which; is quite ah aniouhtV' He had been there 
before but at 'the expense of anb^er ihdividua^^ had 
bbdily carried him up to view ^tfl^iTiopument that was^ 
dedicated to one bf bur nation most b^ equal 
rights prbpbnehts. But that* ^ ^vetjy humiliating. 
Ehvirohmental impedim^hts such as those are being 
addressfd flow and :<^^ existing facilities and 

in buildings Jbhtt-ahe-n^^^ designed. Th^'re 

trying tb work around thqse barriers and provide access 
to all individuals r'egardless of^any sort of handicapping- 
condition. 



Terry Moynahan 
teaches general 
construction 
trades in^ 
Austin, Texas. 
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In addition to those ehviroilmehtal factors, however i 

there are also other i^mpedimeots that arise for the ^ 

handicapped. Those are what I like to refer to as internal 
obstructions. These come as a result of our own cpnceptaal 
development. ' In oth^V words, in growing into adulthood we - 
have all drawn from many different sources and different 
experiences in making our coheept of the world. Ps a 

natural result, we act w»th precoriceptions toward , 

individuals and the world a round us. These preconcentions 

are not 1n themselves negative or positive. On an 

imiividual basis you could probably evaluate t hem properly. 
As educators we have preconceptions built, in. They develop 
very naturally and ;we' re riot riecessariy aware of them. ■ 

Today, I would like to develop so|e awarenesses g| 
potential precoriceptions that, act as obstructions to the 
learning process of bur sfinJerits. The first step will be 
a little brainstorming session. I'm going to ask that we _ 
break up irito three #oups of six. Your assignment in that 
group will be for onf person to take a piece of- this 
aewspriht and a pen arid list some things that all of you 
think might result iri.ari obstruction to the learnina, 
process of these students. 



these are internal things, 



het me offer 
Wheri I first started teaching General 
Trades for the handicapped, one of the major 
set for my students was to learn linear 
By the time we're in the sixth or severith 
usually picked up that sort of skill, but 



(ber, 
an exartjple. 
eohs^BctioD 
objectives I 
mea5;^'ernent. 

mari|;4andi capped students haverf't: 



So i went about trying 
them mefsure 34 inches, 
way thai I had learned 
to teach measurement. . 



fraction skills. I 
and what happeried? 



drew 
They 



to J«5ch,,liriekr measurement. I had 
34 "i^lfd #-8 irictieSi or whatever, the 
it.V I thought t^ this was the way 

i '"s et but t to jdev e 1 o p 

my "pie arid- I cut Ttf into pieces .._ _ ^ 

alP'got hungry! tfeey 'didn't quite relate the pie to^ . 
measurement or' to f'ractions. So we tried it with; dollar 
11$ and half dol la r|.. and Quarters and what happened? 
\c)f the mdney disappeared! I.was really, buffalo.ed by ,, 
m do with these kids .and. how to teacji'theni one of trie 
'Skills; in constructipti. trade. / ' 

lftl:nal:1y^eaWz^d- tm:^'r^^M^' , 
,,._.rwas thtt I had fo-i*!y,^roipd.j^ipr^ 
teea^ that parti curaK;s?^il^.^ |t M 
iod^«f learning i ri my Jftfridid^/I^^^ 

"" hrft: jus 




^\!rould learn 
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-I.had tp se|: out t6 fifld^some alternate methods, some 
different ways to apprp-fch teaching that same skill. After 
bur' first activi ty^ or'actually at the very gnd of this 
sessipn.^ I'll past cnft a little learnincf guide. , It*s just 
a step-by-step -process that I learned to teach measurements 
that has been wbrkincj very effectively with my students. 
» 

I would like ydU to liSt any .precdhceptions you think 
might be "pperatihg. There are many ^possibilities. We base 
preconceptions on sex.i bh race\ on appearanc(i.\ Anyone who 
t3 overweight is alw^i^'i jolly. Anyone whp is thin .pind tall 
should be a basketball player. So We have many 
preconceptions. ' ^ ^ i^t 

^ In this session accept any idea anyone^mentions, build 
on the ideas of other people and don't edit anything. Just 
write down the idea. FJumber them as well. Don/t be 
wdrried that I*m going to say, *'Whose idea is this? Come 
orp and telT us about'it." That 's not going ta happen. 
You're just going to write them down. Then we're going to 
,tape them up here on the wall and, then we'll have an 
opportunity to discuss them briefly and 50 into another 
activfty. ■ 



and 



; ' ♦ 

okay , now .that you've written your preconceptions 
barriers^ 1 et ^ s i 00k. at these 1 i sts^ We ha ve 



preconceptions^ based on outward appearances and barriers 
founded on messages we receive from parents; teachers and 
e^ssmates^ These ar^all very valid preconceptions that 
do_existin one for^ri or another in our classrooms and in 
other classrooms. We've seen them operate in different 
areas of life 'all timfe. And what we'd like to do is 
to get you back in* your same, group, get your pens out and 
try addressing these particular problems. 

Now I'm going to ask you to come up with some ways 
to overcome, alter some of these: stereotypes or to remove 
them completely. I will have the results typed up for you. 

(The following is the summary sheet prepared by Terry 
Moynahan . ) . 
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PREeeSCEPTIDNSlim MAY ACT AS BARRIERS td LEARNING AND 
SObUTlONS TO ALTER OR REMOVE THOSE PRECONCEPTIONS 



Third Annual 'Vocational Special Needs Conference 1979 
Terry Moynahan ^ , ' 

APPEARANCE: dreSs* ^ody» cleanliness, haircut 
SOLUTIONS: training for students and' teachers--same 
reinforcement for handicapped and regular student:^ 

All people with handicaps-are disabled • 
SOLUTIONS: Publi-c awareness of the^ advafftages as well 
as disadvantages of being* handicappea; for .example, 
the advantage of -beifi^^ able to turn eft^ a hearing, 
aide ' 3' ' ' 

_ ' ■ - , ' 

MODE OF. TRANSPORTATION: , - - v 
SOLUTION: Emphasize" the, positive; for example, saving 
' gas With motordycrVes;, exercise on bicycles 

■ . i"' -.?-,L -__ ' ■ 

Parents are resoglsiMOb^ehav.ior problertis . ' 

SOLUTIONS: Spend* mj^. tife>|^i'th parents of behavisr^ J 

problem chil8re^^.€ii ARD's • • 

SAFETY: H^ndi cappe^l^ '^operate m^chinar*^^ 
SOLUTIONS: Awareness bf fclow handicapped com'^enspW; 
'. wi»h other ^|i^itijBs; j:dapti\/e^ eqtr^men*f ffjr ' 
special sfuderits. ^ 



8. 

9. 
10; 
11. 



Sex" stereotyplng fgr yocattonal programs . ■ .-^^r 
SOLUTIONS: Changing pol ici^s - career educa^ipn - 

encouraging girls to enter vocatidnal-'programs for 

construction trades,, e^c. 

Handicapped are retarded 

SdLlitlONS^ Public awareness, T.V. shows^ movies, less 
'; use of general terms, i.e., "handicapped" 

learning by lectufe * _ _ 

SOLUTIONS: Learn by checking achievement on each child 

All ' kids .learn. the same way pr 
SOLUTION: Public education about handicapped. I 

Handicapped are feared by people __ ' 

SOLUTION i Volunteer programs, work with handicapped 

Same_bahdic'appeid feel inferior 

SOLUTION: Treat as equals, build self concepts ' . 



2V3 
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12. 
13'. 
14. 
15. 

16. 

. 17; 

18. 
19. 

20. 
21. 
22. 
23. 
24. 

" ^ 

25. 



Handicapped_need supervision 

SOLUTION: Proper facilities for type of handicap 

Handicapped can 'tv learn 

SSbUTIDN: Public education * ..'^ 

Handicapped are slow. _ 
SGbBTIBiN: Individual attention (are they really slow?) 

Haridlcappedzlook different 

SDbUTIGN: Education for children to prevent future 
miscorie^pti^ris 

Special educatic?:ri.^eans retarded 

SOLUTION: Mbr*?''public awareness t TV and 

demonstrations. Have education madors take a 

special education course in college 

Uncomfortable with retarded people 
SOLUTION: Community awareness programs. Demonstrate 
accomplishments of handicapped persons _ 



llihc 



ind pebple can't see anyj^ing^ etc. 
SOLUTION: Public awarehessi 

Handicapped students are ^'sruptive in a regular 
classrodm „ _ 

SOLUTION: Awareness - Show local examples of success 

Mental retardation is perfnanent 
SOLUTION: Publ ic awareness . . 

. . . * . 

Slow learners are retarded 
SOLUTION: Awareness 

Black chi Idren tend^to be in special education • 
SOLUTION: More education in field of sociology 

/\,11 teachers are prejudiced toward* minorities 
SOLUTION: Exposure to minorities 

Limited English speakers are retarded;; ' 
SOLUTION: Exposure to LESA students. Al so providing 
programs for LESA students. 

Handicapped studertts are not safe in a vocational 
classroom^ * 

SOLUTION:. Awareness, demonstration, shcfvi statistics 
to refute this 

■ < 



r 
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27. 



Behavior prGblems should be in special education 
SqtUTIGH: Education of teachers to show purpose 
of special educatibh 

Retarded peopTe don't adapt socially - 

•SOLUTi0N: Integration of handicapped into classrooms 

to give them more interaction sind^o change 

attitudes. 
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MOTIVATIONAt eHARAeTERISTIES OF 
HANBiieAPPING eeNDITIOlJS 

Doug Palmer 



r 



"Self-mastery is where indivi duals try 
different levels df difficulty, Set op 
thei^r own individual ^oals, and try to 
maximize their performance. It rarely 
occurs in schools. " 

*> • ^ 



I would like to begin by clarifying.a couple of 
points. tfie first is ackngwiedging the difference 
-between performance i|nd competence. When a student does 
'gOBjetmng iricarrectly, we often assume the student can't 
pjfepforf^-^the task*- But^^ student couTd write down 
vff^'*'^^^^^^^^^ to math skills. 

lilfefixljmBle, it^ an attention problem. 

LbSM^ live you a more dela1;l!ed illustration from 
resli^h^i; la tfiese studies^ researcher first 
oreser^lb^'-efitT with fivfr c lay balls in a line with 
6ne incFfeilweftm^e^^ ball. the researcher showed 

the childrl^*¥*5^f6s;ti^^^ balls, but with only 

half an inch between each ball.. Younger. children will 
often look at how much space the clay ball is cover and__ 
promptly say_ the first group of five has more _clay_ balls. 
This experiment has worked again and again. Finally^ one 
group of psychologists decided to see what other factors 
or variables were invfblved. Ihitead of using clay balls 
they used M&Ms. Suddenly, the five yearolds had ho 
problem deciding which group had more. Because they were 
getting the M&Ms, they were hot going to take the groups 
with less. Sbviouslyr raoti vatibn had ah impact. So we 
hayfe toNask whether students lack ability or whether they 
are perfdrmihg the task for other reasdhs. 



The second ^Int 
idea of success an 
and failure vary. 



int of clarification aeaisw 
d fafiurfe. '^Our standards of succfss 
I Mye students in my clas ses t h^t 

n^r^ i 



deals with -the >' 



Doug Palmer 
is a pro- 
fessor in 
the Depart- 
ment of 

Psychology 
at Texas 
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cjet_90% oh tests and are depressed because their expecteition 
is 95li, Ih the same plass^ I have students with C's who 
say, "Whew, am I glad!" Whether ydU sufcbeed^or fail depends 
on your own expectations. You set standards for yourself 
and if you meet those standards, you are succeeding —-{ ^ vert- ^ 
if that standard is a D. r 



^beicK; to the 'SQ^Sy 
. ^ 1ihen I illustrate 
and wadded up paper 
"I want you ti^throw 
waste paper basket." Some students 
ways away and miss, _ Then they walk up 



Research in self-expectation 
A familiar experiment uses a ring ^¥io5s 
it with my classes I use paper baskets 
balls. The only directibh T give is, 
a paper wad in this 
will stand a little 

a little bit closer and make it. Eventually they start 
mdving back again maybe at the end of the session they are 
back where they started. When people have a ^minimal amount 
of direction, they constantly evaluate their expectations of 
performance ; they constantly change their ideas about what 
they can do. 

■ _ _ _____ 

Other research shows that when people miss from a long 
way back they don't feel bad. Shooting from way back is a 

very difficult task — -^.no big deal if I miss. But when 

people missed from riglit up next to the basket they didn't 
feel that great! So just doing or not doing something 
not only makes you feel gpodorbad. It ca^ tell you if 
you're too far back or need to throw higher. It can tell you 
if y6u don't have the right skills. 

It is also private in^ormatioh. Whether you make the 
basket or oqt, your performance will not be written up in 
the momin^^newspaper. Self-mastery is where individuals 
try differdnt levels of difficulty, set up their own 
i ndivi dual /goais, and try to maximize: their performance. It 
rarely occurs^ schools. First of all, schools are places 
of evaluation. Students are constantly evaluated, records 
are kept, rewards are given. It's ho longer private. 
Secqndl^y, school evaluation is "extrinsic." You no longer 
perform because syou feel good or the performance feels cjddd. 
Youperfprm because you may receive praise 
teachers or gold stars, a car from your parents^ a diploma, 
certain grades. This changes everything. In fact * some 
recent res^rch has indicated that if you pay kids to do. 
things that they previously enjoyed .ddingi^ when you cease 
to pay them they no longer do it. What often happens in_^ 
schools' ^that we ddift't allow this self-mastery system to 
operate. Are they learning a_ task because it is meaningful 
to them or because it will help them get out of school? \ 

The third reason school conflicts with the si^]f-mastery 
system is because schools have an expected performance level , 
an accepted criteria usually established by the teacher. 
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Regardless of the entry-1eve1 skills of the students ^ ■ 
teachers have certain goals, Manystudehts in vocational 
' special needs programs can^t make those established goals. 

-1^- ^Jh^ scarcity of rewards^ affects this 

indiyfSual goal setting^ Grading oh the curve is so 
prevalent that even ifCfhese students got up to 70?S • 
competency, because everyone else is doing so much better 
the student will still get a C or D, So what can our 
studentsdo to try and avoid this psychological fail^ 
One way to avoid a feeling of failure is non-participation: 
nothing ventured, nothing failed. If the student doesn't 
try and does poorly_on the test the ^^udent says, "Hey, this 
doesn^t reflect ability. I Just don't cane!" Setting _ 
iinpo$sibly higfrlg^ strategy that is used. If 

I stand in the hall and try to sink the paper wad in the . 
basket, I can say to rnyself , "Well , who cares? No one could 
have gotten it from way out here." Another strategy for 
avoiding failure is to insure success, to set very low 
goals. This individual takes four years of Spanish in high 
school, then goesgto college and takes first-year Spanish. 
Cheating also hejp^^^o insure success. 

! ^ _ It is odd, but even when you give these students succesi 
it often doesn't appear to help them. They are still very 
unsure about their performariee^ These students are so 
afraid of failing, that when they succeed they come up with 
their own reasons. "Aw, itls because I was lucky. The 
teacher helped me a lot." They just can't believe that they 
have the capability. And what effect will this attitude 
have? First, the student will riot expect to succeed in^e 
future, will not expect to perform that^task correctly. ^' 
The student will notfeel good about the performance. And 
when these students fail — as they have expected tp — they 
say it's because they're stupid^ because they didn't try 
hard. 

So what can you do? Well, first'you can train your 
students to say* "If I perform a task ItmeansI am trying." 
Communicate to them that through ,,?f fort they c§n succeed. 
AlsOi trairi kids to recognize that^what they do has an ^ ^ 
impact on their lives. Another thing you can do is set real 
gpals;^ -Hatch your goals with^the student's current level 
of perfoTjiiance. Jry to jet away from that conformity in ^ 
ggal-settirig. These techniques will go a long way toward 
meeting their motivational needs. 
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PLACING HANBIGAPPED STUDENTS IN EMPLOYMENT 



Larry Patrick 



"While it's important to boundaries and to assign 
needs, it's also important ahexpected 
capacities of people, and to remember that behind all bu 
efforts is our desire to show our clients just how much 
they can accomplish." 



seeking to place a handicapped applicant in 
employireDt^ you first need a clear idea of the handi- 
capped client's ab liSfitatibhs .a This infor- 
matlSrv^heTps nlatch tlie heeds of business and industry ( 
with the abilities of the handicapped client. Matching 
these heeds is what this whole session 1^ ab(>ut._ §b 
begin by asking yourself: Whst are the^potential elripldy- 
er's needs? What are the client's needs? What are the 
needs of facility or program? What do I need to be 
able to bring all this together? How do I communicate 
to that employer that this client is an asset? 

From these questjons we gett off into a whole web 
of philosophy that I have collected pver a period of___ 
time, but before I get into trjy experiences and^ the atti- 
tudes and techniques I have found important^ let me 
remind you of something. According to the. theory of 
aeroctynamics, as demonstrated though experiments 
bumble bee is unable to fly. Tte.^ight, and the shape 
of his- bbdiy in relationship to his wingspread makes 
flying inpossible. But the bumble bee hasn't heard 
about allthese scientific truths, and fie ^tries anyway, - 
arid ends op makirig a little hbriey every day. So remember, 
everySii rig that erilarges the spirit of humari power, that 
shows mari he cari do what he thought he ebuld not do, is 
valuable. While it's important tb set bbundaries arid to 
assign needs, it's also important tb remember the 
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unexpected capacities of pedplei and to remember that 
b^nd all our efforts is our desire to show' our clients 
just how much th^ call accomplish^ 

fWhen I first started trying to pl^ iw clients, T 
dwelt tod heavily on rr\y dwh workshop's'^^eds, I would 
walk into an empldyer's dffice with crisis written all 
over By face* stressing my needs, and offering this - 
bagful df people I had, and get no results. Soi_I cam 
back to the facility, sat down, and worked out the prob- 
lem. For dne thing, we were trying to sell our nee d| 
rathjer than meet the needs of industry ^ As ^ pl^ 
person cdncemefi with communicating to industry, con- 
cerned with placing people effecti^eSy, you must first 
of all sell yoLfrstelf. The second thing you must do is- 
sell the facility%pu^re working with, selected 
services and the disability, group you work with. It 
really impossible to go into a business office and-sell 
the whole world of the physically irhpal red. This is 
going to overwhelm the employer; he has a whole host of 
rumors and fears that will block off your message. S^^, 
you have to become very specific. Talk in very concrete 
terms about your facility and about your clients. Help 
the empH|pyer think of your clients as people. 

^_fh§P the third thing you do is describe one speci- 
fic person\on your list that you're trying to place^ 
If industry Js opposed to hiring haridieajSped indivi- 
duals, we h^e to sit back and decide what the needs ' • 
of industry are. What does a specific company manu- 
facture? What are its services and cbmmddities? Hdw 
are they succeeding? Before you go out trying to sell 
ahythiha# go out there and find but the needs. Then 
show how one person from your group, meets one df the 
specific needs that industry has. 

0ne apgiroaeh I've usedH-^-4i^ddk u 
pahies or brgahlzatidhs in the Hdu§i^n/Gulf Coast Area 
Manufacturer's Directdry, Then I calT the persdnnel 
director, or the prdductiorl tr^nager, andjtntroduce 
myself arid facility. I ask that per^ whether or 
riot he wbuld mind tti^ mailing dut sdme additional infor- 
matidri cdricehnihg dur facility. If he sjiys it's okay, 
I send the information and give him two or three days 
tb digest it. Then I call again to firid Gut if he . 
received his information and try^ to arrange an J^ndus- ' 
trial site visit. If his schedul| does not permit me 
td visit him, I try to arrjgPj^^ view 
facilities and some of We services we have to off^r. 
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When we meet I do hot try to sell him handicapped 
as a package. At that time I'm just trying to g 
esteds and I db\that by really getting iri^d^what gratt'.m^^ 
or director heeds i We discuss the humber §f his eril^Toyees 
whaft services or commodities he's ihvoTvednn^ whetfite.r.,hj&^ 
has ever cdhsidei^d employirjg hahdicapped individualli^ 
bring this ihfdrmatibri back and share ft Wi^fi^niy sta'Pf; I 
this an appropriate company for us td^work with? /And more 
importantly i how cah I communicate^ ef^fectively wi-th person 
nel from this cdmpahy? - ^ 

Tp show yoiTTsipw i]ti¥)^:tmTt this qye me 
just share .some 1nf«Lrnikt1oh put dut by Er^ldymeht Stahcferds 
Administratiop of the U. S. Departmeht of Labor. It starts, 
"What is the Ufff verse of the -^^^capped people?" The 
answer: /'The fferl d of handiCOTlp pdpula is estimated ' 
aroyer 300 million." The knowh^dpulatidh of the United 
States is oyer^OO mill jon and conservative estimates place 
the number of handicapped persons between 16 aed 64 (work- 
force age) at about five and a half millidh,^ And this prd- 
bablydoesn't include people with cancer ^^heart disease* 
diabetes , and' many other dtsabilities which are barriers 
to employment'. What are the handicaps of these Americans? 
Muscular or skeletal paralysis impair approximately 
5,400,000 people. Mental retardation impairs 3,500,000. 
in the hearing loss category , we fin I threw 

those numbers at you tp^ show that when you start Agoing in 
attempting to sell the ;wh6le world of the physically han- 
dicapped, the, numbers and the different disabilities can 
really swamp you; You have to sit ^^^^ and dedde whpm_ 
you ^ervei and then you have to come up with some identi- ' 
fyififl termS'So you can qualify and quantify what you can and 
can't do. " . ' 




At bur facility we do everything we cah to get to know 
each of our ^cliehts personally. We do a big evaluation when 
they come inj we see that pe»*s-on every day; we fihd out 
what he cah do ahd jivhat he cah't do. I.ask rnyself the.ques- 
tidris emplayers; might ask about that client. I .ask ques- 
tions abdutaccuracyi mahual coordinatiohv eouhtihg, color 
discrimihati'Ohi follawfng the diagrams ahd ihstruetions , 
finger dexterities, folldwihg a model, etc. I find out var- 
ious aspects df this tdtal person. You can't describe the 
person as paraplegic, quadri^plegiCi diabetioir because an 
employer is not:|ding tb relate td this medical jargoh. 
What he's concer^d with is^ "Cah this guy make sbme money? 
Is he a potential risk? How is he oh co-worker supervision, 
attendancef punctual ity* all those wdrk-rel^^ed factors, 
that are so important? Will he cause me problems'?" You 
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have tdibe very. specific. Uye seen some placement 
le'^et involved in the fiedical dictionary, coming 
these hot terms. By the time they ^et through 
telltog thfe^ eti^)layer about this person, he's scared 
to death. ISftpl dyers heed a stable work force.. If 

ybu_ describe all your client 's disabilities, why 

would.Jthe employer hire hftri? Inst^ad,_in the emplqy- 
er's language^ describe how your client has overcome 
those disabilities^ how well he works, why he viould 
be an asset. 



Stout University has put out a list of about 22 
characteristics that you might observe in a worker. 
The list: i : 



hygierre v 
grooming and dress , ^' 
i rri tati ng habi ts _ 
inappropriate behaviors 
coftinuni cation skills 
attendance ?^ 

punctuality 

ability to cope with work 
' problems & frustration 

tolerances 

personal complaints 

stamina_ 

steadiness (consistency ^ 

of work) 
tg^pes of distractabilii;ies 
^he person might^^have- 
. conformities to shop rules 

and regulations 
methods of orgahiziog 

tools and materials . 



access tochahge 

reaction to unpleasant 
monotonous tasks: 

social sk tills & rela- 
tionstiip w/,cow6rkers 

amounts of supervision 
after theM* hi tial • 
training period* 

reactions or aecejitahce 
to the supervisory 
or authority figures 

amounts of tension^ 

^ aroused by cl ose 
supervjsidn 

requests for. as9|$- 
tahce from supfl:v1sdr 

reactions to criticism 
and pressurps from 
supervfsdrs at work 



These are what the employer is ihterested in. Your 
job is to collect the information ^ put it together, 
arid present it so the employer will see the value of 
j^our client. 

You know, it is easy to get frustrated in this job; ^ 
It's ea%y to think all your noble goals aren*t accounting 

for anything. YdU think- about money "problems, staff 

problems i placement problems j and you start takinq the^e 
attitudes with you to the potential employer./ It^s 
wri'tten all over your face. Who could, succeed with, 
all thdse sel f-ihflipted limitations, thinking i:hat you 
can't do it? When that happens, look back and say, "Hey, 
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^ _L P1j^CING_BASDI CAPPED- STUDENTS J N EHPb9YMENT 

I'm riot just a placement counselor. I'm also an employer 
cbrisuHant," Remetnlber that y.ou have a very ir^ 
wbrkirig out a map for client and employer, matching their 
needs. * : ' , 

.■' _ t 

Aud1<5nte:-M find it difficuft to iet^empioyers to 
make accdnthodatidps. How do you handle thaet.? 

\ ^Patrick: Go out into industry and spend some time 
observing that environment, then coto back and educate your 
facility. Look at your^ resources. Dp you have contacts 
with any industrial engineers? ^ Do you have anyjcontijsjs - 
with retired businessmen," support groups? Start looki 
your resdurces and then go back and say, "Wel^ you con- 
sider hiring a person and if we could provide some^of the 
v$echnical assistance such as appropriate heights for tables, 
app'ropriat^?idths fOr doors and ramps, and s^ach things, 
would youHI receptive to this? Our experience has been 
that with assistance, employers have been recepti'Ve. 

Audience: Do you go to large industries or smaller 

ones? 

Patrick^ Both large andsmall. An industry with sev^n 
to thi>ty- five employees would be small. We place people 
there and on up to some of the major companies. 

Audience: small companies were 
receptive to providing accommbdations? 

Patrick: Here again, | think both would be receptive 
ta It, D||itt^d you show a very technical approach and that 
^^^^l^fc^^*^^*^^^'^ ^^'^^"^ abbi^. Ydu'have to Idok 
art a vewHpiK know entry-level jobs in 

that IqMst^^eould be modified arid what Wduld be required, 
Vight down to the heights of tables-. Arid ydU have to know ^ 
as much aboEit your clierjt. Business people are verj/ busy, 
and you h4ve to respect that. They ddri't want to do the 
thtrikirig for you/ If you ^comej?(ith%^prdpdsal or a packet, 
Mdit shows that you know what you're talking about, they 
will be more recjeptive. 

Your resdurces. will vary 'if you are in a rural coS^^^ 
rather thariari urban ■community . The state employment agency . 
places a pridrity on money and overlooks skill requirements 
4rid advancement pdsslbilities. So with state employments^ 
agencies, ydu have to help them see the information from a 
different perspective. You have to say, "Well, we may -have 
been dverldoking something. We may have beeri looking at 
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tfvis position from the wrong perspective. If yoy sit 
down with the Texas Emplbyineht eoninissibn mahagerSi 
and explain what yoar^^oals are^ deseribe the people^ 
you're working with, the employment igeneies will get 
^ involved. But you*ve got to qualify and quantify What 
you'r^ doing. You have to knb^l^^rhat^ybu want. 




Another source of support vfeuld -be the Gdvernbr's 
Committee for thfe Enploymeht bf the Handicapped. Look- 
ing at their ihribvati ve, prbgrarr^^ deei tie What Would be 
appropriate in your envirc^meht. SThe^^^ give^sugges- 
tions and recommehdjitiohs as to whit other cormitt^^^ 
ybu might get ihvblved with, what g'roups could/ help you. 


< 


Remember, you want to stress your client's abilir 
tlesj No dhe has to -employ handicapped applicants out 
bf pity. No one should. Ijistead they should hire han- 
dicapped applicants because the applicants are quali- 
fied, assets^, and good workers. 

... ■ \ _ -v ■ ^ 


\ 
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Vee^TlDPIAb.EVAbtiATION FGR RANDIGAPPEB STUDENTS 

' Ward Pendleton 



Y 



"YdUVre going to find that most of the people 
we v«)rk With can only name you ten dr.twel.v^g 
jobs. More thap likely* the 30b that 'they 
would be better at than anyone else. the 

' world and would rather do, they don't even 

• know exists. " 



We've' got ourselves in the maze of teaching school 
and not children. I am trying to ^et you to see that if 
yod'll find but ^hat a child Wants to do and what he can 
dp and put the two together^ you can teach him. tf I had 
th^ power, I'd throw out all of the academic boaks that - 
most of yo.tl use in your resource rdoms^ I don't think 
'that th^'re pertinent br_ relevant to What we're tryinn 
to teach them. , I wbuld alsb like to develop some 
-corttinuity, K thrbugh 12, in most of the schools 'that 
I ehter» ihclUdlhg bur own state department. Jov^^^fw . 
intermediate teacher is not too concerned aboUt^;^'^rV 
students are going from hei^ classroom; nor is; t fie- 
' elementary teacher. . . : ^ ' 

Last yeSr in my hibme region the eleven^VAC's took 
374^ stQdents. they ended the year with them earning 
$1 i283sbp0." They pa1d.$185,b00 in income tax, and they 
paid better than $5dvOud_in sta^t^ tax^__So when i 

go Into a.place and sometimes I'm a 

administrators, sghoo^l boards, etc. ^' I use this ■ _/ 

argument. . You pnsbably also know it takes $4,700»a >ear. 
to keep someone jn a state mental in^titutioh. The 1 
average welfare recipient in Texas diFaws $2,4D9, afid^the 
average speeffal edilcation student , secondary level; 
requires $1 ,2dd.\ If we' spend $1 ,200 a year for^fodr 
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yearsi_?nd if v/e've Bdhe jcitjr j^^^^^ in the • 

world of wgrJc. We '^ve- Sfa^|4^^ himr arid he'Tl 

paaft#2l| brxk im four^yiars^^^ ?^^^^ him 18 and 

.hf, retires St 6S. that^s 47 Year^^o^liisnife he 
woflcing. Now dSh 't TO^^^^^^^ of the special : _ 

population costsi" it pays. What you^^e^t in that. fellow 
in the penal 'institution, qr that lac®^ In tJiS ^mental 
institution, or vice versa, it's gone fgrevW, you never 
r^cpyef" that; but you can recover what;, 
„\^cational training . - 



m spend. for 



; This vocational eval uatioh is' the ^simplest form of 
Evaluation thdt I would- even attenfpt to use. You get any 
more simple than this oh a vocational evaluaticm^_ I. think 
■>ou^re doing ah injustice to the student. I developed a 
vocational evaluation system, _ but wherHJL gave it to the 
teachers and so ^forth they talked abbUt what a beautiful - 
work it was and fiow much irifbfeti oh there wasv^and put it 
.In .the bick of the filip and never used it, .1 asked them ; 
re I was raissihgythe bdat; and they tdld'me if L put i^- 
on oae page they'd £isevit\ |^threw but the irrelevant-" 
Ifiiajterial, and got it down to three pag^5. ; 

^ t,et ^s go througti what we're using* where I got it and. 
what f pai^ f6r._ -Fo^ irT^fntpulatiYe -s.k^^ we're using a 
hew peg board. Pehnsyl va^Y^ Worksamplp_is_ 

the bolts and rib Th^ Jtlinesota Rajte of Manipulation is 
this one^ the Minhesotr Spatial Relatipns'Test is this one, 
and the Practical Dexteri^. Board' is. over there on the floor. 

I use some other b%)ards for parti^ar casesii>,such -as a 

child that' s ii|terestecl in small app'Jiance repair. We have 
no way of test^Ticj hinii other than the.yery fine motor skills 
with eye-htnd codrdinatiapi fiiiger dexterity, and we'll go 
to such things. as^^the i^per small parts that has to be ; 
administered with tweezers .and the fine screw driven We 
don't use that on all clients, only on those with special 
abilities and special needs. ' 

I call your attenti.en to one^thing that you ^ight 
think is a mistake on my part. If you Ml notice fhe ' 
Minnesota Spatia^l Relations Test in the A. Preston/ * 
Cqrporation ts listed as $396.75^ Th%t is the correct 
price. The exact identical board from flmericah Guidance 
.1^ $230.00- Shop around before you buy anything. For 
interest inventories, my^reference is Becker, the American ^ 
Association on Mental^penciencifs,. Readinq-Free. You .can 
g(5t a ^mple copy of that^/ifiW for $10.80 and it'sLgbbd. 
Alsov use theWi de-Range Ihterest_6pini on Test^ (WRIOT). _ 
All of our commercial companies are capitalizing on 94-142 
and the fact'^pt we*re trying to keep up pur evaluation 
prog^ram. 
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Aadietace: 



Who- a 

■ ■ ■ 



istgrs N|;fiese tests? ^ 

Pendleton: When we l^al^lbed several ago^ we ttsed 

VAe^s , because V^^^ what |f ' was they 

cottld be hilled forr, tl^ 'the^^ ^e 

" any^pre/ The^^ di dn ' t? 

I startefi w'^^^giagnostfoians. 
I differ". Because; I d^ri'^t^r^^ 



areas so that- 1 couldn^t'use %^ 
have the time. So 
DjagnostiQians .iind 



^t^ink lQ has 



any place in a vacation a 1 tttatnigi for the h«|^^apped, and* 
I- certainly dori'*tVt^^ aPfc.\ ft is 

totally void of wor^. _^ Ypu cag' -f ind 'out what a kiti w|j^s to 
do and he may bust his insides.*for^you, but he may spend * 
the. same arfibunt of energy harrassirig that classr^^^ teacher. 



because she' 
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he's riot teaching what he wants to^heffr^.^ I 
asjp that: Within* the last six mog^th^ •j^ve ha^ m^ 
diagnostic|aj[is;^at my workshop than anyone,' and we are now 
working bedfftif^l ly iofllthferr bat-i«stt11.say you cann^ : 
write ah lEP frelft a vocatioriat 'evaluation. By the same 
tdken^iyou eatj't write ' one from a* diaghbstic ^aldatldii 
But, if you' l l take a ^?tiagnoitic repbVt , a voqatiQ^^ 
and any ojfeher pert irierit infdmat ion you've gdt, arid^ 
it.!^out bri* it's very- simple, to write a biau 

itPs J^M^r^o^^^ address the question you ff^S.- If .F^^' 

had rny^hbice riow of -whojn 1 would go irito tH^ schools arid 
work with, it would be witH.the teaciier's aide-'* 




Audience:, My^ question, real ly Is tfe--t>ad out if there 
has to be certain, cfrtificatibri tb.do evaluation:. 



: Pendleton : fib, ma 
working now is ah aide*^ 
-teachers that do well 

,v : Audience:' Do 
board the kids: scdr< 
our region i '4rid we 



am 
I 



0. 




The very best evalua tor, h|ive 
do have some resbi/rce room; " ' 
l^ven or eight real good VAC's/^- 

that bri these tests'^crbss the. 
4e 9ire usijig it siitce yc^U were in 
kt^jcbring awful 1^ low. - 



On 



Pendl^eton: ^^'t)epj5jids-on thepffes that ybu^ are' ajing 
'tfte lower level bo|irds that ybU; expi^ct the ' handjcapp 
population to achieve; on i they -scbre low. ' But on^the^ ^ - 
Minnesota Spatial : there are four .forms, 58 cut-futs each. 
The^ boards are marked A, 6v and D .and should be^given -in 
that way only. Given progressively, this particular test is 
free of verbal intelligence, free pJ:^'preyious experience .^^ 
It's the bes;t measure of mechanical tptitude I've seen, and 
it tests the ability tp recpgnize odd sizes^^a I 
have had some handicapped pepple score as high as col lege 
graduates. By the Same token, I have , some who, after 10 pr 
12 minutes, obviously can't hack if. Then just put your arm 



around them, and liug them, tell them they ''yf;;done a godd v 
jobs and then go to sorrtething else- For: sonte'^you Ml find ' 
that you haven 't got a manipulative_sjcyi that they can do' 
But I alsd find seme resource room fcM^fers that can't, 
I don't ho'l^ that afg^i'hst them. ^InJppl^ork shops we 
sdroelimes test the people .who actual^ 'administer the test, 
and I norm "them on their norm sheets; It^s very - 
disa^ointing to a lot of people. Most of the eddcator$^ 
I ,wdr*R with Biiv^v^ttje very dominant hand and the otheif 
viVtually u^'Jgig^^ They pbviouslyjiayen * t changed. any 
diapers or played.a pi an^oV or strummed a cuitar, or t^ped^^ 
or any of these other things that- require cooperatio^p Npr 
between- hands. * ^ ^ | 

This is what rth-ink a cumulati/ve falder for a v . 
secondary handicapped child shoulcl lock like. On the fly 
iheet you'll see what fas been administered to thi^ child 
and whd-t has been dop&. I took thts ouV^of the case file, 
but I 've changed it. th,e front page includes the vocational 
writ^-up. I want thep^tb know lQw inter'est as wel l as-i'^higii 
interest. I remeEnber^-tjiis particular kid. took, at his _ 
interest on the front page. He hild 106°^ interest in animal 
care. Hisi second -jnt^rfest is patient care, his third> is 
horticulture, and th6n store room mes^errg^r. In an 
interview we asfeerl thisa partipular. kfd, "l/odld you work ' '^'^ 
outside all^ of the^time?"' He said.tlo.. "Would you wo'rk 
where you gfet to do the Same thing.Jeveryday?" ' He said nd*':^ 
•*W ould you take a job whgr^you have- to work, by yourself ' 
No.: "Wou^.d you tak^ a job where you^ have to cj| heavy 
lifting?"* rtau Whe ice would ydti reebnmend that v/e job train- 
. him.^ ba^ed cfff what i/ve/tol d you right- quick? 

. ■ ' ■ ' ^ - - > ■ ^ '■ ■ - ' ' 7 ' 

AQdience:^ With a" vetferinarierri. .^'^ - 

PendTet|jh: 'And he worked beautifully, v-J'K^^^ 
of him. He's going to graduate, t|li>s time an^sfly vJi t|i thi^ 
vet. The only thing wron0^ wi th tllfe vkid i siha%>he ' getti ng 
too important, he's getting over educat^Psmearly to the 
point that I'd believe he'd do brain su r^ry i£hejd juSt ^ 
get a dog to lay still long enough. We may hS^ _ _^ 

overtrained him. He's having a little trouble keeping the. 
pr^pper prospect-iv|. He doesn't understand that he's not 
yet ah assistant vet. '"^ ^ 

When I started doing evatuations, it took me a day for 
each one arid- a day to write one up. Obyj]ously that was too 
long. So we started taking them in multiples of fgi*^_ — 
Testing four_4fiSfldren starting at 9:00, l can. b^ through / 
by 1:30, 2:00 at the outside. I have my write-ups typedt 
sa that all I have to do is fill in the blanks andthe 
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secretary knows enough about^me td^know what rrti saying^ 
and we have our write-ups djjfte, at- the end of the day. 
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Throughout the test, l ask thes6|l:ids, , "If ypu could 
do anything in this world you wanted to do, what would you 
do?" There's 44,000_job5^i n Texas. You're going tc find 
that most of the people we work with can only name you ten 
or twelve, because those are what relatives an4^riends 
are doing. More tfian likely] "this job^t tH)^^ would be. 
better at than ar>yone else in the world^nd w^Td rather 
do, tftey doh*± eVeh khow^xistsV becau^fe 
investigation or job e^cploration' is mX good enough to 
expose these people, to'ifenQiidii jobs.^ 

- - ■ 

Start with the Ptn^^e Pegtoard. ;^he ijistfuctions are to 
pick these pegs up one at a tlme^ _I>_going to be* looking 
v^.t¥ see if'.you use this finger, this finger, these firners, 
if you go directly intpi^the hole, if you get overheated 
arid^bave to feel and iiunt to the hole; J want to know how 
maters you ^re, vocationally. How well does you ri^ht hand 
wbrk|'^ You do this three t^^at 30 second intervals. 
Agaifii you tell them to pioRTup pegs one at a time. Now if 
the/ kid[ cheats every tijne your head's turned picking ug 
three^ or .four thesei\'you call his hand on it and set on 
him pretty firm. If he MJ cheat on this, he'll cheat on 



He needs sqo^behavior moqiif icQ^^^h. 



the job. 



At^jthe end of eaeh one of these profile sheets, we have 
,a place ftd put hdtes^ I'lrget behind this trunk with the^ 
lid rai s^cj up and keep Jribtes on that dude. I don ' t ever let 
ftfl^\seg mi^j^epin because he's poing lo tell all of 

the intioiaxe gory details of his h^je life-and h-is personal 
tl|e but he won 't want me ^lab^rig: it. If ym ever betray 
tfiat kid's* confidence^ you've V^t it. 

J dea^ll^ love to do the; iyajua't^^^^ to write 

them up. So,"becaus^ ^^ow that I'proGr|||inati^i^ ^. 
now trained myself to do i^ right awa is the way I 

keep^ up_^1th the^c a% I em civiho. the!test er - 

as we 'r^^si ting over CQke or' coffeev they'll telV me:a Jet 
of thi ng^Sput thejir per , habits * their personal Jw^y i 
their family; I'll make notes. ^ I don't always put thein irtto, 
th^ v/rite-up, but r i] make a set of notes on the side. ^_ 
When we go back_t£Kffit>cooTrnitt(re meetings with a vbcatibnll ' 
plan, if they don ' t ;^av^ the tapb recorder runninCi I will 
tell them the things tha^^ I found out aljcut the child (but 
you'll rfever write plan that this boy's 
-mother is -a bootlegg'fgg'^pi^ostitute! ). ^ 
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: Anyway , you go back to the left, hand^on t^^ 
see how many pegs they can get in 30 seconds and you do 
that in three tries. Then you do it with both ^ands at 
the same tim^. The fourth Ind final thing, done in 60 
second intervals is to pick up in order apeg, a washeri 
a collar, and a washer, Ygu/re^ing to have to take the 
chilcf's hand- in yours to show him. He/ s going to have p^'WJ^ 
b^ld some of these until he learns' how to build them, thCTitt 
you go' back and jet him do it on his own, Then_when you're 
through you'll ti||e a profile sheet, and show the child 
exactly where he'^tobd and what he's got to do to correct it. 

; Now, I can tell jbu some things to do in the home, iS 
the resource room or in P. £• to correct these deficits. 
Everytime you-^et a chance to do something with your hands, 
do itj Squeeze a^d^ rubber ball , punqh 
from the yard, type, gn a typewriter, or pUy a piano, strum 
a guitar,:dribble_a faasketbalU do it,^and lise both hands; 
None of these things cost money. Set jn a-ld erigi fie or motor, 
steam clean it,, put it jn the cl assroom^ and take it apart 
and put It together. The very population of kids that are 
needing_tfte greatest physical education are ge^ing^the 
least, so I quit trying to fight the elemeat$ jsintf;^ 
trying to breed a concept in the resource room tfi^^ill do 
the same ttiihg. Wlieh we finish up ah evaluation ,' i^Myf^ite a 
plarj^for the home,' ehe school arid the Job. We call the 
parents and say ^ "This is wha| you'y^et to do to help us 
hfelp your, qlffld, because his harids ai^^.nbt saleable At this 
time. Pdonit want him sittirig his feet yrider your table 

y but on his bwh^ This is 

what he 
Y.bu're 
esporis 

_ -Orie_Sf tHe_pictufe interest inveitiip^ppFs Beclcer^s 
Reading-Free. ' This is what it looks likSf— ^ay^ ga 
through your answer sheet. The first lady Ai^^wdrtcin^ in 
lajjndry, the second is Vepalring a chairs- the third is 
rriail clerfc'- Which^gf^thbse jobs would you rather do? % 



can. 



isiDlli 



to 



life; I 
but you^ 
have tb 



waritihim 

ar& going tb have tb: help us, 



give 



ties with reward 



him 
and 



defiQi 



ensurate. 




Ybu gib vto f he next page i next 
;thn)ugh_theh you plot the scores, 
the child cannot load 
the profile sheet it' 
pictilres in patient c 
gbt 
one 
You 



pictirt^^i and when you get 
Now these are such that 
it on you. Now when ypu_ put it over 
going to show you that there were 15 
re and they picked 14 of them. You've 
ttii percentile it out. This is probably their number 
iriterest. What areas did they have no i^^§rest in? 
also plot that. 
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I am real, real » particular about setting an thterest. 
There's no way Pm going to play God to'l^kld by saying^ 
"You look like you'd mate a welder" and at 18 put him oh a 
job and find that It literally blows his mind and he feeU 
like helshung there for the next 47 years of his llfi. 
He's got to have an out. That's why ^ use ajob^ample, - 
We spent six months training afkf^l to be a welder. He was 
good. I took him to my farni and started hliti He built a 
feed trough and sold 1t» and he got a dob.^ They set Jilm on 
a little stool with a. big tank and a jib anct he sat there 
eight hours every day welding. It blew that kid's mind. 
He couldn^t take It, so we had to find him another job. " 
Had_w6 put the boy on a job sampling situation ^ we would 
have saved six months of our time and his time. We should 
have tried him bafotre we trained htm. 

I think It's time to go. If I can help any of you.* 
holler; I dearly love to work with these kids, *^ . 
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DON^T JUB6E A PERSDN BY A tABEt: 
ATTITUBES TOWARD DiSABVANTAGED. 
MEXieAN AHERreAN STUDENTS 

Olivia Rivas 



^hfdrtUnate trtl^fev* have to U» all 
dt;?^||l^e label^^^^ Ttey probably have hurt 
niih6if:l% children else, 
because in the pajt and even%oday, people 
x^om sterecTtyped images." 



rm frbm browns villus Texas, and we are lai^ly 
Hexican^AiTiericart. -ttp^haVe a 'lot of students coming from 
Hexicb this yiSr. .^ IJisadVantaged stu^^pts can be found 
evfr^rwherl^^^^^ Jliey arenVt netessarily l|ex1can-^erican 
students. ^ they can be Black AprlcanSr^^Sl^ 
they can be handi capped individuals. 'Wsadvr^ 
6uch a broad ti tle.^i^ student can b^^ 
because of a minority' gVpup membersh^ ^'^^'^^^ja^^^^R'^- 
actual physical disadvaittage, and thi s all^jeit^^^^Kwdi^ 
a lot of p^pre. 




When I tell teachers that they are going to get 
disadvantaged students in their classroom, they get very 
uptight. ^If^I go to my Auto Mechanics teacher and say^ 
"You'are^idipg td get a special education sttideht who has 
learntnt^isabi lity , aphasia , and he can't edmmUhicate 
well because he has a limited vocabulary," the teacher, 
gets pretty Jip tight and says, "Wei U how do I help him?" 
When I say, "You're going to g^t a disadvarrtaged Mexican 
American student^'^ that^brihgs spme uneaTsy 1|^elings^^ 
They have some precqncCTived idea^^^a^ tB' wha^exican- 
^Arorican students ar^ like; But when i add the iS)tire 
ml 1 1 e , " di sadvan taged , Mexi caH-^ftrieri can ,1 earni hg/ di sabl ed 



Istuderft^'V that rteal ly overwhelnk them, 
threatened about/it. They say, "Well , 



They feeV very 
i can't work with 



Olivia Rivas 
works, as a 
Voeatioftal 
Gbunseldr 
in the Rio 
Grande Valley. 
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s peel a 1 edu^ t 1t)n s t uaefi ts 
have never |0^^]ex4cari-^^ 
migrant wdr 
In English. 



It^s Mnf« 
1 abets. I*nl 




I haven't been trained. And i 
can students. They^re probably 
6w how to read or write 
te? I can't do it." . 



re necessary, 
there are disadvafr 
mi nori ty ch i 1 dren ma 
past and even -today* 
their minds. For eximp 
think of sgmeone on foo 
^work. You have misc 
je, becayse ypu. genera 
time the student qomes i 
fit some preconceived i 
he can' t. 



ht 



^^€»t» ite, al 1 of those 
3#^i|&ec^bs^i think - 

labels^ 

pf^Si^^^^fi«^i-\^::.^^ ] 
one beea^8^- i rt^ the 

^rm 'steredtypSd images in 

you say "disadvantaged" you 
s, or someone who doesh't want 
TOJis that may or may hot ^e 
,y6ur miscortaeptibhs. By the 
our classroom, he's got to 
as to what he can do and what 



__ Of the popular-mis that people have of 

disadvantaged Mexican-flmericanSj^ the one that seems 

to bother me the most is that Mexican-Americafi students 
Xannotlearn because they are-bilingual . How many of you 
have heard this? I heard it last week with my. own little 
girl whoj^s in the first grade. She's in^'the vfjyrst grade ^ 
and she^oesn't speak a word of Spanish. HS'^sjieak English 
. to her at^^ome. But her elOT^ that' 
becaase sheis Mexican -Ameri^ be 
bilihgo^ajp sb^she is going to have problems in school . 
, Accordinf^to current^miscon students ar^e 

bilingual , they're cbnf used because they^^e learning two 
languages. And yet, for every study that says bilingual 
children grow up confused, -there is another^study that^says 
they do mt: We do^inc^ Visual stu^fents harm when we force 
thifem to fit our'cdhceptiohs of a large group- ^ 

Another popular miscbhceptioh is that parents of 
disadvantaged students a^ not interested in their children' 
school. There' are'quite'a few parents to whom we write - 
letters, who never come up, who never find but what thei^ 
children are dbihg. So we say, "Well, parents bf 
^sadvahtaged students are hbt interested in their school." 

tend to generalize, and that hurts certain students a 
lot* because their parents do care and do want to come to • 
school . 

Audierice: Do you get^ny parents of disadvantaged 
children who come up to the school?' 
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Ri vas: 2.-We1l, we get^bme. He get one group who 1S 
really eht§af|'iastic about education! "This is the key to 
success,*!'' they say. VWithou)t i t >ou*re not going to get 
ahead. By Sodtj^ou^re going ^gjget itjf ]t kills y6«." 
Thehi. parttcj^^^y ampng the more recent immigrants, we 
find the at^rttidi that education i| a frivolous thing that 
isn't need^l^-b^^jgirls (although this attitude isn't as^ ^ 
'^evalent h^'^Ss it was eighteen years ago). When yo^t'go 
to these parents and say, "Your daughter is hot doing '^ell 
in school , SlSI's not passing the test," their question is, 
"Warn, why 'a 'she even have to take it?*' 

So you take each ease on an individual basis. "Yes, 
this student is goi.[ig to have problems being bilingual-" 
"No, this par:tieular -student is not going to have problems." 
"Yes, .this one's parents eare.". "No, t^is one's parents 
^doh ' t -'care. " I tell counselors to try not to generalize. 
You heed ^o dfevelop an awareness, a sensitivity 
for the group that they come from, and yet treat each ^ohe 
individually,, and this i^ very difficult. I wish we could 
describe astudent's problem, describe what extra help that 
stydeht will heed, without using any labels. 

_ f _ _ . _ _ _ ^ 

Audience: Let me;^tel.J how We've done that. We have 
more cJr' less abolished^ except in speciar cases, our 
referral program. We've encouraged our teachers to develop 
a plan ^or each child. If that child's plan happens Ca be 
in the area of special education^ thph it is the special 
teacher assigned to thjit' el uster;Who^%rovides for uniisjue 
needs while the^dther needs are' taken -care » of with-^ the 
confines of the cluster itself. Thus,jthe G4assro(Sh -te^dc^ 
still retains priyacy for the entire education program 
itself, and-s^e(s^jized is-fequired to com^^i 



dusted an^^jwork wi th rij i t so 
basica'lly the same treatment^ 
treatment will vary dejjendirff 



The 



at-^each chi Id 
silglpiEl'tention. 
■ 'l^vidual^^^^^ u : ' 

gl, a'rt&>J^_eomS^ from 
^k a 'Setter 

l^i^n^^f^^s . I am an 




R1 vaa"^ I wi sh we couJd 
a school i^'.strict that you j 

approach si nee we ha^e^u^So^-^|i^^y ^ . . _ . ^ _ 

.advocate for takijij^the inSivid'^ 
that student^s psfrticular needs are. _^?q^™ wefget 
hung up 4n the^ system. I heard_$omed1ie^.asKvat the !§sues 
Panel "this morning, hqw_ to streamline the reffrra [ process 
^f the ARD committee raeetTngs. Mr. McDani#l inswered that 
tie didn't_se® hqw^ it^^ould be done, it had to come from 
us , f^^ ^he 1 ocat/1 ev<y|l . ■ ^ 



\ 
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Let me give yoti an example of something that happened , 
earlier this ye^^ I had a student come in at the beginriirig 
of the year. Helsaid he wanted to drop out of school. He 
was ver7 upset. 3^e^tdn^t like his program. He didn't like 
what he was doing, and he had a_lpt of trouble. I found out 
that he was*not happy with his schedule. HiS* counselor 
had glven^ him 'colTege-bound classes, ahd he* was having a 
very difficult time in cc^lege- bound English,^ Chemistry 
and Algebra. He told me that he had wanted to get into 
Appliance Repair but was unable to at the beginrong of the 

apM^as now 
said, 
" fi^ and 
/he _ . ^ 
rvaiKT said that I had a student with 
an, who needed some help. /^*It's a 
►18 and only in the ten t|i grade. " 
,r said, "Okay, I have^pm for > • 

r 



year. His brother had been in Appliahce Repal 
working at Montgomery Ward and dqind very wgl. 
"Well,, fine^ Let me. check your rec§Pd apdr*'^^ 
see if;I canlt charige yotfij^scheduley" I w 
Appliance Repair tea ' 
a specia^l kind of 
migrant student 
And the appl ianc 
someone. 




Meanwhile hi s'^pSPTege- bound EngH teacher had noticed 
he wasn't passing in the classroom, and referred him for 
sp'^clal ^uoatton. Well, they sent the -letter home to give 
tfie^^^ehts, because as you know, parents have'^d apprdye 
tesi^mg. V The par^ts never sighed the letter, never returned 
it. Two or three weeks later hecame by antf said* "When am 
1 going to get into !ydur prdgram?" WelU I cduldn't do 
anything forihim anymore because the referral process had 
started and I could hot charige his schedule until that 
committee said what to dd with it.- If the referral hadn't 
gone through, I probably cduld have done 1t. 

About a month dr tfit) 
the program ^ still failinq.' 
saidi ^'What's the matter? 
the letter back?"_?He said, 

understand the letter." Now, even though t^e^letter went 
Korrie in bdth English and Spanish, it was written in such 
cdrrect Spanish that the parents didn't understand it. it'l 
ndt written in what we would c^ll -local language^ The jDoy 
said, "% father read the letter, but the only thing he 
Understood was .that I couldn^t 'learn and there's something 
wrong with my head, and my father won ' t_ Tef^me test" it." 
I said, "No, we're not saying there's something wrong with 
your^ead; we just want to do some achievementitesting to 
find out what kind of special help you need. Ask your 
father to come and_see"me and I'll explain it to him." So, 
the father came and I expTciined what the special education 
referral •process was. I said, "We're saying he has ai 
learning problem; he* s not .doing well , because something is 



and He was still not in 
So^ I called hi rn down and 

haven't yfur parents, sent 
"Well , my father didn't 
t^e^ 
wn tten 
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wrong', and;_weVe trying to find out^g^^^^needs help.'' 
And he said, ^'You're trying to t el l^^MMfcis crazy/ 
and.that he;i$ going to takie psycholol JIIj^iB mTs^and that 
you are going to send him away to*a^4^ol|BI^ T>)at*s how 
he interpreted everything t saad, and aVl the letter had 
said! - • ^ 

The father fjnallysaid, "If you^ll gjve me your word 
that you are not going to put tubes:jJto^>^is head and ar^ 
not going to send him to a hospi'tal , I ' 1 1 sign the' pa^ ' 
I'll take your word. You don't have to explain anything 
And he^finally signed the paper, and the student went 
through the referral copiittee. Kis^^^ ^aj^hat he 
needed glasses, and that he SidnTt belbng in ^^.^ lege- bound 
program, and that he should go into Appliance^ R^air. , 

But all t^at'had t^ken three months! By th'is time it 
was earli^' March and . the appliance repair, teacher said it 
was. too lat^ for him to come into his classrooni. In all 
thatired tape and in all the system, the. individual stude^ 
got left out. The whole problem had been a lack of 
communicatibn. And we seem to forget that these, students 
come with different vajlues and different cuTtu^es. ^ 

/^Aud^ence- . Speakl% of that , do, you f ind jt yery 
prev|Jebt in your -part of the tountry that sejSrely^^^ 
MexrCan-American chWdren tend to be -closetfed^^Wa> y^^ the^ 
general public because it is a threat' to the fa^rf * s 
machismo? 




Rivas:_ Yes, it is. Children are either ''loco'' or 
"normal." There's nothin^.in between, ho degree of i 
handicapping conditions. " So, therefore, .^e either k^p^ 
children hidden "or bring them , out. This ''is prevalert and 
it/s very^ very hard tp reach the chi Idren. It's verytiard '4*- 
to' understand. * ^ 



^ulture^ha!^' afbig effect oh olir lives 
with M6xicaffe'AmerM^^ it's with blacks 



The di^sa^^an^ have a culture of thei 
many superirtitious bel ief s. Therg^^ a /fin s 
school and a fear of being "found out" and 




It^.^ not just 
fid angios^ too. " 
own. -SThere are ^ 



let me mention some things before I run out of time. 

These are. some of the • common characteristics thaut Mexican- 
American students exjiibff in a vocational program or a 
special education- prtgrir^ : 



1 Short attention span; i 
2. Limits reading and writing al^'^'ty; 
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3. Litnited self direction . C^trycture], M^ 
students become confused when thej^ get -Into an 
L/LD class or a vocational program away from the 
regular classroprn, because of the lack of ^_ 
structure or order/ Therefore, you have to have 

\ some strict, firm, but necessary rules In working 
with the students. 

4. Poor learner self -concept and fear of failure. 
Notice I said poor 4^arne£ self -concept. Many of 
them have a good self -concept once they get out of 
that school room. 

5. Low levels pf aspirations. 
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Chris sy Rydman 



"If we just take the ti 
this is what she can do 
this is how ihe can hel 
pi acements woul d Work . " 




your studehl, 
n help her, 
' nwre. bt our 



rfii going to start today wjth.malhstreaming. Dr< 
,Marc Hull said yesterday that mgihstreaming Hs^.v^^^^ ; 
very good for some pebpl^^ and \very, very bad for* 
other people*^ v , : > - 



Sonte students need some self •ebritairje^cUsses t^ 
fall back on for splf^^reservati bh^ Sbrne^ot^h^pSe ki 
wi 1 1 never be 1^ the real wbrlcl.. Xb ^fbrce them to go 
through ifiainstreafnihg is hot dtistifiable. It^'| .not their 
least if^estrictlve ehvirohment.. You deflhiteli^ 
XbbK. at mai rtstreami rig very ^ y^ry itldivtduaTlys 
dbnit want to, defeat its whc^le piirpbse." / 



4 



i 



ve to 



vi>ho 



old 



^et me tell you about if^i&aripleg1c boy, 
para'^zlSt frbm his neck down! >^ was. 10 

he was/pi^^yi^^ atw with his brothers * and with real 
uhfbrtanately She of them went off arid shot him in 
heck and he was pa^^alyzed frpfH his neck down. At our 
•sehbbTi we had him in a jelfptontained class, but for 
a 15 year-bids he wa^ very i 6 tglli gent, 
get the regular High scKddl td^ ^5kf 
.the persbhal care he reqi^red^' 
6ame bUt* >^e jfiinsiyfeai^d hirti^; 
" I Was derermii^rifeh|t" Rp wi 
lunch rddm :1 iks-lverAfb^^^^ 

he wouldn't eat ai^^i#^One of his realTy^od frienc 



n 

the 




*Saine-c 



a -y 



;ChHssx f^dman 
js^ff SpbcJ^T • 
edgcatton cbun- . 
seTojh fori Ball as 
Inde^nderit . 
SchooT fi^trict. 



•f r. 



EKLC 



who had been in a wheelchair from birth came to me and 
said, "Chrissy* you've got to remember that Roger is not 
like me. I've always been 1n a wheelchair so I can cope 
with it much better. He can remember what it's like to run 
and to walk and to do the things that he can't do now. It's 
harder for. him. " 

She really wpke me up to theproblems mainstreaming can 
sometimes cause, I'm the counselor and here was this student 
telling me something I should have seen. She suggested, 
"Let him come into the lunch room twenty minutes early and 
feed himself i and then he can stay for the social part of the 
lUhchrdom. But ddn't make him embarrass himself." Now he's 
cdmihg to school * he's doing great in his academic courses, 
he's just fine. It was little things like that which would 
have ruined mainstreaming for him. - 

Annther problem was that when we mainstreamed all th> 
students i we didn't prepare anybody, principals, administra- 
tors^ teachers, or the regular kids who were going_to have 
them in their classes, or the janitors,^or the^people .in the 
lunchroom, or the bus drivers. Itis really very easy for 
any of you to adapt yourselves to a handicap, bat you have 
to experience the handicap. Youhaye to put yourself in 
that handicap and try to be the student- Teachers need to 
be in a wheelchair for a while, or in a job blindfolded; 

_ , Also^_before you even start to put handicapped students 
in vocational training you need to do a studyVbri who will 
hire them^ While yoUr task is doing this study, teachers 
need to be in the classrooms, rather than_at meetings 
talking about what they're going to do. They heed to be 
with students so they can see what, those students are like, 
so they can go back to whatever job they're representing 
and say, "6ee, a deaf student ebtiTd do this, a student in 
a wheelchair could do this, a blind student could do this^", 
and then suggest the right training. 

^ - - -- -i ' •- ^ 

for mainstreaming^ we have 

Everybody picks a handicap to 

a handicap for one day is^ 

lly puts things in perspective 

sorting some tjiings for a 

n't understand why the student 

uble. I was sitting down and 

a wheelchair I was. at a 

so I understood why he couldn't 



* * To get our school pre 
a handicapped awareness day. : 
have at least one day. Having 
Sd^^ a small thing, but it rea 
more. Qhee when a student was 
vbcatibrial assessments^ I could 
In a wheelchair was having trb 
I could see it! When I got in 
c(ifferent angle to the table," 
see Everything. w 

School districts ngfed to start having workshops for the 
regular students who are already in the classrooms. _They' re 
curious. They've never seen kids like that. They want to 
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ask questions but don't know how to ask or what to ask; 
They often tease or make fun or mimic just because of 
their questions. We had a bl ind student and I saw three 
students in the cprner of the auditorium walking around 
with their h^ndsduti pretending theyhad a xane out in 
frdnt of thgm. - 1 Just went over and said,_"You kids 
don't know how valuable it is for that person to tap . 
litis cane and find out what's in front of him/' It'^s 
amazing how fast a little bit of awareness helps these _ 
students become more sensitive. Even the custodiansand 
the, people in thi lunch'rooms are glad to know where to 
set the plates so the kids can reach them, to know how 
to help them in the bathrooms, how to help them get on 
the buses. 

vlnse'rvice doesn't need to talfe aMong time; For one 
student^ you can dd.it in 30 minutes, "This is what the 
student cart do, this is what he_needs, thi.s is how he 
^(^els, thjs is how you deal with him." But if you do 
inservice for a"" group df_ teachers who don't know which 
student you're talking about, your information has to be 
very general. When a specific student is coming .into 
your program,^you can go through some. very practical 
inservice. We had a functional ability chart bh every . 
student. We wo^ild list how long it took each to walk 
3d feet on crutches or how long it took them to push 
their wheelchair; if they needed help carrying their 
lunch trays at lunch, or if they heeded little helps' 
(some.of the muscular dystrophy kids can't pus^th^eir: 
eye glasses up on their hose). When that studetrt^i^aTked 
into a classroom the teacher had all that ihfbrma^tidh 
available; ' ' . ' 

• ._ - it _ _ _ _ 

I'd like to be as specific as. I cah^ sd I will give 
you some examples of the mbdificatidhs we've made fdr 
students; 8ne of our students with cerebral palsy spends 
half 'of her day in regular academics ^ and the other half 
in a VEH* business typing class. When she entered the 
class it was really tbb much fbr her- Sd rather than 
just leaving that student ih^the class^ the resource 
teacher sent ah aide with the student, Fdr the first 
^hree br^four weeks, the aide wbuld stay with her for an 
;hour. After about three* weeks Li ndsey+ fit right into 
the. program. The aide really helped the teacher,; too. 
learn about working with Lindsey and understanding her 
speech. 

Another cerebral palsy girl falls all of the time. 
Her teacher is always Wanting to pick her up. He hasn't 
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worked wilth ithem before, He finds on? of the hardest things 
for him tb learn is. to let them he! p. themselves, hearhi rig 
this takefe a lorig tinie and you'll feel guilty about it, but 
you'll get used to it. They want to do it,, themselves,, arid 
if they dSriVt do it themselves they'll never be able to be 
employable. 

Unlikfe liridsey's class, my next example involves a 
regular t>uiiness-math class. One of our students has 
muscular id|strbphy and was mains treamed into this class . 
There '^ribthi rig wrdrig With Peter* except that he has muscular 
dystrophy. He cari write and db everything at the same speed 
as everybody else. But you wouldn't believe what we _ had to 
go thrbughi tb get him in that class. . Now that he's in, he's 
showri how well he fits in. He didn't even rieed ari aide. _ 
The orily tbirig he needs is somebody to push his wheelchair 
and that can be one of the other students. The bnly change 
made for hi^ prbgram is thart he has to leave class fivp 
minutes lati or five minutes early and that was no problem. , 

■ , Some activities you could use for raising the awareness 
of teachers and s^dents include: 

(1) Giving them some IQ tests that take fbr granted 
physical abitities. This helt)s shbW people; that 

' even^ When physically disabled studerits test out 
; as-retarded, they aren't necessarily. 

(2) Simulating handicaps. People khbw so little about 
; being deaf or b-lirid or iri a wheelchair, They 

don''t know how.to start cbriversatibns with these 
students, when to help, hbw tb be friends. 

(3) Asking impaired students to talk to regular kids, 
to tell about having the handicap. 

: (4) Doing something with the Parent/Teacher Association 
We even hired babysitters and got transportation 
so parerits wbuld come. 

V- ■• 

I've been ial king abbut several physical dTsabili ties, 
but would like to go ^thrbugh a brief definition for each 
one: what they are, 'how people get themj 

■ - , - . ■ s ^ . _ ■■ 

I'll start with spina bifida, which occurs when the 
vertebrae don't close. This condition starts at birth. 
Part of the spirial colUmri protrudes. The size of the lesion 
determines the amount of paralysis. Everyone with spi pa 
bifida is incontinent, Which means they have no bladder or 
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bowel control . _ Thi s f^esents a prbbl em edrieerni ng 
teachers^^ attitudes but recent medical advances are 
improving things for the Students. . 

You'll be seeing a lot more students with muscular 
dystrophy. Usually thi sconditio^ occurs in boys. They 
seem normal until they're three or four years bid. They 
have started runnings walking, playing, and then suddenly 
they start falling. Duchenne is the most coifinbn muscular 
dystrophy; it is always terminal , causing death between 
th^e ages of 18 and 30^ Basical lyi muscles atrophy. After 
kids start falling, then they reach a pdint where they 
have to walk on crutches and wear leg braces, jarid then 
they're^in a wheelchair, then they can't push their own 
wheelchair anymore s arid theri they cari't even lift their 
ar^s up to scratch their nose. They usually die from ^ 

'.some other mi rior prSblem, like a cold, because coftipl-i^^a--" 

•tions set Iri. Muscular dystrophy _st 
bright, because they spend so much time in awheelchair 
riding. • An extremely difficult aspect of secondary 
education for the studerits arid their families isdecidihg 
which direction to go. Because they are terminal , and 
because they know it, it becomes very hard to t;hirik about 

Audience: Is it always terminal? ' \ 

Rydma.n: Aljways. ■ < 

Audiericfi:, Arid you say this always happens in males? 

r 



>^-».^n: _ Almost exclusively. Only about oTie out of 
two million females will have the Duchenne forrtfof 
muscular dysrtrophy. Females can have other, types^ of 
^muscular tJys trophy. 

Don't pt multiple sclerosis and muscular dystrophy 
mixed up. Multiple sclerdsi| is the crippler of young 
adults, arid muscular dystrophy cripples children. Mutiple 
sclerosis happens tb both males and females. Cerebral 
jfealsy^ .which* is the handicap you 're going to see most 
bftehi can hippen before birth, it can happen due to 
lack of oxygen (luring birFh, or it can happen in a car 
accident when you're 25 years old. One student we have 
right now. in the building and grounds maintenance cluster 
had an accident last year on a fhotorcycie^ Ke_has almost 
ho speech. These are the students hardest todeal with. 
Andy* already had hi/s vocational career planned out 
before the acc>dent. He was going^to be a. motorcycle 
mechanic and he was going to race motorcycles. Rpw he 
is disabled. It's, not just putting them in something 
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the/' re interested in, it's a whole cpunselihg process. , 

_ - Just few explanations like these' that^I hai9e given 
you could help prepare teachers imrnensely . This is_ especially 
true at the ARD* meeting when the I EP is written. If we 
just take the time to say* "This is your studenti this is 
what she can do, this is how you can help herithis is hoW- 
she can help in your classroom," more of our placement? 
would work. ^ 

Audience: Aren't students brought up before > ' 
vocational committee before they're admitted into v/srcsrtidhal 
educ^ition? 

..... ' » ^ 

J Rydman:_ Yes, but often a placement is just decided,. 

rather than having a long discussion with parents, vocational 
teachers, and the student. When it's the beginning of the 
quarter, it's easy ta decide that now is the right time to 
start a student. But you just'can't rush things with 
physically handicapped students. 

Without the right, preparation, there goes our personal 

relations. That teacher goes to a] th0^ other teachers 
and says, "You wouldn't believe what they did to me today!^' 
It ruins the .whole system. You 

things_going through. If you get, a jgood- placement and get 

the positive feedback through one teacher, the other 

teachers_are going to be more acceptable to having handi- 
capped students. ' 

A few words on the IEP.^_In order to get everybody _ * 
required by 94-142 at the meetings we have^tq have somebody 
from the home school, a counselor,, a regular teacher ,'_some- 
' body from vocatidhal education downtown^ an administrator 
from our school , a counselor from our school, a teacher from 
our school , and a parent. We Blso like to ihclade the 
student. Well, in comes the student to^see.'all these adults^ 
sitting around talking. Wow! So there's an edacatiohal ^ 
process that you have to go through with the students: 
_ "What we're going to do in this meeting today is. talk about 
your career goals." If the student wants to help, then 
good. But^be prepared for thJs, Students and parents have 
different vbcatiohal goals Do some counseling with the 
student before you sit down to write that lEP. 

Audience: HbW specific are ydur goals in the-' lEP? 

Rydmah: Our long-term goals are. very general. Our > 
short-term goals are very specific.^ Ah Example: in the 
buirldirigs ahd grounds mairitehance •cluster, John will be able 
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to use and identify 'the lawrimower., the electric scissors. 

: Audience: DQ^you incfude regular education 
objectives and gba;ls? 



are prepared in cohjanction 
example, we give them a 



e ah extremely beneficial 
rdgram just beg'ihnihg, we 
ah lEP for all th^ :students., 
eh we finally didV they had 
t_ really say. there's ah easy 
Right how we're tryihg to 



Rydman: Yes, but thej 
With vdc^^tidhal gdals. For 
vocabulary list. 

Ydu khdWi the lEP can 
tddl . This year^ with the 
had trduble getting through 
so some djdh't have any. 
missed diit dtv a Idt. I can 
way ^-td do them effectively. 

make the prdcess a little less lime cdhsumihg. First, 
the vdcatidhal teacher makes up a vocaJSulary list for the, 
academics teachers, so that the student's math and 
heading can relate td the voeatjonal traihitig. Then we 
all sit down and have the ARD meetihg* ahd.we do a lot of 
disculsipn and vtalk over w prdbably appear oh 

the lEP. We started tryihg td write the lEP at the 
initial ARD nieetihgi. but it (iidri't wdrkl With all tho$e 
seven different people there w^re tod many ideas. So we 
just had one persdh take ndti^s frdm everybddy (usually 
me). After the ARD meeting [ wduld look at what every- 
body said and try td maki^ dh(? lEP dut of that. Then I: 
would pass that ardund to ev(irybody else. If it was okay, 
then they wduld sigh it. | 

\ It' s ridiculous td keep having meetings. If ydu 
can take the notes at that initial meeting ^ when you' put 
itall down in writing, then all thdse pedple that had an 
input can decide whether that was what they said^ 
whether it coincides with what their goals were. 

Audience: Hdw do you write a valid, lEP at the 
initial ARD corimittee meeting without knowing the student? 



Rydman: You can't.' That's another problem. Here^s 
a student we don^t know from Adam, and we are supposed to. 
write an lEP. You just can^t write a worthwhile lEPqn 
somebodywhd just walked into a school. I know 94-142 
says that you have to, but it's not going to do any good 
for any.body. That's why at 1^ discuss the 

student's test results and an^ vocational Assessment 
done on the student. Then tWQ or three weeks later I 
take the lEP around to everyone. Since by now theylye 
nad a chance to have_ the student in^ their classes, to 
talk to thems they can better evaluate tfte lEP.^ 



The whole placement process is really important. I 
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(enow it sounds like there are a lot of problems, arid there 
really ire. But with the right preparations the whole 
eag work really welly It is for lis in Dallas! 
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"It seems to that the ftihdamenfaT act of teaching is 
giv4ng frustrati6n' in manageable dosages,'* 




I'm going to talk about what I caTI d^^^ 
issues related to {he traininjuand employment of- 
hahdi capped minority youths. ^ say exposed because they 
get a double dose_of sfigfna, being both handicapped and 
mihdrtty, _A_thjrd exposure comes from just being youth 
in the United States. ^ 

^ _ _ _ _ _:_ __ 

Actually, I wogld tiice to look at four different 
levels of expos ur|^?„ The first is_exppsure to schools^ ^ 
I*d like for you/^ust to d^ 

to that parti cii^ar time when you were just getting ready 
for school. Tffat^s five or six year's old depending on 
what^-state you were in^ Big people started to ask you 
questions, sometime near»the' end of July, "Do you think 
youMl like school?" Now just think about that and think 
about kids. Usually 1 tttle kids know that when big folks 
asjc them questions, especially que^ions like_t^t, they 
have a hidden agenda. ' There's something about school 
thatyouVre hot supposed to like or big folks»^ould never 
ask about it, so you have a whole bunch of little kids 
shrugging their shoulders. That's the best thing to do 
when you don't know the answer to ttie question or you doh 
want to answer ~ you just shrug your shojjWers. ^p're 
}[ hoping that you'll like school, but big folks woullfrrt 
^sk that question unless there was something about school 
that ydu Weren't supposed to like. That qaest'idn^tsel^ 
"Dd_you_ think you ni like school ," produces frt»sr6ration ' 
in_ little kids . 
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" Then the next £hihg you^ do is get 
You go down to Penney 's or Seirs, or 
mbrnmy and little Rids don't like to go 



because mommiy seems to pinch 
like to be pinched in. dust 
little kids are frustrated, 
school shoes. You go into 
so many kids that you have 
mi hates just to get waited 
child likes shoes if 



your school cVb^hes. 

gbmery Wards with 
shopping with mommy. 



you in pT^ces_that yoy don^t 
in getting their school clothes 
Then it's time to get your . 



a school stioe store^ and there's 
.to 
on, 

ask 



take a number. - It takes 45 
. You can always tell i.f a 
,to wear them home. Now you 



see a whole lot of school shoes being brodglit home in a box, 
so that tells you about what kids think iBout school shoes. 
► So there's all those questions ^and getting those -clothes and 
shoes. ^9Ray, then they take you up to kindergarten round- 
up and ^et your school shot, ft's frustrating. I didn't 
know anything about state law, I couldn't read anything. All 
I knew is there '-s something about this school thing that I 



wasn't 1 i.king. 



Now, I. also fcnew, my'blder: brother had to do something 
called hdmewbfk that he brought home from school . We used 
to 1 iiteri to the radid^- the Lohe Ranger^ the Green Hornet, 
arid ^cduld just^sit arid listeri but he had td leaveanddd 
sdmelfiirig they called hdmewdrk that came frdm schbdT. ' I 
didri'tkridwariythirig about schdoT* but there was something 
abdut that hdmoji/drk that didri ' t: seem' tdo appeal irig' 

So the magic day.^ comes. Just' before I go dut, the ddor 
rT^y mother cdmes tp me arid -says, '^bd ridt get your schddl — 
cldthes messed up. Do ydu u-riderst^arid^ I said,^ '*Yes, mom.^' 
She said, "Wheri ydu cdme hdjni frdf^schddl ydu charige ydiJr 
schddl cldthes. Dd ydu uriderstaritJ^^l^^^^^^ iaid^VYes mdm." 
''Wheri ydtl come hdme^ bririg home 4t^™^^rid coat. Do ydu 
understand?" "Yes, mom." "Ydu l?^^f^d what the teacher^' 




taridr^" "Yes, 



say, arid dd as ydu 're tdld, 
mornniy." 



My kindergarten teacher's nameSi^sJ^P^^ and 
my momiT^'s name was Mrs. Sull iyar>> * 'thej^ook pictures of 
every child when they came up at kindergarten round-up. So 
when I« came up, the teacher, came put^ the door and 'she knew 
my name. "Hi , Allen,- how are you?" jUm your new teacher, 
I'm Mrs. Sullivan. I'm going to be ju^t like your mommy,." 
rm kind- of checking my mother; she's black and my teachtsr, 
shiB^s white. My mother says pay attention to her, that was 
instruction number four. I wanted to~ask her, "How are you 
gping to be li^ke my mommy?'^ I di1dn^t know^what was goi^ 
on. So my mom says, "You cain_go with the teacher now^" So^ 
I kind of hold my mommy Is -hand a little tighter,_and she; 
says, "No, go with the. tea^her_now." Think about that 
symbolic interaction; I've been with momtny for five years ♦ 
and now, all of a sudden, she's giving m^ up and I can' t 
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understand why 1 But I take this teacher's hand reluetantly 
and jny mother walks down to the car. She takes but t\\e 
handkerchief and starts to wipe her eyes/ ancl I wanted to 
break loose and say, "Momrny, don't cry. I'll stay with you. 
"I don't want to stay here anyway."' 



All I'm really saying to you is. that schools , by their 
very nature, from the beginning to the end are frustration- 
producing to all children. -Just as soon as- niy mother takes 
off around the corridor, the teacher says, "Take your hat 
and coat-«nd put it up on that hook." Now the hook is 
outside the classroom. Instructibh number three was: 
come home with A hat a?id coat. Now I. know that the 
probability of n^y hat and coat being missihg ihcreases 
with iTiy inability to keep, iny eye on it. I know that. 
Instruction* number, four ; says pay attentigh to the teacher, 
so I put it up on the hook reluctantly. And I get ready 
to go into the door' and I find out that J not only have a 
new momniy, but I have new brothers and sisters and the hew 
brothers lay, "You have to share." NdWi T said I had ah ^ 
older brother. Sharing doesn't happen with older brothers^ 
because any time there's trouble the bigger one gets in 
trouble because he should have known better. -So* ydy don't 
have to sharewhen you Ve the youngest of the* two. And 
so, when I_began to look at new brothers and sisters, I 
coulj^n't Scream, couldn't shoyt, couldn't cry, couldn't 
yelf, couldn^t run arovnd, had to do as I was told when 
I was told, had tq ask permission to go to the bathroom. 
All these rules don't make ^ense to me.' . 



"Then they sit me down and they want^o teach me how to 
cut paper. Every Jindergarlln.teacher is right handed, but 
just-suppose you're left handed. Then yoiT're in all kinds 
of trouble. And just think abSut these little muscles 
trying toget coordinate with all those expectations of 
school. It's frustrating. 



Then it' s 
bands, and all 
But mqmmy told 
school clothes 



time to socialize. They tell us to hold 
circle around the piano, and sit_on the floor, 
me, instsruetioh number '6rTe.i_don^t_ get my 
messed up. The floor' s 'dirty; they didn^t 
have rugs and all. that stuff in the ^ood'pld dSys. ^Sorne 
Qf_ those instructions really competed. :with what I was being 
tbld at hbm^,_and it was prodtfting^rustration. If you 
really check it bUt, when Vou give^ids tpsts 
n"ng^tb give them a test to fihd^ out what I 
l^nbt what_they do know, 'And right in. the test 
testing f br the child' s frustration, tolerance. 
essence_i the very act .bf teaching kids what they 
whes they don't know what they dbn't. know, and 
supposed tcHcndw, -is frustration. Learning, by 
jdrature. .is frustration-producing. It seems to me that the 



you're 
ley don't know, 
it says we're 
So i h 
don't know, 

're hot 
its very 
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fundamental act of teaching 
manageable' dosages . 



is giving frustration in 



Frustration is there for all kidsi for handicapped kids 
it^s increased. The exp^sureito scboolSi the exposure to 
.competition produces frustration. Report cards ^ the blue 
jays,vthe red hearts , all help set up a competitive process 
that, for^some^kids who cannot master in thq'5|ope and ^ 
sequence that people expect them to, is frustratidn-produc- 
ing. Sq Wustration or 'exposure • to: frustration is the first 
thing that all children ha:ve to deal with. 

Then there *s ah additional problem, tli^^ societal 
expectationsof handicapped wouth. You -can look at^ some of 
thel iterature where they have tested counsqlqrs who are 
supposed to be trained. They are given a .rdoin*witH 
chairs 1^ahed,up against the wall- They are told ^ ."Yqu're 
going tOM'nterview a person that 's epileptic The persaH:^ 
already sitting down, but the cdunsClpr can move the other^^ 
.chair any distance that he or she /wants. vThey measure the 
distance that a counselor places the chairs apart, and they 
didythis with various handicaps — epilepsy, blindness, 
stmulpted amputation, deafness^, etc. They fount^ that the 
more Severely perceived the handicap* the farther away the 
counselor moved the chair!. They alsd did that with black 
and white and found out that the counselor sat closer to the 
white* person and farther away frdm^the b,lack. With the , 
black interview^ the cdunseldr made r^ore speech utterances 
that were mistakes, stumbling forewords. They actually 
measured it on the tape in a shorter , period during the 
i n tfervi ew . You hati to get atros s' .the same i nf ormati on in. 
a shorter period with less eye contact, more distance if 
you were handicapped or mi Hdrity foTk^ in that particular 
process. I thought that was very interesting. I think 
the same thing happens in employment -interyiewsj wh^^^ 
begin to Iddk at class instruction, or when handicapped 
individuals work with their peers in any traini-ng or 
learning situatidn. - 

I've gdrie td a restaurant with a-blind person who's • 
treating me td lunch. 'The 'waitress comes to me and asks, 
"What does he want?" I sa^^, "Ask him, Don^t.ask me, how do 
1 know?" He pays fdr the meal and sheVbritigs. me the change. 
*Ydu see what Tm saying? There_ are some societal 
expectations that need to be dealt with, if I had a bigger ' 
group I'd show yd u how that gets operational i zed", but let 
me give ydu an example of what I'm talking about: . It's . 
called an A over ^ process. K is a person or a qroup who 
is sup:eridr and dominant, And E ^s^a person or^^up whd 
is inferior ah(T subddminant^ For example, let's put wopien 
in the B group — ' subdomi'nant, inferidrM Who aire- they 
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dominant 
with the 
teachers , 



subddmiiiant to in this cduntry? Answer what you feel most of 
the people in the United States wpuld §iv§ for ah answer. 
If women are in the B groups subddmi riant and i*nferibr who 
subdomlnaht and inferidj^ to? Children are sUb- 
and ihferidr td adults.' I'd db the sanje thing 
studeijts — they're subddmlnant arid irifelridr to 
I'd pUt^_the teachers in the B groups arid they're 
subddminant arid inferior to admiriistrators. I'd put the 
admiriis|:ratQrs in the .6 group arid they're subdqmiriarit arid ' 
iriferidr to whdm? To supeririteriderits . I'd put'the 
superiritenderitjri the B^ group — who's be subdbmiriant and 
ftlferidr td? Then I jtist switch a little bit and I put the 
Pdlish iri.the A grdup — whd^'s in the B^? Arid we -switch 
frdm ethnic grdiips arid they cari't. give me ari answer. I 
put Italians arid they cari't give me an ariswer. I pUt 
Blacks in the A grdUp* they still cari't give me ari arisWer* 
because we' re #hericari. I put Blacks iri the B^ grdUp arid 
all of a sudden fdlks say Whiter I put riatiVe^Americaris 
and Indians in the B^ grdup arid all of a sudden they say 
White. I put handicapped children In the B group — who's 
in the 'A grdup? Ndri-^haridicapRed. 

Sd we have bipolar thinking in the' Upi ted States. 
That's the rdle that you're suppdsed td play. Tbere-^s a 
script that goes aldrig with It. There's a rterger between 
racial groups and handicapped groups in terms of hdw they're 
treated within , our sdciety; At one time, I lived iri : . 
Minnesota. . Everyone used to teli me this was'a very 1 iberal 
state. Hubert Humphrey c^me from there. MondaleVs from" 
there. They don't hav^any race problems there. Wei], I 
found aift that they don'<t have many, black folks ia ' _ ' 
Minnesota . '''I_ 1 i ved there for five years , and'^I coul d go for 
weeks on end and not seg anyone, black. exce .the m^rtbers of 
mt^ family.- So I went to ,a .little shop ^ 
girl came up^nd held my Jhand "and ^ thought how cute this ' 
was. As I was praising her for her virtue ,^she took my 
hand and^slie bi t it i ^I said, "IVs not chocolate!", tt. was 
just fascinating tp see mormiy grab the; 1 ittle girl and * 
"shhh, shhh*' her right out of_the shopping Genter. I used ' 
to call that the ''Shhh-i keep quiet^^phenome you know. 
And it was very interesting how that_little^girl learned : 
that flesh was the same the world over, that she cpuld^; ' 
bite someone- arid riot say she was sorry and" that the^e ' s - 
something about tf^e/man that monriy 'doesri'* t want tp^talk • 
about. If there were a child in'^a wheelchair, that litt^je 
girl would have still been asJciri^ the same qtie^tions of -how, 
and Why is that person differ^ntifrom me; an,d mormiy would 
hiive-stin said, ''Shhfi, keep qbifet. if a congenital 



amputee or a seeing eye dog, or a cane came along the little 
girl would Have still beeri^^sking the; sam^ question arid 
momrriy.^.wotrVd have stil3[>been .saying, "Shhh, be quiet," like , 
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the differences didn^t exist. 

Now, we assume that it's embarrassing^ to the _ 
handicapped person. When it happened with^my kid, I'd. say, 
"Go ask him._ If he ddesn' t want you to^know, he'11_te11 _ 
you i -None of your damn business,' otherwise he'll tell you." 
Why should We make the assumption that folks don't want to 
talk about themselves? Whena little girl asks that _ - 
question iri the shdppihg center now I say, "No v_ she needs 
to know"^." And I fblldw right behind them chasing them^ 
when the mother is "Shhh^ shhh" running around. I^m^not 
-asbamed to talk about nyself. If the little girl has some 
questions, that's okay. I'll let my daughter bite her and 
see if she's variillaj 'then we'll be even. These are some of 
the -expectations that, go with the script. 

: Now, in reference to vocational education, we're doing 
hal f bur jobr l^choQls^ a so 
competitive rrpw. that they don't pay attention to the ^ 
competencies and Skills that the k>ds shoijld.^^^^^ 
are ebmihg but very incompetentin terms of 
Handicapped individuals are just' getting doles on/the 
public roles; racial groups areji't really interested. The 
employment reality is this: There are 3-8%_unerapTQyed of 
al.l ages within the United States. For white youth between 
the^ages of 19 and 25, there's 12-18% unemployment. For 
blacl< youth of the same age,. 25-37%. In some cities,, it's 
as high as 50% unemployment, .feen if your vocational program 
trains you very competently, whit if you can't get a jbb? 
We're doing half our job_if -we get them competent and ^_ 
skillful, but the other hajf is to create those sbcietal 
changes; those changes in the system. 

Take Section 504, Public Law 94-142; I can predict 
already that there are going to be second generation 
problems for children getting^educational arid training 
opportunities. What*s going_to happen when these fbTks are 
skillful and trained? Theyine going to come into the 
"mainstream" of minority youth in core cities that has 
40-50% unemployment. Now^ what ' s goirigtb happen to these 
handicapped kids that we're trairiirig? I think we're sitting 
on a time bomb that we haven't paid much attention to. 

^ What are the implicatioris fbr nbri-tradi tional training 
opportunities for kids? We have McDonalds and Burger Kings, 
which all these people think provide significant training- 
experiences. But is that real ly what a vocation is? i_ Should 
we not be training for more meariirigful types of experiences? 
What's going to happen to this sbciety when they're 
projecting that job opportuni ties.are going to decrease? 
They're talking righ't now about 35-hbur work weeks _so_ ^ 
they'l l have more opportunities fbr jobs. What are we 
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going to need no matter what? 

For one thing,* every vocational _train program is 
going to have a_critical cfdUriseling fyhctidn. It's going 
to be 3 very difficult job to mQtivatl_an(^' train children- 
or ydyths to look at their vocatibhal future whentheir 
parents are lihemplpyed. It's going to be very difficult 
to elicit cdrrmUhity and .parental sujDjDbrt for extended 
training opportuni tres ' for students using family resources 
while family members are uhemjDlbyed. ^ : 

We cart Idok^at prdgram$ such as CETA arid VTSTAi and . 
begi^ to say that hahdicap'ped children should be included ^ 
in those programs on an equitable basis . There are all^ 
Rinds of: prpgrams -for youths and for youth empldymerit. 
This week* fdf;examplei t^e fdrest service is talking ih 
Dallas about the dppprtUhi ties for yduthsih: terms df ' 
empldyment. Ih Dallas*' we employ 14*000 ihdividuals each 
year. It seems to me tH'^t at least 1000 pdsitidhs shdUld \ 
be set aside within Dal las fdr duf dwh prddljcts^ How can 
we talk abdut dther pedple employing ollr kids if we ddn't 
make a corT*tlitmeht td empld^y -them durselves? 

Another thing. In Texas i*"^^ significant number of the 
-jobs are gone because df the inclusion pf women invthe last 
few ypars. There^s been 1.9 mi 1 1 ^(m«g^^en included "in the 
job field within America itself. Some 0.4 million of ^ 
those are minority women. The whole issue of illegal 
and legal aliens taking jobs that were previously 
available has created a problem. ' 

^ When I talk about women, when I talk about aliens, 

both illegal and legal , I *ni not setting up competing^groups. 

All rm saying is give us our quota of handicapped 

i ndi vidual s wi thi n any of those ca^egori es . They don ^ t . 

haveto be mutually antagonistic groups talking 
about_any_spedial favors; we're saying include' the 
handicapped within that particular process. 

• . - S - - . -J 

Everywhere, especially jh Texas, people pride 
themselves oh a favorable business climate. It seems to 
me that we rS'lly need to work dh getting some of these 
favorable people in arid having them make some very serious 
commitments to haridicapped youths. And I thirik' that the 
climate is right iri Texas; you just need a systematic 
approach. 

: It seems to me the last thihg that we really need to/ 
deal with is the future. We're 'so caught up iri the preselvt, 
that we forget to ask what the future holds for _ ^ 

handicapped kids. How do we help them deal with that? 
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le JODS wi_[i De , wi tn tne inc.redbe in 
I go to the Safeway_stbre^dwn the street 
^_ They_have a conveyor ielt now, recently 
knd you put your bread, mrlk, and bananas oh 



esizer that ls very 
even talk back to it. 



The kids that we're talking about in schools right how 
will spehd the esseht;ya1 portion of their lifi ih the 
twehty-first century. How can webegih to ^elp childreh 
understand that society is abodj: to chahge?_\How can we 
begin to have folks understahd that there are not going 
to be as many Jobs? I havel^some questions about how : 
meaningful the jobs will be, witR the increase ih 
technology. 
frqm_rriy house^ 

remodeled. And you put your u^cau, mi. .«x, 
-the conveyor belt and they go down past a little space with 
a light beam. All of a, sudden, there's a 1 ittle. screen 
that says bread 69(i. Untouched by human hands, just press 
a little foot pedal — bread 69^, milk $1.85, bananas get 
weighed and get a price , 

X. __We have the capability of giving a $10 bill to a ' - 
mabhiine that can. tell if it's counterfeit better thah the 
cashier cah, and theh give you your change. We also haive 
the capability of halving that same machine writihg arid 
speakihg^tq Ss. We have a voice 
cleSr; it speaks ^ to us and we can 

. Right next door^ih Houston^ Texas ,_ they 're talking 
about a space shuttle capable of interplanetary travel . 
dust about a month ago we saw bicttires of Jupiter: People 
have already walked on the moon. The space ship. is headed 
out to take fDictures of Saturn, millions and millions of 
miles away. - - 

Right now we have the capability dfddihg surgery 
from here with ari exact replica of a person whd^s in San 
Francisco, and_ have impulses sent to San Frariciscd where 
the surgery will actually be done, Not only ddne* but done 
better than the surgedri '^cdUld dd it right here* because one 
of the prdblems a surgedn has is hand tremors ^and the gloves 
correct fdr hand tremor in San Franciscd. When I left the 
University df Minnesdta they gave me a special number to 
cal]^ any time I wanted to dictatg a letter. I'd just ge|^i 
dn the telephone, and when I got there the letter was f 
sitting dn my desk waiting for my signature. 

Dd you uriderstand? I'm talking about reading, writing, 
and arithmetic; and' is that real ly going to be the skill 
df the future? Is it the skill of the future now? Oyer 
50% of the people get their income tax done by HSR Block or : 

Sears , so obviously there isn't anyone calculating . When 

was the last time you looked at your 1 ittle si ip fro 
grocery store to check on its accuracy? Everyone says that 
al 1 these skil Is are important; rmn'6^ that they 're 

not, but once you understand the function that it^^s and 
once you understand what division really is, there's ho 
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redeeiTfihg valUe to sitting down arid doing division when 
you have a little calculator you can pull out and do itT 
They have machines that will make themselves, and that's 
going to go oh th thi^ future. We have all kinds of 
questidhs about safety standards. You don't have to pay 
insurance policies for machines, and f'm really sure that's 
the direction we're going in! 

_ ^ the last thing that I heed to say is the whole concept 
of retardation is going to disappear. The whole concept of 
speech imjDaired individuals is going to disappear. The 
whole concept of mobility-impaired- individuals is just 
gdihg to disappear, because we're going to come up with an 
alternative system for" transportation. ^ They* re already 
talking about individual modules for transpdrtatioh that 
will come to your house and pick you up and take you to 
anpther pdirit. I don't think that's too far away, because 
HUD has already funded some. cities to do it now. After 
making sdme decisions, small decisions, you don't have 
to think thrdugh mathematics, you don't have to think about 
a whole Ijdt of things. Jherefdre, retardation is going to 
disappear. The challenge is riot only to deal with the 
here and nqWi iri terms- df the whole employment question, ^ 
but to deal with -future in_ terms of the way a kid's going 
to be^ anU' to dream a little bit^ because we're going to 
have to my^ kitis really anticipate some things that are 
unanticipatable to us. 




The^major thing that I'm asking fdr is a critical 
counseling function. Usually people call -updn success 
models to help motivate Black kids. I can tal L with kids , 
but I'm a role model only for a certain segment of lyds^ 
not for all . So it would appear to me that you would heed 
some folks who wanted to do something but fai ledto talk 
to_those kids about what some realistic impediments are. 
And so I think we need to deal witji how realistic our role 
rrwdels are and then to actual look at graduates from our 
own_programs as helpers and peers who can give kids some 
feedback^ Include some successful and unsuccessful 
graduates from your program in a critical counseling, peer- 
related .function^ Ifl had anything to say I think that 
would be the most important thing* Let's remember how it 
is — the frustration, the lessons (and not just the ones 
we know we're teaching) — and let^s tell it like it is to 
the handicapped kids we^re mainstreaming. Let's talk 
about that mainstreaming like it really is. 



He 




MAINTAINING THE QUALITY OF VOCATIONAL PROGRAMS 
WHILE SERVING THE HANDICAPPED 



Leonard Thielen 



"Consider the handicapped. If we give them 
a free ride, then we won't help them. We 
will hurt them even worse by taking up more 
of their time and keeping them from achieving 
something that is worthwhile." 



Today Pm going to address one of the cqniTiqn cdncerhs 
that vocational instructor^ expressed about having 

handicappedl students in their classes. I'm going to give^^ 
you some of tfie ways we have handled the situations we ^ , 
have run into in our ma in streaming. 



One of the problems that a director has_ is keeping 
teachers motivated. How do you keep your teachers from 
being turned off as faras kfds are concerned? I'm sure 
every one of you has had instructors come up and say, 
"Hey^ I. give up oh that kid, " They just throw in the 
towel. And the directors just cannot allow that to happen, 
so we have to be very careful about our teachers' vievs on 
working with handicapped students. 

When I talk to instructors about bringing in special 
education kids^ they become ebncerned about accountability 
They ask^ "Am I going to be held responsible for tratninq 
a youngster who has so much trouble learning? What about 
fety? Are my other kids' lives going to be in jeopardy? 
What^bbut the hyperactives? What about the emotionally 
disturbed? If they start throwing things around^^the 
classroom^ are they going to hurt themselves?" These are 
all fears instructors have arid we need to h&lp eliminate 
them if our programs are going to retain quality. 
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. youngster that you 

* Wtffit clagf^fy -a^^^ student is thatithere 

' dp phob^^ answers as there are students. There 

rib set no set of magic solutibiis. If we had 

v^^riswersi we:c^ risad bbbks. br eblleet them from 
j;*^OT)Te and put_thOTviri practice. But we -can't db that, 
pa^rfc ill the ISeOVs^iVW^ we figured 

l^etithirig' tb_<^: prbnjpte everybody. "Let's 

;prb;t^ct the fee^,ia^ of these yourigsters; let's just move 
triern albrig arid they'll be happy. " We fburid but that*didn't 
Wbrki because we passed them up tb where they cbuld no 
longer help themselves.. We may have saved their feelings 
but we ruined a lot of futures. We erided up deprivirig them 
of learning what they should have received iri t|ie lower 
grades. 

\ . _ _ _ t ' __ _ _ > 

Ev^n special: education found out fhey couldn't do it^ ^ 
so they s.aidy "H^i let's invplve vdcatibnal- educatipri. " 
I'll be the first one to admit that vdcatibnaf^l education / 
can't do-it by themselves. It's going tb take resburces 
from special educatibn* vocational education and whoever 
else we can get to help. The handicapped people themselves 
are hoi leringx at us and sayirigV "Hey^ give us some skills. 
Give us an opportunity to go and be part of the mainstream 
life. Me want to be there. We want to be involved." 

And, folks, \we cannot do this if we_ water down the 
quality of our prbgram. This really is the thrust of my 
talk today. We cannot help thgse youngsters if we just 
make it possible foV^ these stud^ exist in a , 

mainstreamed situatldrj. We can't just Irt^^^ 
they have in the past. We have to maintain quality. We 

have to bring that youngster along* We have to be able to 

. account for thetraining and document how far the student 
can go in a particular class. 

fJow in McAlleri, where I work, hahdicapped students 

hav^H)eeri run through the. vocational -education programs as 
mainstreamed "kids right -along, primarily because we don 't 
have any special education programs in high school. We 
don't know a special education student from a regular 
student^ because they all come through there together. We.- 
cbuld go tb the recbrds arid ideritify them as such, but we ^ 
avoid that. We try tb wbrk with each studerit individual ly ' 
as they come bri through withbut assigriirig labels. You cari ; 
walk arojjnd bur campus arid you'll see kids with physical 
disabilities, or with eye problems, with dyslexia, or with 
hearing problems. They're all mainstreamed. 
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The fact that _we don^^t label th^ is both good : 

and bad. It's good in the sense that we require more of _ 
them. We demand that all of these^ 

requirements. And ^believe me, when you require something _ 
from a student who wants^o succeed in vocational education 
they come^ through. I firmly believe that special education 
underestimates their ab^ many of us 

in jj'OGational education are fql lowing their lead. By not 
knowing who they are, we in McAllen have so far avoided that 
problem. ' ^ ^ 

Not knowing about their handicaps does cause problems, 
though. When we don't know, we can't provide the special 
allowances that they need. I can think of one student in 
particular. We almost threw him out of the' program, because 
we didn^t know that _lffe had dyslexia. To begin with, he was 
In electrical tra.desi He got through one year because' he's 
a good worker, but he really couldnl^t grasp the information 
and^the instructor didn't want hi^m back the second year. 
So he changed over, to building _trade5 and learned something' 
about ^carpentry. _But the instructor there began eomihg 
apart at the seams. That's when we found out this youngster 
had dyslexia. Well, that helped Lis solve some p rob leras^^ 
We didn't ask him to take any more tests. We didn't ask him 
to learn by reading the fcoofc. If the instructor was absent, 
we just ij^t this k^id go bh and work, because if we put him 
in a three-hour study peribd, or had bim work in a texttobk, 
he wouldn't get^hything out of it. So we let him keep 
working. Now, he> is ah ele^^^ in the city. 

Physical ly^andicapped I dbnH think scares any of the 
people in our iSD* whatsoever. You car> accommodate for the . 
physically handicapped. You can raise ^the de^k, y^u can _ 
lower the desk. You can eveS -taki a persbn wnb's cbmpletely 
bed ridden i ahd^suspend a sling frbm the ceil ihg so they -can 
work with their hands. So physical disabilities aren't so 
much of a problem. 

But we do have problems with our^mentally 
handicapped. The problems snow up in two .areas, really ; 
disci pi ine and npn-invqlvemeht. The thing that bothers mel j - 
more than anything else, I guess, is tq walk into a cfassrq ' 
and see five people busy working on /tgmething^ anq the five ^ 
peopl e 1 gok i ng 1 ike they 're getti ng^ i n_ the process of worki 
on something, and another five just hanging around with ^ no* 
intention of working^ I'll go oyer and ask them, '^Hey, 
what's going on? What's happening? What are you doing?" 
"We're through," they say. This is a three-hour class^that 
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started at 8:30 in the morning and it's now 9:00 and they're 
already through for the niorning. Ydu know that can't be 
true. When you talk to the instructor^ you find that he's 
given them a Job; in fact^ every da^ he gives them two or 
three asstgnments. As soon as he turns his back and helps 
someone else, they're all doing nothing again. 

These teachers real ly,^ wo^rry about getting special 

educationkids coming in their class* because they don't 
^have enough time to take care of the people they've got now. ^ 
If they're going to have someone else ih there who's going 
to require even more time and more concern than the students 
they haye now, they asko, "How can we do it? we simply ^ 
can't handle ft." And one thing ^e cannot afford to do, 
if we're going to maintain our programs * is let our teachers 
down . 

_. What do we do* TOW with .Quite 
"fr^ankty, most of^them end up in my p ( ^ 

another.^ My first^reactioais to sit them down andltry to 
make them understand why theyhaye to work, and^ 
h§ve^to do. Then, _I take them_ back out thefe and tryagain. 
If they^re a disciplTne_prablem, probably Fd giye them 
some sort_of mild punishmenton the seconder thtrd go 
around. €ventual-ly, ^cttP have to increase the^mount so 
that it gets through. Occasionally we just have to move 
them on out. The program must ccxne ahead of any individual 
child,; I. believe that stropgly. ;Maybe some of you will 
disagree with that i but I believe we have a program 
established to treat tTie bulk of the kids that come through' 
and to see that they get ah education. If these kids are 
hot given that education then we fail. So we heed to get 
the kids out who dbf)'t real ly belong there, bfeeause we've 
got to maintain quality. You can't do it any other way. 

* AtyMcAllen High Schbblv Weguararitee that every student 
who cdnTDletes our prog ram will heve_a job at the end of the 
trainings^^e just \flat tell them tKat when they start. 
"Ydu go through our system and we will guarantee ydu a jdb." 
W(B have a placement dirfeci'tcr. His jdb is^ td wdrk with dur 
shop people. If a student applies himself we defy him td 
^ ta*:e us up on that offer and ndt get his jdb, Now* if the 
ihstructor has a student who is not getting the instructidni 
or is not trying to get the instruction * we want td kndw 
about it, because we want to tnove that student to where he* 
will, get training. That student is not doing himself pr 
anyone else in that program any good at all. 
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Before an instructor can mbve hliti out^ however^ we ask 
that he come up with sortie objective-based criteria so that 
we can be sure and treat' all the students fai'rly. We don't / 
want the student moved out just because the instructor <^ 
doesn't like Johnny or Sallys or just because -the student 
happens to be a girl in what the instructor thinks should be 
an all rnale prdgrarti, ' But if the instructor keeps the 
stuTdervCs for two yeans^ we don't wanU hirti walking intb our 
office and saying^ "We,ll^ I can't recdrtiriend this student for 
a- job." Don't tell me that yoU can have a sfudent in your 
program for two years* and then not irecontriend *him for a job* 
because if you're telling me that* ^ou 're' telling me you 
like having the student around because he' isn't any problem. < 
He didn't get in any trouble and you didrv't h^ve to bother 
teaching him; anything. We can't have that. We want our 
instructors to guarantee the quality of the product that 
they're turning out. I think it's a necessary part of any 
program. _ 

Now this means that we're, going to Jose somestudents, 
but let me go back to the building trades^instructor who 
tipesnlt think Johnny should be in his program. That doesn't 
mean tfrat we keep Johnny out completely^ Not at all . It 
probably means., though^ that^^building trades is no t^^^^w^ 
this student wants. So, we suggest some other vocational 
program, perhaps addlngsome restrictions^^ We want the 
student to know whyhedidn^t like building trades, if he 
was a probjem^or just failed^t^ work, 
we want some guarantee that he will work in some other 
vocational program. He^s got to convince us that he's grown 
up~a JitHe bit and is ready to turn the page and do a good 
job. We'll put him 'Oh probation, and if it doesn't work out, 
if he goes back to the same thing within the first month or 
two, we'll just decide he doesn't want vocational edueatioh. 
He's hot ready yet. If we're going to be realistic we have 
to realize that we can only reach a percentage of the 
students and only some of the students really want what ^ 
we^ave to offer. Arid what we have to offer better make 
first class iri quality arid begiveri to the yburigsters who 
will take advaritage of it. If they can' t* we really cari*t 
help tfiem. We have to face up to the fact that we cari't 
save eveiy yburigster. If by trying to save everyone we do 
ariythirig uess than keep high standards, we have riot helped 
ariybrie. 

- - - - u 

« • - - _ . - - - . _ - _ _ . _ - . - ^. 

Gorisiderthe handicapped. If we give them a free ride, 
if we just bring them in and say,: "Hey, we're going tb help 
you but; we^re gbing tb let ybu play arourid in here," then 
we won't help them. We will hurt them even worse by taking 
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up more af their tijn&Hi^dJceepihg them from achieving 
something that is wdrthwT?Me. That's the way I look at it, 

I'm real happy with what the lEP ean do for osT 1 ' 
can see where it can do a lot of good. If you sigh op a"' 
nonhandica'pped kid you 've got him for nine months' whether 
you want him pr not. But if have ah lEP for a " , 
handicapped student ih ah auto mechanics class or building 
trades class ahd after three or four months we fihd out 
that.;this is as far as this kid's going to go, we can take 
him out of there, go to the VAG^ get him a job and put him 
to work. YoU have more flexibility built into the .system 
for handicapped students than for the other stodehts. 
The lEP can be very pr^misihg wheh it comes to being sure 
that vocational education really does what's best for these 
student^. 



And remember, that includes keeping the quality of 

I 



your program up. 
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A "CAN DO'* APPR0A:CH TO BUSINESS EDUCATION 

Berniece Thompson 



"By cbmmuni eating realistid goals to 
the student, by giving appropriate 
activities, the teacher can implemehi 

/ a * can-do* approach to. voqatiohal «r 
education." 



WKen-I first started teaching Office buplication 

Practice - Vocational Educatfon for -the Handicapped 
•yEH),ns classroom was nfext to the Vocational 



Academic teacher's. Parents of students with speGial niieds 
would frequently? come bj? to see tKe school and Its 
facilities in preparation for enrolling their children. 
Without failv they would begin to talk about What their^ 
child could not do. the Vdcational Acadergic teacher had 
a masterful^wayof^turning the direct the 
conversation and getting the parent to talk about what tire 
child cdald do. It was interesting to nptef the difference 
in tone and in parent-child relationships t^t developed 
when the parents weri descri^ng those thin^ that their' 
child could do. 

This is the source of the title Can-Do Approach. *' 
Instead of talking about what students cannot do and how 
difficult it is to accomplish learning goals, let's look 
at what they cah do and rejoice witli them in the 
accomplishment of gpaU that are attainable; I want to 
d-^scuss with you these^bals and some activities arid 
evaluation useful in reaching them. 



Goals for the Course shouli 
measureable for each student^ 



be Idealistic arid 
the' student should 
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always know exactly >fhat i$-gxpected. To begin with in the 
first w^ek give eacli studgfix a copy 
year^ showin^each skil 1 the student wil 1 be. asked to 
demdhstrate and all the in'formatidn th€ student will be 
respdnsibiii' for inasterihg. To implement this ^ make and 
hand but plans each weelc^^ showing goals for that week. 
Each studenJ:^ts. a copy of the sam^ platli possibly with ' 
some activities modified or left* out deper^ on the neerfs 
olfc the student. This, helpstto avoid making the student look 
different orMess Capable in front bf peers. With written 
goals for the year and, for the week^ the student can ' 
understand where he or she is^ .where the student is gofng^^ 
and hbw to get there. The student's assignments are based 
both on what the student needs and what the teacher needs, 
and all is done Without making the student conspicuous in 
front of classmates. ' , 

learning activities should have a present purpose as^ 
well as a learning purpdsfe. For instance, it is better to 
leprn td dperate a dittd machine by making a class newspapgr 
or a student telephone directdry than by making meaningless 
marks dn a scratch paper td throw away. Activities should 
be based on students ' i nterest and prior know] edge. They ^ 
shduld' be short and make the work seem easy, and they should 
result in some written evidence of the activity, so the 
§tudent wil J. have work to turn^in._^The activity_^ 
it necessary for students' to work together_and co^unicatte : 
effectively. Actjviti es_ I have fq 0BP-VEH , 

include the newspaper and directory mentioned above, band 
programs, ^nd football programs,^ These activities also ^ i 
provide iimiedi ate intrinsic feedback without waiting for 
extrinsic feedbacJc from fhe teacher's gradebook. 

_ Student evavluatibh is also a measure of how weJl the 
course is meeting its goals: Gan the student operate the 
machines for which he or she has been trained? Can. the 
student follow a work order?: Gan the student get along in 
a work ehvirohmeht? The evaluation shbu'ld also reveal the 
extent to which -the student aeeompl ishes objectives in 
relation to disabil ities. By cbmroVnj^^cating realistic goals 
to the student, by giving appropriate activites^ the teacher 
i-an implement a "cah-do" approach tb vbcatibhal educatidn. 
The evaluatibri at the end of the course. will give both 
student and parent a clear picture of all the things the 
student can do. 
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MINIMIZING HA!»DICAPS IN VOCATTDNAL ^lOMEMAKIfiG 



"I tai rny students all ^he ^^tlm^ that because they af'e - 
handfeapped ho one is^ going to* gi\^e them a j&b. They're 
going to have to earn it, they're going to have to wor^ , 
HP9r it, and they can learn to do that in their Flomemaking 
class:" ^ ^ 



Whenever we work wfth handicapped students, it is our 
responsibij^ity to minimize their limitatidnSi; What you/ 
do to minimize handicapping cohditiohs wil 1 hot always be 
something you fotind in, a textbook. You will probably • 
have^to come up with something-bh your own, innovate, or 
bfiange an old technique slightly: I would like to 
discuss a few things I think are'most important wheri 
working with handicapped students* things which are 
impbntaht with, any student's, but ^^pecially impdrtant 
with: handicapped students... First* a vocatidnal gdal 
should be chosen. The goals set up in tile individualized 
education program (lEP) will hdt. always last. Once a 
student starts wdrkihgi many gdal s are thrown out the 
window because they just don/t fit the person. We say_ 
screen, but how on ear^h- can you really 'screen a persofi 
tdthe extent that ydu can get specific goals? So you 
will prdbably have to keep setting newer goals. 

* When setting gdalSi it is more important to provide 
cdmpetericy skills than just to teach a certain pattern, 
because if a student can dper^ate the equipment, then the 
employer can teach the student on the job. Instead of 
dwelling dh specific projects, teach back-up skills. 
These are what the youngster needs td kegp a jobi 
information about employment, employmBiu strategies,. 
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•even-: how to move lip in a job. Justr; because a, student is ' 
hahdicalpped does.; not mean we say * "Look, KoneJ, we had a . 
hard t/iifie_getting Jf^ this 30b in* the first pi a.ce, so this 
is;?, it^?': .'^ tfjirfk tjandiG st^udenl^s shpyld look forward 
tjo vadvahcem^htv If we don ' t paks.- on tha]^ c'onf i d^nc^j^we ' 
\1 ware i'hbrt-changing/ th^ltt, ^ : .* ' . ^ ; 

- ' r: --^:.- • • -.l-^ -r. 

: I feel that a dbb^l Ike 'sritujrtibh is ^very necessary. 
In hbmernaking we rhave I tendehcy' to be- less Jpb-pr feinted 
. ths'^ sonSr shpp.^C telieve that eyery . lab' can have 

A jbb^Ai"!^ »a.tnibs^ Ev^n though iridustrial \: 
m1^h£'^fibf';be gl&ffi^ tHe^^^n be^ vei^., in tenets ting; 
^iJi^bJc^ fpr^J^i^ nampjfe^ stitche 



and Wse "^tjibse; names i p ypuBV teSk^i ng^, ' We; deci ded'^wte wanted 
* tp; ;creftg- somg 'intereH^ oh theitiripus. s<i I put a notice ; on- 
the bull eM^^^^ ypu ernjfer the cafeteria saving; ''This. 

rH(#^ B&utigu^' will 1^^^ We lefi^ : ' 

it :th^ri" for' af^ 

that had. : The first was" machirie, operator. Wi^l^ ' 
the machine shop^.fel Ipws wajftted to app^ly^ the 'job^ bur 
4 madl sur^ each posttiM ei^uTd;^be student;. 
Xhe VEK itudetits JiacJ to -decide wfti cR^ th^se Jobs _ ; 

£hey; GoU'ld best :fit in,' .wFiich*^on^j they were going^tp, apply 
. f qr. -■They filled 014* the ______ 

cbmplete a' regulap'resume fdrrnl .^r^think I^ tl^ipm 
so that ''Wher3;ithey 4^ they, appl ied fot; -the ^' 

pne I was gbthg to give tftgm but ^you can do that 

without making them feel badly. They also have ta be 
taughtevaluation so they/can look at their own work and 
see whether it's okay. 

In-order Ip keep their jobs," students ne to be 
taught to use their own^ evaluative tool, if you are-^oing 
to 'Use-.spme device .to Evaluate a student, that student 
should be. familiar with it. If ^e is familiar with it, then 
he knpws.where^he; Hs going and what he needs tb do tb 
accompli sh.i and how to impro\^f what he's done. • 

■ " r want to show you some things that we have used in 
pur class. Houston Technical Institute, where I wbrk, has 
the;^fifth VEH center in Houston, teaching a seet.ibh bf 
clothing services. Students participate in FHAahd proudly 
support their cause. 0ur program includes simple repair 
Tike buttbns, snaps, hooks and eyes, replacing zippers^ ^ 
alterations conversions, and construction. Since everyone 
il talki-ng about industry and the assembly linei^dur 
students are given experiences in the assembly line 



*VEH: Vocational Education for the Rahdieapped. 
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techhiquevv Students are shown laying out . pinning, ai^d 
cutting fa^ric^ assembling lining_ and top fabric, stapling 
1abel!s,-iTia'f^ijig up Ja^ of cases, turning €nd closing 

the tower section of the l|n and pressing the finished 
product. - A^ steps make up the assembly line for 

an eye glass case. eigthing_sgrv1ces would be incomplete 
without alterations and the eiltire campus can benefit while 
VEH students"pr§ctice. Our- students had the honor of 
sewing on patches for the Marine Corps jackets. 



I believe that if^fundamentals are taught, specifics 
will be easy for an employer to. request. Students work 
with figures using standard equipment like a yardstick, 
T-square and marking chalk. tearriTng to use corrniercial 
equipment is fuh- if it is for a purpose, Me have used the 
serger on many projects and^each pro^j^ct gives a little 
more experience. The projects are much more interefsting 
than practicing on scraps of fabric. 

To give students repetition in construction, small 
garments are made first then full'-sijsgiduplicates are 
constructed. ^Students make their oWn small patterns, ' 
completely roar ked and have the cpportunity to use figures 
and measuriha devices with step-by-step instruction and 
demdnstratibh. J t 



^ Audience: 
class? What is 
situation^ 



Do you have TMRs 
the composite of 



as well as EMRs-in 
your handicapped 



t^s 



Wahza: I have two sections. The morning elassis a 
multi-level classrwith all kinds of disabilities. j The 
evening cla$s is labeled orthopedic, but I have only one 
student in that. evening^- class with a regular credit r 
structure. The others are graduating^rbm the special 
educeftion department. 



Audience: 
measuring. 



I was curious to know, how your TMl^s handle 



Wanza: Everyone is given a sheet of butcher paper^ 
a T-sqyare and ayard stick. I will have already explained 
basic measurements and I started them using the T-square 
as soon as they walked in the classroom. They start by 
jdrawii3g ^_ straight ^.M^^ thep: I tell them how. many inches 
oyer |G;,'nlea^ line. That would be the 

distance for th^ lay-on-fold line. Fof* every measur^ent 
after that I say, "Now, fusing this many inches ^go over from 
your folded edge," and, tel] them wha^to do. They do their 
own marking, with clips most of the ttme. We haven't used 
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anj' carbon paper some teachers do. In industry they 
• don't ase carbon paper and I try to keep, training as close 

to industrial sewing as possible. * 

Audience: [3o you let them use a seam gauge on the 
machine? 

Wahza: Yes, I allow then to use the marks on the 
machine^ I have even considered putting a piece of tape 
on the machine like they do in industry. . ^ 



• Audience: Do you have all eormiereial equipmerit in 
;yOUr tab? . . ' ^ 

* Wahza: Nd, I start them of f on domestic riiachihess then 
move them to the indus^trtal machines when thW^^ ready. 

If my cerebral i^alsy student's are too shaky^^e spend some 
extra time on safety. I give all my students a safety 
chart and then let them decide what is safe in the lab and 
what's not. When they say bur store room fs hpt in safe 
order I.have them go down their list^ decide why it's not 
safe, and then let them make it safe. . " 

Audience: Is your class two or three hours long? 

Wanza: Three hours long. .1 only give them regular 
breaks like everybody else on campus.. You -know,' I have 

really. enjoyed teaching VEH. When I left regular, 

preemplbyment hb bhe thought I could work with this groupV 
but they are beautiful - kids. I just keep them moving. 

Audience: Did ydU develop your'own curriculum. out! ine? 

Wahza: The district gave us some^competencies that ^ 
they wanted the students to achieve and I did my planning 
from that. 1 had to wait so long tor thestudents to go 
through the ARD process tRat I ended up doingalot of . 
individualized planning. For iTistance, one stydent wanted 
cbntnercial arts* but they wouldn't put him in commercial • 
art because he was handicapped. I think he could have 
performed real well in commercial arts, and I hate^^^ 
see him stay in^a self-contained^classroqm_wfien he wanted 
vocatibnal training, so I told the ARD committed^^t 
would prepare a program for him i-n window dressing. That's 
how we worded it on the objective and the goals for the 
year. 

Audience: Does ea|h one of your students have an 
^_^EP? bo you work it oi^ ^ 
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Wabza: Yes^, each student 
teaifi. I write the bbdectiyes 
they should go. I seldom look 
because I think after reading 
would block all the/student^s 

In closing lei me restate 
important that ydU lestablish a 
lab and that you give the back 
emplpymeht. Probably the most 
teaching these students is to 



has ah lEP^ written by a 
because I know where I think 
at the' student's records 
all those test results I 
strengths out. 

some of my points. It's 
job-like atmosphere in your 
-up skills necessary for 
important techniqjie for 
simplify procedures. 



I tell them all the time that because tjrtey are 
handicapped no one is going to give them a job. They're 
going to have to earn it^ they're going to have to "work 
for iti and that they can learn to do that in their VEH 
class. 
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RELATiNS T0 HANDIEAPPED STUDENTS 

Dbhha Williams 



"As teachers, counselors^ and adrnitiistratbrs 
we have a responsibility to each other and 
to pur students to help them become the 
people they should be." 



Section 503 arid 504" of the Rehabilitatibrt 
have started to change the attitudes of employers, but even 
How we are just begirinirig to see the results of this 
Rehabilitatibri Act. It has taken approximately six years 
for it to ciDme intb its own right. This is like many 
bther pieces bf legislatibn. It takes years to see 
results. Now many enplpyprs are having to change their 
ideas about the handicapped. It used to be that an 
anpl oyer could see a physically handicapped person walk 
through his dbbr for a prbspective job and automatically 
decide whether he wante^^^ person to work for him. 
With this new legislatipn, even in high school and in 
junidrj high, the vocational teacher and the special 
education teachers are haying to look at these, handicapped 
students differently. _The handicap may be from mental 
retardation or being in wheelchair or a slight hearing 
loss. ^ 

, Vocational teachers sometimes are skeptical of ^ . 
having special education students or handicapped students 
in their classrooms or in their labs^ because of the safety 
factor; Other ttmes it^s on ly^ because of wives ^ tales arid 
prejudices that they don^t want to take the time to work 
with the individual student. As a handicappedstuderit 
growing up in the Dallas Independent School District, I' 



Dbriria Williams 
owns and 
administers 
flaridi capped 
Assistance i a 
counsel i rig service 
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felt thts m^hy times • I had cerebral palsy and before 
the psychblbgistor the special educatiph teicher would 
eyen test me as^far as njy capabilities mentally arid . 
physically, they would decide that sfnce I could riot write* 
arid i could riot talR very plairily that they were gbirig to 
put me iri a class where I could not progress at rT\y bwri 
speed. 



Society is begiririirig tb look at handicapped individuals 
differeritly. We are: ribw being fbrced tb decide whether tb 
sit at home arid watefe TV br be ais prbductive as pbssible. 
The students are willirig tb take the eH^irice more readily 
thari the emplbyer br the vbcatibrial teacher. We jUst cariridt 
educate bur haridleapped students br bur ndriharidi capped 
sttiderife in the Three R^s arid theri let them go but iritd 
sbeiet^ We rieed tb* help them realize their full potential 
aridhelp them tb be welladjffsted citizens as they go into 
college br their chbreri life's wdrk. These people will 
feel much more productive^ in rro< dpinidnj if we can show 
tKoTi that we're behind them and that we want them^to 
succeed. ' ^ ^ 

On the note of shdwirig the attitude of one individual 
toward me even at Te8a§ ASM, I would like to relate a story 
of a teacher that I had in a vocational occupation course, 
as I began to work on iny Ph. D. The first day in class^ I 
met this ftiari on the steps of the building where the class 
was held. His name was Dr. Dick Swinney. I feel ^ _^ 
comfortable about naming him now^ because we have become - 
good friends and he understands^^T^y position and i understa 
his. My advisor introduced me to Dr^^^^S^^ 
going into the building. He seemed cordial and^nice. 0f 
course, I was scared to death, because this was my first 
course. at Texas A&M under Ph^ D. program. I really 
didn^t know what I was getting myself ^into. Several weeks 
went by. He gave us some options as to how to make an "A" 
in hi^ course, or a *^B," I set my goals high arid decided 
to st?tVe for an "A. " 

-* Jill ~_ _ 1 

. One eyening the class was to go tb a local high sehbbl 
that had an exceptiorial vocational program. We iwere to tour 
the faciltty^ I rode over to the sehobl with Dr, Swinney, 
and much to his dismay, he- disebvered that the dbbrs that 
he thought to be bperi for easy access. fbr me were ribt. I 
told him that it didriJt matter, I cb6ild walk around to the 
next door. This rea.lly shbbk him up. He had never dealt 
with a, handicapped student before, arid was surprised when 
I said I could walk the rough terrain. After the tdur he 
didri't say too much more tb me. 

' ^ S ^> f 
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Several weeks afterwards^we^were asked to go on a 
local TV show together with Parrish, the Head of 
Vocsiilonal Special Needs now. For the TV show we were going 
to discuss Section 503 ind 504 of the Rehabilitation Act, 
and Public Law 94-142, the Right of Handicapped Students to 

a Free and Public Educaticm^ Dr. Swinhey, Drj Parrtsh, ' 

and I, and also th6 hbst of the-JV show all sat down^^^ map 
put what we were going to talk aboti^* As we began to _ 
prepare^ bfck Swtnne/ began tolet his,fee]ings show about 
handicapped people. He began tp tell how apprehensive 
he, was to even have me in his class and tha not_like 
me from the very beginning. This was quite a shock to me, 
because I had never had a teacher be honest with 

me. this made me feel extremely good to know that someone 
would actually level with me and give me their feelings so 
I could help them work thrpugh it and respect me as ah 
individual. 

We continued to work through our problems througheut 
the semester. _ Dick and I became good friend Vas the 

one who persuaded me toward theehd of the semester to g5 
out and look for a job and not stay in school for the rest 
of iny Ij^fe^ I really have him to thank for where I am at^ 
this moment, because i was very scared to get but into the' 
real world. ' 

_ As teachers^ cWrlselotfs, and administrators we have a 
responsibility to each other and to bur students to help 
them become the people that; they should be whether they ^ have 
a physical handicap or a mental handicap. What. we db with 
them\today as students and hbw we heJp them to look at 
themjeives will uhdbubtedly make a difference in their 
fut*ireT The thing we heed tb lobk but for and hopefully 
quite aware of is that we Ibbk at thOT pbsitively^^a help 
them to see that they do_ have great. potential in life. Then 
we can make them first class pbssible citizens of the future. 



